MEPIEXOMENA

EAévn NMpokov
Editorial: “Education Governance: Comparative and International Perspectives” ................. 2

Hans-Georg Kotthoff & Vasileios Symeonidis
Governing European Teacher Education: How great expectations in Brussels are ‘glocalised

’

WIERIN GEIMANY L.ttt ettt et ettt e e 5
Stephen Carney

Writing global education policy research ...........c.c.oooiiiii e 30
Sue Grey & Paul Morris

To PISA kat n avaddpnon e dnpiovpykétnTag

Capturing the spark: PISA and the reconstruction of creativity .................ccoovvvinvvennn.. 50

EAevBéproc KAnpidng & Xapd Tpitaiov

Meta0 mpoomTikr, mpoyvwong kat mapddoong: H emAeKTIKR Xpron TG oUyKplong

otn Slapdpewon ¢ ekmatdeuTikng moAtiki¢ e Kimpou avagopika pe 1o véo

Qpohdyto Mpoypappa Zmoudwv Tg MEong EKMAIBEUONE . .vvvvvee et 72

Nicola S. Barbieri
Alternative approaches in the implementation and the management of infant toddler centers
in Reggio Emilia in the Eighties and Nineties of the XX century: Between public engagement

and private enterprise, on the tracks of Loris Malaguzzi .....................cooiiii 101
Carlo Cappa

The opaque transparency: Depthless governance .............o.oeeeveieiiiieeninieninneanns 127
EAévn NMpokov

H evpwmaikn moArTikr yia Ty avwtat ekmaidevon Kat ot embpdoeic e ot EMdda,

TIPWV KAt KATA TN SIAPKELD TNG OKOVORIKIG KPIOTC v vvve e e ettt e e eeiieee e e viiaeeeanns 143

ZYTKPITIKH KAl AIEONHX EKMAIAEYTIKH EMIOEQPHIH ®  No26 m 2021



EDITORIAL

“Education Governance:
Comparative and International
Perspectives”

Focus editor:
Eleni Prokou

To mapodv tevxoc mepINAPBAVEL TA KEIHEVA TWV EICNYHCEWV TTOU TTAPOU-
oldotnkav otn d1ebvn nuepida pe Bépa Education Governance: Com-
parative and International Perspectives (ABrjva, 5 AripiAiou 2019), urid Tn
Slopydavwon tng EAAnvikn¢ Etaipeiag Zuykpitikig kat Alebvolg Exkmai-
b6evonc (EA.E.X.A.E.), Tn¢ Etaipeiac Opydvwonc kat Aloiknong tng Ekmai-
Sevonc (E.O.A.E.), Tou N.M.Z. «MoAitikr, Atoiknon kat AEloAdynon otnv
Exkmaideuon» tou Tunuatog Oloocopiag, Maidaywyikrig kat Yuyxolo-
yiac (vuv NMaidaywytkov Turuatog Asutepofdabuiac Ekmaidevoncg) tou
EBvikou kat Kamodiotplakou Mavemotnuiov ABnvwyv (E.K.M.A.) kat Tou
TuAuatog Kowvwvikng MoAitikAg tou Mavteiov Mavemotnuiov Kowvw-
VIKWV Kal MoAtikwyv Emotnuwy. Elonyntég ntav ta péln tng Executive
Committee Tng Comparative Education Society in Europe (C.E.S.E.) ka-
Bw¢ Kal 0 KevTpIKOC SlopyavwThc Tou XXIX cuvedpiov tng CESE. O €1-
ONYNOEIG ATTOTUTIWVOVTAL OTO TIEPLEXOUEVO TWV KEIUEVWV TTOU OKOAOU-
BoUv.

Ot Hans-Georg Kotthoff (Past President of the CESE EC) & Vasileios
Symeonidis, oto Keipuevo Toug pe Titho “Governing European Teacher
Education: How great expectations in Brussels are ‘glocalised” within
Germany’, umootnpifouv o011 —apd TI¢ emdpaocelg TNG dtadikaciag NG
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MmoAovia- n ekmaidsvon Twv ekmaldeuTikwy otnv Evpwrn diatnpsi
€vav 1oxupo €OBVIKS Kal TOTTIIKIOTIKO XAPaKTHPa, Kal B€Touv wg mapadely-
pa TNV ekmaidevon Twv ekmaldeuTIkwy otn Mepuavia.

O Stephen Carney (President of the CESE EC), oTto Keipevo Tou e Tit-
Ao “Writing global education policy research’, ue @iAoco@ikr| d1d6eon,
OOKE[ KPITIKN 0TNV ISIWTIKOTIOINON KAl EUITOPEVUATOTOINCN TNG EKTA-
8euong 0€ AVATITUOCOUEVEG XWPECS, Omwe To NeMAA, evw Tautdyxpova
OTPEPEL TNV TTPOCOXH HAG O€ pia AlydTePO SUTIKO-KEVTPIKN HEAETN (NTN-
MATWV eKMTALEVUTIKAG TTOATIKAG

Ot Sue Grey & Paul Morris (Vice-President of the CESE EC), oto Kei-
pevo Toug pe Titho «To PISA kat n avadoéunon tng dnuioupylkdtntagy,
KATASEIKVUOUV TTWC TO TTIPOCPATO eVSIAPEPOV Yia TN SNUIOVPEYIKOTNTA,
Onuiovupynoe apevog To Mapddolo, XWPESG PE TIC TO UPNAEC eMOOOEIG
010 PISA va €xouv OTEPEOTUTTIKA XOPOKTNPLOTEl WG EANITIEI O€ auTH Kal
ageTépou 1o apddofo, To PISA va unv tn petpdel. Kabwg o OOZA Kivei-
Tal TPOC TNV KateLBuvon cupmePiANYNG TNE e€€taong TNG SnUIoVPYIKO-
tag oto 2021 PISA test, ol cuyypageic utootnpifouv 6Tl n MOAUTIAO-
KOTNTA KAl «PEVCTOTNTA» TNE évvolag TNS SNUIoOUPYIKOTNTAC UTOPEL va
alomoinOei aAAd kal va amelAnBei.

Ot ENeuBéprog KAnpidng (Secretary-Treasurer of the CESE EC) & Xapd
Tpitaiov, 010 KeipueVSd Toug e TiTho «MeTa&l TIPOOTITIKAC, TTPOYVWONC
kal mapadoong: H emAekTIKA Xprion Tng olyKplong otn dlapdppwon
NG eKMAISEUTIKNAC TTOAITIKNAC TNG KUTTpOoU ava@opikd e To véo QpoAoylo
Mpoypappa Xmoudwv ¢ Méong Ekmaideuonc», e€etalouv toug Tpo-
TTOUC UE TOUC oTToiou¢ N ekaISeUTIKE TTOAITIKN TNG KUmipou emnpedletal
amo v avadldpBpwon NG eKMAISEVTIKAG TTOMTIKAG O€ EUPWTTAIKO Kal
miaykooulo emimedo. Yrmootnpi(ouv OTL N Xpron TwV CUYKPITIKWY aplo-
pNTIKWV dedopévwy TaAavTeVETAl AVAESA OTNV €VPWTAIKN Kat tn St
€0vn TPOOTTIKY, TNV TTPOYVWON TwV avTISpAcewV Twv EISIKOTATWY, TNV
eMnvopB68oén mapddoon Tou vNoloU Kal TOV EMOTNUOVIKO opBoloyi-
ou6, dSnuiovpywvTtag avtipdoelc, mapddoa Kal amoCIWTTHOELC.

O Nicola S. Barbieri (Head of the Local Organising Committee of the
XXIX CESE Conference, to be taken place in Reggio Emilia - Italy), oto
Keipevo Tou pe Titho “Alternative approaches in the implementation and
the management of infant toddler centers in Reggio Emilia in the Eighties
and Nineties of the XX century: Between public engagement and private
enterprise, on the tracks of Loris Malaguzzi’, e€etdlet tnv 10topIKr| d1a-
Opopn Twv 1ISpupdTWV TPWIKNG MAdIKAG NAKKiag (nidos), mapouaotalo-
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VTOG TAUTOXPOVA TO TIAIOI0 TTASAYWYIKWY apXwy, AEITOUpPYIag Kal op-
YAVWONG TOUG.

O Carlo Cappa (Member of the CESE EC), 010 KEeiueVO TOU UE TiTAO
“The opaque transparency: Depthless governance’, mpooeyyilel KpITIKA
NV évvola NG Sla@avelag Kal TIG TTOAITIKEG yia TNV avwTatn ekmaideu-
on oe S1ebvéc kal Bvikd emimedo mou TNV MpowBouv. Yrootnpilel 6t n
Slapdvela, v wg £vvola XPNOILOTIOLEITAL WG EPYANEIO WIaG TTIO «aTTo-
TeAeopatikng» SlakuPBépvnong tng avwtatng ekmaidevong, emnpeddel
€V TéAel TIC TapadoalakEC AstToupyie TNG Sidaokaliag Kal TN €peuvac.
O1 TOMTIKEC EQPAPUOYNC TNE O SLAPOPETIKA TIAAICIA OTPEPEL £TTIONG TNV
TTPOoOXN MAG 0TN 0TToudAIOTNTA TNG CUYKPITIKAG EKMaideuong wg mediou
MENETNC TTOU avaAvel KpITikd T Siebvry Suvapikn Tng ekmaidsvonc.

H umoypagouca, EAévn Mpokou (Vice-President of the CESE EC), oo
KEei(evo pou pe TitAo «H eupwmalikr TTOMTIKH Yia TNV avwTath ekmaideu-
on kat ot emdpdoelg TG otnv EANASa, mptv kat katd t Sidpkela TN ol-
KOVOUIKAC Kpiong», uootnpilw 6Tl N HETATOTIION ATIO TNV «I0OTNTA €K-
TMASEVTIKWV EVKAIPIWV» 0TN SIaCPANON TNE «TTOIOTNTAC TNG AVWTATNG
ekmaidevong otnv Eupwrn, EKPPACTNKE UE TNV £UPACN OTNV OIKOVOI-
Kr] AITOTEAECUATIKOTNTA KAl TIC «EKPOECH, TOV TIEPIOPIOHUO TWV KPATIKWV
Samavwy, Tnv anddoon Tng euBUVNCG yla HdBnon o0To ATopO, TOV EAEYXO
TOU KpdTtoug and amdotaon, Tn dnulovpyia tou «kateubuvoduevou amd
NV ayopd» Mavemotnuiov. H ev Aoyw gupwmaikny eKMAIOEUTIKE TTOALTI-
K1, aokwvtag emdpdoelc o€ Xwpeg 0Omwe N EANASa, cuppwvouoe €Tol pe
TIC TIOMTIKEG TTEPIKOTIWV TWV SATTAVWV Yid TNV avwtatn ekmaidsvon oe
Kalpoug Kpiong.

OanBela va emonpdvw étLn dlaitepn emtuyia tng nuepidag Baciotn-
KE OTNV EMOTNUOVIKN Kal SlolkNTIKA urmooTtnpién Tou A.Z. tng EAEX.AE.
(oto omoio eipal Avtimpodedpog, pe Mpodedpo tov MNwpyo Maotd, Tauia
Tov lNdavvn Pouoodkn, Mpappatéa tnv Avtwvia Zapapd, kal Mélog Tov
Aeutépn KAnpidn) kal mépav Tou evOIaPEPOVTOC TOU TIEPIEXOUEVOU TWV
ELIONYAOEWY, OTIC TTAPEUPACEIC TWV CUUMETEXOVTWY PECA ATTO ONUAVTL-
KEC EpWTAOEIG TTOU gvepyoToinoav évav emoikKoSOUNTIKO EMOTNHOVIKO
S1dAoyo mavw o (nTrpaTa maykooulag SlakuBépvnong og OAeC TIC Bab-
MIGEC TOU TUTTIKOU eKTTAIOEVUTIKOU CUCTAMATOC,.

ABnva, lolviog 2021
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Governing European Teacher Education:
How great expectations in Brussels
are‘glocalised’ within Germany

Hans-Georg Kotthoff* & Vasileios Symeonidis** Il

ABSTRACT

After years of integration and efforts to converge European education, the EU has visibly gained influence
on various aspects of national education systems, including teacher education. This paper explores whether,
and to what extent, European expectations and policy initiatives, focusing particularly on the Bologna
process, have an influence on national teacher education systems. Taking the German teacher education
system as an example, the paper argues that despite the harmonising influence of the Bologna process,
systems of teacher education within Europe retain a strong national and even regional character, being far
from uniform. Findings reveal that the diversity of teacher education within Germany has grown and that
teacher education institutions within Germany are still primarily requlated by national or even regional
bodies, which effectively resist increasing pressures to converge European teacher education systems.

1. Introduction

Those readers who are interested in issues of implementation of politi-
cal reforms might be aware of the fact that the rather strange title of this
article derives from the famous North American implementation study
by Pressmann and Wildavsky (1973). Back in 1973, the two authors titled

* Hans-Georg Kotthoff is Professor of School Pedagogy and Comparative Education
at the University of Education Freiburg, Germany. Email: kotthoff@ph-freiburg.de

**Vasileios Symeonidis is a postdoctoral researcher at the Institute of Education Re-
search and Teacher Education, University of Graz. Email: vasileios.symeonidis@uni-graz.at
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their rather influential study provocatively, “Implementation: How great
expectations in Washington are dashed in Oklahoma; or, why it’s ama-
zing that federal programs work at all”. Thus, Pressmann and Wildawsky
indicated already in their subtitle that very strong and influential regional
or even local interests, which effectively resist or even ‘dash’ great expec-
tations from Washington, counterbalance federal programs in the US.

Considering these well-established implementation problems of
federal political reforms in the US and elsewhere, it seems rather likely
that the impact of recent European initiatives and attempts to establish
a more integrated or even standardised ‘European Teacher Education’
(ETE) system will suffer from similar problems as the North American
federal programs back in the 1970s. In her comparative study on ETE in
four countries, Caena (2014) has described the ‘translation’ process of
global/European developments into local/national contexts as ‘glocali-
sation’ According to Caena (2014), the mediation between contrasting
influences and diverse education cultures is not only a challenging pro-
cess, butalso bears an innovative potential in the sense that global influ-
ences provide opportunities for local innovations.

Based on these observations, the present paper on ETE is putting
forward the following two arguments. First, if we take account of the
specific function(s) of teacher education (TE) for the state (e.g. transmit-
ting national belonging and identity; cp. Kotthoff & Denk, 2007) and the
necessity of ‘re-contextualising’ European educational reforms on a na-
tional and regional level, it is highly likely that the implementation of
an integrated and harmonised ETE-system will meet local resistance and
therefore not necessarily meet the high expectations raised by the EU.
Second, there is empirical evidence, which suggests that the European
initiatives and policies to harmonise ETE through the ‘Bologna process,
are finding it difficult to gain influence on national systems of TE and
thatin some cases (e.g. in Germany) the European Bologna process in HE
has even increased the diversity of TE within national systems of HE (e.g.
Bauer et al., 2012).

To support these two arguments, this paper aims at analysing the dis-
crepancies between the expectations that are attached to ETE-initiatives
on the one hand and the empirically verifiable impact of these initia-
tives on the other. By using the term ‘European, we refer predominantly
to policies and initiatives developed at the level of the European Union
(EV), also considering initiatives developed by European countries and

COMPARATIVE AND INTERNATIONAL EDUCATION REVIEW ®m No26 m 2021



GOVERNING EUROPEAN TEACHER EDUCATION m 7

supported by the EU, such as the Bologna process. To this end, the article
is structured according to six consecutive steps. Following this introduc-
tion (1), the second section is dedicated to briefly outlining the main fea-
tures and concepts of educational governance research which provides
the theoretical background and analytical framework for this study (2).
In the subsequent two sections, we will look at the expectations that
are attached to a supra-national European TE system by analysing rele-
vant EU policy documents and initiatives (3) and describe the strategies
and mechanisms of Europeanisation in TE (4). In the fifth section we will
study the available empirical evidence on the impact of ETE initiatives
(e.g. the Bologna reform) on national TE systems with particular refer-
ence to Germany (5). The final section of this paper will discuss the find-
ings using the analytic ‘tools’ provided by governance research and con-
clude with a brief assessment of the generalisability of our findings (6).

2. Theoretical background and analytical framework

The theoretical background of this study derives from the ‘Educational
Governance’ perspective which studies all kinds of ‘coordination prob-
lems’ among interdependent actors (de Boer at al., 2007). Following
Altrichter (2010), who is one of the main protagonists of educational
governance research in the German-speaking countries, the under-
lying assumption of this perspective is that “the regulation of systems
and the production of system performance are conceived as arising
from the coordination of the independent actions of social actors” (op. cit.:
147). However, governance research does not stop there, but wants to
understand what exactly is happening when we perceive social process-
es such as the establishment of a ‘European Teacher Education Area’ as
being ‘steered’ or ‘governed. In their 'Handbook’ on new governance in
school education, Altrichter and Maag Merki (2016) summarize that the
analytical framework of governance studies is based on the general as-
sumption that decisions in complex systems are not taken by individual
actors inisolation, but that there are multiple actors and interdependen-
cies. Thus, the main analytical concepts are the following (cp. Altrichter &
Maag Merki, 2016: 8-12; Altrichter, 2010: 148-151.

Multitude of actors in ‘actor constellations’: Governance research aims
to steer away from the notion that development and reform in educa-
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tional systems are unilaterally shaped by a single dominant actor (e.g.
the government, ministries of education). Conversly, many actors are in-
volved in the transformation of an educational system and in analysing
transformation processes in education. It is thus not helpful to differenti-
ate between ‘subjects’and ‘objects’ of a reform process, as actors are mu-
tually dependent and not always act in simple hierarchical or top-down
directions. Governance researchers therefore maintain that actors act in
constellations, or as Kussau and Briisemeister (2007) point out very suc-
cinctly: “the constellation acts, not the actor” (op. cit.: 26; author trans-
lation; AT'). Although many actors are involved in these constellations,
they are not necessarily equally influential; rather, the actors involved
have different rights of disposal (see below) and therefore have differing
chances of participation and influence.

Coordination of action: In governance research, the term‘coordination
of action’is used to describe and analyse the way and modes in which
different actors are cooperating without assuming who is‘steering’ (sub-
ject) and who is being ‘steered’ (object). Lange and Schimank (2004)
have distinguished three different types of ‘governance mechanisms’on
a micro-level which help to analyse modes of coordination. Firstly, in
‘constellations of observation, coordination is achieved through uni-
lateral or mutual adaptation to what has been observed of the other’s
action. Secondly, in ‘constellations of influence) coordination of action
is achieved by the targeted use of potentially influential means such as
money, power, knowledge, or moral authority. Thirdly, in ‘constellations
of negotiation; coordination is based on bilaterally elaborating binding
arrangements without necessarily exercising power.

Rights of disposal and regulation structures: Governance researchers take
a particular interest in the analysis of structured and structuring actions,
e.g. actions that are not accidental, but appear to be planned or ‘steered’.
Agency and structure are considered as related and are analysed in their
relationship. In this sense, all action is based on ‘structural elements’ and
‘regulation structures’ which organise rights and compentences of dis-
posal in a way which is specific for a particular social context. Therefore,
governance analyses search for and examine rules and resources, which,
as Altrichter points out, “are already existent in a system, and also for those
which are additionally provided by the promoters of a reform and which
are to be taken up by other actors in order to push forward, transform or
hinder the reform policy taking root in a system” (Altrichter, 2010: 150).
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Multi-level systems: In the governance perspective, complex social
systems (e.g. schools, university systems) are considered as multi-level
phenomena, which means that governance analyses should include all
relevant actors, who might be acting on different levels of the social sys-
tem under consideration. Not all actors interact with all other actors in
the same way, but there are typical actor constellations (e.g. teachers,
headteachers) with typical principles of action which might be very dif-
ferent from the logic of action on another level (e.g. school administra-
tion). Regarding social systems as multi-level phenomena draws our
attention to questions of cross-border coordination between system
levels, which is of crucial importance for system development. Thus,
governance analyses must necessarily analyse processes and effects on
different levels: Each educational reform will meet a number of interface
problems which arise from the different logics, principles, values and
priorities of each level.

Intentional action and partially transintentional results: Although so-
cial systems can be regarded as the product of an ‘intentional struggle’
of different actors, many important results of struggles are ‘transinten-
tional’ because actions produce unforeseen and unintended effects.
Educational reforms initiated by a given ministry of education, for ex-
ample, are not implemented identically in each school, but will meet
resistance, acceptance and adaptions as they pass through the various
levels of the system. Thus, reforms and innovations in education need to
be ‘re-contextualised’ (Fend, 2006). They need to be adapted to the local
context which means that they will change shape and produce unin-
tended side-effects which had not been anticpated by the initiators of
the reform.

All of these concepts used by governance researchers provide a valua-
ble analytical framework for studying the way European reforms and
initiatives in TE are implemented and transformed on national or re-
gional levels. However, before we demonstrate the usefulness of these
concepts with reference to the ‘translation’ of the ‘Bologna process’ into
German TE, we need to establish the expectations attached to the envis-
aged integration of ETE, and focus on processes and mechanisms of Eu-
ropeanisation with which the EU attempts to bring TE systems in Europe
closer together.
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3. European Teacher Education: What are the expectations?

In a previous publication, Symeonidis (2020) already achieved to cate-
gorise the development of EU policy cooperation in TE, differentiating
this development in two distinctive historical periods from 1957 to
2000, when policy cooperation among Member States focused predo-
minantly on economic issues, and from 2000 to 2018, when the broader
area of education became officially part of EU policy cooperation. These
different periods indicate radically different competences for the EU in
education and training, although it should be acknowledged that the
legal competence of the EU on education continues to be weak, since
EU education policy is governed by the principles of subsidiarity and
proportionality, meaning that the EU can only intervene in a comple-
mentary way:

The Union shall contribute to the development of quality education by
encouraging cooperation between Member States and, if necessary, by
supporting and supplementing their action, while fully respecting the
responsibility of the Member States for the content of teaching and the
organisation of education systems and their cultural and linguistic di-
versity. (“The Lisbon Treaty — Article 165", 2006)

Through the term “quality”, the EU has yet discovered “an entrance to the
education sector” (Alexiadou, 2007: 106), allowing the Commission to in-
tervene in areas that are generally considered to be of national concern.
Since 2000, the wider integration process promoted through the Open
Method of Coordination (OMC), a form of intergovernmental policyma-
king, has intensified and formalised, resulting in the emergence of a dis-
tinctive European model of education in general and of TE in particular
(Alexiadou, 2014; Dale, 2009; Symeonidis, 2020). Mainly through the
OMC, several working groups focused on teacher related and TE policies
creating useful materials, including policy handbooks, reports of peer
learning activities, literature reviews, and virtual toolkits that informed
EU policy documents and initiatives.

Over the years, international mobility and the European dimension
in TE have consistently been some of the main expectations on the EU
agenda. Specifically, the 1988 resolution of education ministers docu-
mented the commitment of Member States to give greater emphasis to
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the European dimension in initial and in-service TE by developing joint
programmes providing student and teacher mobility among TE institu-
tions (Council of the European Communities, 1988: 6). The specific reso-
lution triggered various non-governmental initiatives on teacher-train-
ing links, some of them supported through the Erasmus programme
(Sayer, 2006). Mobility is also the key and central concept of the Bologna
process (Zgaga, 2008), which will be further detailed later on in this ar-
ticle. The European dimension of teaching, a rather vague concept, has
been reinvigorated following the terrorist attacks and the outbreak of
the refugee crisis in 2015, promoting the ideas of social cohesion, active
citizenship, intercultural dialogue, and inclusion, as well as the interna-
tionalisation of TE curricula (e.g. Council of the European Union, 2015;
European Commission, 2017, 2018).

Under the umbrella of lifelong learning, which became the flagship
of the European Commission in the area of education and training since
the Lisbon Strategy in 2000, the education and professional develop-
ment of teachers is perceived as a lifelong learning task, too. EU policy
documents specify “a seamless continuum of provision embracing initial
teacher education, induction into the profession, and career-long con-
tinuing professional development that includes formal, informal and
non-formal learning opportunities” (European Commission, 2007: 12).
The continuum of TE appears a main topic and conceptual framework
for most other teacher policy areas dealt with in OMC peer learning ac-
tivities and working groups. The different TE phases are interlinked in a
coherent approach so that every phase gives feedback to the pervious
phase, and is influencing the following phase, in order to enhance qual-
ity (European Commission, 2015).

Also often connected to the continuum of TE is the development of
teacher competence frameworks. By agreeing on a shared framework of
teachers’ knowledge, skills and attitudes connected to student learning
outcomes, the EU argues that countries can guide and assess the effec-
tiveness of TE, introduce criteria for teacher recruitment and selection,
and assess teachers’ professional development needs and the provision
of professional learning opportunities throughout teachers’ profession-
al development (European Commission, 2013a). The design of teacher
competence frameworks has been inextricably linked to the creation
of National Qualification Frameworks (NQFs) which European countries
established to improve the comparability and understanding of profes-
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sional qualifications among them. NQFs in Europe are developed on the
basis of the European Qualification Framework (EQF) for lifelong learn-
ing with different reference levels defined as learning outcomes in order
to align qualifications across different countries and systems. Since the
launch of the EQF in 2008, the notion of competence has been linked
to the learning outcomes approach, meaning that competences are of-
ten articulated as “statements of what a learner knows, understands and
is able to do on completion of a learning process” (Cedefop, 2014: 165).
Competences, formulated as learning outcomes, have found widespread
applications among European countries in the design and delivery of ini-
tial TE programmes, although progress has been uneven (Halasz, 2017).

If TE is to be seen as a continuum, then student teachers and tea-
chers need adequate support at every stage of their professional prac-
tice. Thus, the relevance of teacher educators increased in the European
policy agenda, particularly following the intensive policy work within
the Commission between 2010 and 2013. The 2009 Council Conclusions
recognised for the first time that teacher educators “should themselves
have attained a high academic standard and possess solid practical ex-
perience of teaching, as well as the competences which good teaching
requires” (p. 8). A working definition of teacher educators adopted by the
Commission defined the specific profession as including “all those who
actively facilitate the (formal) learning of student teachers and teachers”
(European Commission, 2013b: 8). This definition is important because it
extends the traditional view of teacher educators to include not only the
ones based in TE institutions responsible for initial TE, but also school
mentors and all actors involved in the continuing professional deve-
lopment of teachers. Two key actions suggested to Member States re-
garding teacher educators include the definition of their relevant com-
petences and the need to reinforce professional collaboration among
teacher educators working in different university- or school-based set-
tings (European Commission, 2012: 64).

Considering the above mentioned ambitious expectations, e.g. en-
hancing student and staff mobility, promoting the European dimension
in teaching, establishing a continuum of TE, developing teacher compe-
tence frameworks, and better supporting teacher educators, the ques-
tion that remains open is how these expectations are achieved? Through
which strategies does the EU attempt to converge TE in Europe?
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4, Strategies and Mechanisms of Europeanisation
in the ‘European Teacher Education Area’

In a previous publication, Symeonidis (2018) has argued about the emer-
gence of a‘European Teacher Education Area’ governed by mechanisms,
processes and key agents of Europeanisation that are internal or exter-
nal to the functioning of the EU: policy coordination, evidence-based
management, cross-sectoral instruments, educational programmes, sta-
keholder pressure, and the Bologna process. By means of reciprocal in-
teraction, the specific mechanisms produce significant effects on policy
formation and implementation, transforming the strict nation-bound
conception of TE and resulting in common trends across Europe, such as
the ones described above.

For example, policy coordination refers to the OMC working groups
related to teachers’ professional development, as well as policy texts and
presidencies of the European Council. Since the Lisbon agenda in 2000,
the EU has been imploying the OMC as a means of governing educa-
tion developments through setting commonly agreed objectives, and
through peer and informal pressures on Member States to perform (Ale-
xiadou, 2007). The work of the OMC working groups has mainly focused
on the initial preparation and continuing professional development of
teachers, producing influential reports for policymakers (e.g. Europe-
an Commission, 2010, 2013a,b). Presidencies allow Member States to
bring to the attention of EU policymakers challenges and good policy
examples, with most of the TE related objectives aiming at improving
the quality of TE (Stéger, 2014). Since the launch of the OMC, evidence-
based policymaking in education has been a flagship of the Commis-
sion (cf. European Commission/EACEA/Eurydice, 2017), while several
European networks and agencies, such as Eurydice and Cedefop, as well
as Europe-wide associations, produce evidence and diffuse them in the
European education space.

Policy instruments of other sectors than education also play an in-
fluential role in the transfer of policies, particularly because they allow
the Commission to launch initiatives in sectors where Member States
are most receptive for them, considering that the sector of education is
governed by the subsidiarity principle. In TE, relevant cross-sectoral in-
struments are the EQF, European structural and research funds, and the
European semester. Often intentionally, these instruments are operat-
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ing within the employment sector. Moreover, educational programmes
such as Erasmus+, contributing to the goals of mobility and the pro-
motion of the European dimension, are widely recognised as having an
impact on teachers’ professional development (Zgaga, 2008, 2013). Sta-
keholder groups, such as the European social partners, international or-
ganisations and TE networks, exerting pressure on the EU to consider
their positions, claim another influential role.

Last but not least, an important instrument contributing to the con-
vergence of TE systems across Europe is the so-called ‘Bologna process’
which started back in 1999, but is still evident until the present day. In
1999, Ministers of Education from 29 European countries signed the Bo-
logna Declaration which aimed at creating a related and coherent Eu-
ropean Higher Education Area (EHEA) by 2010. Although the Bologna
process was intergovernmental in nature and was initiated outside the
EU context, it cannot be understood independently of the EU higher ed-
ucation policy (Pépin, 2007). The fact that it was developed outside the
EU framework is judged to be a reason for the huge support it received,
meaning that it was inclusive for non-EU countries and less bureaucratic.
Eventually, it became more dependent from the European Commission,
both in terms of financial support and policy advice (Corbett, 2011).

The main objectives of the Bologna process relevant to TE can be out-
lined as follows:

1) adopt a system of easily readable and comparable degrees

2) adopt a system based on two main cycles (undergraduate/graduate)

3) establish a system of credits (ECTS)

4) promote mobility by overcoming legal recognition and adminis-
trative obstacles

5) promote European co-operation in quality assurance

6) promote a European dimension in higher education (Bologna Dec-
laration, 1999)

While changes with regard to the first three objectives, which are
more structural and/or administrative in nature, are rather visible in the
field of TE, progress with regard to objectives 4 and 6, which also require
a curricular harmonisation and convergence, is much less visible. What
is the‘'empirical evidence’with regard to these two objectives in the field
of TE? To which extent are EU regulations and policy initatives gaining
influence on national systems of TE? How mobile are TE students as a
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result of the envisaged alleviated legal recogniton of studies abroad?
In the following section, we provide some empirical evidence for these
questions, with particular reference to TE in Germany.

5. Empirical evidence on the impact of the Bologna reforms
on TE in Germany

7

Although the financial and political support for the ‘Bologna process
and the establishment of a‘European Teacher Education Area’ have been
quite considerable in the last two decades, and although there are nu-
merous studies which are identifying general European trends in TE (e.g.
Hudson & Zgaga, 2008; Hudson 2017; Gassner, Kerger & Schratz, 2010),
the empirical evidence on the impact of the Bologna process on ETE is
still rather scarce.? On the national level, however, there are several stud-
ies that focus on the impact of the Bologna reforms on TE systems (e.g.
Schubarth, Mauermeister & Seidel, 20173). Amongst these, the German
TE system is a particularly interesting case, because, due to its federal
constitution, it grants each of the 16 states/Ldnder a high degree of au-
tonomy in the organisation of its TE system. Thus, we can expect a varie-
ty of different regional ‘translations’ of the Bologna process and subse-
quently, of different systems of TE within Germany.

As argued in an earlier paper by Kotthoff & Terhart (2013), there is a
wide-spread view in Germany that the Bologna process, which was in-
tended to increase the transparency of study requirements and to sup-
port the flexibility and mobility of the students, has, particularly in the
field of TE, failed to reach its aims (Arnold & Reh, 2005; Tillmann, 2007).
While most of the early observations of an ever-increasing diversity in
German TE were based on case studies of single universities or regions
(e.g. Ricken, 2010; Winter, 2008), there was already empirical evidence
based on systematic comparisons across different sites (e.g. Terhart,
2010) and states/Ldnder (e.g. Bellenberg, 2009) strongly supporting this
notion of diversification. An increasing curricular and structural diversity
of TE following the implementation of the Bologna reforms in Germany
have also been confirmed in later studies, which will be shown with ref-
erence to two exemplary studies.

In a first study by Bauer et al. (2012), which analyses the heterogene-
ity of TE study programmes in twelve German universities preparing stu-
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dents for teaching in the grammar school (academic track), the authors
summarize their results in the following way:

The results corroborate the hypothesis that the study structures of cur-
rent teacher education programs are largely heterogeneous. Particu-
larly, we found that programs differ regarding their focus on academic
subjects versus profession-oriented studies and their ranges of required
studies in subject education (6-25 CP) and internships (6-38 CP) (Bauer
etal., 2012: 102).

The impression of increasing curricular diversity in German TE is even
strengthened when looking underneath the highly heterogeneous sur-
face of the university-based study programs, and at the structure of the
different TE models which have been established in the 16 Lander since
the ratification of the Bologna treaty in 1999. According to the authors of
the same study, the following different structural variants can be found
in Germany (op. cit.: 105-106):

The ‘state exam’in its traditional form can be found only at very few uni-
versities, in particular at ‘universities of education’ [Pddagogische Hoch-
schulen]. However, those states/Ldnder that have kept the state exam
(at least partly), have introduced a modularized version of the state
exam course or are in the process of introducing it (in particular Baden-
Wuerttemberg, Bavaria, Hesse, Mecklenburg-Hither Pomerania, Saxony,
Saxony-Anhalt, Thuringia) (AT). (op. cit.: 105)

By now, most states/Ldnder have changed to a consecutive model of TE
consisting of BA and MA courses. In this model, the BA represents the
first academic exam, but it does not give access to the teaching profes-
sion. Irrespective of the school type (e.g. primary or grammar school),
access is only granted on the basis of a Master of Education (M.Ed.). How-
ever, below this seemingly homogenous structure, there is a large he-
terogeneity with regards to the relative shares of individual study com-
ponents. According to Bauer et al. (2012), student teachers who want to
become teachers for the academic school track (Gymnasium) devote on
average 58,2% of their studies to their academic subjects, 9,3% to sub-
ject didactics, 12,4% to educational studies, and 6,7% to practical stud-
ies (e.g. internships). However, the spectrum of these individual study
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components varies considerably between different universities and
states/Ldnder: the number of credit points (CP) attributed to the study of
academic subjects varies between 128 to 222 CP, the number of CP at-
tributed to the study of subject didactics ranges from 12 to 50 CP and the
number of CP attributed to practical studies varies between 6 to 38 CP.
Thus, as Bauer et al. (2012) conclude, “students who study at the university
with the highest share of studies in subject didactics have to acquire 4.2
times more CP than than their fellow students who study at a university
with the lowest share of studies in subject didactics” (AT) (op. cit.: 115).

In a second empirical study by Hohenstein et al. (2014), the large
diversity of TE curricula in initial teacher training in Germany is further
confirmed. During the Bologna reforms, the ‘Standing Conference of the
Ministers of Education and Cultural Affairs’ (abbr.: KMK) formulated so-
called ‘education standards’ for higher education teacher training pro-
grammes (KMK, 2004) in four areas: teaching, educating, assessment
and evaluation, and innovation. These four areas of study were defined
by 11 competences, which in their turn were specified and concretised
through curricular content. In their study, Hohenstein et al. (2014) an-
alyse to which extent these ‘education standards’ are reflected in the
teacher training curricula at universities by analysing course regulations,
module handbooks, and exam regulations for teacher training at 16 dif-
ferent universities (one university per state/Land). Through document
analyses, Hohenstein et al. (2014) show convincingly that a large propor-
tion of the education standards and the corresponding curricular con-
tent introduced by the KMK (2004) are not reflected in the curricula of
many universities:

The curricula of the different university sites differ considerably with re-
gard to the implementation of curricular content in education, which
indicates that teaching in inital teacher training varies severely and
that the mobility of students, for example when changing universities,
is exacerbated. On no account it can be assumed that there is a uniform
knowledge base or comparable competences at the end of initial tea-
cher training. (AT) (Hohenstein et al., 2014: 505)

On the basis of these and other empirical studies on the implementation

of the Bologna reforms in the field of TE, it does not come as a surprise
that Schubarth (2017) argues in his analysis of the impact of the Bologna
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reforms on TE in Germany that in hindsight the adjustment of TE to the
Bachelor-Master structure has been ‘counterproductive’”:

Teacher education became more fragmented and the ‘patchwork’ has
become even more confusing. Also in this respect federalism has proved
to be a barrier to progress rather than a chance. Dozens of different
teacher education systems at different sites, which prepare for 16 differ-
ent school systems, give an idea about the excesses of federalism. The
heterogeneity in teacher education with regard to designations, subjects
and combinations of subjects, contents, proportion of practical work in
schools, organisational forms etc. has become so large that the neces-
sary clarity, transparence and comparability are not given. The conse-
quences are, amongst others, problems with the recognition of acade-
mic achievements, a reduced mobility or a limited transition into em-
ployment in the different federal states. (AT) (Schubarth, 2017: 129-30)

The mixture of diverse models and developments and increasing cur-
ricular diversity in TE has caused severe criticism in Germany before (e.g.
Keller, 2010; Keuffer, 2010) and by now has led to a situation, in which
the curricular and structural differences between TE models in the 16
federal states of Germany are probably bigger than before the start of
the Bologna process in 1999 (e.g. Hohenstein et al., 2014; Schubarth,
2017).

If we look at student mobility in TE, which should also have been
positively affected through the ‘Bologna process’ (see above), the first
observation is that data to assess student mobility in TE programs accu-
rately and accross Europe is rather difficult to obtain and has limitations
(e.g. ususally TE is covered by the Unesco ISCED-97 subject area ‘educa-
tion and teacher training’ (EAu/TE), which is broader and not exclusively
restricted to TE). However, even if the empirical data have their limita-
tions, the available studies show unaminously that mobility rates are
low and underproportionate in some areas of TE and that the problem-
atic recognition of credits acquired abroad is one of the major barriers
that prevents student teachers to study abroad. According to Wernisch
(2016), the review of data and studies regarding students mobility rates
in ETE suggests that calls to increase mobility in TE programms have
their legitimation:
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All data and studies reviewed point into the same direction, indicating
that the subject area education (and thus also the subfield teacher edu-
cation) is underproportionally represented in mobility schemes (such as
Erasmus), and that it is one of the subject areas with below-average TSM
levels (as measured by the most important forms of TSM) in higher edu-
cation in Europe. (Wernisch, 2016: 134-35)

If we take a closer look at the outward mobility rates of TE students in
Gemany, we can rely on the mobility studies of the ‘German Academic
Exchange Service’ (DAAD) and the ‘German Centre for Higher Education
Research and Science Studies’ (DZHW), who regularly monitor and ana-
lyse the mobility of German students every two years (e.g. Heublein et
al., 2015; Woisch & Willige, 2015). According to Kercher and Schifferings
(2018), who analysed the most recent study of the DAAD/DZHW and ad-
ditional data on graduate surveys, the outward mobility rates of the TE
graduates of the year 2015 reached 24%, which equals the mobility rates
of all students in that year. There are, however, marked differences in the
mobility rates between different school types and subjects:

Graduates who are aiming for a teaching position in the grammar
school [academic track] are by far the most mobile students. More than a
third (34%) of these graduates spent a study-related period of residence
abroad during their course of study. In comparison to these, the mobility
rates of graduates, who are aiming for a teaching position in primary,
lower secondary ["Hauptschule’] and special needs schools (17%), lower
secondary technical schools ['Realschule’] (18%) or vocational schools
(14%), are considerably lower. Thus, considering the proportion of these
groups in the overall number of TE students in Germany, we can con-
clude: during their course of study, about half of the TE students show
outward mobility rates, which are well above average, while the other
half shows outward mobility rates, which are well below average (AT)
(op. cit.: 239).

If we ask for the reasons for the low mobility rates of primary, lower sec-
ondary and vocational school student teachers, the latest DAAD/DZHW
mobility study also provides useful data. According to Kercher and
Schifferings (2018), the DAAD/DZHW study shows that for 54% of the
mobile TE students ‘loss of time’is a relevant problem (compared to only
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36% of the mobile students in general), when putting their outward mo-
bility plans into practice:

Apparently, TE students are finding it far more difficult to integrate stu-
dies abroad into their courses of study at their home university, so that
they are experiencing delays in their course of studies more frequently
than other students. An important reason for this finding could be the
relatively large national differences in TE, which hamper a smooth in-
tegration of academic credits acquired abroad into the studies at home
(AT) (op. cit.: 244-45).

The assumption that large differences between national curricula in TE
are one of the main mobility barriers for TE student is confirmed when
we look at the answers that German TE students give to the question,
which factors motivate them most to put their mobility plans into prac-
tice. By far the most frequent answer is the ‘unproblematic recognition
of credits acquired abroad;, which was mentioned by 59% of the TE stu-
dents (compared to 47% of the overall student population) (op. cit.: 247).

If we try to sum up the available empirical evidence on curricular
convergence and student mobility in Germany initiated through the
Bologna reforms, we have to first of all point out that the ‘Europeani-
sation’ of TE in Germany is still a rather under-researched field of study
and that the available empirical evidence is relatively weak. However,
the evidence available shows two trends clearly: Firstly, there is increas-
ing empirical evidence on curricular and structural diversity in German
TE below the national level, which has been instigated by the ‘transla-
tion’and implementation of the Bologna reforms (e.g. Bauer et al., 2012;
Hohenstein et al., 2014). Secondly, mobility rates are particularly low
amongst German TE students for those types of schools (e.g. primary,
lower secondary and vocational schools), who could particularly benefit
from internationalisation through increased cultural sensitivity, intercul-
tural competence and language awareness, because in future they will
be dealing with the most culturally diverse classrooms (e.g. Kercher and
Schifferings, 2018). Thus, it is probably fair to say that the overall inte-
grating impact of the Bologna reforms on TE in Germany has been, and
still is, rather moderate, although the international pressures to adapt
have been high. Why is this the case and how can we understand and
explain this phenomenon? The analytic categories used in educational
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governance research that have been introduced earlier (cp. section 2),
can provide helpful analytic ‘tools’ to understand and explain these de-
velopments, as we will show in the final section of this paper.

6. Discussion and Conclusion

As outlined in the introduction, this paper aims to check two assump-
tions. Firstly, we argue that European initiatives and policies to establish
a more integrated and coherent system of TE in Europe will meet na-
tional, regional and local particularities and resistance and will therefore
find it difficult to gain pervasive influence on national systems of TE. Sec-
ondly, we aim to check the assumption that processes of ‘glocalisation’
and local‘translations’ of the Bologna process increase the probability of
diversity within national systems of TE rather than decrease it. To check
theses assumptions, we analysed the expectations that are attached to
a supra-national European system of TE (section 3) and described the
mechanisms and instruments of Europeanisation in TE (section 4). We
then focused on the case of Germany in order to assess the influence of
ETE initiatives on an exemplary national system of TE based on available
empirical evidence (section 5). The final section of this paper will discuss
the findings presented above using the analytic ‘tools’ provided by gov-
ernance research (cp. section 2) and will finish with a short concluding
remark on the generalisability of our findings.

ETE is shaped by a multitude of actors exchanging policies by means
of reciprocal interaction from the European to the national level and vice
versa. In this context, the EU has claimed a strategic role by enabling a
close cooperation among Member States, providing financial incentives
and supporting intergovernmental initiatives, such as the Bologna pro-
cess. Rather than merely an actor, the EU itself consists a constellation of
actors influencing ETE policies according to sectoral priorities and Mem-
ber States’ needs. Similarly, European networks and international or-
ganisations dealing with TE can complement or compete each other in
shaping policies of the specific field. Either by producing new evidence
or exerting pressure, these actor constellations can inform and influence
EU policy recommendations, as well as decisions taking place at nation-
al, regional or local levels. Some of the ETE actors are also moving across
these different levels, acting as key agents of ‘Europeanisation’ that ne-
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gotiate the policy translation process and employ EU instruments to pro-
mote their own institutional interests. With reference to TE in Germany,
we can identify several examples that show how local actors employed
the‘Bologna process’according to their own needs to push forward their
own interests. For example, the adaptation of the Bachelor-Master struc-
ture (3+2 years) in TE, initiated by the Bologna reforms, has been very
useful for those actors in German TE, who had criticised the different
length of degree courses for primary (4 years) and secondary teachers (5
years) for many years and who had had the temporal equalisation of the
different degree courses in TE high on their reform agenda.

The main way that the ETE actors coordinate their action is the OMC, a
horizontal procedure of policy transfer suggesting a mutual adaptation
between the European and domestic levels. Specifically, peer pressure
often takes place when actors participating in OMC working groups, ob-
serve each other’s action and learn about best practices and policies im-
plemented in other countries. ‘Constellations of influence’ can then oc-
cur by means of EU structural or research funds, as well as through cross-
sectoral instruments and evidence-based management. The Bologna
process is another way of coordinating action and can be interpreted as
‘constellation of negotiation, whereby Member States elaborate binding
arrangements without necessarily imposing them. Germany, a signatory
country of the 1998 Sorbonne Declaration, was among the main negoti-
ators of the Bologna process, but as we can see from the analysis above,
the adaptation of Bologna in the German TE landscape is rather diverse.

Resistance to the ‘Europeanisation’ of TE in Germany through the
‘Bologna process’ is strong and higly effective, because it can rely on
existing ‘rights of disposal and regulation structures, which effectively
protect German TE from external influences. For example, the prohibi-
tion of harmonisation (‘Harmonisierungsverbot’) enshrined into the 1992
Treaty of Maastricht (Art. 126) ‘clipped the wings’ of the EC by defining
clear limits against EC interventions into sensitive policy fields, such as
education. In the German case, European interventions into TE are also
particularly difficult, because TE in Germany is largely regulated by pow-
erful regional bodies (e.g. ministries of education and/or science) which
can effectively resist harmonizing pressures on ‘their’schools and TE sys-
tem. While the curtailment or re-definition of these ‘rights of disposal’ of
the 16 states/Ldnder is next to impossible due to their constitutionally
guaranteed right of sovereignty in the field of education, it is still pos-
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sible to push forward desired educational reforms by providing addi-
tional resources or to introduce new rules into the system. For example,
although the EU is still not allowed issuing directives in education, Direc-
tive 2013/55/EU constitutes an intervention in German TE by regulating
the recognition of teacher qualifications and recognizing the rights of
teachers for free movement in the single market. Thus, it becomes obvi-
ous that the EU can indirectly intervene into the field of education, if the
intervention overlaps with other sectors, such as employment.

ETE is also a multi-level system that spans from European to national
to regional and to local levels, with different actor constellations at each
level influencing the policy enactment process. In Germany, we observe
that the national level represented by the KMK is more receptive of Eu-
ropean recommendations regarding Bologna, while regional govern-
ments (Ldnder) and local institutions are often reluctant to converge
their TE requirements even within the same country. Despite the exist-
ence of overarching education standards, TE institutions in Germany
adopt them in their curricula in differing ways, thus hindering mobility
of students across countries and across institutions.

Finally, the establishment of a more integrated system of ETE de-
scribed in this paper clearly shows that intentional action can produce
‘partially transintentional results; as suggested by governance research.
Amongst the numerous unintended side-effects that had not been an-
ticipated by the initiators of the reforms, we can point to the uneven
translations of the ‘Bologna process’ in the Member States making the
outward mobility of TE students still rather cumbersome compared to
student mobility in other subjects. Further unintentional side-effects
can be observed on a sub-national level as demonstrated by the case of
Germany, where the translation of the Bologna reforms has exacerbated
already existing tensions between the 16 states/Ldnder. As a result, the
mobility of German TE students who want to change from one state/
Land to another or even from one university to another within the same
state/Land has partially become more difficult. However, there are also
positive ‘side-effects’ of the Bologna reforms, which had not been an-
ticipated by the reformers, but became a reality in course of the reform
process. Again, with reference to the German case, we can, for example,
observe that the ‘Bologna process’ has accelerated innovative curricu-
lum reforms in TE, such as an increased focus on inclusion and hetero-
geneity, the diagnostic competences of teachers, a profession-oriented
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teacher training, and coherence and lifelong-learning, which had long
been‘in the pipeline’

By means of conclusion, we argue that our assumptions have been
confirmed. Although there is an increasing significance attached to TE at
the European level, teaching continues to be regarded as national profes-
sion; TE is framed nationally and even regionally in the case of Germany.
The Bologna process has certainly influenced the structure and delivery
of TE in Europe, but its implementation in Germany has revealed substan-
tial diversity due to differing national and regional translations. Local ac-
tors tend to adapt the Bologna process based on their institutional needs
and own interests, resisting effectively national and European pressures.
Our analysis of the German case of TE shows that ‘glocalising’Bologna can
exacerbate existing tensions within a country, but that it also bears the
potential to accelerate innovations and bring about change. However,
whether these results are specific for TE in Germany or can be generalised
for TE in Europe is difficult to gauge at present. Further analyses require
more empirical evidence with regard to the impact of the Bologna pro-
cess on different national TE systems in order to enable comparisons and
extract broader conclusions about ETE governance.
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AlakuBépvnon otnv Evpwnaikn Ekmaideuon EKmaiSeutikwv:
H vlomoinon Twv peydAwv mpocsdokiwv Twv BpueA\wv otn Meppavia

MEPIAHYH

AkohouBwvTag To dpapa TG eupwmaikig oAokARPWONG Kal Tig mpoomadete 60yKMong Twv Evpwnaikwv ov-
otnpdtwy ekmaidevon, n Evpwmaikn Evwon éxel eppavag emekteivel Ty emppon T o€ S1dpopoug Topeic
TWV BVIKGY ovoTnpATWY ekmaidevong, oupmepAapBavopévou Tou TOpEN TG EKMAIBEVONG EKMALGEUTIKWY.
Tomapov dpBpo diepevvd dv kal o Troto Babd ot Evpwmaikés mpoadokieg Kat moAiTikée mpwToBoulies em-
pedouy ta €BVIKA GUOTAPATA EKTTAIBEVONG EKMAIBEUTIK@Y, EMIKEVTp@VOVTAC TV avdAvon otn dladikasia
¢ MmoAdvia. Me Bdon to mapddetypa tov suotripatog ekmaidevong ekmaibevtikwv ot leppavia, To dpbpo
umooTNpiCel mw¢ mapa Ty mppor evappoviong mov emdlwkel n dadikasia Tng MmoAdvia, n ekmaidevon
TV ekmaideuTikwy oty Evpwmn dtatnpei évav 1oyupo €BVIKG Kat TOMIKIOTIKO XapaKTApa. ZUYKeKpIéva, N
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ABSTRACT

This article confronts an absence at the centre of education policy studies which often misses the chance to
embody global complexity through open-ended, transgressive or, even, ambivalent approaches to enquiry.
Methodologically, such work appears to favour a gaze from above and across space, simplifying subaltern
experiences of reform. As an alternative, | discuss privatisation efforts in public education in Nepal by
linking them to global labour markets and mobility, consumer modernity and state formation processes. |
suggest that neoliberal tropes such as ‘quality; ‘effectiveness, ‘commercialisation’and privatisation intersect
with and invest other tropes such as freedom and self-determination, happiness, love and belonging. In
the particular example provided in the chapter, the capture of public education by business interests may
actually be a more chaotic ensemble of reason, desire, fear and seduction. The interconnections between
such phenomena have implications for policy studies but also the broader field of comparative education
that continues to struggle with a methodological nationalism that limits the study of education to particular
cultures, places and contexts and that takes for granted the subjectivities that emerge within globalising
reform movements.
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The light

It wasn't the heat that brought Ganesh’s thoughts to a standstill, but the
light. A white field that blocked the sight of the desert and mirage of the city
and dulled the lessor sensations of sound and smell. Taste was a crude proxy
of home and what was left of touch was always through leather gloves
stiffened by dirt and sweat. The desert and city were things of hardship and
separation but the light was extraordinary. It subsumed all else such that
form, distance, even time, could not be trusted. Even though the working
day came to an end, the sun was a malignant memory as he prepared the
evening meal and it returned to fill his thoughts with foreboding as he lay
down to sleep. Back in Nepal, summer could be unrelenting for sure but the
sun was an ally that would flow with the seasons and the social customs
built around them. The light in the Gorkha hills brought the fields alive and
gave depth to the jungles that framed his bamboo home on the outskirts of
town. Here, the sun offered a light that created not only life, but a life worth
living. In the Gulf, the light stole everything and life became a dozen ritu-
als of deference and defeat. To endure its domination was a victory of sorts
but one that could only be fully realized at the end of a three-year contract.
Then, wages would be counted and debts squared away. The force that en-
abled him to carry on over there was the dream that one day, the photo of
his wife and small child would be exchanged with their touch and gratitude.

* % X

New horizons and hope. Hardship and loss. Desire and seduction. Global
flows of ideas and bodies. Changing relations between economies and
nations. New policy problems in a world overflowing with solutions. Ed-
ucation and the future of schooling. Research and/ or writing?

This chapter confronts a glaring absence that lies at the centre of
global education policy studies, a genre of work that considers educa-
tion policy reform in an international and comparative context. Whilst
such research provides insights into the connectedness and complexity
of global reform efforts, it often misses the chance to embody that com-
plexity through open-ended, transgressive or, even, ambivalent approa-
ches to enquiry. Paradoxically, global education policy research simpli-
fies the world. Methodologically, it appears to favour a gaze from above
and across space, silencing or simplifying subaltern experiences and ex-
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pressions of reform in order to trace new formations of power and their
effects. Research in the service of others. Its aim is to uncover, expose
and lay bare familiar and emerging political and economic interests in
education, nourishing a long-running narrative of decline and loss. Such
sentiment gives education policy research so much of its life force. It is
an old trade, surprisingly resilient to a generation of radical critique that
has left notions of reality, truth, subject, author and text in tatters.

| argue that most policy work misses its own mark, trapped in nostal-
gia for an earlier epoch of reason and meaning. The impulse to explana-
tion of systems, processes, intentions and ‘impact’ fumbles with and, ul-
timately, avoids facing important aspects our current ‘situation’. The rise
of multiple and ‘fake’ truths, digital selves, virtual realities, cloning and
the code are invitations to consider how time, history, place and subject
are under erasure with their disappearance into the hyperreal leaving
‘room only for the orbital recurrence of models and for the simulated
generation of differences’ (Baudrillard, 1994: 3). If we can speak of ‘ulti-
mate truth’it might be the ‘dematerialization of “real life” itself, its rever-
sal into a spectral show’ (Zizek, 2012: 16). A system built on indifference
but not nihilism, for that would imply some ‘imaginary of the end’ (Bau-
drillard, 1994: 161). Where the moderns talked through the industrial
metaphor of production, where things —places, histories and subjectivi-
ties— were created with value(s), we might now consider their transfor-
mation by the forces of consumption. Here, things are overloaded such
that the system of accumulation, meaning and exchange breaks down.
The world of production might focus on subjects (understood through a
range of readings of power and its twin, desire), but a focus on consump-
tion brings objects to the fore. The object is not a dormant or silent thing
brought to life on demand but, rather, ‘fired with passion; with ‘autono-
my’and, most dangerously, endowed with ‘a capacity to avenge itself on
a subject over-sure of controlling it’ (Baudrillard, 2003: 4). In Baudrillard’s
(2008) enigmatic terms:‘it’s no longer the subject which desires, it's the
object which seduces’(141). What might that mean for global education
policy research?

| began this chapter by writing Ganesh, a Nepali acquaintance who
challenged my own preconceptions about exploitation and sorrow,
schooling and hope, education reform and futures. | write the journey
that Ganesh took from a village in Nepal to the world beyond his home-
land and then back to himself. Ultimately, Ganesh’s experiences - at
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least as they live in this text — are about a different sense of being, be-
longing and purpose. To unfold my argument, | discuss privatisation ef-
forts in public education in Nepal and link reform processes to Nepal’s
fraught engagement with global labour markets and mobility (mainly
to the Gulf States), distorted consumer modernity and long-term trau-
ma of state formation. That is a rich brew but one aimed at suggesting
that neoliberal tropes such as‘quality; ‘effectiveness, ‘commercialisation,
privatisation and, for example, ‘entrepreneurship’ intersect with and in-
vest other tropes such as freedom and self-determination, fulfilment,
happiness, style, love and belonging as well as anger and disillusion-
ment. What looks like the capture of public education by, for example,
hard-nosed edu-business and entrepreneurial interests — a key concern
within global education policy studies as it looks for the smoking gun of
reform —is actually a much more chaotic ensemble of reason, desire, fear
and seduction. How can we write of such things?

Stylistically, such writing could start by disrupting the ‘normativities
of practice’ (Honan & Bright, 2016: 732) that dictate how one might con-
struct the academic text. Education policy research is intensively invest-
ed in interrogating the ‘real’ and does so by deploying a ‘conventional,
reductionist and hegemonic’ (731) form of writing that limits the pos-
sibilities for radical or even alternative thought. That involves framing
issues in terms of familiar problematics and structuring the text in ways
that guide the reading experience towards certain ends. Another type
of writing might challenge the exchange of meaning in educational re-
search work (i.e. ‘writing’ the poor and disenfranchised within agreed
universalist frames; assigning to education its rightful utopian role etc.)
thus disrupting knowledge projects that are familiar and totalizing. A
‘fatal’approach to writing might try to reflect the overloading of the sys-
tem itself by undermining certainties, shaking alliances, provoking judg-
ments (even scorn) and impeding our desire for comfort and resolution.
It might even reflect a form of magical realism (Bowers, 2005). However
one is to think of it, the intention would be to avoid writing that seeks
nothing more than to mirror the contours of the ‘real’ and which, there-
fore, remains stuck in the ‘play of appearances’ (Baudrillard, 2003: 21).

To challenge such conventions, the text offered here dances between
different ‘forms of knowing’ (Koro-Ljungberg, 2013: 278): the scientific,
meditative and poetic. Enter this text and you will most certainly find
a familiar trail of concepts, categories and ‘trustworthy’ academic sources
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aimed to win you over to the seriousness of the subject matter. You
will also encounter various meditations where scientific bedrock is re-
inforced or questioned by subjective musings and authorial sleight of
hand. These are occasionally political where cherished notions of social
justice, rights or simple compassion for the desperateness of life on the
global periphery are offered to bind writer and reader to education’s
moral project. At other times, my meditations serve to stop us in our
tracks. Are things that desperate? Whose interests are at stake when re-
porting such desperation? Finally, and disturbing these familiar genres,
is the poetic, a form of writing unhinged from any notion of objective
experience, logic or rationality. Serious and frivolous at once.

The context for my own encounter with Nepal was the ‘Education for
All' (EFA) movement, the ‘governance’ imperative that framed attempts
to enhance aid effectiveness and issues as diverse as decentralization,
democratization, gender equality and poverty reduction (Bista & Car-
ney, 2002; Carney & Bista, 2009). By exploring the dynamic discourse of
education reform since the introduction of EFA, it was possible to sug-
gest that policy thinking about education had narrowed from expansive
visions of democratization and nation building to one that, only 10 years
later, sought to distance schools from state control. Having undermined
its own monopoly position as service provider, the Nepali state greedily
extended the ‘cultural circuit(s) of capital’ (Thrift, 2005: 34) by explicitly
encouraging the growth of private schooling. This signaled to donor
agencies that the state was ideologically open to private solutions in
education and pragmatic about its own capacity to reach the EFA and
subsequent Millennium Development Goals (MDG) goals alone. In edu-
cation, we now see huge increases in terms of private enrolments and
expenditures in schooling, new actors to the sector, as well as new rela-
tions between states, teachers and communities.

Privatization efforts include the ‘opening up’ of the public system
to new providers, especially those seeking profit, as well as a disciplin-
ing of the public sector to the assumed efficiencies and mindset of the
business world (Ball & Youdell, 2008: 9). Whilst contest and resistance
has followed these transformations, states, service providers and con-
sumers have largely agreed upon a new logic in/ for education, one that
has connected floating and diffuse terms such as quality, relevance, ac-
cess, equity and social justice into one meaningful narrative of renewal
and progress. With key policy entrepreneurs at the visible sharp end of

COMPARATIVE AND INTERNATIONAL EDUCATION REVIEW ®m No26 m 2021



WRITING GLOBAL EDUCATION POLICY RESEARCH m 35

this narrative, we see the ‘penetration and impact of new programmatic
ideas’ that are packaged ‘in a way that makes them appealing to a range
of audiences’ and which are then disseminated ‘among practice com-
munities’ who ‘push(ing) for them to be implemented in particular con-
texts’ (Verger, 2012: 111). The processes at play here are complex, multi-
dimensional and embedded. Apparently, we should be very worried by
the undermining of a self-evident public good.

Whilst much global education policy research does not intend to
exclude the voices of civil society, practitioners, parents and others, it
is nonetheless a concerted search for explicit interests, causality and
meaning making. What of other actors, experiences and contexts that
are separate from but intersect with the educational sphere? Who (and
what) disappears, or is silenced, when we restrict our gaze to the most
visible and thus, presumably, most significant events and processes?
When global education policy scholars talk about flows of ideas, how far
can we push what counts as an idea?

Some argue that the imagination is not only ‘a constitutive feature of
modern subjectivity’ (Appadurai, 1996: 3) but the ‘key component of the
new global order (p. 31, emphasis added). However, for much of humanity
and a good number of the lessor ‘stakeholders’ in education, the ‘lines
between the realistic and the fictional’ are ‘blurred; leading to ‘imagined
worlds that are chimerical, aesthetic, even fantastic’ (1996: 35). How do
disparate experiences, unfulfilled dreams and wild associations take
form, for example, by investing the new and glittering object of private
solutions in education with legitimacy? Is it enough to trace new forma-
tions of discourse and interests amongst the policy elite, assuming that
they alone create the field of the possible? How do objects — having lives
of their own - reach out and communicate with us? What happens when
that communication is blocked or distorted by a proliferation of signs
that the subject cannot hope to accumulate and exchange?

Globalization has become one popular trope with which to organ-
ise such questions. When understood as the ‘spatialization of modernity’
(Featherstone & Lash: 1995) it connects histories and struggles and pro-
vides new imaginary landscapes on which to play them out. In Fergu-
son’s study of life on the Zambian Copperbelt (1999), economic boom
and its attendant urbanization creates new cities, connecting them and
their inhabitants to the modern grid through displays of cosmopolitan
identity and belonging. However, subsequent economic decline - heral-
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ded by the collapse of the copper price at a distant futures exchange
- shows how promiscuous and transitory global connections can be as
workers, made abject by sudden structural changes, must return to the
village to renegotiate social roles and futures hemmed in by convention
and envy.’'Doing modernity’ becomes a precarious business. In Liechty’s
(2003) study of the emerging middle-class in Kathmandu, we see young
people dealing with a central paradox of modernity where a ‘Western’
model or vision of life becomes both the ‘object of intense local desire’
but ‘seemingly by definition an unachievable condition’ On the ‘Third
World periphery;, ‘satellite television, unemployed youth, beauty pag-
eants, mass tourism, and countless other examples link(ing) the city to
worldwide trends'(xiii), creating desire, frustration and anxiety but also
innovative strategies to live life in the ‘consumer present’ (239). What
‘spaces of imitation and invention’ (Thrift, 2008: 254) does our present
phase of global cultural disorganization throw up?

Urban Nepal is known as a place of material poverty, in part made
poor by a politics of representation where a discourse of modernity and/
as ‘development’ creates social difference (Pigg, 1992). In early post-de-
velopment scholarship, a ‘language of categorization’ (511) was viewed
as connecting the cosmopolitan Nepali to global society; instigating a
hierarchy of social worth that further marginalized non-urban compa-
triots. However, in a world of wildly proliferating signs, the promise of a
connected life now seems within reach for all Nepalis. Cosmopolitanism
for All. Even the most cursory trip around its cities will expose Nepal as
a site of simulation and seduction as much as want and despair. In one
short ride across any mid-size hill town, it is impossible to ignore the bill-
boards, posters and political slogans that promise if not demand a dif-
ferent mode of living. In Gorkha, across from a small vegetable market,
was a clothing store with two prominent t-shirts on display: one bran-
dished the phrase ‘LA or bust’; the other: ‘London is number 1. Some
meters away, on a telephone post next to a tea-seller was a poster of
social entrepreneur Mohammad Yunus. Wrapped around this concrete
artifice, accompanied by the smiling face of the global sage were the
words:‘If we are not achieving something, it is because we have not put
our minds to it. We create what we want!’ Five minutes away, in the foyer
of a low-fee private school, Bill Gates — in life size cut-out poster form - is
waiting to greet parents, teachers, pupils and visitors alike, insisting that:
‘If you are born poor, that is not your mistake; but it you die poor that is
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your mistake’ Few in Nepal will have read Kant's great call to resist the
‘laziness and cowardice’ of our ‘self-imposed nonage, but the King of the
European Enlightenment seems very much alive on its outskirts (Kant,
1954: 1071). Such direct appeals to an assumed will to succeed are in-
terspersed with messages of a more baroque kind. Back in Kathmandu,
my bus stopped outside a café called ‘Paris’ Here, an enormous billboard
met me at eye-height, thrusting forward two well-groomed Indian male
models in three-piece tweed suits offering up ‘Royal Stag’ scotch whis-
key alongside the message: ‘I have yet to become me. Cosmopolitan
sophistication? Existential fantasy? Fear of failure? The subaltern in on-
tological trouble or the new man of global neo-liberal ideology? How do
subjects embody all of this in semiotic terms and exchange it as part of
the quest to realize a life worth living? Sapere aude!

* % %

Like some 1,500 young Nepalis who gain work permits to the Gulf States
each day, Ganesh saw Dubai as a city of light and hope. Soaring towers,
sparkling waters and ‘smart’ lifestyles set free from the constraints of history
and place, this gulf paradise was an obvious culmination to the jumbled
imaginaries of Nepal. The recruitment agents told Ganesh that a contract in
the Gulf was the ticket to freedom, and end to poverty and the only chance
to change a destiny that was otherwise set. At home we heard stories of lo-
cal boys —village boys— who made the journey to the Gulf and returned as
successful men. These stories are in the newspapers and magazines and on
the TV. One can go away as nothing and come home knowing Dubai style.
After that, life is different. You are a big man and people respect you. This
was the promise that no one can refuse:

* * %

At the time he boarded his flight to Dubai, stories of migrant worker
entrapment and exploitation were reaching Western breakfast tables.
The 2022 football World Cup in Qatar provided a relevant context. In a
one-month period in 2013, some 44 Nepali workers, most of whom were
under 25 years of age, died whilst building stadiums and hotels in the
emirate. More than half of these suffered heart failure, most likely the re-
sult of extreme physical hardship. Long days of grueling labor, little food
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or water and the threat of physical violence at the first sign of resistance
or complaint led to the Nepali ambassador to Qatar calling this paradise
in the sun an‘open jail’ (The Guardian, 2013). In Dubai, Ganesh had to re-
linquish his passport and agree to defer receiving wages as an incentive
not to flee. The living conditions — 8 men in a metal shipping container
with minimal ventilation or lighting — and restricted possibilities for free-
dom of movement focused his time in the Gulf on work and a new life
that lay beyond the daily grind. Eventually, Ganesh was badly injured in
a work-accident, being blinded in one eye and losing partial use of his
left arm. In 30 months abroad, he earned a little more than 3,600 US dol-
lars but was at least glad to be returning home. Back in Kathmandu, he
learnt that his wife had left him for another man, taking his young son
and wages. It was a long bus ride to the village.

At present, the only market for unskilled labor in Nepal lies a great
distance from 'home’ The relentless flow of optimistic young men to
the desert, and their return as broken bodies lumbered with the debt,
represents a major social and political challenge. Some returnees ques-
tion the traditional structures of social organization they attempted to
flee. Others find peace with them. All must add these experiences to the
whirlpool of hopes, fantasies and fears that frame their sense of ‘reality’.
In Berlant’s (2011) terms, how does onelive on?

* % %

Versed in the Maoist political ideology that was the mainstay of the Gorkha
region, Ganesh described the Gulf as a form of ‘hard capitalism’ This was a
place where men were without even the right to withdraw their labor and
construction firms, in collaboration with the local authorities, were free to
shape the city to the needs of total profit. ‘Dubai’ was an ‘empty promise’
but not one without meaning. Without bitterness, Ganesh suggested that it
had served to expose the ‘lie of Nepal’ where a lingering ‘feudalism’ ensured
that rights followed one’s social status and livelihoods were always in the
hands of others: ‘In the Gulf, | finally understood that in Nepal there is no
state and no one to help us. We must make our way. Over there we were
mistreated, but at least the foreman gave us water once per hour so that
we wouldn't die. That wouldn’t happen here. When there were abuses, the
ambassador from the Philippines would come and help us by complaining
to the management. Even though the Nepali officials stayed away because
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they were afraid of upsetting the construction firms, we saw that govern-
ment officials could actually work on behalf of the poor. That would never
happen at home. We are a poor country. Nepal has only prepared us to be
slaves. In school, we learnt only how to be prisoners. From now on, we must
save ourselves. Even though | have lost half my sight | now see much further!

* % ¥

That school was identified as a necessary element in a global circuit of
hope and exploitation was a serious challenge to my own understan-
ding of the ‘development’ project in Nepal. For Ganesh, more public
schooling would make possible more exploitation and disappointment.
Such schooling was not the answer, especially if states and donor agen-
cies were unable or unwilling to fund it properly. Time in exile had also
fostered a further iteration of hope and purpose. New objects demand-
ing to be seen. Having experienced a more determined form of capital-
ism abroad and reflected on the limits of political representation in his
homeland, Ganesh was receptive to the messages of heroic individua-
lism that saturated public discourse in Nepal. Now, he planned to join
with other local men and create an agricultural collective where they
would pool resources to purchase land and equipment and mechanize
the traditional farming processes that were etched into his body from
childhood. He was also inspired to work with local community leaders
to create a non-profit private college that would focus on the types of
technical skills needed by Gulf State employers but that were otherwise
beyond the reach of untrained villagers in the area. For Ganesh, ‘the
state was dead’ but could be remade by ‘new men and new institutions.
Sapere aude!

How does global education policy research deal with objects of (mis)
identification that are central to contemporary life but which are, at best,
consigned to their margins? How does it respond to the types of cruel
attachments (Berlant, 2011) that such (mis)identification engenders? |
suggest that the phenomena | weave together here — education reform,
development ideology, hard labor and consumerism - constitute an
‘imaginative scape’ of hope and possibility that is occasionally coherent,
always intoxicating and necessarily fraught with risk. This scape invests
private solutions in education with a sense of urgency and potential. Ru-
ral poverty at the heart of a still-born state project, home and its annexes
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in the Gulf hidden by pain and shame, images of western consumer he-
donism planted like landmines at every turn, and the glorified image of
the rags to riches entrepreneur offering instant self-actualization. Such
imaginaries create a frame for thought that is at least as productive as
the hard-nosed business models and rollout strategies of policy elites
and educational entrepreneurs.

It might be convenient for global education policy scholars to restrict
their gaze to the workings of a high-profile donor conference, founda-
tion seminar or public-private partnership, but the unmanageable force
driving change in public education may well residue in a million frac-
tured moments, emotions and experiences of living that are impossible
to gather up as ‘data; let alone harness into a renewed program of high
quality public education for all. The language of education with its hope
and promise of salvation and fulfillment has slipped from the policy pa-
per, school development plan and curriculum document into the t-shirt
graphic, consumer billboard, pop song lyric, political pamphlet and,
even, the well-ordered slave camp but a short flight away. These are un-
wieldy flows and circulations that reflect the ‘other’ of global education
policy research, by which | mean the things that can’t be processed with
reason or science but which speak loudly by their absence in our texts
and which thus remain to haunt our analyses.

There are of course many ways to go about exploring education at a
time of unheralded connectivity (Carney, 2009; Henry et. al., 2001; Ro-
bertson & Dale, 2015; Schriewer, 2012; Takayama, 2015; Verger, 2012).
Adhikary and Lingard (2018) note the contemporary focus mobilities -
of ideas, policies and peoples - identifying how the governance of ed-
ucation in particular is being rescaled in ways that displace the nation
state from its historically privileged position in education. Competing
with - often supplementing - states are travelling policies, transnational
actors, networked governance and complex circuits of social relations,
all of which demand new research methodologies. How should the re-
searcher of global education proceed? One increasingly popular strat-
egy of enquiry, reflecting both the potential and omissions of a global
gaze on education, finds form in various approaches to network analy-
sis (e.g. Adhikary and Lingard, 2018; Ball, 2012, Larsen and Beech, 2014).
Here, the ‘system’ or ‘culture’ becomes the global playing field itself and
methodology a sophisticated process of tracing and uncovering the of-
ten embedded and opaque forces that shape educational decisions. The
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work of Stephen Ball and his colleagues (Ball, Junemann & Santori, 2017)
is but one illustrative example of an emerging focus on neoliberalisa-
tion as the ‘disarticulation and re-articulation of governance, the state,
education policy and the delivery of educational services’(1). When con-
ceptualized as process, the study of neoliberal networks in education re-
quires a different ‘geographical imagination’ in order to map the space
of policy (2). The research gaze here follows ideas, money, events and
people as they spread thought and models across the policy network.
This is one manifestation of Gupta and Ferguson'’s (1997) call for‘ethnog-
raphy without the ethnos’ where the gaze is ‘'up and along rather than
down; ‘forsaking the perspective of the subaltern’ (Marcus, 1995 in Ball
et. al., 2017: 15) in order to understand the logic and function of dyna-
mic systems.

For Ball and colleagues, network analysis invites us to interrogate new
sources of data. Here, the internet becomes a key tool for‘illuminate(ing)
the extent of influence of new kinds of actors, including donors, policy
entrepreneurs and various brokers, on processes of policy, and the iden-
tification of new spaces of policy and conduits (both virtual and face-to-
face) for policy ideas and discourses and crucially relations and interac-
tions between actors’ (Ball et. al., 2017: 20). Unsurprisingly, such research
yields enormous returns, with recent project work in India and four Afri-
can countries generating over 1,000 nodal points and a map that is ‘par-
tial’and difficult to read’ visually (7).

Notwithstanding its systemic gaze, this approach identifies the per-
sonalized nature of policy networks. The Michael and Susan Dell Foun-
dation has been of recent interest (Ball, 2017). The gaze has also been
directed at US philanthropist Irene Pritzker, a key supporter of microfi-
nance strategies in low-fee private schooling. An earlier use of the meth-
odology centered on English professor of education, James Tooley, de-
scribed by Ball as a ‘card-carrying Hayekian’ (Ball, 2012: 38) and ‘policy
entrepreneur par excellence’; a‘policy traveller' who‘animates global cir-
cuits of policy knowledge’and‘co-construct(s)’infrastructures that advo-
cate, frame, package and represent policy ideas. However, such figures
are more than energetic and committed individuals. For Ball (2012), such
actors are ‘inserted into a highly developed, long-standing, dense and
effective neo-liberal advocacy network’. Studying the person‘enables us
to identity key sites, connections, methods and practices of neo-liberal
advocacy and policy mobility’ (40). Ultimately, research of this type aims
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to ‘'map and trace...before it is too late and other imaginaries are cast
into the “field of memory” or excluded from rational possibility’ (145).
Our collective ‘madness’ with method (Stronach, 2010) put in the service
of humankind.

As a heuristic device, network ethnography offers us further nodal
points, new associations, hunches and the possibility of dwelling in the
complexities of a proliferating education project. In that sense, it reso-
nances with my own musings. However, whilst it views the ‘neo-liber-
alising’ of people and bodies as occurring ‘not primarily through op-
pressions but through anxieties and opportunities; it limits its gaze to
the ‘very real, mirroring the neo-liberal fixation with ‘measurement and
comparison’ that it seeks to undermine (Ball, 2012: 145). Exactitude in
Science.

The policy network is constructed and read through the language
of ‘'science; and thus invites the reader to critique it through that same
language. What other pathways to understanding and knowing are
available to us? One of many lines of flight would be to re-read network
research — and indeed a good deal of global education policy research
— through the lens of myth that, for Levi-Strauss, represents an aesthetic
path to knowing ‘parallel or analogous’ to the more familiar objective
form (Kazamias, 2009: 1080). Citing Bowra, Kazamias (2001: 1) considers
myth to be ‘no less useful when the dramatist is unable to see any solu-
tion to a problem and wishes to present it for its own sake, as something
which troubles him and of which others should be at least aware',

If one delves into the Greek tradition, the network becomes the laby-
rinth, a place of intractability and horror. Home to the monstrous half
man, half bull, Minotaur. The god Poseidon had presented a white bull
to King Minos of Crete for sacrifice. Having learnt that the King had failed
to carry out his will, Poseidon brought forth the Minotaur from a terrible
union between man and animal. Raining terror on the people of the city,
the beast was contained in a labyrinth built by Daedalus and so artfully
contrived that whoever was enclosed in it could by no means find his
way (Bulfinch, 1993: 188). To satisfy the beast, the King of Crete sacrificed
a number of the youth of Athens each year. However, Theseus, son of the
King of Athens would end this ‘calamity’ by slaying the monster. Arriving
on the island as one of the youths to be devoured, Theseus met King
Mino’s daughter Ariadne who imparted the secret of the labyrinth, of-
fering a sword with which to ‘encounter’ the beast and a‘clew of thread’

COMPARATIVE AND INTERNATIONAL EDUCATION REVIEW ®m No26 m 2021



WRITING GLOBAL EDUCATION POLICY RESEARCH m 43

(189) with which to navigate and escape the enclosure. Completing the
task, the hero fled the city with Ariadne in hand.

Farfetched? The denial of myth is also a myth, indeed, ‘the only true
myth’ (Bataille, 2006: 48). Myth abounds in our contemporary world as
the education researcher, wrapped in modernist certainties, unknow-
ingly fantasizes of a world of promise, fulfillment and, even, domination
(Adorno & Horkheimer, 1997). Consider these parallels when we do poli-
cy work:

Labyrinth = the impossible complexity of human and non-human re-
lations in global education policy spaces?

Minotaur = the ‘villain’ of global education reform. James Tooley?
Irene Pritzker? Bill and Melinda Gates?

Theseus =the hero as theory? Method? Data? The policy scholar? My-
self?

The clew of thread = the narrative of meaning, coherence and closure
that we put in place before setting off on perilous journeys?

Yes, the string is our storyline: from start to finish; from good to bad
and back; from reason, through chaos and back to the world of form and
substance and reality’ Purpose. Justice. Hope. The string ties us to the
world, keeps us from getting lost. Narrative has a beginning, a complica-
tion and an end. It keeps us tethered to life. Death, of all sorts, kept at
bay.

This line of thinking, and the association to this particular Greek
myth, is used by Taylor (1984) to introduce his notion of ‘erring; a way to
think about science and life —including much of what counts as global
education policy research- after an age of modernist certainty. Decon-
struction, if by that we mean a way of thinking that is seriously troubled
by Nietzsche's parable of the madman and the death of a single authori-
tative source of meaning, or the possibility of shared meaning making
projects, has been a central feature of education policy research for at
least 30 years. This is most familiar to us through Derrida’s challenge to
language, Foucault’s disruption of the idea of history and celebration of
that temporary‘face in the sand’augmented, after a time, by Deleuze-in-
spired revolutionary notions of intensities and becoming. However, the
‘tone’ of this work in the hands of policy scholars is ‘often at odds with
the deliberate “production of estrangement” (Allen, 2017: 160) intended
by such writers.
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Whilst post-structuralist policy scholars acknowledge (although usu-
ally fail to embrace) the death of God and thus the impossibility of singu-
lar meaning-making projects, it appears to have been violently resisted
by the modernist mainstream. Full of despair but inoculated against res-
ignation, they fight for life through the Text which exposes a lingering
attachment to History (and the myth of origins) and thus a belief in Self
(as the active and conscious embodiment of God on earth). God, Self,
History and Book: all ‘bound in an intricate relationship in which each
mirrors the other’ (Taylor, 1984: 7). In the age of modern purpose, these
were brought to life in UPPER CASE: authoritative, certain, confident.
In our current age of post-deconstruction doubt and loss, they can be
usefully embraced in the LOWER form, making possible a new mode of
knowing. The call to‘err’is thus an invitation to reflect on our provisional
and fragile position as transcendent Author/ Creator/ Master, and how
we constantly invent reason through text. Ultimately, what Taylor is talk-
ing about here is the possibility and necessity of a writing without au-
thority, books without closure and an invitation to readers to traverse
personal path(s) to awareness.

Instead of the labyrinth to be penetrated and conquered, Taylor of-
fers the image of the maze, a heuristic implying multiple possibilities to
enter, explore and experience research work as journey and process. To
‘maze’ is to ‘bewilder, perplex, confuse, daze, or stupefy’ To be ‘mazed’
is to be ‘delirious, deluded, or to wander in mind". A maze can thus be
a ‘delirium, delusion, vain amusement, dissipation, trick, or deception’
(Taylor, 1984: 168). Whilst a maze is still a place of paths and turns and
is thus a type of labyrinth, our labyrinth is ‘never-ending’; an ‘abyss’ with
many points of entry and as many points of exit.

The radical message here is that this surface made possible by the
death of God is a place where ‘no-thing is truly sacred and thus noth-
ing is simply profane. Here, the ‘extraordinary becomes ordinary and
the ordinary becomes extraordinary’. Invoking Thomas Altizer (1979),
we might think of the maze, and mazing, as ‘a way of totally loving the
world, and not only a way of loving the world but also a way of (writing)
of love in a time and world in which God is dead’ (Taylor, 1984: 169). Dio-
nysus dancing.

* % ¥
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The big plans that Ganesh had outlined to me on that hotel terrace in Gork-
ha were swept away a short time later by the devastating earthquakes of
April 2015. With the epicenter in Gorkha itself, little remained. Whilst the ho-
tel itself still stands, much else, including the images of Mohammad Yunus
on his telephone post and Bill Gates in his school of the future now rest un-
der millions of tons of rock and top soil. Temporarily silent. Ironically, it was
the farming poor, trapped in toil on the open plains, who lived through that
day as their ‘modern’ friends and neighbors disappeared into the ancient
darkness. Emergency relief work, hindered by missing roads and bridges
and compounded by a formidable bureaucracy in the capital, made a re-
turn to normalcy impossible, thrusting much of central Nepal back into an
earlier epoch. Funding for new projects was captured by savvy social entre-
preneurs with contacts to the urban political elite and their donor partners.
Same as it ever was. Ganesh now worked a few hours per week as a porter
and maintenance man at the hotel. He had not reunited with his wife but
she had returned their child.

A different light

Life begins on the other side of despair.
(Sartre, 1975: 46)

Global education policy includes concerned and pragmatic policy ma-
kers, bold entrepreneurs and showmen as well as subjects drawn to the
allure of irresistible objects. Global education policy scholars carry the
DNA of each of these. Global education policy research is brought to
distorted life in a sea of cultural and emotional flows that barely sub-
mit to the strictures of science. To place such phenomena in a maze is
to acknowledge the productive potential of education discourse, the
best intentions of practitioners, actually occurring hardships, dreams
of fulfillment and the disappointments and false steps that follow but
that are always more than just failures. It is also to acknowledge new
insights and the realization that things (objects) have a life of their own.
The impulse to migration gives way to return. The dream of education
when disavowed, is forged anew through liberal entrepreneurship
which itself slips away, literally from under one’s feet. And always with
something unconsumed and beyond redemption. ‘'Somewhere there is
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a “remainder’, which the subject cannot lay hold of, which he believes
he can overcome by profusion, by accumulation, and which in the end
merely puts more and more obstacles in the way of relating’ (Baudrillard,
2003: 5). Without bitterness, open to the world but non-expectant, the
Subject/ subject of global policy comes in and out of view. As does the
Writer/ writing of global education policy research.

* % %

Ganesh was often drawn to the terrace, not only when foreign scholars
and other-tourists held their coffee breaks between ‘important’ sessions of
training workshops or development planning seminars, but whenever his
duties made possible a moment in the warm winter sun. Mornings were in-
describable with the view into the valley below encompassing multiple ge-
ographies and paradigms of living that unfolded slowly as the mist receded.
Now it was dusk. The chatter from the bazar below travelled up the steep
hills, as did the smoke from the wood fires of a thousand shops, cottages
and tin-roofed huts. Planned power cuts would soon send the bustling val-
ley into a darkness that was total. From that original state would come an-
other morning, another mist folding back its protective blanket and another
invitation to life.
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EpguvavTtag TNV MayKOO LA EKMTAISEVTIKN TOAITIKN
MEPIAHVH

To mapdv apBpo avtipetwmilel éva Kevo 010 KEVTPO evolapéPOVTOC TwWV PEAETWY EKMaIOEVTIKAG TTOMTIKAC
TIOU GUXVA XGVEL TV EVKALPIa VA EVOWUATWOEL TNV TIayKOOpLa TOAUTTAOKOTNTA HECW QVOLYTWY, UTTEPPOTIKWY
), AKOUN Kat apgiheyopevav mpooeyyioewv atnv épeuva. MeBodohoyikd, pia Tétola Souleld gaivetal va u-
VOEL o paTid mvw Kal mépa amé To Xwpo, amhomolwvTag Ti¢ deutepedouaeq epmelpieg TG petappiBpion.
EvaMaktikd, ou{nte Ti¢ mpoomadele¢ 1biwtikomoinong oty dnuoota exmaidevon oto Nemdh, ouvdéovtdg
TEC € TIC MAYKOOLEG AYOPEC EPYAOIag Kal TNV KIVTIKOTNTA, TOV KATAVAAWTIKO EKOUYXPOVIORO Kal TiC dla-
dlkaoieq oynpatiopol Twv kpatwv. Elenyoldpat 0Tt ot veo@ihehelBepol TpomoL OTIWE N «mOIOTNTAY, 1) «amo-
TENEOHATIKOTITAY, N «EPTOPEVATOMOINGN» KAl N 1810 TIKOMOINGN TéPvovVTaL Kal emevdiouv AAAOUC TpOTIOUG
omu¢ n eAeubepia katn autodiadeon, n eutuyia, n aydmn Kat n 1810k TNGia. 210 GUYKEKPIUEVO TApAdeLypia mou
TapéxeTal oto Kedhato, N Kuplapyia g dnuoolag ekmaidevong amd EMYEIPNUATIKG OUPPEPOVTA PITOpEL
0TV TIPAYHATIKOTNTA Val val €va o XaoTIKG 6Uvoo Adyou, emBupiag, eoBou kat amomdvnong. Ot dlaouv-
déog1g petadh TETolwY PaVOpEVRV EXOUV EMMTWOELS OTIC PEAETEC TONITIKAC, aMNd Kal aTo euplTepo medio
NG GUYKPITIKN eKMaibeuong mou cuveyiCet va aywvidetar pe évav peBodoloyikd eBvikiopo mou meplopilel
HENETN TNG EKTAISEVONC OE GLYKEKPIUEVOUC TIONITIOHOUC, pépn Kat mepBaNhovTa kat o Bewpei dedopéveg
TIC UTIOKEIIEVIKOTNTEC TTOU avadUOVTalL EVTOC TAYKOGUIOTIOINUEVWY UETAPPUBLIOTIK®WY KIVUATGV.
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To PISA kat n avadopunon ¢ dnuiovpytKoTnTag
Capturing the spark: PISA and the reconstruction
of creativity

Sue Grey* & Paul Morris** Il

MEPIAHYH

Apxiké avtiAnmtA wg To mpovoto Tou Ogiov, Kal apydTENT TV TOINTWY Kal Twv KOAMTEXVWY, N dnpiovpyl-
KOTNTA YONTEVOE TOUG PENETNTES YIa yevIEC. To avavewpévo evblagépov yia ) dnpovpyikétnTa, we deéio-
TNTac-KAELSi ToU «2T0U ALWVaX Yia TV «OLKOVORia TS yvwaeng», dnpiovpynae d0o mapddoéa yia tov 00ZA
kat 1o epPAnpatikd tou «Mpdypappa AeBvoug Zxohkrc A§loAdynone» (Programme of International School
Assessment - PISA). Mpwtov, o1 XwpeC pe Ti¢ mo uynAéc emdooelg oo PISA éxouv 6TEPEOTUMIKG XapakTnpl-
otel we eNmeic otn SnpioupyikdTnTa. Agutepov, Evey n omoudaidTnTa TS dNptoupyIKeTNTAS SlaknpuooETal
a6 Tov 00ZA, 1o PISA ev tn petpdet emi Tou mapdvtog. Alepeuvoupe T mpoéAeuon autav Twv mapadoswy,
kaBwg 0 00XA Kveitat mpog TV katedBuvon oupmepilnyng e &étaong e dnpioupyikétnTag oto 2021
PISA test. Ymootnpioupe 6T «pevoTdTTON YOpW amd Ty dpop@n évvola TG SNtoupyIKOTNTAS APEVOC
Ba adlomonBei kar agetépov Ba amelhnBei, kabwg véec petpriotpeg ekdoyéc mou PasiCovtal oTn YWWOTKNA
anddoon avikaBiotodv evaAaKTIKEG EvvoloNoYOELS.

1. To 4pBpo mou dnuocieveTal oto mapdv Teplodiko Baciotnke oe SUO dnUOCIED-
oel¢. H mpwtn givat autr) mou o Paul Morris ouvéypaye pe tn Sue Grey 6mwg epgpavietal
nmopakdtw. H deutepn eival n €€ Auld, E., Li, X. & Morris, P, (2020). “Piloting PISA for
Development to Success: An Analysis of the PISA for Development Findings, Framework
and Recommendations’, Compatre: A Journal of Comparative and International Education
10.1080/03057925.2020.1852914
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Etcaywyn

To mpdypappa PISA tou OOZA, To omoio petpdel TNV amodoon Twv Ja-
BOntwv 15 eTwv ota Mabnuatikd, Ti¢ Puoikég EMoTAipeg kal T Avayvw-
on, €ival n mo emépACTIKA CUYKPITIKH UEAETN Yia TNV ekmaidevon. Ot
TPlETEIC KATATAEELG TOV avapévovTal pe evBouataoud amd Toug Slapop-
PWTEC TTOMTIKAG KA TO TTAYKOOULA UECA EVNEPWONC, TA OTTOIA EPUNVED-
ouv Ta amoteAéopata pe dpoug eOBVIKNC dO&ac Kal kpiong, Bétovtag To
EPWTNMA TOU «TI UTTOPEL va PABE» KAVEIG amd TOUG EMTUXNUEVOUG. ATIO
Vv évapén tov, To 2000, To PISA emékTtelve TNV KAAUYI TOU OE 79 XWPES
KOl OlKOVOUieg, evw amod 1o 2030 oxebiddlel va cupmepIAAfBel XWPES Xa-
pnAou eloodnpatog, eBAvovtag T 170 xwpec. To PISA twpa Asttoup-
Y[ WC KATL TTEPIOOOTEPO amo TNV afloAdynon TS HabnTikric emidoonc:
ol urmooTnpPIKkTéC Tou (Hanushek & Woessman, 2008 2010) SiateivovTal,
mapd Tic amodeifelg yia To avtiBeto (Komatsu & Rappleye, 2017), o1t ta
BeAtiwpéva amoteAéopata SnUIouPyoUV OIKOVOUIKT) avarTugn, Kat TToA-
Aol OXOANaOTEC €XOUV EMONUAVEL TO ATTOTEAECUA TNG «ATTLAC MAAAKAG O1-
akuBépvnong» Tou PISA o€ pia oglpd S1eBvwv popéwv 6pdang TOAITIKAG
(Sellar & Lingard, 2014- Morgan & Shahjahan, 2014).

O OOZA éxel avantuéel e€eTdoelg (tests) yia evNAIKOUC, GOITNTEC TTa-
vemoTtnuiou, maidid mpooXoMKAG aywyng Kal, péow tou PISA, didgpopa
«kawvotépa media» mou a&lohoyolv TEPLOXEC TTOU €xouv oXeSlOoTE( yla
Va TTOPEXOLV «TTANPOPOPIEC OXETIKA E TO TTOCO KAAA TIPOETOIUACHEVOL
€ival o1 oONTEC yla TARjPN CUPKETOXN OTNV Kovwvia» (OECD, 2015). Autég
mephapBdvouv tn dnuiovpyikn emiluon mpoAnudtwy (2012), Tn cuvep-
yatikn emiduon mpoBAnudtwy (2015), TNV IKavotnta e€étaonc Bepdtwy
TTAyKOopIou evllapépovtog (2018), evw n Teploxry EvOlapEPOVTOC yia TO
2021 €ivat n SnuiovpylkoTnTa.

To avénuévo evdlagépov yla tn SNUIoVPYIKOTNTA, TTOU TTAPATNEN-
OnKe OTOV MAYKOOUIO AOYO TTOAITIKAG aTTO TNV aAAAyr TOU alwva, €XEl
emonuavel dvo mapddoa mou auPIoBNTOLUV TN YaKpPOoTPOBeoun Blw-
olpétnTa Tou PISA. TMpwToV, Ol KOWWVIECG TTOU Eival Ol TTEPIOCOTEPO E£TTL-
TUXNHEVEG oTa amoTeNéopaTa Tou PISA gival yevikd ekeiveg mou €xouv
OTEPEOTUTTIKA XOPAKTNPLOTEl WG AMYOTEPO ONMUIOUPYIKEG, EMIKEVTPWVO-
MEVEC OTNV eKPABNON pouTivag Kal OTIC TTOANEC KAl AYXWTIKEG WPEC OTO
oxoAeio. H onpacia autou Tou mapddofou evteivetal, kKaBw¢ Ta péoa
padikAc evnuépwong ummpéav Kal ol KUPLol UTTOOTNPIKTEC AUTOU TOU
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OTEPEOTUTIOU Kal Ta KUpLa péoa aoknong tne emppong tou OOZA otnv
nmaykéopia dtakuBépvnon (Grey & Morris, 2018).

AgUTEPOV, EVW O LOXUPIOPOC OTI N dnuioupyikdTnTa gival n 6e1étn-
Ta-KAE1S1 yla Tov 21° aiwva Kal o anmapaitntog mpddpopog yia tnv Kal-
voTtoua olkovoulkny avantuén (Mohamed & Morris, 2019) ival Twpa
KEVTPIKOC OTIC apnynoelc Tou iSlou Tou OOZA Kal AA\WV TTAYKOCUIWV
opYaVIOUWY, N SnuioupylkotnTa eV €XeEl €W onpepa Apeca petpnOei
amo 1o PISA. EmimAéov, o Baoikdg okomdg tou PISA (Auld & Morris, 2016),
TToU €ival va avayvwpilel kat va umootnpeilel ta aitia Tng VYNAACG eKmal-
OEVTIKO-0IKOVOUIKAC andédoaonc, amattei N pétpnon Tt SNUIoVPYIKOTN-
Tag ... (va) ouvduadlel MPonyUEVEC HOPPEC EKTTAIOEUTIKNC a&loAdynong
pe e€eMypéveg neBodoug €peuvag yia TOV EVTOTIIOUO CUOXETIOUWY TTOU
AMOKAAUTITOUV TO «EUPOC TTAPAYOVTWY TTou Ba purmopovoav meavwe va
enmnpedcouv autryv tnv anédoon» (OECD, 2013a: 23).

lMNa va katavoriooupe ylati o OOZA €xel TPOCPATA TTPOXWPNOEL 0TN
pETPNON TNG ONUIOVPYIKOTNTAC, EEETACOULIE TIPWTA, EV CUVTOWIQ, TIG TTO-
AUTTAOKOTNTEG KAl TIG QVTITAPAOETELG OXETIKA [IE TOV OPIOUO TNG KAl TNV
a&loAdynon TNG. XTn oUVEXELD, DETOUPE OTO KEVTPO TOU eVOIAPEPOVTOC
Hag TIG TINYEC TV TTapado&wy, apxIKd, HEOW TNG AvAAUONG TNG TIPOENEU-
oNG KAl NG EMPPONG Tou Adyou yia Ti¢ Se€ldtnteg Tou 21° alwva, o omoi-
0C éxel TTPOWONOEL TN SNUIOLPYIKSOTNTA WC TOV BACIKS HOXAS TNE OIKOVO-
MIKAC avAmTtuéng, Kal oTn CUVEXELD, UE TNV emeepyacia Tou podAou Twv
MEOWV evnUEPwONG 0Tn Slalwvion Kal evioxuon Twv €BVIKWY OTEPEOTU-
TTWV YUpw amd Tn dnuioupylkdtnTa. TEAOC, avaAUOUUE TIC OTPATNYIKEC
TTOU €XOUV XPNOIUOTIOINOE( yla TNV AVTIPHETWTTION Toug, kaBwg o OOZA
npoxwpei otnv aloAoynon tng Snuoupytkotntag. Yrnootnpi(ouue Ot
auth n doknon, n omoia Ba KopuEWOEi TN YETPNON TNG ONUIOVPYIKO-
™ntag oto PISA 2021, Ba Bactotel o€ éva 0TeEVO 0pIoUo TN SNUIOVPYIKO-
™Ntag, ouvdeSePéVo e TTPORAEPIPEG KAl EUKOAD UETPNOIUES YVWOTIKEC
8e€10TNTEC, TAPAUEAWVTAC I AYVOWVTAC TTIO AETTEC KAl E ATIOXPWOELS
€VVOIOAOYAOEIC TTOU aPn@OoULV TNV TUTTOTIOINUEVN YETPNON.

H pétpnon g dnuioupyikotntag Ba anartrioel and tov OOZA va eni-
AUoel {NTAMATA OXETIKA LIE TOV OPIOUO KAl TOV TTOGOTIKO TTIPOCSIopIoHd
MG €1l HOKPOV ap@loBnToupevnc évvolag, Tou gival eOMAACTH, TTOAU-
mAgUPN, oL cuxvd SlaxwpileTal amo TNV AvaAUTIKEA Kat AOYIKI) GUANO-
ylotikn (Sternberg, 1988 Gardiner, 1993) kai mou Bewpeital amod oplopE-
VOUC WG EYYEVWC N METPAOIUN, AapBdvovTag umoyn TiC Tapadooiaké
OUVOECDEIG TNG PE TN 1N TTPOPBAEPIUOTNTA, TN AVTATIA KAl TV TTIPWTOTU-
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mia. To PISA oxedidotnke yia va Aertoupyei og OAa ta mepiBallovTa Kat
og 6AOUG TOUG TTOAITIOHOUE AANG, 6w uTooTnpilel o Grigorenko, ol ev-
VOLOAOYNOELG TNG SNUIOUPYIKOTNTAG KUpLapxoUvTal amd tn SUTIKA OKEYN,
«tnVv omoia umtootnpiel n vootporia TnG Bopelac ApepIkng» (Grigorenko,
2018: 5). H BiBAioypagikny emokémnon Twv Runco & Jaeger (2012) umo-
otnpilel 6Tt 0 oplopog dev e€ehixbnke MOAU amd Tov 19° alwva, Evw N
emokoénnon tou Long (2014) mepiypdgpel éva medio mou Kuplapxeital
ATTO TTOCOTIKEG HENETEG, Ol OTToieC OEV €kavav onUaAvTIKA TPdodo yia TV
emitevén evog kovoL oplopoU 1 pétpnong. To meptodikd ‘Creativity’ ava-
yvwpilel mavw amd 30 Slakpttoug TUTouS dnuilovpytkdtnTac. Mo mpo-
opata, ot Kupers k. ouv. (2019) toviCouv tnv avdykn avayvwpelong tng
KOWWVIKA TIPoadloplopévng puong TG SNUIOUPYIKOTNTAC Kal TIPOTE(-
VOUV TN HETPNON TNG MECW TNG XPiONG TTAPATNPHOEWY, CUVEVTEUEEWV
Kal EIKOVOYPAPIKWV Kal AAwv gpebiopdtwy. Mapd Tig cuvexeic kal avo-
MOLEC TTPOOTIABELEC YIa TOV KABOoPIoUS Kal T péTpnon TNS SnUIoupyIKo-
TNTAC, UTIAPXEL amouacia cuvaiveong Kal n dSnUIoupylkOTNTA TTOPAUEVEL
KATL oaVv 1EPO SIOKOTTOTNPO YIa EKTTASEUTIKOUC PUXOAOYOUC.

Ot evétnteg mou akoAouBouv Bacifovtal otn BepaTtikr avaiuon ava-
POPWV TWV PECWV EVNUEPWONG SIAPOPWVY XWPEWV, UNIKOU KAl CUVEVTEU-
Eewv TUMou Tou OOZA, UAIKOU amd AAOUG TTAYKOOUIOUG OPYAVICHOUG
Kal opyaviopoug Twv HIMA oxetikd pe Ti¢ Se€10TNTEC KAl TN ONUIOUPYIKO-
™nNTa ToU 21°% aiwva, Kabwg Kal akadnuaikwyv oXoAiwv oTa Tapamavw.
Mia ouvévteuén ue tov Kabnynt Bill Lucas, évav cupfoulo otpatnyl-
K¢ Tou OOZA, mapeixe pia TTOAUTIUN €IKOVA V1A TIC OUYXPOVEG e€eNIEELC.

Ae§1otnTeC yia tov 210 alwva

Ta teleuTaia xpodvia éxel avavewbei To evdlagépov yia tn SnUIoUPYIKO-
TNTA, TTOU TIPOKUTTEL amo TN B€on TS we Bacikol oTolxeiov Slapdpew-
ong Tou avBpwrivou kegahaiou. Autd mpoépxetal amod To evolaQépov
yld TNV OUEPIKAVIKN olkovouia oTIg apxég TN Sekaetiag tou 1980. Ka-
TOTTIV TNC KPITIKNE OTL Ta OXOAEia amotuyxavayv oTny mapoxr evog avta-
YWVIOTIKOU €pYaTIKoU duvauikol, n EBvikr Emtponn yia tnv Aploteia
otnv Ekmaidevon (National Commission on Excellence in Education) &n-
pooiguoe pia emdpacTiK avagopd pe Titho «Eva EBvoc oe Kivbuvo» (A
Nation at Risk) (1983) otnv omoia, avnouxnTikr YAWood S1amoTIoHEVN UE
€OVIKIOTIKOUG TOVOUC TPoEldomoloVoe TOUG APEPIKAVOUG VIO ETTIKEIMEVEC
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ATTEINEC VI TO OIKOVOUIKO TOUC HENNOV, EKTOC €AV SnioupyouvTav Hid
«Kolvwvia pdbnongy», mou va Bacifetal 0To «emipovo Kal auBevTIKS aple-
PIKAVIKO OVEIPO OTL N LPNAR antddoon Pmopei va auéoel TNV KAatdoTaon
kamolou otn (wr Kat va SIapop@WoEL To PEANOV Tou». AUTH N Kolvwvia
NG HABNonc émpeme va KAOAIEPYOEL TIC amapaitnTeg 6€€10TNTEC yia va
AUENOEL TIC OIKOVOUIKEC EKPOEC Kal va S1ao@alioEl 0TI N «kKATIOTE adlap-
@1oBATNTN uTTEPOXN» TNG APEPLKAG OE TTOAOUG TOEIG TOU EUmopiou Kal
Twv emixelprioewv Sev Ba ocuvéxile va TPOOTIEPVATAL ATIO AVTAYWVIOTEG
o€ oAOKkANnpo tov kdopo (A Nation at Risk, 1983, online). Xtn cuvéxela,
M0 OUVEPYQOIa APEPIKAVIKWY EKTTALOEVUTIKWV KAl ETTIXEIPNHATIKWY 0pYa-
VIOMWV oUVETAEE Hia AN €kBeon, «T1 AouA&ld Amaiteital and ta Xxo-
Aeio» (‘What Work Requires of Schools’) (US Dept of Labor, 1991). Auti
TIEPLEXEL TOUG OTIOPOUC TOU AdYoU TTou Twpa Statunwvetal amd ToAoUG
TTAyKOOUIOUG opyaviopoUe. Eva tunpa, pe titho «O Mabntrig tou X0eg /
O Epyaldpevog tou Zrjpepax (‘Yesterday's Student / Today's Worker'), mpo-
€BAeme TN XapaKkTnEloTIKA @pdcn tou Andreas Schleicher, «To ZxoAiko
oa¢ XUoTNUA TWPA Eival n olkovouia oag auplo» - «<kabe eviAIkog Aple-
pikavog Ba eival eyypappaTog Kal Ba KATEXEL TIC YVWOELS Kal TI¢ Se€16tn-
TEC TTOV €ival amapaitnTeG yla va gival avtaywviclpog oTnv maykooula
OIKOVOiO», TTPOUNVUOVTAG TN YAWOOA TTOU TWwpPa gival yvwptun (o. 23).
H avagopd mpocdidploe éva 6papa yia Tnv anacxdinon tov 21° aiwva
Kal oKlaypA@pnoE TIC IKavoTnTeC TTou Ba xpeltalovtav ol epyalouevol. To
2002, n oaprg oUVOEDN E TNV «TTAYKOOUIA OLKOVO A TNE YVWOoNng» EVIO-
moTNKe 0N «XuveEpyaaia yla Tn pabnon tou 21ou alwvar (Partnership
for 21st Century Learning - P21) mou BeopoBetriOnke «yla va Béoel tnv
€TOIPOTNTA YIa TOV 21° aiwva oTto KévTpo TG K-12 ekmaideuvong twv HMA
Kal va EekIvoel évav €Bvikd Sidhoyo yla tn omouvdaldtnta Twv Se€loTr-
TWV ToU 21°Y alwva ya 6Aoug Toug palntéc» (P21, online). To epwtnua
«ylati, A\otmov, n APEPLKN XAveL €5apog 00OV apopd OTa PETPA EKTTAIOEU-
TIKAC APIOTEIOC, AVTAYWVIOTIKOTNTAC TOU £PYATIKOU SUVAUIKOU Kal OlKO-
VOUIKNC KAIVOTOMiag» amavtionke o€ évav odnyo yla TOUG «NYETEC TWV
KPaTWv», 0 omoiog mapnxon amd tnv P21:

.. N €kmTaibevon mapapével, wg i To TAEIOTOV, TPOOKOAANUEVN OTOV
200 aiwva. Me tic mapadoolakéc UETPHOEIG, ol Augpikavol uabntég
&xouv KaAutepn amédoon oto oxoA&io ... AAAG auTéc ol UeTProEIG Sev
TTPOKAAOUV O€ IKavormoINTIKO Babud Toug uabntéc yia va avtamokpi6ouy
OTIC amaITHOEIC TOU 210ou alwva - EI8IKG o€ évav KOO0 6mou ot SiBVeic
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avTaywvioTéG ammethoOv Tnv umepoxr Twv HINA o moAdd uétwma» (P21,
2006: 2).

‘Etol, emonudvOnke n avaykn pétpnong Twv véwyv Se€loTATWY TTou arnal-
TouvTav Yla TN ouvexl{ouevn urepoxn Twv HIMA kal éwg to 2010, €Tat-
peiec oupmephappavouévwy Twv Apple, Walt Disney, Crayola kai Lego,
gixav eyypagei otnv P21 kal xpnpatodotnoav pia «kowr Bacikr gp-
YAAEIOBAKN» Yl VO «EVOWHATWOOUV» TA TIPOOPATWS avVAYVWPIoUEVA
4 Cs — Communication, Creativity, Critical Thinking and Collaboration
(Emkowvwvia, Anuiovpyikdétnta, Koitikry ZkéYn kai Zuvepyaoia), Ta omoia
mEPlypAPnKav w¢ ol Pacikég «Se€10TNTEC Tou 21°° dlwvay - TapAAnAa
pe ta 3 Rs, ota Mpoypdupata ommoudwy OAWV TWV AUEPIKAVIKWY EKTTAI-
SEVTIKWV IOPUPATWV.

Autd ta doypata kiviBnkav ypriyopa mépa amo TIG ApEPIKAVIKES Ka-
TABOAEC TOUC: TTAPEXOLV TWPA TO OPALA YIA TIC TIONTIKEG OAWV TWV UE-
YAAWV TTAYKOGUIWY OPYAVICHWY, KABWE Kal YA TIC ECWTEPIKES TTOAITIKEC
TTOMWV XwPWV. Ot UNXAVIOUOI JIE TOUC OTTOIOUG AUTOC 0 AOYOC EXEL ETA-
pepBei Eemepvd To KEVTPO eVOIAPEPOVTOC TOU TIAPOVTOC KEIUEVOU, OANA
Ta TeENevTaia enTd Xpovia, To Maykdopio Okovopiko Oopoup (The World
Economic Forum - WEF), n UNICEF, n UNESCO, n Aigbvri¢ Tpamnela kal o
OOZA, éxouv xpnotuomolnoel tnv idla yhwooa yia ti¢ d€1d6tnteg Tou 21°°
alwva kat {ntnoav tn pétpnon Touc. Tumikd gival autod To andomacua:

«O1 mpdopartec aloAoynosic Tn¢ uabnonc amokaAvmrouy Ot TOAAG mral-
61d og 6Ao Tov KOO0 eykaTaAsimouv To oxoAeio xwpic va diabétouv ako-
un kat Baoikég Se€i6tnTeC ypaupatiopoU Kkat apiBuntiouou, méoo pdAov
uPnAdtepnc 1déng Seéidtntec Tou 210ov aiwva. H Abon Eekiva ue uetpn-
O€I¢ TNG UdBnong kat e mpoypduuata mmou va Baocilovtar os Sedouéva
WOTE VA AEITOUPYOOUV Ta OXOAEia yia Tou¢ Uabntéc, alda autd Sev Ba
eival apKeTo ... [AuTd] onuaivel avamtuén onuUavTIKWV UETPHOEWV yIa THY
Kivntomoinon twv @opéwv 8pdonc Kail tnv mapakoiouvbnaon tn¢ mpo-
66ovu, TV oikodoéuUNonN cuvacmiouwv Udbnong kat tnv vioférnon uag
TTPOCEYYI0NG Mpooapoync otn uetappuBuion.» (World Bank, 2018)

Auté onuatodoTtei pia AN Taon: va KaTaoThoEL TIG «ITapadOoCIaKES
«KANPOVOUOUUEVES BeEIOTNTEC TAPEABSY, KAl va EOTIACEL OTIC «VEECH Oe-
&6tnTeC Mou amattovuvTal yia TNV «emPBeRaiwon oto HéNNov» Tou ava-
AUTIKOU TTPOYPAMHATOG TNG VEAG EMOXAG. AUTO €XEL AVTIKATAOTIOEL TOUG
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AVTAYWVIOTIKOUC AOYOUC YUpW arrd Toug okomoU¢ TNE ekmaidsuonc Kal
kaBopilel Twpa tov pHovadikd SPOUO yla TIG XWPESG TTOU mMBuuoLV va
AVTAYWVIOTOUV OTNV TIayKOoUIa olkovouia. ‘Exel emiong €10éABel oto
TOTTIKO eminmedo Xwpic auglofritnon. Ta oxoAeia otnv AyyAia dlaknpuo-
00UV TIG TTIPOOTIABEIEC TOUG VA EVOWMATWOOULV «TIG SeE16TNTEC TTOU ava-
SvovTal WG CNUAVTIKEG V1A TOV XWPO EPYACIAG - EMIKOIVWVIa, Snuioupyt-
KOTNTA, emiAuon TPOBANUATWY, CUVEPYATIA, KPITIKI) OKEPN Kal EVEAIEia»
(Morgan, 2018) ota avaluTikd Toug TTPOoYPAMHATA, CUVEEOVTAG TG pNTd
pe To dpapa Tou OOZA. Ta oxoAeia mou 1oxupilovtal OTI TapPEXOUV TE-
Toleg He€1oTNTEC UImopouv va {ntrioouv dlamiotevuon 6Tl gival «layko-
oplag K\aone», péow evog mpoypdupatog mou unmootnpiletal amo tnv
KuBépvnon tou Hvwuévou Baaotheiou (World Class Schools, 2017, online).

EOvika Xtepeotuma

Am6 TNV apxn, Ta KPATN oL ATav Mo emrtuxnuéva oto PISA ATtav Kupiwg
amé v AvatoAikn Acia, v Ta HECA EVNUEPWONGC, TOOO OTIC OUTIKEC
000 Kal OTIC ACIATIKEG KOWWVIEG, €xouv Baoctotei og peydho Babud oe
€OVIKA otepedTuia YUpw amd tn SNUIOUPYIKSTNTA, OTNV avapopd TWV
amoteAeopdtwy. Ot katatdéelg PISA maiCouv eUKOAA UE €VVOLEC OTTWC
«gMEiGy («TGO0 KAAA TO KAVAE;») KAl «AUTO («TTWG auTtol pHag viknoav;»)
Kal amoTteAoUV Hia loXupn pop@n autou mou o Billig (1995) opilel w¢ «Te-
TPIMPEVO €OVIKIOUSO». Ol avapopéC TwV HECWV EVNUEPWONC YA TA ATTO-
TeAéopata Tou PISA teivouv va avtikatomtpi{ouv Tn OTEPEOTUTIIKI «ETE-
POTNTO» AUTWV TWV KOWVWVIWY, TIC OTTOIEC «EMEIC» evBappuvouaoTe va
HIHNBoLuE (epyaTIKOTNTA/UTIOXWPENTIKOTNTA) AAAA KAl va cuyKpLlBoUpe
padi Toug (01 Spwg 600V agopd otn SnuloupylkoTNTa/KavoTouia). MNa
va mapanéuoupe o€ mapadeiypata mou agopolv otnyv Kiva, ekBéoelg
amo Silebvn péoa evnUEPWONG AVAPEPOVTAL OTN «XAUEVN SNMUIOUPYIKO-
mta» (NopPnyia, Dagbladet, 2010)' T padnon «Aoukaviko» (‘sausage
learning’) (Zoundia, Liebermann, 2013)" «to va mepvag e§eTAOEIG HEOW
@povtioTnpiwv» (Pwaoia, Doronin, 2016) kal TNV «anddoon MPoTEPAId-
TNTAG 0TN HABNnoN poutivag évavtl TnG SnpovupylkoTnTag» (Spain, Alva-
rez Diaz, 2013).

TN Ziykamoupn, eVvw TTEpn@AvevovTal yia tTnv Katdtaén tou PISA,
TTPOOPATEC AVAPOPEC TWV PHECWVY EVNUEPWONC APPICBNTOVV TNV «EUMO-
VA HE Toug Babpougy, n omoia avaykAadel Tn Xwpea va «UEVEL THow oTnV
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ATTOTEAECUATIKOTNTA TNG HABNOoNCG yia Tn véa emoxry» (Sinnakruppan,
2017) kat mpokalei dyxog Kal avnouyia oToug véoug avBpwmoug (Zacc-
heus, 2017). H andvtnon, yla évav 6XoAlaoTh, €ival... «va KAVOUUE AAua
TIPOC TA EUTIPOC OE MIa TAPAANNAN KAUTTUAN, UE EMIKEVTPO TNV KAANIEP-
Y€la TNG SNUIOVPYIKATNTAG, TNG KAVOTOMIAG KAl TNG ETIXEIPNUATIKOTN-
Tae» (Sinnakaruppan, 2017, online). Xtnv Kopéa Eeputpwvouv «IvoTIToU-
Ta SNUIOUPYIKNG EKTTAISELONC» Kal «KEVTPA SNUIoUPYIKOTNTAC (Fendos,
2017), evw otnv Kiva «tepdoTia mood damavwvtal 6Toug AeyOUEVOUC
XWPEOUC yla SNIoupyoUE» Kal Ol YOVEIC, armoyonTEUUEVOL aTTO TO «AUOTH-
PO eKTTAIOEVTIKO GUCTNHA TTOU ... € UEYANO BaBUO QVTIOTEKETAL O€ EVAN-
AAKTIKEC 16£€C» eMAEYOLV ONO Kal TTEPIOCOTEPO va SidAaokouv ta maudid
oto omitt (Hruby, 2017, online).

H akadnuaikr épeuva avayvwpilel Tétola otepeotuna: Ot Waldow
K. OUV. ONUEIWVOUV OTL KKEVTPIKO CTOIXEIO TNG EIKOVAG TNG «ACLATIKNG»
ekmaidevong otn Meppavia eival n 16€a 6Tl Ta ACIATIKA OXOAEI XAPAKTN-
piCovtal amé tn «uddnon poutivag, TNV unePPOAIKA doknon Kat Ti¢ e€a-
VIANTIKEG e€eTdoelgy (2014: 5). O Takayama mepypA@el LIV «OTTOKAEL-
OTIKN EMKEVTPWON OTA OTEPEOTUTIA OTNV APVNTIKN [TWV PECWV EVNE-
pwonc] maiciwon» (2018: 1) Twv Kovwviwy TNS AvatoAikng Aciac.

H pntopikn yOpw amo Tov «maykOouIo aywva ekmaidsuong», Snuool-
¢ oTtoug MoAITIKoUg TG Avong (m.x. Cameron & Clegg, 2010 Bjorklund,
2013), evioxVel TNV évtaon YUpw and {ntApata €BVIKAC TauTdTNTAC TTOU
gyeipovtal amd tnv anodoon oto PISA. To yeyovog OTl Ta emtuxnuéva
aolaTIka £€0vn eival emiong ekeiva pe akpAoUOEC OIKOVOUIEC gival Ke-
VTIPIKAC onUaciag yla TNV EAKUCTIKOTNTA TOUC 0Toug SUTIKOUC uTreuBu-
VoUg Xapaéng mOAITIKAG KAl TOUG TTAYKOOWMIOUG OPYAVIOHOUG, VW OL ap-
VNTIKEC amelkovioelg TNG Aoiag otn AUon avaulyvUovTal Twead UE TTio Oe-
TIKA @IN0b0&N mpoooxn. Auth eival iowg n pifa Tou mapadolou yia Tov
OOZA: n Acia ival Tautdxpova EAKUCTIKN Kal OTTOKPOUCTIKY / amelin-
TIK} 00OV APOPA TNV «ETEPOTNTA» TNC, KAl 0l SUASIKEC ATTEIKOVIOEIC TOU
«EMEIC» KAl «AUTOI», UE TOUC AVATOAITIKOUC / VEOATIOIKIAKOUC TOVOUC TOUC
(You, 2018), eivat faBid evowpatwpéved. Onwg unootnpilel o Takayama
(2011), n «yvwon» otn CUYKPITIKA Xapafn TOAITIKAG Kuplapxeital amo
TOUC SUTIKOUC akadnuaikoug, Kal gival Kupiwg ot olkovouoAdyol tng Bo-
PElag AHEPIKNG TTOU £XouV KABoSNYNOEL TOV TPEXOVTA «TTAYKOOUIO» EK-
TTAOEUTIKO Abyo.

‘Onwc umodnAwvouv autd ta mapadeiypata, Ta SuTika £Bvn amelko-
viovtal YevIKA —OuxVvA HE UTTOVOOUUEVN avTiBeon— OTL £XouV AlyOTEPO
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TUTTIKQ, TTEPIOOOTEPO SNUIOUPYIKA EKTTAUSEUTIKA CUOTAUATA, KAl TTPOO-
OeuTikég madaywylkég, mou BAalouv 0To KEVTPO Tou evOIAPEPOVTOG Ta
TTad1d KAl TTOU ETTITPETTOVV OTOUG VEOUC va avanTtuXBolv oAloTIKA. ANa
napadeiypata eival mo gugavn: o Sahlberg, Tou omoiou ol amdYelg ava-
@EpovTal ouxva o€ avtiBeon pe auto mou amokalei To Maykoopuio Kivn-
pa Exkmaideutikng MetappuBuiong (Global Education Reform Movement
- GERM) mou yevvnOnke amod 1o PISA, umootnpilel 6Tt ot otd)X0l TNG PLv-
AavOIKi¢ ekmaidevong meptdapBdvouv Tnv TomoBétnon Tng utuxiag
TOU MaBNTA, TN @avtacia, TNV MEPLEPYELA Kal TN SNUIOVPYIKOTNTA, OTNY
kapdld TnG pabnong (Sahlberg, 2012, online). Ta oxoAla Twv péowv pa-
QikAg evnuépwong Twv HIMA ouxva umodnAwvouv 6Tl Ol AoIATIKEG KOVW-
viec Ba ékavav kKaAd va pnBouv tnv INKPIVELD, TNV KPITIKI OKEYN Kal
™ SNUIOUPYIKOTNTA TTOU TTIPOCPEPOVTAL OTA AUEPIKAVIKA OXOAeia (T.X.
Rubin, 2014).

H mmpoéAheuon auTtol Tou OTEPESTUTIOU TIPOEPXETAL aTTd TA SIXOTOMNUE-
VA MOVTENA «OVATOAIKNG» Kal «QUTIKAG Taldaywylkng 181aitepa Ta OTUAI-
Caplopéva 1davikd mou ouxvd ameikoviovtal we «Koppoukiavr| ekmaideu-
onp, Ta omoia Bewpeital 0TI EMKPATOVV 0TNV Antw Avatolr, Kal EKeiva TN
oUyxpovng, TPooSeUTIKAG TAdAYWYIKAE, TTOU BewpolvTal «QUTIKA» JOVTE-
Aa (You, 2018). Kai ta U0 povtéla ival emmimmoAala Kat am\oikd, woTtdoo:

«Kprtikr) okéyn, Babid uabnon, &1d Biov kat o€ 6An tn {wn udbnon, mpo-
avayyélovtal w¢ Ta amoteAéouarta tne SUTIKNG ekmaidevong, aAAd au-
T0i 01 6poI ouxva Sev éyouv TUxEl BewpnTiknc emeéepyaoiag 1y amédoong
oUUQWVNUEVWY evvoiwv. EEioou acageic évvolec omwe «Aotatikéc aiec»
1 «Kougoukiavij ekmraidevon» xpnoipomolovvtal e eEeuyeVIoUEVO TPO-
110 W¢ KA€Id1d yia tnv emruyr Sibaokalia kai uabnon étav n Acia ava-
nrtoooetal olkovouikd.» (Ryan & Louie, 2007: 404)

Evw apeofntidnke n akpifela avtwv Twv otepedtuniwy (Rappleye &
Komatsu, 2018), éxouv @avei avBekTikd kal eakolouBouv va mapéxouv
NV mpoemAeypévn Béon MOMW®WY eKOECEWV TWV PECWV EVNUEPWONG
OXETIKA e TNV Aoia.

Ta péoa evnuéPWaonNg ival KEVIPIKAG ONUACIAG yla TNV EMITUXIQ TOU
PISA kat ta pnvupata tou OOZA ival TPOCapPUOCUEVA YIa VA TIPOCEA-
KUOUV TO KOIVO Twv HéowV evnuépwong (Gray & Morris, 2018 Lingard
& Rawolle, 2004), mou Ta avamapAayouy, «He TPOTIO TTOU VA VICXUVEL TNV
avaykn yla eneiyovoeg amo@aoelg» (Yariv-Mashal & Novoa, 2003: 425).
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Ta péoa evnuépwong €xouv amodexBei yevikd Tnv a&lomoTtia tng pmel-
poyvwuoouvng tou OOZA. Q0oTO00, Ol KPITIKEC, TOOO amd akadnuaikoug
(Andrews et al, 2014) 600 Kkat amd dnuoaloypdoug, dsixvouv OTlL n ou-
vexi{éuevn dkpitn amodoxr dev pmnopei va BewpnOei dedopévn. H mpo-
kAnon tou OOZA €yKelTal OTo va TTEICTOUV Ol TTEAATEC TOU Kal, Kupiwg, Ta
péoa evnuépwongc, 0Tt o PISA Ba mapapeivel onuavTiko yia éva HéENAoV
mou e€apTdTal OAO KAl TIEPIOCOTEPO ATIO TIC «VEECH OEIOTNTEC, TIC OTTOIEC
éxel mpowbBrioel aA\a Sev petpdel. H avamtuén piag pétpnong, mou va
amodelkvUel 6T Ta TTaldId pe vPnAéc emddoelC eival emiong SNUIOVPYIKA,
Ba Bonbnoet otnv eniduon Twv mapado&wy kal Ba Slac@aiosl Tn cuvé-
X10N TNG KATaAAnAGTNTAC TOU PISA.

ITpatnyIKéC EVOWRATWONC TNC SnHiovpyLkoTnTaC

O OOZA, uéxpl onuepa, éxel xpnolpormolioel S0 OTPATNYIKES Yia TV
QVTILETWITION auTwV Twv mapadofwv. MpwTtov, éxel loXUPIoTEL OTL Ol
uTTdpxouoeC e€€TAOEIS (tests) Tou PISA peTpoUv TITUXEC TNG SNUIOUPYIKO-
TNTAC KAl OTI, O€ AVTIOEON E T OTEPESTUTIA, TA ATTOTEAECUATA GUVASOUV
HE TIG loXUpEG eMOOOELG TwV €BVWV TNG Avatolikrig Aciac. To akdAoubo
améomnacua and cuvévteuén tomou otn Zoundia, To 2013, ye Tov Andreas
Schleicher, gival evoeIKTIKO:

[Anpooioypd@oc]: Ztn Zoundia, Sev pag apéoel puoikd auTod [ta Ka-
KA amoteAéopata] yiati ival ToAU Auttnpd, aAAd mmavta Aéue 6T ol
Youndoi pabnTég eival moAU Snpoupyikoi, kat autd Sev gival KATI TTOU
Oeiyvete otnv €kBeon. MNola gival n avtidpacr oag o auto To GXOAIO;

[Schleicher]: Aowmoy, &€pete, n SnUIOUPYIKOTNTA €ival TTAVTA, EUM ...
n SNUIOUPYIKOTNTA €XEl TTOANEG S1A0TACEIG. AUTO TIOU UITOPW VA TTW
OUWC givat 6T, yia TapAdelypa, 0 YVWOTIKEG TIEPLOXEG OTTWG Ta Ma-
Onpatikda kat ot Quoikég EmoTtrpeg, ol Xoundoi pabntég otnv mpay-
patikétnTa dev Seixvouv uPnAoé emimedo dnuiovpyikdTNTAC - Ot Z0U-
noéoi padntég Sev eival kaloi ... av pmopovoate va HetaPeite ota
emnimeda 5 kat 6 oTig e€etdoel Tou PISA... dev umopei kaveic amiwg
va emavaAdfel 0,1t pabaivel otnv TAEN, mpémel va eival os Béon va
evowpaTwoel S1aQopeTikd media yvwonc, mpénel va gival oe Béon va
Byalel ouumepdopata and 6ca yvwpeilel, mpémnel va ivat oe 6éon va
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EQAPUOLEL TIC HABNUATIKEG YVWOEIC Kal 6e€10TNTEC O AYVWOTEC Kal
VEEC KATAOTAOELC ... » (Skolverket, 2014).

H ouvéeon Tng dnUIouPYIKSOTNTAC E TNV ETTTEVEN TWV eMMESWV 5 Kal 6
oti¢ e€etdoelc PISA -mapd tnv 0a@w¢ cuykAivouoa @Uon Toug, Kabwg
amaitovv e€aywyr] CUUIMEQPACUATWY BACEL HABNUATIKWY Kal EMOTNO-
VIKWV YVWOEWV KAl SeE10TATWV- ATAV WA OTPATNYIKE TTOU XPNOILOTIOLN-
OnKe yla va amavtioel o€ IoXUPLOHOUG OTL XWPECG HE XAMNAEG eMOOOELG
(6mw¢ n Zounbia, mapamdvw, kat N AucTPaAia, 0To TAPAKATW TTAPASELY-
pa) givart «GNUIOVPYIKES», EVW Ol XWPEC Pe UPNAEC emboaelC Sev gival:

«Mmopeite va beite TV amddoon tng Auotpaliag va sival loxupoTe-
pn oTi¢ epwtnoelc [PISA] mou duvavTtal va amavtnBouv pe otpatnyl-
K€ amopvnudveuong kat mo adlvapn os epwTAoElg omou Xpetalo-
VTal OTPATNYIKEG eme€epyaaniag, dSnuiovpylkr okéYn f amokAivouca
okéyn.» (Schleicher, ém. avaeg. oto: Dodd, 2017, online)

«O1 KivéCol pabntéc eivat Mol kahoi oTi¢ Se€1o0TnTEC «eme€epyaoiac»
-OMWC CUANOYIOMOC, Babid pabnon, evOoyevég KivnTpo, KPITIKY OKE-
Pn, SNUIoLEYIKOTNTA Kal EMAUCN TTPOBANUATWY UN-pPouTivac— 6TToU
n AuotpaAia givat aduvauny (Om.m.: 3).

‘Exel mpokUYEl pia SeUTEPN OTPATNYIKN, N OTIOIA EMIKEVTIPWVETAL OTNV
Aaueon ouvdeon TN SNUIOUPYIKOTNTAC PE TNV €TMAUCN TTPOPRANUATWV.
O1 e€etdoelc PISA tou 2012 mepieAdpfavay, we «KavoToOPo TOUE», UIa
e€étaon «dnuioupytkig emiiuong mpoAnudtwy». OTav MAPOUCIACTNKE
n ékBeon Twv amoteAecudTwy, N éugpacn d6ONKe oTnV «EMAUCN TTPO-
BAnpaTwv» mapd otn «dNIOUPYIKOTNTON - IE TOV TTPONYOUHEVO 6PO Va
ep@avietal 51 @opéEc, EvavTi TOU TEAEUTAIOU 4 POPEC, OTO £YYPAPO TIOU
ava@epdTAV OTA ATTOTEAEOUATA.

QoT600, Ta anoteAéopata fondnoav oTnV AVTIMETWITION TOoU TTapd-
60&ou, deixvovtag pla otevr) cuoxétion PeTaél Twv vPnAwv emddoewv
TwV ad1wv TNG AvatoAlkn¢ Aciag otoug cuVABEIC TPELC TOUEIC Tou PISA
Kal eKeiVWV TTOU Ta TIAYAV KOAA OTIC €€eTAOEIG ONUIOUPYIKAG ETTIALONG
npoBAnudtwv. Otav n Ziykamoupn nebe otnv kopuen, o Schleicher e€n-
yNoe OTL «n anmddoon TNE ZIyKamoupng AméKPOUTE TNV KPITIKH OTL TO €K-
TTAIOEVTIKO TNG OVOTNUA EVBAPPUVE TNV HABNoN pouTivag og Bapog Tn¢
avamtuéng Snuoupytkwv de€lotitwv» (Siau Ming En, 2014, online).
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Qo1600, 0 auavopuevog EAeyXOC TwV SUTIKWV PECWV PadlKNnG evnpE-
pwong Kal o dnuociog Sidhoyog mou £0eTe O0TO KEVTPO TOU eVOLaPEPO-
VTOC TOU TN ONUIOUPYIKOTNTA, £€0€TAV MIa CUVEXH TIPOKANON YIA TN OU-
vexi{éuevn Blwotpdtnta tou PISA, wg kopugaiag a&lohdynong tng molo-
™NTag TNG ekmaidevong, kat 1o 2013, o OOZA dpxloe va Slepguvd Twe va
UETPNOEL AUECA TN SNUIOVEYIKOTNTA.

00ZA: H pétpnon tn¢ Snuiovpytkotntag

To 2015, to CERI, o epeuvnTikédg Bpaxiovag tou OOZA, Eekivnoe éva £p-
YO HE 14 xwpeg yia va Siepguvnoel Tpoémoug Sidaokaliag Kal pétpnong
NG ONUIOUPYIKNAG KAl KPITIKAG OKEYNG, XPNOIMOTIOIWVTAG TO £€PYO TWV
Lucas kal Twv CUVEPYATWV TOoU WG apxLIKO evvololoyikd mAaicto. Autol
ol ouyypageic die€riyayav dokiuég mediov mou Toug 0driyncav oTo ou-
pITépacpa O, Tapd TNV «exBpOTNTA KAl TNV amopia» Twv SaokAAwVY, N
oTroia EMKEVIPWVOTAV 0TNV «ENNEIPN oUVAIVECNC OXETIKA HE TO TL €ival
n dnuiovpyikotnta» (Lucas et al, 2013: 6), n avantuén evoc epyaheiou
SlapopewTikr¢ agloAdynong NTav PEAMOTIKN. AvanmtixOnkav mAOTIKA
madaywyikd VAIkd katl mapnxdnoav Sidgopa tests anod to CERI kat Tig
OUUUETEXOUOEC XWPEC. AuTd amotéAeoav TN BAon UG OEIPAC TTAPEW-
Baocewv og pia peydAn moAuedvik opdda pabntwv mpwtofdduiag Kat
Seutepofdabuiac ekmaidevonc, o eAeyxopevn Sokiun. Mapd 1o yeyovog
OTL Ol CUYYPAQEIC Eival «ayVWOTIKOD» OXETIKA UE TOAVEC aDPOIOTIKES
OoKIPES, SNAWONKE OTL «TO EVVOIONOYIKO TTAQC10 TTOU avantuxOnKe 0To
€pyo umopei va cupBalel otnv avantuén piag moavig evotntag yla tn
SnuiovpyikdTNTa Yia To PISA 2021» (OECD, 2015d, online). ‘Etoy, éyive to
AAua amo TIG SlapopPWTIKEC SOKIES TOu SIOAKTIKOU UAIKOU OTnVv avd-
mtuén pag abpoloTikig agloddynong (oto PISA). Ta amotedéopata au-
ToU ToU €pyou Sev €XOUV AKOUN KUKAOPOPH OEL

MapdA\nAa, o€ pia ogipd ekmounwy tou YouTube, o Schleicher, ema-
vahapfBdvovtag tn YA\wooa tou P21, mepiéypage mpokANOELS yia T «Plo-
pnxavia tng ekmaidsuong» yOpw amd Tnv «avavtioTtolyio» peta&y tou Tt Si-
Saokovtal ota oxoAgia Kal Tou Tt xpelalovtal ot epyodotec (m.x. YouTube,
2013: YouTube, 2014) Aoyw Tng «EENENC» OTIC ATIAITHOEI OTOV XWPEO
epyaoiac (YouTube, 2018). Autéc ol ekmoumég Sivouv éu@acn ot UEl-
oUuEvN onuacia Twv «mapadootakwyv Se€I0TATWY» KAl TWV «YVWOTIKWV
Se€lotiTwy pouTivagy (cupmepNapuBavopévwy TOAWY Hop@WV EMiAu-
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on¢ mPoBAnudaTwv), ol omoiec umopouv o€ peyalo Babud va mpayua-
TomotinBoulv amod UTTOAOYIOTEC Kal TNV avaykn avdantuéng de€lotitwy
XOPAKTAPA Kal YVWPICUATWY TTPOowTIKSOTNTAC Tou Ba e€omAicouv Toug
pabntég ya tov 210 awwva. To 2017, dnAwoe: «(to) idlo Tumomoinuévo
Kal TIPOKATAOKEVAOUEVO TIPOYpPaAupa ormoudwv Kat Sidaokaliagy, «dev
OUVEROAE TPpAYHATIKA 0TNV KAAAIEPYELa Tou €idouc TNG SNUIOUPYIKOTN-
TOG MOV XPEIalOUAOTE OE AUTAV TNV EMOXNA TWV EMTAXUVOEWVY. ... «Mg
omolovérmote Tpomo Kal va dnuioupyroete tn Aiota tTwv SeflotATwy
Tou 210u alwvax, SnAwvel, «n SnuioupylkdTnTa Ba Bpioketal otnV Kap-
S1d tou» (YouTube, 2017).

‘Etol, mapadidel amoteheopatikd oto mapeNOov Tig idleg Se€1dTnTEC
mou 1o PISA emi Tou MapdvToC HETPA Kal CUVOEEL UE TNV OLKOVOIKI ETTI-
Tuxia, evw 1oxupifetal 6Tl N opydvwor] Tou «avTiKatomTpilel évav Ko-
OO Tou «éxel aAN&&el. Autn n emdé€la alayr mapépfaong, avayvw-
piovtag OTI «0 KOOUOC éxel AANGEE, amo pia Siadikacia «eEENENG», Kal
loxupllépevn 6t o OOZA avtamokpiveTal 0TV avaykn HETPNONG TNG,
gival pla kablepwpévn oTpatnytki n omoia €xel miong xpnoipomnolnOsi
yla tnv mpowBnon dAwv mpwtoRouliwy émwc To PISA-D (OECD, 2013b)
kali 1o IELS (OECD, 2016).

Tov ZemtépuPplo tou 2018, To cupBoAato yia Tov oxedlaoud evog test
SnUIovPYIKOTNTAC Yia To PISA 2021 avatébnke otov apepIKAVIKO opya-
vioud American College Testing (ACT). Yndpxouv Aiye¢ S100€01ueg TTAN-
POPOPIEC YIa TO test, av Kal TO Paciko Tpoowiko SlaBEéTel Ta TpooovTa
OTOUC TOUEIG TWV PUXOUETPIKWV tests, TwV EMOTNHWY Hdbnong, Tng mpo-
COPUOOTIKAG HABNOoNG Kal Tou OXeSIA0U0OU KAVOTOUAG a&loAdynong.
Eivat mBavd 611, cuppwva Pe TPoNyoUUEVEG EMAVAAAYPELS TOU «KALVO-
TOUOU TOMEO» Kal TNG MAKPOTIpOBeouNnG oTpatnyIknig tou PISA, to test
Ba Sie€ayOei w¢ dradiktuakn doknon piag wpag mou uroatnpiletal ano
€va epwTNUAToAoylo autoalohdynong.

Zv{fTnon

Ynootnpifaue 6t n avantuén and tov OOZA evdc test yia Tn pétpnon
¢ SNUIoUPYIKOTNTAG Eival amapaitntn yia TV €miiuon Twv mapado-
&wV TTOV TTPOKUTITOUV ATTO TNV EMIKOVI] KAl TNV EVTATIKOTIOINON TWV EOVI-
KWV OTEPEOTUTIWV TWV UPNAWY eMEOCEWV TWV XWPWV TNG AVOTOAIKNG
Aciag, kaBwg kal amo TN mpo@nTeia OTL o1 «Se€IOTNTEG TOU 210UV AlWVaY
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Ba kaBopioouv TI EKTIHATAL KA, WG K TOUTOU, TTPETEL va ETPNOEI, €AV oL
XWPEG BENOLV VA avVTaywVIOTOUV EMITUXWE OTNV TTAYKOOUIA OIKOVOLia
NG yvwong.

To {ATNUA NG SNUIoVPEYIKOTNTAC TTAapouasiace éva mapddo&o yia 1o
PISA amé tnv évapér Tou, JE TNV KPLTIKN Yla Ta UTTO TTHieon OXOAIKA TTEPI-
BaMovta kat TNV ENEPn SNUIOUPYIKOTNTAG OTIC ETITUXNUEVEC ACLOTI-
KEC XWPEG va TIPOOPEPETAL WG avTiBapo, r Tapnyopld, o€ KATABNITTTIKEC
IOTOPIEG OXETIKAG amotuyiag Kal mapakung tng Avong. Ot emMKpPIoELG TOU
TUTIOU «KOAd, TOUAAXIOTOV €iHAOTE SNUIOUPYIKOD AVTIMETWITIOTNKAY
and tov OOZA apXIKA UE TOV IOXUPIOUS OTL N ONUIOUPYIKOTNTA UETPN-
Bnke ev pépel amo ta enineda 5 kal 6 Twv tests Tou PISA, Ta omoia emi-
KEVTPWVOVTAL OTNV EQAPPOYI TWV YVWOEWV Kal SeEIOTATWY O VEEC Kal
AYVWOTEG TIEPLOXEC. AUTOL Ol LIOXUPLOPOI urmopoloav va TIPOXWPEroouV
HEXPL eKeEl, KaBwG 0 Adyog TTou apopouoe Ti¢ 8e€10TNTEG Tou 210U alwva
EVTAONKe Kal TovVioe Tov Bactkd poro tng dnuioupyikdéTnTac. O OOZA,
avti va avayvwpiocel To 81k6 Tou pOAo oTov KaBoploud autwv Twv Oe-
&lotAtwy, anid édwoe anmavtnon oe autnVv Tnv e€EANIEN mapéxovTag TIg
aAmapPAITNTEG PETPNOEIC.

O Noyoc be€lotnTwy Tou 21ou alwva mponABe amd Tic HIMA kat @aive-
Tal va €xel uloBeTnBel amd dAoug Toug peydloug Siebveic opyaviopoug,
KaBwW¢ Kal amod eKTTAIOEUTIKOUC Kal EPYACIAKOUC XWPEOUC O OAO ToV KO-
oMo. ANNAYEC OTOUC TPOTTOUC [IE TOUC OTTOIOUG YivETal QVTIANTITA N EKMAl-
Sevon Kal ekTipwvTal ol Se€10TNTEC, YivovTal o€ évav TAyKOOUIO «XWPEO
TOAITIKNAC» Kal BaciovTal o pia emAoyn autol mmou o Rizvi opilel w¢
«Maykoéouia Gavraociakdy (Global Imaginaries) (Rizvi, 2006)" n mpoéheu-
01 TOUG amoKPUTTETAL ard YAWOOd TTOU PAiVeETAl EEAIPETIKA AVTIKEIMEVI-
Kr}, Aoylkn Kal cwoTh. Etol gival, Aotmoy, ta mpdyuata Je tn Snuioupyl-
koOTNTa. H avdAuon pag yia tn ocuvexi{ouevn Sladikaoia péow tng omoiag
kataokevualetal To test SnuioupylkoTnTag Tou PISA Seixvel oT1 auto Sia-
pop@wVeTal amod pia cupPoin duvdapewy. To KuploTtepo ival oL opile-
TAl Yla va MKEVTPWOEL 0€ GUYKAIVOUOEC YWWOTIKEC S€10TNTEC TTOU €ival
eMOEKTIKEG OTN HETPNON, KAl OTNV TTApEUaon Kat otn Xapaén moArtt-
KAGC. AgeUTEPOV, UTTAPXEL UIa TIPOOTIAOEIN VA CUCXETIOTEL N ONUIOVPYIKO-
TNTA PE TNV EMIXEIPNUATIKOTNTA KAl TNV KAIVOTOWIQ, N omroia XpnoLpEeVEL
yla T ouvdeon Twv tests Pe To Bacikd okemTiko Tou OOZA yupw amd
TN oUVOEDN TWV ATTOTEAECUATWY TWV tests Pe TN MEANOVTIKI] OIKOVOUIKN
avamtuén. H pehétn tng Gorur OXETIKA JE TNV KATAOKEUN TNG «l0OTNTAGY
amd tov OOZA onuelwVel TAPOUOLEG EKTIUAOELG OXETIKA PE TOV OPLOPO
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TWV «ACAPWV» EVVOIWV: «WC 0PYAVIOUOC TTOU 0TIALEL OTNV TTOMTIKN, O
OOZA nipémel va SlaTunwvel pnvopata mou ivat Eekdbapa kat eUKOAO
Va EKQPACTOUV Kal va KatavonBouvs» (Gorur, 2014: 62)° Kal auTtd Ta un-
viuata €xouv emiong oxedlaoTei yia eUKOAN Hetddoon Kal avamapayw-
yn anmé ta péoa padikic evnuépwongc. Ot Auld kat Morris (2019) to me-
PlyPAPouV w¢ Mapddelypa TN «TTAAVNG TOU pWTOC Tou Spouou» (street
light fallacy), jia téon va eotid{oupe og autd TTOU Eival TPOCSRAGIHO Kal
METPNOLUO" TTLIO OUVOETEC PINOCOPIKEG KATAOKEVEG, OTIWG avayvwpilel o
ouvevteulaldpevog avaluTig TOAITIKAC 0Tn eAéTn T Gorur, ival mo-
AU TTEPITTAOKEC Y1a VA TIC AVTIUETWTTIOOUV Ol OIKOVOUIKO{ SEIKTEC.

To amotéAeopa gival 0Tt ol TPOKAACELC KAl Ol AU@PIONUIES TTOU €XOUV
QVTIPETWTTIOEL EPEVVNTEC TTOU EMASIWKOULV va KaBopioouv Kal va JETPH-
oouv T dnuioupyikéTNTa amo tn dekaetia Tou 1950, Kal TPV Ao AUTO,
ol alwveg Baupaopov kat §£0u¢ yia To TL akpLBWE onuaivel n dnpoupyt-
KOTNTA, «xAUvovTal» Kal avtikaBiotavtal amd évav olwmnped Kal Jovadiko
OPIOUO, TTOV TNV amelkovilel W¢ epYANELlaKT, TTAPASOTEA KAl UETPATIUN.
EvalakTikoi Adyol yOpw amd tn SnUIoupyIKOTNTA, Ol OTTOI0L ETTIKEVTPW-
vovTal oTnV MOAUTTAOKN Kal TTOAUTTAEUPN PUON TNG, TN 1N TTPORAEPIUO-
TNTQ, TNV KAIVOTOMIA KAl TNV TPWTOTUTTA, KIVOUVEUOUV VA EKTOTIIOTOUV
Kal va urtoTiHnBoUv and avTIARYPELS TTOU ival XPrOIUES ATTO OLKOVOUIKAG
amoync. O OOZA xpnoiporolei TN SUVAUR TOU W TTAYKOOUIOE OpyavI-
OMOC yla va TTIPowBroel Hia veoPINeAeUBEPN ekdox TNG ONUIOVPYIKO-
™NTag, mou gival mpoodlopiolun Kal Sgixvel va éxel olkovouikn aia wg
6e€lotnta tou 210v awwva (Gormley, 2018). Ot cuvevTeVEEIC e TO BACIKO
TIPOCWTIIKO TTIOU EVETAGKN OTNV €Mvonon Tou test Seixvouv pia évtovn
OUVEIBNTOTIOINON OXETIKA HE TIG AETTTEG ATTOXPWOELG KAl TIG TOAVEG TTa-
yiGeC TOU va PeTPAEl Kaveig KATL TTOU gival «TGCO KOVTA OTO Tl OnNUaAivel
va gioal avBpwrog Kal va avtipetwmifeoal pe peydAn mpoooxr» (Lucas,
ouvévteun, 2018)" al\d eival SUokolo va SOUME TIWG AUTEC Ol AETTTEC
epunveiec Ba avayvwplotolv o€ éva S1adIKTuako test TNE piag wpac. O
0pO¢ «SNUIOUPYIKOTNTA» UTIHPEE HEXPL TWPA KATL 0OV KUMAIVOUEVO ON-
HOIVOUEVO, XWPIG va UTTAPXEL AKPIBNAG, CURPWVNHEVOG OPIOUOG. Alago-
PETIKECG, «AKATAOTATES» Kal TIOAUTTAOKEG EPUNVEIEC €XOUV YIVEL AVEKTEC
Kal KatavonTtég amo Toug Sld@opouc evOlapepopeVoUC Popeic SpAoelg
otnv ekmaidguon. Autr n avoxr acdeelag ival KATAaAANAn yia Jia ouaot-
aOoTIKA anmpOPAenTn Kal amokAivouoa évvola, al\d ival cagwe mpoPAn-
patikn yia tov OOZA. Exoupe 6¢ifel 6t o OOZA éxel aflomoinoel autr
TNV EUTAAOTOTNTA YIO VO OVOKOATAOKEUAOEL TN SNUIOUPYIKOTNTA YIA TOUG
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S1KoUC TOU OKOTTOUC: Ia avakpPIBnC KAl aKaTAoTaTn évvold gival EUKOAO-
TEPO va aélomoinBei kal va emavampoodloploTei amod éva mapadootako,
«YVWOTIKO» AVTIKEIUEVO TOU AVAAUTIKOU TTPOYPAMATOC,

'Onw¢ onpelwvouy ot Lucas k. ouv. (BA. Mapamdvw) kat o Gormley
(2019), moM\oi ekmaibeuTikoi dev cuppepifovtal tnv avtiAnyn Tou OOZA
yla ™ SnuiovpylkoTnTa: N mapddoon evocg povtélou mou Baciletal otV
aflohoynon kai tn Babuoidynon Ba avtipetwriosl avtiotaon. Qotdoo,
pE TNV avadlapdpewon TG SNHoUPYIKOTNTIG WG HIag HopPrg avOpw-
TIIVOU KEPAAAiov, EMOEKTIKAC OTN METPNON KAl TNV KATATAEN O€ TiVAKEC
olUuQwWva Ue Ta amoteréopata e€etdocwy, 0 OOZA pmopei va emAUCEL
Ta Sikd Tou mapddola. Tautoxpova, n SlapOPPWonN Tou test e YVWOoTI-
KoUC 0poug Ba emobeifel TN «ONUIOUPYIKOTNTA» OTIC XWPES TNG AVATOAI-
K¢ Aoiag mou €xouv uPnAécg emOOOELG, VW O XWPES Tou Sev Ta TIHyav
KaoAd oto PISA, yia mapddetypa otig HIMA, n mpooBrikn piag didotaong
yla tn SNUIOVPYIKOTNTA, TTOU VA UMTOPEl va ouVOEDE e TIC ONUAVTIKEC
OIKOVOUIKEG KATAOKEVEG TNG KAIVOTOMIAG KAl TNG EMIXEIPNUATIKOTNTAG,
Ba e€ao@aliosl Tn ouvex UTOOTAPLEN EVOC eKTTAISEUTIKOU test, To omoio
€ixe Qavei o€ OPIOPEVOUC EYXWPLOUS OXoAMaoTéC Twv HIMA w¢ doxeto
(Carnoy kat Rothstein, 2015). O «emavampoodloplopde» g Snuioupyl-
KOTNTAG Pe auTtdv Tov Tpomo Ba Bondnost tov OOZA va avtipeTwrtiosl Ta
napddoa mou evrtomiCoupe kal va dlac@aiosl 6Tl omoleaOAMOTE «aA-
Aayéc» oupolv otov kdapo, To PISA Ba gival ekei yia va Ti¢ petprioel. Ot
EMKPITEC B KAEICOUV UE AVAPOPEC OE «ANMEC LOPPEC SNUIOUPYIKOTNTAG
mou Sev €xouv Kataypa@ei amo to PISA», evw ol umevBuvol xapaéng mo-
AITIKAG aoxolouvTal pe avagopég oe ekBéoelg Tou OOZA yia va mapé-
XOUV GUMPBOUAEC Yla LETOPPUOUITELG TTOU amaITOUVTAL YA TNV OVTIMETW-
TIoN TNE «avAYKNG yla emeiyouca aAAayr» META ATTd TIC «OTTOYONTEUTIKEC
emdooelg oto PISA» (OECD, 2015b: 7). MpoPAémoupe 6T1 o€ TPOOTIAOELEC
BeAtiwong Twv amoteAeopudtwy Tou PISA, 0 Xpovog Kat ol TOpol Tou ava-
AUTIKOU TTpoypAuMaToC Ba KateubuvovTal OTIC «VEECH PUETPNOIUEC KATO-
OKEUEC TNG SNUIOUPYIKOTNTAG KAl AUTO, EIPWVIKA, Ba emTaxVVel TV ou-
vex1{opevn mepBwpPLoToinon OXOAKWY AVTIKEIUEVWY OTIWGE OL TEXVEG Kal
n Mouoikr, Ta onoia mapadoaciakd oxeti(ovtal pe TN SNUIOVPYIKOTNTA.

Metdappaon: EAévn lNpdkou
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Capturing the spark: PISA and the reconstruction of creativity
ABSTRACT

Originally conceived as the preserve of the Divine, and then of poets and artists, creativity has fascinated
scholars for generations. The renewed interest in creativity, as a key ‘21st century’ skill for the ‘knowledge
economy” has created two paradoxes for the OECD and its flagship Programme of International School
Assessment (PISA). Firstly, most high performing nations on PISA are stereotyped as lacking in creativity;
secondly, while its importance is proclaimed by the OECD, PISA does not currently measure it. We explore the
origins of these paradoxes as the OECD moves to include a test of creativity in the 2021 PISA test. We argue
that the ‘messiness’ around the amorphous concept of creativity will be both exploited and threatened, as
new, measurable versions based on cognitive performance displace alternative conceptualisations.
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Metaéo mpoomTiKi¢, mpoyvwong Kat mapddoong:
H emAeKTIKN Ypron TE 0UYKPLONG

0T SlapoOpPPwWon TN EKMAIOEVTIKAC TOMTIKIC
¢ Kompou avagopika pe to véo (poAdyto
Npdypappa Xmovdwv ¢ Méonc Exmaidevonc’

EAeuBéptoc KAnpidnc* & Xapd Tpiraiov** M

MEPIAHYH

To mapdv dpBpo e§etdlet Toug TPOmMOUC e Toug omoioug N exmatdevtiki mohtikn ¢ Kumptakii¢ Anpokpa-
Tiag, evo¢ kpdtoug péroug ¢ Evpwnaiknc Evwong kat moMav iebvav opyaviopay, ernpedletal and my
avadidpBpwon ¢ ekmaibevtikic moMTikn¢ o€ Eupwmaikd kat maykoopio emimedo. Mo ouykekpipéva, die-
PELVA EQV Kal TG XPNOLLOMOLELTAL 1) GUYKPLOT U0 T Pop@1 apBPNTIKGV 1} 6TATIOTIKWV dedopévmv oTnv
«Tehikn Tpdtaon ¢ Emrpomic Avadopneng/ Avadiapopewaong tou Qpodoyiou Mpoypdupatog movdwv
Twv ZxoAeiwv Anpotiki¢ kat Méong Exmaidevang» e Kimpou, eotidlovtag oto Qpohdyto NMpoypappa yia
70 [upvaato kar v A" Aukeiov. Ymootnpiletat n B¢on 6Tin Xprion Twv OUYKPITIKGV aptBunTIK@V dedopévawy
TahavteveTat avapesa oTny mPOOMTIKI, Ty Mpdyvwan Kat Tnv mapddoon.

1. To mapov Keipevo mapouotdotnke oe nuepida tou EKMA, Tng EAEZAE kat tou MNa-
vteiov Mavemotnuiou pe titho «Educational governance: comparative and international
perspectives» ot 5 AmipiAiov 2019.

* O ENevBéplog KAnpidng gival emikoupog kabnynTtrg ZuykplTikng Ekmaidevong oto
MNavemoTtiuo Kompou kat péhog XEM oto Avolkto Mavemotipo Kompou. Email emkol-
vwviag: klerides.eleftherios@ucy.ac.cy

** H Xapa Tpitaiou givat Asitoupydg Ekmaideutikol Mpoypappatiopol oto Ymoup-
yeio Maudeiag, MoAtiopov, ABAnTiopou kat NeoAaiag tng Kumpou.
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Etcaywyn

Ta televTaia xpovia n ekmatdeUTIKN TTOAITIKY otnv Eupwrn kat og dA-
AEC TTEPLOXEC TOU KOGHOU €XEl eMavarnpoodloploBei cUUPWVA PE Ta TTPO-
TAyMaTa TG AeydpevnG «Kolvwviag tTng yvwone» (Ball, 2000 Lawn, 2006
fouPiag & Oeplavég, 2014 Alexiadou, 2014 Verger, 2014 Ozga, 2015).
370 MAaiolo autd, véol Tpomol Xdpaéng MoAITIKAG avadvovTtal fj €xouv
avadubei, ot omoiec untepPaivouv To €BVIKO KPATOC Kal véol poAoL armo-
Sidovtal o’ autd, To omoio péxpl TTPOTIVOC KaTteixe TNV MpwTtokaBedpia
OTOV KABOPIoUO TWV YEVIKWV OTOXWV KAl TOU TTEPIEXOUEVOU TNG €OVI-
KNG ekmaidevongc. MoA\oi pedetntég (Novoa & Yariv-Mashal, 2003° Grek,
2008° KA\npidnc & Pouoaodkng, 2017) avagépouv 0TI autoi ol véol Tpd-
mol mepAapBdvouy, avapeoa oe ANNQ, TNV EUPEIa XPNON CUYKPITIKWV
6edopévwy, ouxvda UTIO TN LOPPH OTATIOTIKWY 1 APIOUNTIKWVY OTOIXEIWV.
Emonpaivouy, emiong, 6t ta cuyKptTikd dedopéva Aettoupyolv AAOTE
W¢ pnxaviopoi umepeBvikol TPoadloplopol TNG KATeLBuvoNng Twv ai-
Aaywv otnv €0vikn ekmaideuon, AANOTE WG VOUIUOTIOINTIKA €pyaleia
TPoWONONC AUPIAEYOPEVWY UETAPPUOUIcEWY amd eBVIKEC KUBEPVROEIC
Kal AANoTE TTAAL WG P€oa ENEYXOU, EMTEAECTIKOTNTAG Kal Aoyodoaiag Twv
KPATWV 0€ €BVIKO Kal UTIEPEBVIKO emimedo.

Y& uia mpoomndBela va SlgpeuvnBolv ol TpOTIoL YE TOUG OTToiouC N
ekmmatdevTik moAttikn Tn¢ Kumplakng Anpokpatiag (KA), evog kpdtoug
péloug TnG Eupwmdikn¢ Evwong kat mToAwv SieBvwv opyaviopwy, €mn-
pedaletal amo tnv avadidpBpwon TN eKMAISEUTIKAC TTOMTIKAC o€ Eu-
PWTIATKO Kal TTaykOopio eminedo, 1o mapov dpbpo mpayuateveTal TNV
«Tehikn Mpdtaon tng Emrtpormmic Avadounong/ Avadlapdoppwong Tou
Qpoloyiou MNpoypdupatog Zmoudwv Twv XXoAEiwv AnHOTIKAG Kal Mé-
on¢ Ekmaideuong». O okomég Tou dpbpou eival va eE€TATEL €AV Kal TTWE
XpnotpomolovvTal (ta) ocuykpttikd Sedopéva o’ autd To KEIUEVO TNG KU-
TIPLOKAG eKMaISeUTIKAC TTOMTIKAC. ElSikOTEPQ, N avaluor pag oTialel
0TN HETAPPUBUIOTIKA TTPoTacn Tou Qpoloyiou Mpoypdupatoc (Q) Tng
Méonc Ekmaideuong kat mo cuykekpiuéva, o’ autr tou QI yia to fupvd-
olo kattnv A" Aukeiou.

H petappuBuion tou QM Eekivdel Tov Noéufplo tou 2014 ue tn oL-
otaon Edikng Emtponnc. O @iAdAoyog, mointrig Kat Aoyotéxvng Nikog
Op@avidng, o omoiog Siatéheoe AleuBuvtic Tou Maidaywyikou lvoTitov-
Tou Kumpou kat péhog tng Emtpomnric Ekmaideutikic Ymnpeoiag, diopi-
otnke MNpoedpoc Tn¢ Emrpomnric autnc. Yd tnv Emtpornn Asttovpynoav
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U0 umoemitpoTég, Wia yia 1o QN tn¢ AnuoTikric Ekmaidsuonc kat pia yia
To avtioTtolyo TG Méong Exkmaidevonc. H umoemitporm tng Méong amap-
Ti¢otav and tnv Oiléroyo-NMaidaywyo kat KaBnyntpta tou MNavemotnpi-
ou Koumpou, Maipn KoutoeAivn, tov Mpdedpo tng Opydvwong EANvwv
Aertoupywv Méong Ekmaideuong (OEAMEK) kat KaBnyntry ®iholoyiag,
Anuniten TaAlladwpo, Tov EmBewpnt Mabnuatikwy, MavteAr Mavte-
Arj, Tov QUGIKO Kal TIPOYPAUUATIOTH TOU WPOAOYIOU TTPOYPAUUATOC OTO
oxoA&io Tou utnpetolog, AvTwvn ZoAwpov, kabwg kat tn OAéAoyo Kkal
Aertoupyd tou Mpageiou Tou Ymoupyou Maitdeiag, Aavdn lewpyiddovu. H
TeMKN TpoTaon tng Emtpomnrg Avaddunong/ Avadiapoppwong tou QI
nmapadobnke otov Ymoupyo Maideiag kat MoArriopov, Kwota Kadn, otig
20 Maptiou 2015.

H mapouoa epyacia avantuooetal o€ Tpia emimeda. MNpwTtov, umootn-
piCetal 611 ouykpiTika dedopéva gival eppavr otnV TEAIKA TTPOTACN TNE
EmTpomnni katl maipvouv tn Hop®n Twv HECwV O0pwv. Mo CUYKEKPIUEVQ,
OTO KEiEVO TNG TEAIKAC TPOTACNG YivovTal CUYKPIoELG METAED TOU Xpo-
vou S18aokahiag Tou kKABe yvwoTIkoU avTiKelpévou otnv Kumpo e tov
avtioTolyo péoo 6po ¢ Eupwmaikng Evwong (EE) kal tou Opyaviopou
OwkovoulIkng Zuvepyaoiag kal Avamtuéng (OOZA). Auto To emavaiappa-
vouevo potifo tng avtimapafoAng tou S18akTikol Xpovou Twv padn-
MATwV oTnV KOTTpo e Toug PEcoUG OpouG TTIPOOPOPAG TWV AVTIOTOLXWV
paBnudatwy otnv EE kat tov OOZA mpodaiAel kal amoppéel amod tnv Ev-
pwraikn kai S1ebvry mpoomnTikn NG Kumplaknc Ekmaidevonc. Tautdypo-
Va, amoTuTWVEl TNV TpdBeon tn¢ Emrpomnmic va Siapop@waoel Kal va vo-
MIHOTTIOIACEL TV avayKalotnTa yia aANayég oto 1oxvov Qf kat yia BeA-
tiwon g Kunplakng Ekmaidevong cuppwva pe eupwmaikd kat Siebvr
TTPATUTIA KAl TACELG TTOU BewpEl 6TI aVTITPOCWITEVOUV Ol EVPWTTATKOI KAl
O1ebveic péool dpol.

3TNV ouaia, OpwC, umooTtnPEi(oupe OTI N avTIMAPABEon PE TOUC Ué-
ooug 6poug TG EE kat tou OOZA amookorei 0To va KATEUVACEL TIG AVTI-
Opacelc TV SlaPOPWV EMOTNUOVIKWY Kal CUVSIKAAOTIKWY OUVOECUWV
KAl EVWOEWV TTou cuvarmoTte ol Tnv OEAMEK. Ta péAn tng Emtpomiic
yvwpilouv €K TWV TTIPOTEPWV OTI OPIOUEVEG KAABIKEC OPYAVWOEIG TNG
OEAMEK Ba avtitaxBouv og €lonyAOEIC TNG TEAIKAC TTPOTACNC TOUG, £l-
OIKOTEPA EKEIVEC Ol OPYAVWOELG TTOU EKTIPOCWITOUV TIC EISIKOTNTEC TWV
OTTO{WV TO EPYAOIOKO KABeoTWC Kal N Béon tn¢ e1dikoTNTAC TOu Ba dia-
TapayOei oto mpotewvopevo Qrl.

TéNog, Ba unootnpifoupe Tn B¢on 0TI Ta cuykpltika dedopéva xpn-
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oluorolouvTal amo TNV EmTpornr pe Tpomo eMAEKTIKO OTO OUYKEKPIUE-
VO KEeipevo TG eKmalSeUTIKAG TTOATIKAG TG KA. Ot péoot 6pot tne EE kat
Tou OOZA uloBetouvTal yia va Sikalohoyrioouv aAhayég oto SI0aKTIKO
XPOVO OPIOHUEVWVY YWWOTIKWY AVTIKEILEVWY, EVW ava@oplikd ue Tn S1da-
okalia Tng Apxaiac kat Néag EANAnviknc Mwooag, tng lotopiag kat Twv
OPNOKEVTIKWYV aTOYEVYETAL EITE N TTAPOLCIACT TOUG, E(TE N XPrion Toug
otav autoi mapovaoidlovtal. H ayvonon r amoguyr TG Xpriong Twv pé-
owv 6pwv TG EE kat Tou OOZA o€ 0X€0N UE TA CUYKEKPIUEVA YVWOTIKA
avtikeipeva, urmootnpioupe 6t1 kabopiletal amd Toug MaPAdOCIAKOUC
TIOALTIKOUG Kal I6€0A0YIKOUC TIPOCAVATOAIGOUC TNG ekmaidevong otnv
Kumpo kal amookorei otn Slatripnon tng eMinvikng opBodoéng Tauto-
Tntag tng Kumpou.

Ma va eleyxbouv ol mapamavw UTTOBECEIS, TTPWTOV, LEAETABONKE TO
Keipevo NG TeENIKAC TpoTaong tng Emrtpornnc Avadopnong/ Avadiapop-
@wong tou QI tn¢ Méong Ekmaidevong kal ot épot evtoAng mou §66n-
kav otnv Emrpomn and 1o Yrmoupyeio Maideiag kat MoArtiopov (YMM)
bevtepov, Sle€nxOnoav NUOOUNUEVEC CUVEVTEVEEIC UE TA TTEVTE MENN
NG umoemitpomnnc yia To QM tng Méonc Ekmaidsuonc kabwc kat Y Tov
Mpdedpo tng Emtpomnn¢ kai, Tpitov, CUMEXBNKE UAIKO amod TNV 1I0TOCE-
Aida tng OEAMEK kal Tov évtumo Kat NAEKTPOVIKG TUTIO TTOU ATTOTUTIW-
VELTIC armdPelg TNE Opydvwong Kal Twv KAASIKWV UVOECWY TNE YIA TIC
TIPOTEIVOEVEC aNNayEC oTo Q.

H oOykpion w¢ pnxaviopoc vmepedviki¢ dStakvBépvnonc:
TOMIKEC MPAYRATIKOTNTEC

Eival yevikd amodekto OTL n eKmaASEVTIKN TTOAITIKN 0TnV Eupwrn kal o€
AAANEC TTEPLOXEC TOU KOGUOU €xel emavampoodloplobei Ta TeAevTaia xpod-
via. [ToAhoi peretntég (Lawn, 2006° Ball, 2008- Verger, 2014- NMaoiag, 2015)
ava@épouv 6Tl N avadlapdpewaon autr mpowdeital amod véoug SpwVTEC
OTO XWPOo NG ekmaideuong mou avadubnkav Ti¢ TeEAevTaieC OEKAETIES
otn S1ebvry oknvr 0To TAAICIO TNC TTOAITIKAG GIAOCOQIAC TOU TTOAUME-
plopol (multilateralism). YnootnpiCouv 6Tl n dlapdPPWoN TNG KMal-
OeVTIKAC TTONITIKAG eV Kuplapyeital TTAEOV ATTOKAEICTIKA ATTO Ta €OVIKA
KPATn, aAAG autr cuvSIapOPPWVETAL Kal avadUETAl OTO TTAQICIO TNG aA-
AnAemidpaonc Toug pe Toug véoug SieBveic maikTeg, ol omroiot mepAapPd-
VOUV TTEPIPEPEIAKEC OVTOTNTEC, OTIWC N EE, S1€Bveic opyaviopouc, omwe
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0 OOZA, un KUPBEPVNTIKEC OPYAVWOEILC, TTOANUEBVIKEC ETAIPEIEC KAl ANAOUC
181WTIKOUG OpyavIoHOUG KEPSOOKOTIKOU 1| @IAavOpwTTKoU Xapaktripad
(m.x. n eraipeia McKinsey kat to i6pupa Open Society Foundation), ka-
Bwc emiong kat S1eBveic akadnuaikég KovoTNTEC (M.X. To Kivnua tng Zxo-
AIKAC AvamoTeAEOUATIKOTNTAC) KAl EUTTEIPOYVWLIOVEC TIOU EVEPYOUV UE
atopikn 1diétnTa.

‘OMot auTtoi ot popeic, ot omoiot padi pe ta €BvikA Kpdtn cuvBéTouy TO
oLYXPOVO Pwaodiko tnG urtepeBvikng StakufBépvnong tng ekmaideuong,
AAANAEMSPOUV e TTOAUTIAOKOUG TPOTTOUC Kal O€ S1dipopa emimeda mapd-
YOVTOG VEEC HOPPEC YVWONG, OTIWC «OEIKTECY, «CUOTACEIC», «TTPOTUTTIAY,
«TAOEIC», «KATEUOUVTHPIEC YPOMMES», «KPITAPIA avVaPOPAC» Kal «BENTI-
OTEC TIPOKTIKES». AUTEC Ol (OXETIKA) VEEC LOPPEC EKTTALSEUTIKIAG YVWONG
OUXVA CUYKPOTOUVTAL HEOW TNG OUYKPITIKAG EPELVNTIKNG HeBOSOoL Kal
yU' autd 1o Adyo teivouv va apoucidlovial 0€ GUYKPITIKOUG TTIVAKEG Kal
Slaypdupata. Emiong, maipvouv cuxvd Tnv avanapacTatikh Hoper Twv
APIBUWY A TWV OTATIOTIKWY OTOIXEIWV KAl AUTO EVIOYXVEL TIEPAITEPW TNV
TMOTN OTOV AVTIKEIMEVIKO XOPAKTNPA KAl TNV EMOTNMOVIKA £YKUPOTNTA
Tou¢ (BA. mapakdtw oulnTnon).

H mpwtokaBedpia Twv cuyKpITIKWY apBunTikwy dedouévwy oTn ou-
YKPAOTNON TNG YVWon¢ mou Bewpeital TAéoV OnUAvTIKY oTn Xapaé&n ekrmal-
OEUTIKAC TTOAITIKAG, 08rjynoe TTOANOUC eAETNTEC OTTWC ot Novoa & Yariv-
Mashal (2003), va mpocdlopicouv Tn cUYKPLoN WE €Va ATTOTEAECUATIKO
péoo Slaudpewaong TS EBVIKAC eKMAIOEUTIKNC TTOAITIKNC Kal SlakuBép-
vnong tng eBvikng ekmaideuonc. AANot TaAL Toviouv 0TI we éva PEco Ka-
Boplopov TNG KatewBuvong Kal TOU TIEPIEXOMEVOU TWV EMBOUUNTWY aA-
Aaywv oTnv €BVIKN ekMaideUON, TA CUYKPITIKA aplOunTika Sedopéva Ael-
TOUPYOUV OTNV OUCIA WG UNXAVIOUOC ETIITEAECTIKOTNTAC KAl Aoyodoaiag
TWV KPATWV TOC0 O€ €BVIKO, 600 Kal o€ uTtepeBVIKS eminmedo (Lawn, 2013:
Ozga, 2015). Ot apiBuoi kat Ta oTaTIoTIKA SeSopEvVa, OTTWC KATAANYEL O
Desrosieres (2013), ev amoTumwVouV TNV TPAYUATIKOTNTA, dANG Tn Sia-
HOP@PWVOULV UE ToV iS10 TPOTTo TToU TN SIAU0PPWVEL TO €BVIKO cUVTAYUQ,
o1 eBVIKEG apyieg, ol eBvikoi UpvVOL Kat Ol EBVIKEG ONMAiEG.

‘Onw¢ mpokLMTEL ard TaA 1Mo TTAVW, Ol CUYKPICEIG UTTO TN Hop®n aplo-
MWV ammoTUTIWVOULY, a@evog, Tn S1A0eon TwV PopEwV TNG UTTEPEBVIKNAC
eKTaiGEVONG YIa EUTTAOKK OTNV AVACUYKPOTNON TWV €OVIKWVY eKTTAISEUTI-
KWV CUOTNUATWV Kal, APETEPOVU, TIG TTIECELC TTOU OEXOVTAL TA EBVIKA KPATN
Yl EVOPUOVION TWV EKMAIGEVUTIKWY CUCTNHATWY TOUC UE TIC UTTEPEDBVI-
KéG mpoTtepaldTNTEC. Y6 TO Mpiopa NG SlamioTwong autng, givat Aoyikd
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va unoBéooupe o1t n Emrpomnry Avadounong/ Avadiapdpewonc Tou
QI tTwv oxoAeiwv g KA katagelyel o€ CUYKPITIKA aplBpnTika dedopé-
va otnv TeAIKn Tpdtaon TnG. Auth n undBeon epyaciag dev otnpiletal
anm\d oto yeyovog 6t n Kumpog amotelei péhog kpdtog tng EE i S16T1
ouppeTéXel og Siapopoug SieBveic opyaviopoug (I embIwKel va evtayOei
o€ KAmoloug dA\ouc). Eival yvwoTto OT1 ol CUCTACEIC Kal TA TPOTUTIA TNG
EE kat Twv aMwv gopéwv TN umepebvikng SlakuBépvnong dev €xouv
OECHEVTIKO XOPOAKTHAPA YIa TA PEAN TOUC, AANA OUTE Kal Ol iS1oL Ol POpPEiC
auToi €Youv TOUC UNXavIopoUE Yia va e€avaykAaoouy Ta YéEAN Toug va
AKOAOUBA OO0V TIC TTPOTEPAIOTNTEG TOUC. AVTIOETWC, OL (OXETIKA) VEEC UOpP-
@EC eKTAIOEVTIKIC YVWONG TTOU CUYKPOTOUV Kal TpowBoUv Ta GUYKPITI-
KA aplOuntika 6edopéva, ‘empBalhovtal’ e TNV TPOTPOTIN, TNV TTiECH Kal
Tov oo, Ta Kivntpa kat Tnv eldw (Heritier, 2002° Lawn & Lingard, 2002
Dale & Robertson, 2009 Ball, 2017), 6nA. péow TG «Amag loXVOG» Ka-
Td TV Statumwon tou Nye (2004). Ev oliyolg, Ta CUYKPITIKE aplOuNnTIKA
Oedopuéva €Xouv OpIoUEVA XAPAKTNPIOTIKA YVwpiopata mou Kabiotouv
‘ENAKUOTIKN' KAl ‘EMTOKTIKA' TN UI0BETNGON Toug amd Toug SIaPOPPWTES
NG €BVIKAC EKTTAISEVTIKAC TTOMTIKNG CUUTTEPIAAUBAVOUEVWY AUTWY TNG
Konpovu.

Baoiko yvwplopa twv dedopévwy autwv gival n memoibnon tng adia-
MLoBATNTNG loXVog Toug n omoia edpddleTal oToV eMOTNUOVIKO opBolo-
YIOMO. Z€ MEAETN TOU YIA TN XPHON CUYKPITIKWV aplBunTikwy dedouévwy
OTO YEPHAVIKO oUOTN A, 0 Caruso (2013) KATAARYEL OTO CUMTTEPACHA OTI
n 1oxXU¢ Toug oTnpileTal oTnV TMoTN TNG EMOTNUOVIKAG EYKLUPOTNTA TOUG,
evw o Desrosiéres (2013) umootnpilel o avtioTtolxn HEAETN TOU yid TO
YaAAikd cUoTnpa OTL autr oxetiletal pe TNV memoibnon otov oudétepo
KOl OVTIKEIUEVIKO XOPAKTAPA TOuC. AuTo Tou KaBloTd 18laitepa eAKU-
OTIKN TNV VI0B£TNON TOUG 0TNV eKMTAIOEVTIKN TTOAITIKY, Sgv €ival pévo n
EMIKANON TNC EMOTNUOVIKAC auBevTiag, ald kat n pebodoloyikn adia-
(PAVELD TTOU OUXVA OUVOSEVEL TN CUYKPATNON KAl TIG KOIVWVIKEG XPOELG
TWV OUYKPITIKWV OTATIOTIKWV dedopévwv. Onwe emeényouv Siagopol ue-
Aetntég (Auld & Morris, 2014- Verger, 2014 Ball, 2017), t6c0 n ouykpo-
TNoN, 600 Kal N XPHon TETolwV 0edoUEVWY O ENAXIOTEC TTEPITITWOELS
ouvoSeVETAL ATTO TNV TTARPN ETTEEAYNON TWV ETTICTNUOVIKWY TPOTIWV TTOU
auTA cUNéyovTal Kal Ta&lvopouvTal.

AvTiBétwc, n Rose (1991) avapépel OTIL TA CUYKPITIKA aplOunTikda de-
Sopéva ouxvd mpofaillovTal wg «KABOANKEG VOPUES Kal «kabeoTwTa
aAABElag» Kal autd TPOTPETIEL AKOWUN TIEPIOCOTEPO TOUG €BVIKOUG Kal
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TOTIIKOUG POPEIC XApa&ng MOAITIKNAG va Ta uloBeToly, 1diaitepa w¢ voul-
HOTIOINTIKO €pYAAEio yla TNV glo0aywyr] AUPAEYOUEVWY aANAYWV OTNV
exmaidevon (Kotthoff & Klerides, 2015). X& TOANEC TTEPITITWOELG, LANIOTA,
Ta dedopéva autd CUYKPOTOUV 1} cuvodevoVTaAl Ao HIa «PNTOPIKA Kpi-
one» (T.X. «EXOUME UEIVEL TTIOW Og Ox€on Pe ANNEC XWPEC») Kal «Oevapla
KOTAOTPO@OAOYIOG» O€ TIEPIMTWON TTOU KATOL0 KPATtog dev emAEEel va
€VOUYPAUUIOEL TO EKTTASEUTIKO CUOTNUA TOU JE TA EVPWTTAIKA TTPOTUTIA
Kal Toug O1ebveig Seikteg mou umoTiBEeTAL OTIL AVTITPOOWTIEVOLV TA OU-
YKPITIKA OTATIOTIKA oTolxeia (Alexiadou, 2014).

Baoikd yvwplopa Twv CUYKPLITIKWV aplBunTikwy dedouévwy armo-
TeAEi, emiong, n umdéoxeon yla BeATiwon TNS TMolOTNTACG TNG EOVIKNAC K-
naidevong oe MePIMTWOon CUYKAIONG PE TIC UTTOTIOEUEVEC EVPWTTAIKEC 1
O1eBVeiC TTPAKTIKEC Kal, KAT' EMEKTAON, YIA OIKOVOUIKE] avantuén Kal Kol-
vwVIKN gunpepia (Auld & Morris, 2014 Ozga, 2014 Ball, 2017). Auté on-
paivel 0TI Ta dedopéva autd kabiotavtal EAKUOTIKA eTeldr TTPoANoLY
WG «TTPOPAVEIC» KAl «AVATIOPEVUKTEC» AMAOIKEG EKMTAIOEVTIKEC AVCEIC O
nepimioka exmaideutika mpoPAruata (Novoa & Yariv-Mashal, 2003). H
«OTTIKOTIOINON» Kal «Pn@lomoinon» Twv dedouévwv autwv o dtaypdp-
HOTA, TTIVAKEC KI AANEC HOPPEC OTTTIKAC KAl PNQPIAKAC avamapdoTaong,
am\ouoTelouV TTEPAITEPW TOOO Ta TIEPIMAOKA TTPOBARLATA TTOU KAAOU-
vTadl va €mMAUCGOUV ol TOTTIKOI SlaPoPPWTEC TNE TTOAITIKAC, 0G0 Kal TNV
€VPUTEPN KATAVONON TWV EKMTAIOEVTIKWV CUOTNUATWY, SleuplvovTag Tn
ouppeToxr o€ oulnTNoELC yia TNV MaldEia Kal EVOWPATWYOVTAC OE AUTEC
€va PEYANO @Aoa «BEaTWV» TTOU CUXVA BEV €XOUV TEXVOYVWOIa OXETIKN
pe tnv ekmaidevon (Lawn, 2013 Williamson, 201640, 2016f3). Auto KAvel
TNV UI0BETNON TWV CUYKPITIKWV OTATIOTIKWY OeS0UEVWV aKOUN TILO EA-
KUOTIKN Kal EMTAKTIKY AOYW TNG SNUOOCIAC VOUIUOTIOINONG oV TTapé-
XOUV O€ HETAPPUBUIOTIKEG TTPOTAOELG.

Kabw¢ pépovtal katd Tnv mapouciaon toug o€ Siebveic ekBEoeIC Kal
Baoeic dedopévwy va eival amarayuéva t6oo amd MoAITIKo-16goho-
YIKOUC TipocavaTtoAlopouc (Desrosiéres, 2013), 660 Kal anmd TomKdA Kal
€0VIKA, 1oTOPLKA Kal KovwVIkA vorjpata (Grek, 2008), dnAadn, «amoou-
YKEIUEVOTIOINUEVAY Katd TN Slatumnwon tng Ozga (2015), Ta CUYKPITIKA
apOuntikd dedopéva uMOKABIOTOUV TNV TIOMTIKA METAPPUOUIOTIKA
eMXelpnUatoloyia pe uroTiOéueveg adlapiofntnteg alriBeleg (Lawn,
2013). Mg auto tov Tpomo, Ta Sedopéva auTd gival EAKUOTIKA Kal TIPETTEL
va AneBouv urtdYn amo Toug SIAUOPPWTEC TNG EKTTAIOEUTIKAC TTOAITIKAC
O16TL UTTOOXOVTAL TNV EMITUXH EQAPHOYH CUYKEKPIUEVWY TTIPOTUTIWV KAl
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Kpltnpiwv mou umoTiBetal 6Ti €ival kKovd amodekTd, ave€apTATw Twv
1S1AITEPOTHTWY TWV TOTIKWYV ouyKelpévwy (Novoa & Yariv-Mashal, 2003).

MapoAo 6Tl gival EAKUOTIKA Kal emPBAMeTal n vioBétnon toug di1oTL
undoxovTtal Tn BeAtiwon tng ekmaideuong Kat TnG Kowvwviag pe fdon ta
MPOTUTIA TWV ‘@AWY’ Kal TNG ‘'oubéTePNC’ EMOTAUNG, AuTd Sev onuaivel
KOT' avAaykn OTl T oUYKPITIKA Sebopéva xpnaolpomolouvTal Katd Tn Xa-
pa&n TN eKMAIGEUTIKAC TTONITIKAG O€ TOomIKA mAaiota. H Siebvric BifAio-
ypagia éxel emkplBei mpooata (BA. m.x. Carney, 2019) o011 kKatd T He-
AETN TNC eKMAIGEVTIKAG TTOAITIKAG TEIVEL va VIOOETEL Hia OTTTIKN «armd Ta
TTAVW TTPOG TA KATW» AYVOWVTAG TOTTIKEG PWVEC, 101aiTeEpa UTTOSEETTEPEC
Kal TEPIBWPLOTIOINUEVEC, KAl TO PpOAo TTou mBavov va Siadpapatifouv
otn SlapoPPWoN TNE EKMTAISEUTIKAC TTOMTIKAC. O pOAOC TwV ‘puwvwv’ au-
TWYV, KABWC €miong KAl TWV EUPUTEPWY TOTIIKWY OECUIKWVY KAl TIONTIOHI-
KWV MAaloiwv péoa ota omoia ol ‘pwveég auTtég TomoBeTouvTal, GUYKPO-
TouvTal Kat (avt)dpouv (Zpag, 2007 Dobbins, 2011 Takayama, 2012
Klerides & Zembylas, 2017), gival kaBoploTikog, kaBwg mpoadlopilouv
TO00 TO av Ba XpnotpomoinBolv cuyKpPITIKA aplBuntika dedopéva, oo
KOl TOUG TPOTIOUC e TOUG oTroioug auTtd Ba xpnotpomoinfouv.

Tomikoi Beopoi kat mapaddoeig oto mAaioio tng Kummpou
‘Evag onuavTtikég Beoudc tne Kumplakng Ekmaideuong mou avapévetal
o011 Oa kaBopioel av kal TG Ba xpnotuomotnBouv (ot) cuykpioelg kat (ot)
aplBuoi, eivat n Opydavwon ENAvwy Asitoupywv Méong Ekmaidevong
(OEAMEK). H OEAMEK 18p0Bnke emi Ayyhokpatiag otic 29 NoeguBpiou
1953, pe mpwtofoulia Tou Apytemiokomou Makdpiou tou I kat w¢ avti-
HETPO OTIG MpooTdfeleg TG AmoiklokpaTikng KuBépvnong tng Kumpou
va auvnoel Tov éAeyXo NG ota EAAnvikd Nuuvdotia tou vnotov. O Xapa-
Apurmouc (2015) avagépel 6Tt TPWTAPXIKOG OKOTIOC TNG idpuong tng Op-
yavwong ntav n andékpouaon tn¢ mApeUPATIKAG EKTTAIOEVUTIKIA G TTOATIKAG
TWV AYYAWV TTOU ATTOOKOTIOUCE OTOV APEANVIOUO TNE eKmaideuonc TnNg
Kumpou, n mpootacia kat edpaiwon Twv EA\nvikwv Mpagudtwy 0To vnoi,
n MEPLYPOLPNON TWV ENNVIKWV BVIKWV TTapaddoswv Tou, Kabwg eri-
oNG Kal N KatoXUpwaon Tou EAANVIKOU €BVIKOU XapaKTHPaA TOU.

O pbéhoc tng OEAMEK StevpUvetal petd tnv Aveaptnoia to 1960 kat
n Opydavwon avalappavel TNV mMPOACTIION TWV CUUPEPOVTWY TWV E-
AWV TNG, TNV UTTEPAOTIION TOU KUPOUC Kal TNG A&IOTTPEMEINC TOUC, KABWC
Kal TN BeATiwon TNE KOWVWVIKAC Kal OIKOVOUIKNAC B€ong, Twv cuvOnkwv
€PYaoiag Kal Twv EPYACIOKWY SIKAIWUATWY Toug. Me tnv ndpodo tou
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XPOVoU Kal TapAAnAa pe Tov €BvVIKO Kal To CUVSIKAAIOTIKO TNG POAO,
n OEAMEK avadeikvietal kat o’ évav amd Toug .oxupOTEPOUCG SPWVTEG
0TO OXeSIAOUO Kal TNV EQAPHOYN EKTAIGEVUTIKWY TTOAITIKWY 0TV Méon
Ekmaidevon tng Kompou. MéAn tng KevtpikAc Mpappateiag kat tou Al
olkNTIKoL ZupPouliou tng Opyavwong ouxva Siopifovtal ano to YI
O€ EMITPOTIEC PETAPPUOUICEWY, E XAPAKTNPIOTIKOTEPO TTAPASELYUA TN
ouppetox Tou Mpoedpou g OEAMEK, Anurten Taliadwpou, otnv
UTTOETITPOTN Yia TNV avadopnon tou QI tng Méong Exkmaidevong. Xi-
pepa, n OEAMEK amote)ei évav opyaviopud-oumpéAa 26 cuvSECUWY Kal
EVWOEWV KABNyNTWV amd Sla@opETIKOUG EMOTNUOVIKOUG KAAOOUC Kal
€IOIKOTNTEC TTOU HE TOV EKTTAIOEUTIKO, TTOMTIKO Kal GUVSIKOAIOTIKO AOYO
TTOU ApPBPWVOULV OTOV NAEKTPOVIKO Kal TOV EVTUTIO TUTTO, emnpedlouv 1
eMSIWKOLV Va eMNPEACOLV TN SlIAPOPPWON Kal UAoTToinon eKmaldeuTI-
KWV petappuBpicswv.

H Umapén tng OEAMEK kat twv S1apopwv KAASIKWV 0pyavWOoEwY
TTOU TNV CUVATIOTEAOLY, BewpoUE OTL KABIOTA EMITAKTIKA TNV UI0BETNON
OUYKPITIKWV aplBunTikwv Sedouévwy oTo eyxeipnpa NG METAPPUBUIL-
on¢ tou QI tng Méonc Ekmaideuonc. Emeldr) cUyKeKPIUEVEC EIBIKOTNTEC
kaBnyntwv Ba avtitaxBouv otic al\ayég ekeiveg mou Ba Biyouv Ta emay-
YEAUATIKA CUPPEPOVTA TOUG Kal T B€0N TOU YVWOTIKOU OVTIKEINEVOU
TOUC OTO TpoTElVOUEVO QI (M.X. MEIWOEIC wpwv SI8aoKaAIAC), avauéve-
Tat 61t n Emtpory Avadépunong/ Avadiapopewong tou QI Ba katagu-
YEL OTOV EMOTNHOVIKO Kal OUSETEPO XapaKThpa Twv Sedopuévwy autwy
Kal otnVv adlap@iofriTnTn 1oxU TOUG OUTWE WOTE VA VOUILOTIOINOEL KAl Va
SIKaloAoyNOEL TIC APPIAEYOUEVEC aANayEC TTOU Ba TTPOTEIVEL KAl UE AUTO
ToV TPOTIO, VA ETIXEIPHOEL va SIAXEIPLIOTEL Kal va KATEUVACEL TIG avTIOpa-
OEIG TOUG.

‘Eva dA\o onpavTtikd KAnpodoTnua Tou 10TopLkou mAatciou tng Ku-
nplakng Exkmaidevong mou oxetiCetal pe tTnv OEAMEK kal mou emiong
avapévetal va kaBopioel To av kal mw¢ Ba xpnotpomnoinBouv (ta) ou-
YKPITIKA aplOunTtika 6edopéva, gival n eANnvikry opB6doén mapadoon
¢ Kompou. O Mepatdvng (2010) avagépel 0Tt 0 EN\nvopBddoog mo-
ATIop6C amotelei Baciko mMOATIKO-10€0A0YIKO TTUAWVA TOU vNnoloU, O
omoio¢ edpalwbnke 0To TAAICIO TOU EVWTIKOU KIVAMATOG KAl TNG OQU-
PNAATNONG OTEVWV MONTIOUIKWY SECUWV avapecsa otnv Kompo kat tnv
EMN\GSa 1600 amd eAAadikoUg, 600 Kal armd eAANVOKUTIPLOKOUC (POPEIC,
A.x. Tn¢ EkkAnoiag tng KOmpou kat twv ENANVoKUTIpIwV Kat'eAhaditwv’ @i-
AoAOywv. Z0ppwva pe dtapopoug peretntég (Philippou & Klerides, 2010
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Koutoelivn, 2011), n mapddoon autr, n omoia mpoodiopiletal amo Tnv
0pB680&n Bpnokeia, TNV ENNVIKA YAWOOA Kal TNV ENANVOKEVTPLKA LOTO-
PIKr oLVEISNON, EKONAWONKE 0’ OAEC TIC TITUXEC TNG EAANVOKUTIPIAKIG EK-
Taidevuong: 0To OKOTIO KAl TOUG OTOXOUG TNG, OTO AVAAUTIKO TTPOYPAMA,
Ta oXoAIkd eyxelpidia kat tn yAwooa Sidackaliag tng, kabwg emiong Kat
OTIC OXOAIKEC E0PTEC KAl TIC BEATPIKES TTAPACTACELG ApXAiwy Kal oUyxpo-
VWV £PYWV.

Oewpoupe 6T1 N eEMNvopBOdoén mapddoaon SlapOPPWVEL TOUG OPOUG
Kal Ti¢ mpolmmoBéoelg yia tn dtatripnon tou S18aKTIKOU Xpdvou Twv Ha-
Onudtwv tTou QI mou Kpivovtal KOUPIKAS onuaciag ya t Staguiaén
¢ eENNVIKNC 0pB6Soéng mapadoonc kat maideiag otnv Kumpo. To pa-
Onua Twv OpnokeuTikwV Kal tn¢ lotopiag Stadpapati(ouv onuUAvTIKO
pOAo mpoc¢ autr TN KateLBuvon (Opaykouddkn & Apaywva, 1997), Ka-
Bwg kat n Sidaockaiia Twv Néwv EAANVIKWV Kat Twv Apxaiwv EAANVIKWV.
'Onwc avagépet n Koutoelivn (2011), ta apxaia eENANVIKA BswpouvTal wg
€va amo ta Bacikd pabrjuata Sidackaliag, S16TL emTPEMOLVY TNV KATAVON-
on Tn¢ opB6doénc mapadoonc, cuvdéouv Tn clyxpovn EANASa kat kat’
enéktaon, Tnv KUtpo, e Tov apxaio EAANVIKO TOATIOUO Kal GUUBAAoUY
OTNV EKHAONON TNG VEOEANNVIKIAG YAWOoAE. 2To Aaiolo 106o0 tn¢g Toup-
KIKAG KAToXNG TUAMATOC TNG KUTIPOU, 0G0 Kal TG TTAYKOOWIOTIOINONG KAl
™N¢ Eupwmaiking evomoinong Kal Twv amoppedvTtwy KivOUVwY Tou Ko-
OMOTIOAITIOMOU LTI TOUG oTToiou¢ Bewpeital 6TI TeEAel 0 Kumplakdg EAAN-
VIOMOC, QVAMEVETAL N EVIOXUON TWV MABNUATWY auTtwy (1] KATTOIWY a1t
auTd) oto mpoTelvopevo véo QI yia to Nuuvdoto kat tnv A” Aukeiou.

H cUyKpion W¢ MPOOMTIKI): ) VOHIPOTOINON Hia¢ ap@IAEYOREVNC
ahhayn¢

H avaAuon tng tehikig mpotaong tng Emrtponrig Avaddéunong/ Avadia-
pépPwong Tou QM Kat Tou UNKOU TWV CUVEVTEUEEWV LE TA ENN TNG ETTI-
BePatwvel Tn xprion cuykpPioEwVY UTIO TN HOPYPN TWV HECWV OpwV oTn Sla-
pop@won TS MOATIKNAC Tou YT ava@opikd He Ta VEd wPOAOYIa TIpO-
ypdupata twv dnudéoiwv oxoleiwv tng Méong Ekmaideuong tng Kumpou.
XapakTNEIOTIKO TTAPASEIYMA AMOTEAEL N «OTITIKOTIOINGN» TNG AVTITAPA-
[BoAng Tou xpovou mpoceopdc Twv Slaedpwy padnudtwy otnv Kompo
M€ TOUC QVTIOTOIXOUC PMECOUC OPOoUC OpAdac Xwpwv HeAwV NG EE (21
XWPEC) Kal TwV Xwpwv peAwv Tou OOZA otov lMivaka 1.
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lNa tnv Emtporn, n Xprion Twv HECWV OpWV ATTOPPEEL ATTO TN CUIME-
toxr} TnG Kumpou otnv EE kat tn ocuvermakoAouBn avdaykn yla evapuovion
Tou KumplakoU ekmalSEUTIKOU CUCTAUATOC LIE TA EVPWTTATKA TTPATUTTA TTOU
AVTITPOCWTTEVOLV Ol écol Opol. H TpoomTIKr TNG MANPOUG EKTTAIOEUTIKAG
évtaéng tng xwpag otnv EE w¢ kivntpo yia tv alkayr Tou QN evtomileTal
OTO MAPAKATW ATOCTIOCA ATIO TO KEIEVO TNE TEMKAG TTPOTAONC:

H Emitporn €xel Tnv dmoyn nwg éoa katatiBevtal ival S1opBwtikd
Tou loxvovTtoc Qpoloyiou Mpoypdupatoc, To onoio ekouyxpovilouv
Kal KaB1oTtouV amoteAecUaTIKO. MapdAAnAa GUYKAIVOUV E T LIOXVO-
VTa KAl PE TOUG OUVAKOAOUBOUC SEIKTEC TTPOOPOPAC TWV AVTIOTOI WV
padnuatwv otnv Eupwrmn kai mpodaiiouv kat avadeikviouv Tov Eu-
PWTATKO MpooavatoAiopo Tne Madeiag pag (YN, 2015: 8).

MapdAAnAa, n petappuBuion Tou QI kateuBLVETAL KAL ATIO TNV TIPOOTITI-
KA TNG eKMAISEVTIKAG évTta&ng TG KUTTPOU GTO KAQUTT TWV KPATWY TOU
OOZA. Z0upwva pe TNV Emtponn, n mpoonTikn autr TpoBANAeL Kal eTi-
BaM\el TNV avaykn yla euBUYPAUUION HIE TOUG OXETIKOUG PECOUC OPOUG
Tou Opyaviopou Kal TIC anmoppéouaoec anod autolg, Siebveic Taoelc. [pa-
(€L oTNV TIPOTAOCH TNG N Emrponn:

To Néo QpoAdyto Mpdypappa, e TN VED TOU HOP@P KAL TIEPLEXOEVO,
euBuypappiletarl e Tig Siebveic Taoelg, OTTWC auTéC KatadelkvuovTal
amé Tov OOZA Kal, CUYKPITIKA UE TO UPIOTAUEVO, S10pBWVEl AYKUAW-
oelc kat urtepBoAéc 1y kal eNAeiPelg kat Tapaeipelg (YT, 2015: 18).

H vioBétnon Twv péowv dpwv dev amoTunwvel amid tn 61d0son tng Emi-
TPOTAG Yia Voponoinon tng aAayrig tou QI otn Bdon Tou evpwnai-
koU kal S1eBvoug mpooavatoAiopou tn¢ Kumpou. Tautdxpova, avtava-
KAAQ TNV ouclaoTIKn alomoinon TwV HECWV OPWV OTO HETAPPUOUIOTIKO
gyxeipnua tng Bertiwong tou véou Q1. Na tnv Emtpomi, n‘cuykAion’ pe
TOUG eupwdikoUg SeikTeg kat n ‘evBuypduuion’ pe tig Siebveic Tdoelg &i-
val TauTdonun PE Tov ‘eviomopd’ kat Tn ‘S16pbwon’ Twv aduvaulwy Tou
toxvovtog Qrl. Autd onuaivel 6ti ol pecol 6pot tnG EE kai tou OOZA ava-
SEIKVUOULV TOOO TIC ' ayKUAWOEILG Kal UTIEPBOAEC 1 Kal EMEIPEIC Kal TTapa-
AgiPeIg’ Tou 1oXUOVTOC TTPOYPAMMATOC, 000 Kal TIG ‘S10pBwTIKES aAayEC
TIOU TTPETIEL VA YIVOUV YIa VA ‘TO EKOUYXPOVIOOUV Kal va TO KAVOULV TIO
AmTOTEAECUATIKO' O SITTOG auTdg pONOG TNG OUYKPLONG 0TN SlapopPwon
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TWV aYKUAWOEWV KAl TV UTIEPRBOAWV 1} Kat ENNEIPEWV KAl TAPAAEIPEWY
KaBwg emiong kat Twv ‘S10pOwoewV’ ToU TIPETTEL VA YiVOUV, ATOTUTTWVETAL
&ekaBapa otnv akoAoudn dnAwon evéc uéloug TnG Emtpomc. To uéhog
auto, eme€nywvTag WG EPYAoTNKE N Emtpomn yia va S1apop@waoEl TIG
ELONYNOELC TNG, AVAPEPEL OTIL «ECT ATIO TN OUYKpPLoT EAYAYELC EKEIVA TA
oupmepdopata mou xpelaleoal yia va BeEATIWOELS TNV ekmaideuor oou
TTOU €XEIC OTPEPAWOEIC KAl AYKUAWOEIG».

2710 MAaio10 TNG OUCLACTIKAG alomoinong Twv péowv dpwv Tne EE kat
Tou OOZA, n Emitporn mpoTeEivel TN «UEPIKN Evioxuon» Tou HabruaTog
TWV MaBnUATIKWV e OTOXO:

VA QVTILETWMOOEL TO YevIKOTEPO MPOBANUA TNE uTTOBABUIONE TNC PO-
Onpatikng matdeiag oe oxéon He To TL oUPBaivel YeVIKOTEPA OTIC EUPW-
TIAIKEG XWPEG oNpePQ. [...] ZTaToTIKwG otnv Eupwrn o péocog 6pog
yla TG umtd avagopd Tdéelg ival 11.2%, evw otnv Kumpo, pe 1o Néo
Qpoloyio Mpdypapua, avépxetal o€ 11.8% oto 35wpo MPdypaAUa Kal
11.3% o1o 37wpo [amd 10.3% oo loxvov mpoypappal (YT, 2015: 22).

Evw yia 1o pdbnua twv Mabnuatikwv mpoteivetal avénon tou S16aKTI-
KoL XpOvou oUTw¢ woTte va evBuypappiotei n Kompog pe ta Eupwmaikd
Kal S1eBvr TPATUTTIA KA TACELS, AVAPOPLIKA UE Ta Habrpata Twv QUoiKwv
Emotnuwv «dev unmpe onuavtiky aAayn» a@ou n Emtpornn kpivel 6t
n xwpa ivat nén evapuoviouévn e Toug OXETIKOUC SeiKTeC: «To TOCO-
o016 Sibaokaliag Toug [Duoikn, Xnueia, Biohoyia] avépxetal og 11.8%
0710 35Wwpo npodypappa Kat 12% oto 37wpo, évavti Tou 11.4%/ 12% tng
Eupwrnng [kat Tou OOZA avtiotoiya]» (YTI1, 2015: 22).

Y& oxéon ue tn Sidaokalia Twv Zévwv Nwoowy, ouwe, n Emrtpomnn
paivetal va ayvoei Toug HEooug 0poug Kupiwg tng EE kal mpoteivel tn
peiwon tou SI8AKTIKOU XPOVOU TIOU a@PIEPWVETAL OTIC =éveC MAWOOEC,
avaIPWVTAC £T01 TNV eupwmdikn (kat S1ebvr)) mpoonTik TNS Kumplaknig
Exmaideuong: «Xe oxéon Pe TN OTATIOTIKN €IKOVA TwV Zévwv MNwoowv
oto lupvdoto kal tnv A’ Aukeiou, pe to Néo QpoAoyio Mpoypappa ta Ay-
YAIKA kal ta FTaAAIkd poo@épovTal o€ TocooTo 13.2% oto 35wpo mpo-
ypauua kat 12.7% oto 37wpo, évavtl Tou 13.8%/ 14.8% mou 1oxvel [yla
tov OOZA kal] otnv Evupwnn [avtioToixal» (YT, 2015: 22).

Mia SeUTepn avdyvwon Tou KEIMEVOU TG TENIKAG TpoTaoNg TNG Emi-
TPOTIAC KAl TOU UAIKOU TWV OUVEVTEVEEWV ATTOKAAUTITEL (LA TTIO TTOAUTTIAO-
KN €IKOVO aVOPOPLIKA UE TN XPrion Twv péocwv Opwv. Mo ouykekpipéva,
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KaTadeIkvUEL 6Tl Ol '0TPERAWOELS Kal ot 'eENeielg Tou 1oxUovToc QM RTav
YVWOTEG oTa HEAN TG Emitponng aveéaptitw Twv péowv dpwv, aANd n
‘816pBwon’ Toug amotelovoe éva SUOKOMO eyxeipnua d16TI Ba poka-
AoUog «epYaOIaKEG avaTapAgeLG» Kal «GUCKOMIEG amoppd@NOoNG TwV £p-
yalopévwv ekmaideutikwvy (YN, 2015: 4). H mpwtn amomeipa arhayng
Tou QM twv oxoAeiwv Tng Méonc Exkmaidsuonc éywve amd to Y tnyv me-
piodo 2011-12. Ot kaBnynTég kat n Opydavwaor Toug amépplav tnv mpod-
Ttaon Tou YT n omoia mapoucidotnKke oTig 23 lavoudpilou 2012 (YTIM,
2012), BewpwvTtag 611 amovcialav amd authiv «n EMOTNUOVIKN-EPELVN-
TIKA avdAucn-a&loAdynon tou v@lotauevou Qpoloyiou Mpoypduua-
TOG» KAl «I EMOTNHOVIKN TEKUNPIWON TwV E10NYRoEWV/ aAAaYWV TTOU
nipoteivel To Ynoupyeio» (OEAMEK, 2012). H OEAMEK mpoxwpnoe otn
ouykpoétnon SikN¢ TG EmotnuovikAg ZudBouleuTikng Emtpomiic yia
perétn ¢ Sounc tou QI oto Nupvacio kal to AUKelo (EmOTNUOVIKN
>upBouleuTikr Emitporr, 2012) kal KATola Ao Ta UEAN TG EMITPOTING
¢ OEAMEK Atav kat péln tng Emtponng tou Y mou mpdtetve to QI
Tou 2015. ' autd To mMAaiolo, N avagopd o€ eUPWTAIKOUC Kal S1EBVEIC é-
o0ou¢ OpoUC KpiBnke emtakTikA amd tnv Emtponn Avadéunonc/ Avadia-
pépewong tou QM (2014-15) mpoKelpévou va TeKUNPIWOE Kal evioyuBei
TO gyXeipnua NG aAayrig Tou oxvovtog Q. Onwg ava@épel OXeTIKA
éva pélog TnG Emtpommng, n aAAayn tou QI «Atav éva B€épa mou umrp-
XeV €0W Kal TTOANG Xpovia. MoANE xpdvia e{ntrTov auTr N aAAayr aAld
eneldn émpemne va mapBoUV TTOMTIKEG ATTOPACEIC TTAVTOTE OKAAWVE Kal
Sev emaipveto n amogaon. [’ autd 1o Aoyo, eBéhapev va otnpioupe ot
TTAPA TTOANA OTOIXEIO AUTA TTOU EAEYAEV EMEICY.

MapdA\nha, n Emitporn ékpive 6Tt ol eupwmaikoi kal Siebveic péool
opol Ba édvav pia opBoloyloTikn SldoTtaon Kal évav eviaio rj GUVOAI-
KO Kal 0@AIPIKO XAPAKTAPA 0TO gyXeipnua tng aAhayng tou Qrl. H dmo-
Yn autr, N Omoia TTAPATTEUTIEL OTO AEYOUEVO «UOVTENO Slaudpwang
TIOAITIKNG TEKUNPIWMEVNG Kal BACIOUEVNC O EPELVNTIKA TTOpioUATOY
(evidence-based policymaking) (Slavin, 2002), Siatumwvetal amd KATolo
Ao HENOG TNG EMTpomig KaTd TN S1apKELa TwY CUVEVTEVEEWV. To HENOG
auté unootnpilel 6Ti «ol anmo@Aoelg yia To Kutiplako ekmaldeuTikd ov-
otnua 6ev Aappdavovtav oute 0pBoAoYIoTIKA 0UTE GUVOAIKA. MOAEC po-
péc uTPEav ATTOOTIACUATIKEG Kal XWwpIC pia, av BEAeTE, OAoKANpwEVN
otpatnyikn. Apa vouilw ogeilaue va avtAoouUE TPOBANUATIOUO Kal
oTolxeia amd ta umdloima eupwmaikd cuotipata S10TL aKPIPWCE EipaoTeE
Kal péhog TnG Eupwmaikig Evwongy.
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Y16 To MpPioua TWV TAPATIAVW CUYKEIMEVIKWY 181aitepotriTwy, Nn Emi-
TPOTIA KATAPEUYEL OTOUG HEGOUG OPOUG, APEVOG, YIA VA IKAVOTIOIROEL TO
altnua Twv eKMAISEVTIKWY KAl TWV OPYAVWOEWY TOUG Kal, APETEPOVU, YIa
V0 LOXUPOTIOINOEL TIG HETAPPUBUIOTIKEG B€0€ELG TNG 0TN BAON TOU EMOTN-
povikoU opBoloylopoU Kal TNG £YKUPNE YVWonc, UTTOVOWVTAS TTAPAAAN-
Aa apEPOANTITO XOPOAKTHPA TWV TTIPOTEIVOUEVWY OANAYWV. XTO KEIUEVO
NG TEMIKNC TPoTaonC N Emtponn emeényei mwg epydotnke yia va Sia-
HMOP@PWOEL KAl VO TTOPOUGLACEL TIG CUCTACELG TNG:

H Emtpomnn emebiwde, OMwe N TENIKN €KOEON TNC TEKUNPLWVEL TIC O¢-
O€1G TNG KATA TPOTTIO £YKUPO KAl EMOTNMOVIKO, UE OXETIKA ava@opd
Kal TTaparmmourr o€ oTolxeia kat dedopéva tng épeuvag Kal Tng maida-
YWYIKAG emotAiung (YT, 2015: 8).

H mapamdvw otdon tn¢ Emtpomnnic empPefaiwvel tn oXeTik PiBAoypa-
@ia (BA. mponyouuevn evétnta), SnAadn 6Tl N 1oXUC TWV CUYKPITIKWV
aplOuntikwy dedopévwy otnpiletal otnv memoibnon tTng adapeiofi-
TNTNG EYKUPOTNTA TOUC KAl TOU AVTIKEIMEVIKOU XOPAKTHPA TOUC, KaBw¢
KAl 0TNV TOTN TNE EMOTNUOVIKAC AUBEVTIAC TWV OPYAVICUWV TTOU T OU-
YKkpoTtoUv. Katd tn Siatumwon evég péAoug Tng Emtpomic:

AutA n oAtk A n dlaxeipion [Twv péowv dpwv] eivatl moAlxpovn
amo Toug Slebveic opyaviopoUg Kal €XEL THOW TNG, ML AVTIKEIUEVIKO-
TNTA, JIa EYKUPEOTNTA N OToia €K TWV TIPAYHATWY SIKAIWVEL Kal TO
mAaiolo to omoio eueic AdBape umdyn. Motebw oOT1 [0l péool 6pol]
gival armotéleopa cofapwv peretwy, Stadikaotwy, Stapavwv oxedla-
ouwv a&lohdynong kat épguvag mou 8¢ xpeldletal va avatpéCouue
oTa ovOuaTa TwV EpeLVNTWVY 1 OTIC Sladikaaied.

To mapamdvw amdéomacpa KatadeIKVUEL pia avTigaon oto Adyo tng Emi-
TPOTAC: VW S1OKNPUOOEL OTI EQAPUOOE EMOTNUOVIKEC Sladikaoiec otnv
TTPOOTIAOELA TNG VA eVTOTIOEL Kal va S10pOWOEL ‘TIC AYKUAWOELS KAl UTTEP-
BoAéc n kat eNAeiPel Kal TTapaAAYELS Tou 1oxVovTocg Qf, Tnv idla oTiyun,
ATTOPEVYEL VA UENETATEL TOUC TPOTIOUG UE TOUG OTToioUG SlapoppwvovTal
ol Eupwmaikoi kat o1 Siebveic pécot épol, mpoadlopiovtag To mapayod-
HEVO €pYO0 TwV QOopPEéwV TN UTIEPEBVIKNC SlakuPBépvNong we ‘KabBeoTwe
alBelac. H avtipaon auth eival Sikaiohoynuévn amd tn okomd tng
AVAYKALOTNTAG YLA TN VOILOTIOINON TWV HEWOEWY 0TO SISAKTIKO XPOVO
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OPIOUEVWV YVWOTIKWV QVTIKEIMEVWY TIOU TTPOTEIvVEL N EmTporn kat tov
KOTELVAOWO TWV AVTIOPACEWV.

H cUykplon w¢ mpoyvwon: N AmMOMELpA YIA KATEVVAGHO
TWV avtidpacswy

Ot moATIKAG PUOEWC TTPOKAAOELG TTOU Xapakthptlav To mepBaiov péoa
oto omoio KABnke n Emtporn va SlapopPwoEl TIC TTPOTACEIC TNE Kal
TTOU, KATA TNV EKTIUNON TWV HEAWV TNE, amartovoav £yKupa Kal auePo-
Annita ototxeia kat dedouéva, dev neplopilovtav PévVo OTo aitnua yia
ETMOTNUOVIKN TEKUNPIWON Twv aAaywv Kal oTI¢ MOAvEG avaTapadelg
miou Ba TpokaAoUCaAV OTO EPYACIAKO KADEOTWC OPIoUEVWY EISIKOTHTWY
EKTTAUSEVTIKWY Ol HEIWOEIC TWV WPWV S16A0KANAC TWV YVWOTIKWY aVTI-
KEIPMEVWY TOUC. Mia yevikr cuppikvwaon Tou S1I8AKTIKOU XPOVOU OTO VEO
QM Atav §edopévn yla Tnv EMTpomr Kal eV HEPEL ATTOTOKO «TNG TIEPLOOOU
OIKOVOUIKAC Kpiong Tnv omoia Stavooupue» (YT, 2015: 8). AuTr N YEVIKA
ouppikvwaon, «mépav NG matldaywytkng Tng didotaong, mou eivat n €€1-
copPOTTNON TWV MABNUATWY KAl N armo@opTwon Twv padntwy, Ba odn-
YHOEL KAl OE OLKOVOUIKT armo@OpTWwon TN moAtteiag...» (YN, 2015: 35).

3 NUavVTIKA TTPOKANON amoTteAovoay, €Mong, Ta AITHUaTd Twv Slapo-
pwv KAadikwv opyavwoewv TN OEAMEK yia nmepartépw avénoeic oto
XPOvo O816a0KaNiag TwV AVTIKEIUEVWY TOUC. AuTéC mpofBaAlovtav TG0
OTOV €VTUTIO Kal NAEKTPOVIKO TUTTO TNV TIEPI0d0 TNG avantuéng tng pe-
TAPPUBUIOTIKAC MPOTAONCG, 000 Kal KATA TIC BeopoBetnuéveg amd n
peTappuBuion Tou QI cuvavtioelg Twy €I0IKOTATWY UE TNV EmTpormn,
SnUIoVPYWVTAG £TOL‘amioTeuTn' Mieon ota MEAN TNG. Eva uéAOC TNG OKla-
ypagei 1o mepailov mou odrjynoe tnv Emitponr| va uloBetnoel Toug
péoouc 6pouc TN EE kai tou OOZA, we e€nc:

‘Opwg [ta artjpatd toug] émaocyav S16TI e€€ppacav TIC LOVOUEPEIC
ATTOYELG TOU EKAOTOU KAASou, SnAadn ixape va SlaxelpIOTOUUE Kl
QUTAV TN HAXN Kal TOV aywva Twv S1la@opwv EISIKOTATWY va AvTAR-
OOULV TO UEYIOTO TWV OISAKTIKWY WPWV Yla TNV EIOIKOTNTA TOUC. ..
‘Hrav amioteutn n mieon mou aoknBnkKe kat otnv EMtpomn Kat mou
Ba é\eya OTI €QTavE OTA OPLA TOU TAPAAOYIOUOU yiati KABe e181ko-
TNTA MEPITTOU Hag EAeye OTIL OAeC ol Wpec didaokaliag Ba émpeme va
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gixav 600&i 0tn 1k TOUC EISIKOTNTA KAl VA A@PriOOUPE £€w TA UTTONOL-
ma palnuata...

...0gv NTav UTTOTIBEEVEC OL TIIECELC TOUC KA ETTPETTE VA TEKUNPIW-
OOUE TA TIPAYHATA OUTWE WOTE va SIKALIOAOYCOUE Kal TNV §l00p-
POTINGCN TNE KATAVOMNC Tou Xpovou, 81011 To {nTolpevo Sev fTav va
IKAVOTIOINOEL KAVEIC TIC TIECEIG I TIC ATTAUTAOELG EIOIKOTATWV.

AN €peic kKpivape UTIO TO PBAPOC TWV YEVIKOTEPWV TTIECEWV Kal
TPOTACEWV Kal amoOYPewv 1Tou SlatumwvovTtav kabnpeptva and Tig €l-
OIKOTNTEC OTI ETIPETTE VA 0TAOOUUE KAl 0’ AUTOUC TOUG UEGOUC OPOUC.

S UVETIWC TTEPAV TNG VOUILOTIOINONG TWV TTPOTEIVOUEVWY AANAYWVY, Ol ava-
(POPEC 0€ eupwrtaikoug Kat Siebveic péooug 6pouc amookomouoav OTo
va Kateuvaoouv Tn SUCAPEOTKELA OPIOUEVWY KAASIKWV OPYAVWOEWY TNG
OEAMEK, o1 omoieg ftav B€Pato 6Tt Ba mpoéBalav evoTAoelg OTNV TEAL-
K mpdtaon Adyw TNG KN IKAvoToinong Twv altnPATWY Toug Kal TNG €l-
oriynong yla peiwon tou SI6aAKTIKOU XpOVOU TWV AVTIKEIUEVWY TOUG OTO
nipotevopevo Q1.

31O KEiYeEVO TN TEMIKAC MPOTACNC N TTPOOTIABEId Yo KATEUVAOUO
Twv avtidpdoewv evtomiletal, apxikd, otnv mapadoxn tng Heiwong Tou
XPOvou S16aoKaNiag VoG YVWOTIKOU AVTIKELMEVOU Kal, aKOAOUBwWC, 0TV
avTimapaoAr Tou Pelwpévou Xpdvou SI0A0KAANIAG OTO TTPOTEIVOUEVO
QI ue Tov avtiotolxo péco 6po (opddac xwpwv) tng EE kal tou OOZA
TTOU €ival XAUNAGTEPOC AKOWUN Kal PETA TN HEiwon. AuTo To JoTif3o mapa-
TnpeEital og oxéon Pe ta padrpata tng NMAnpo@optkic, TG TéXvNg KAt TN
Mouaoikng, Tng Quoikng Aywyng, Tou Xxedlaopou kat Texvoloyiag Kal tng
Oikiakng Owkovopiag:

H MAnpo@opikn, mapd TN Yeiwaon, avépxetal o€ TooooTo 3.7% oTo
35wpo npoypappa Kat 4.9% oto 37wpo, Evavtl tou 1.2%/ 1.6% otnv
Evpwrmn.[...]

H Téxvn kat n Mouaoikn, mapd tn HIKPNA HEIWON, TPOoPEPOVTAL OE TTO-
0007106 7.4% oTto 35wpo mpoypauua kat 7.7% oto 37wpo, Evavtl 5.7%
/ 5.6% tnG Evpwrng.[...]

H Quoiki Aywyn, mapd Tn peiwon, mpoo@épetal o€ mMocooTd 7.4%

0710 35wpo mpoypapua kat 7.7% oto 37wpo, évavtl Tou 6.9% / 7.2%
otnv Evpwmnn. [...]
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Ta padnpata Zyxediaoudc kat Texvoloyia kat Owkiakr Oikovopia, Ta-
PA TN MIKPN MEiwoN Tou XpOvou mpoo@opdg Toug otov Kowvd Kop-
po Nuuvaciou kat A” Aukeiou, mapapévouy, o Zxedlacudc kal Texvo-
Aoyia 010 2.9% o010 35WpP0 TPOYPAUMA Kal 3.5% oto 37wpo, évavTl
Tov 2.2%/ 2.1% otnv Eupwrn, kat n Owiaxk Owkovopia 0to 2.2% o1o
35wpo mpoypappa kat 2.1% oto 37wpo, Evavtitou 1.2% / 1.5% otnv
Evpwmn. (YT, 2015: 23)

Ta mo mdvw amoomndopata deixvouv 6Tl n Emtporr alomolei ta ov-
YKPITIKA OTATIOTIKA §eS0UEVA YIA VO KATEUVACEL TIG ETTEPXOMEVEC AVTI-
OPACEIC TWV CUYKEKPIUEVWY €I8IKOTATWY. Méow Twv Eupwmaikwv Kkal
S1ebvwv péowv 0pwv, mpofdaietal n Béon 6TI mMapd TN YEiwon TTov umé-
otnoav ol WPeC S16ACKANAC TWV CUYKEKPIUEVWY YVWOTIKWV AVTIKEIUE-
VWY, 0 XPOVOG TIPOaPOPAg Toug oto véo QI mapapével upnAdtepog amo
TOUG HEoOUG O6poug TG EE kal tou OOZA. ZUVENWE, AUTEC Ol PEIWOELC €i-
VAL 'UIKPEC KAl Ba TTPETTEL VA AQIVOUV IKAVOTTOINUEVEC TIC ETTNPEACOUEVEC
€16IKOTNTEC.

KateuvaoTikd Aertoupyolv akoun SU0 CUYKEKPIMEVES XPHOEIC TWV
péowv 6pwv ota mapandvw amoondopata. Me tn fonBeia toug, n Emi-
TPOTH amomoleital TNV €uBUVN TWV TTPOTEIVOUEVWY UEIWOEWV HETATO-
niCovtdg Tnv og unepebvikd mpdtuma. Me tn Pondela Toug, emiong n
Emitpom mpoBANEl WG avammOQEUKTES TIC PEIWOELG AUTECG KAL AUTO CUW-
BaM\el mepartépw otnv amomoinon Tng eubuvVNE TNS €l0NYNONG Yia TN
peiwon Twv wpwv didackaliag ota ev AOyw AVTIKEIUEVA.

21NV ouoia, OPWE, N KATAaYuyr 0Toug pEcoug 0poug TG EE kat tou
OOZA oute mieplopilel TI¢ avTidpdoelg Twv enmnpPealOPeVWV KAASIKWY
ouvbéopwyv tNg OEAMEK, dAAa oUTe Kal meiBel 0TI amooKoTel oTNV ava-
BaBuion Tng moldTNTAC TNG EKTTAIOEVONC. AVTIOETWC, N XPriON TOUC AP@I-
ofnTeital w¢ HEPOANTITIKA KAl avadloTmoTn, N OTToid OKOTIO £XEL VA TIPOW-
O oel Ta cupEPEpovTa Kal TIC EMOIWEEIC CUYKEKPIUEVWY EIOIKOTATWV.

XapakTnPEIoTIKO MAPASEIYUa AUTAC TNG AUPIOBATNONG ATTOTEAEL N
avtidépaon tou Zuvdéopou KaBnyntwv Xxedlaopou kat Texvoloyiag (BA.
Paideia News, 2015). Mepikég YépeC PETA TN Onuocieuon TNG TEAIKAC
PATAONG, 0 ZUVOECHOG O€ AVAKOIVWON ToU TPOCRANAEL TNV EYKUPAOTN-
Ta Kat v alomoTia TNG EMTpOomi¢ Kal Twv MPoTtdcewv TnG. MNapakdtw
nmapatifetal andomacua and tn OXETIKN avakoivwon:
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Me tnv peiwon wpwv and 1o pddnua tng Texvoloyiag Tnv emoxn g
mANpoopiag kat tng Texvoloyiag kaBe dANo mapd avavéwaon Kal €k-
OUYXPOVIOUO TOU LOXUOVTOG TPOYPAUMATOG EMTUYXAveTal. [...]

Oewpoupe 6Tt Sev gival Tuxaio To yeyovoc yla TV Xwpeig mponyou-
MEVO (KAVOTTIOINON CUMPEPOVTWY TwV KAASWVY TTOU aVTITPOOWTTEY-
ovtav otnv unoemtponn) (OihoAdywyv, Mabnuatikwv Kat Quoikwv).
[...]

Ot mapaleiPel Kal ol HEPOANTITIKEG avapopéc oe dedopéva Kal
TTOCOOTA Kal O TPOTIOC TTAPOUGIAcHC Toug agrivouv va vonbei ot
€VTEXVA KAl EOKEUUEVA TTPOOTIAONCAV VA SIKAIOAOYIGOUV KATIOIEC
Ao TIC EMAOYEC TOUG,.

H obykpion w¢ mapdadoon: n avdaykn ya dratijpnon tne eEAAnVIKIG
TavtoTNTaAC

Katd tn S1dpKela Twv ouvevteuEewy, HEAN TNC Emtponng mapadéxtn-
KAV TIG ‘UEPOANTITIKEC ETTIAOYEC TOUG AVAPOPIKA LUE TN XPHON TWV HECWV
O0pwV, Al Ox1 PUOIKA yia Toug AOYou¢ TTou Katnyopridnkav améd cuv-
6éopouc tng OEAMEK. Eva péNog TNG avépepe OTL «n XPON TWV HECWV
Opwv NTav ev8EIKTIKA Kal X1 KABoPIoTIKOS TapdyovTag otn Slapoppw-
onN TWV TIPOTACEWV PAC». «AQOU UENETACAUE TOUC HECOUC OPOUC» TO-
vioe éva AAO HENOC, «€YIVaV Ol AVAYKAIEC TTIPOCAPOYEG OTO KUTTPLOKO
EKTTAUSEVUTIKO oUOTNUA 1 av BENETE KANUTEPQ, OTIC IOTOPIKEC KATAPBOAEC
TOU KUTTPIOKOU EKTTAISEUTIKOU CUOTAMATOC. Ma éva Ao pélog, To (n-
TOUHEVO ATAV «va SOULE TI EiXAUE, TI BENOUE Va €XOUE, TI £XOUV OL AA-
Aoy, éto1; Kat mwe pmopouUpe autod mou £Xouv ol AAAOL va TO TTIPOCAPHO-
OOUUE Ue BAon TIC AVAYKEC AC KAL TOV TTOAITIOUO HAG».

MNatnv Emtponn, n dtapdppwaon tng mpotaonc dev unopei va Bacile-
Tl ATTOKAELOTIKA o€ 10V Kal eupwTaikd oTolxeia Kal Sedopéva, al\d
o@eilel va Aapdavel umdyn kat va mpooappoleTal OTIC TOTTIKEG TTIPAY -
TIKOTNTEG KAL TIG IOTOPIKEC I81AITEPOTNTEG TNE XWPAC. AUTO TTOU PaiveTal
va vopipomolei kat va kabopilel amootdoelc anmd tnv EE kat tov OOZA,
gival, katd tn dtatmwon evog péAoug TG Emtpomig, «to 10TopIkd, mo-
AITIKS Kall KOWWVIKO Kal I6€0A0YIKO OTiya TNG KUTTPLAKAC KOIVWVIAG», TO
omoio mpoaodiopiletal amod Tnv ameilolpevn eNAnvopBodoén mapdadoon
Tou vnolov. Auti n TeAeutaia Béon SlagaiveTal 0TA TAPAKATW CXOALA
U0 peAwv tn¢ Emtponnc mou avagépouv:
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Yridpxel avaykn va Biwvoule Pe 60O TTIO £VTOVO TPOTIO YIVETAL Kal
N YAWGoAa pag Kal TNV 1oTopia pag kat Tn O6pnoKeuTIKA pag miotn,
TIPOKEIUEVOU VA UTTOPOUE VA CUVEXICOUIE TNV IOTOPIKN HAG TTOPEIQ,
onwc empBAaretal amd To MAPEABOV pag. MIAOUUE yia éva PéPOC EAAN-
VIKO €6w Kal 3,500 xpdvia. Apa O,Tt cuVOETEL TNV TPooTIABEId pag yia
va dlatnpnBei n 10TopIKA TaUTOTNTA TNG KUTTPOU, TPETTEL VA TTOTENEL
YVWHOVA Hag yia o péNov. [H éugaon eivart Sikr pac.]

To udBnua Twv OPNOKEUTIKWY

MapoTt o xpovog Sidackaliag Twv OpNOKEVUTIKWY 0To uplotauevo QI
€ival PeyaAUTEPOC Ao TO PECO OPO TTPOCPOPAC TOU HABUATOC O XW-
pe¢ Tng EE kat tou OOZA, n Emtpor, unod 1o mipiopa tng avdaykng ya
Slapuaén Tn¢ eAAnvopBodoénc TautdTNTAC, Kpatdel availoiwTo To OI-
SaKTIKS Xpdvo TOou HaBripaTog oo mpotetvopevo Qrl:

Ta ©pNOKEUTIKA OTATIOTIKWG TIPOOPEPOVTAL OE TOOOOTO 5.9% EvavTl
ToU 4%/ 3.7%% [oTI¢ Xwpeg Tou OOZA kai] otnv Eupwrn [avTtioToi-
Xwc]. To pdbnua ocuvdntetal kat pe 1o {nToupevo TN datrpnong
NG IOTOPIKAG TAUTOTNTAG, HE TNV IO1AITEPOTNTA TNG NUKATEXOUEVNG
nmatpidag pag Kal ouyxpovwe epmiouTifetal Ye otolxeia amod tn Bpn-
OKEUTIKO-TTOAITIOTIKI) KAnpovould KaBwc kal e Béuata d1a-0pnokeu-
TIKOTNTAC Kal SlamoAtiopikétntag (YT, 2015: 23).

To mapamdvw andoTacpa PAVEPWVEL [Ia akOun avTigaon tng Emrtpo-
mAC, AUt TN @opd yia va e§unn petnBei 0 oTdX0C NG Slatripnong TNG eN-
AnvopBodoéng mapdadoong: evw) ava@opikd e Ta OpnoKeUTIKA KpiveTal
OTL n 610-OpNOKEVTIKOTNTA Kal SIAMOMTICMIKOTNTA €ival KATL BETIKO Kal
altioloyei Ti¢ mePLoooTeEPeC WpeC didaokaAiag Tou pabruatog oto QI
OUYKPITIKA € TOUG pEooug 0poug NG EE kat tou OOZA, og oxéon ue Ta
Apyxaia EAANVIK& 0 KOOGUOTTIOMTIOMOC KAl N TTAYKOOUIOTIOINoN TTPOCAQ-
Bavovtal we amelln yia TV EMnvopB868oén TautdtnTa Kal auto Sikal-
oMloyei TNV gvioxuon Tou pabripatog oe SI6AKTIKEG TTEPIOSOUC WG avVTL-
otaBuiopa. Fpdgel n EMtpomr oTo KeiUeVo TNG TEAIKAS TPOTACHC TNG:

H yAwoolkr ouveidnon olkoSouel TNV TTOAITIOMIKY TAUTOTNTA, Kal N
S18aokahia Twv Apxaiwv EN\nvikwy, og Stapkri avagopd mpog ta Néa
EAnVIKd, evioyUel Tn ouveidnon tou avrkelv. Oha autd Kpivovtal ama-
PAITNTA OTNV ETTOXH TOU KOOUOTIOAITIOHOU KAl TNG TTAYKOOUIOTIOINONG
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KAl TWV KIvOUVWV UTIO TOUC OTOIOUC TEAEL O KUTIPIAKOC EANNVIOUOC
(Y, 2015: 37).

To udbnua Twv Apxaiwv EAANVIKwv

Mépav TNC ameINAG TOU KOGUOTIOAITIOOU, TO Tapandvw amoomnacua Sei-
XVEL 0TI N avénon tou S1I8aKTIKOU Xpovou Twv Apxaiwv EAANVIKwv oTo
nipotevopevo QI voulpomnoleital kat otn Bdon Tng Aoyikic Tng dtathpen-
oNn¢ Tou AloBATOG Tou ‘aviKey’ otov EAAnviopd. H avaykn ya Siath-
pnon tou ateBrjuatog autol odnyei Tnv Emttporr otnv aAhayr Tou mAal-
olou olykplong. Z& avtiBeon pe ta dAa pabrjuata, o xpévog TpooPo-
pac Twv Apxaiwv EN\nvikwv oo uplotduevo QI Sev avtimapaBaiietal
HE Toug péooug 6pouc TG EE kat tou OOZA, aAd L€ TOV aVTIOTOIXO XPO-
vo SibaokaAiag Tou pabrjnatoc otnv EANGda. Katda tnv Emrponr, auth
n oA\ayn eivat emiong emrtakTiky S10TL dev UTTAPXEL AVTIOTOIKO AVTIKE(-
pevo otnv EE kat tov OOZA. Mg autrj Tnv aAAayr) CUYKPITIKOU TTAALGIoU,
n Emitporn avadelkvuel Tnv avaykn yia cOykAlon He ta EAAadIkda TpdTu-
710, VOUIHOTIOIWVTAC TIEPAITEPW TNV av&non Twv mep1ddwv Sidaokaliag
Twv Apxaiwv EANAnvikwv oto Q1 mou mpoteivel. Mapabétoupe To OXeTIKO
améomacua and To KEUEVO TN TEMIKAC TPOTAONC:

H Emtpomn, emiong, Aaufavovtag urmoyn Tig mpoTdoelg Tng Emtpomnnc
Mwooag, mpoteivel TN UIKPH €vioxuon Tou padruatog Tng Apxaiwy
EMnvikwv/ Apxaloyvwoiag, améd to 8.9% oto 11% oto 35wpo npo-
ypaupa kat 10.6 % oto 37wpo, MPOKEIUEVOU, TTEPAV TwWV AANwV, va
oupBadilel pePIKWE N TTPOCPOPA TOU MABAATOC KAl UE TO AVTIOTOl-
X0 Tpoéypappa TnG EANGS0o¢, émou 1o pddnua twv Apxaiwv EAANVIKwv
nipoo@épetal o€ 5 meptdédoug [dnA. oe mocootd 14.28%] (Y, 2015:
22).

MapdAo Tov IoXUPIoPO OTL N oUYKpPLoN e TNV EAAGSa ftav avaykaia Ao-
YW TNG ammouciag TETOI0U YVWOTIKOU avTikelpdévou ota QI xwpwv tng
EE ka1 Tou OOZA, n Emtpomnn mepuminTel O€ pia akopun avTigaon. Xtnv
TIPOCTIAOELD VA AITIOAOYNOEL TNV EICAYNCN TNE YIa auénon Twv wpwv OI-
SaokaAiac Twv Apxaiwv EN\nvIKwv pe Bdon to mapddelypa Tou ‘aA\ou;
n Emtpory avagépel 6t Ta Apxaia ENAnvika Sidackovtal og XWPES TNG
EE kat tou OOZA. Mo kdtw mapatiBetal To OXETIKO amdomacua anod To
KeipevVo TNC TEAIKAC TTPOTAONC:
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H mapouoia Twv Apxaiwv EAAnvikwv ouveyilel kal mapapével otabe-
pn og 6Aa ta eupwndikd Ekmaibeutikd Zuotruata, leppaviag, Itahi-
ag, lomaviag, NraAAiag kat AyyAiag, 6mou teheutaiwg avaabuiletal me-
plocotepo. Ta Apxaia EAAnvikd Bewpolvtal pdbnua mou avapadpi-
(el ONUAVTIKA, TOGO TNV UTTOSOUH TOU HABNTH TTOU TO EMAEYEL, KABWG
auUTO amoTEAEl YVWOTIKO AVTIKEIUEVO EEQAIPETIKA ATIAITNTIKO, OCO Kal
Tou oxoAgiou. Ta Aeydpeva oupavioTikd yupvdota gival otnv Eupwrn
oxoAeia uPnAotepwv mpodiaypagwv (YII, 2015: 37-38).

‘Onwc¢ Kal TNV EPIMTWon Twv OPNOKEUTIKWY, N avTigaon auth sival &i-
KaloAoynuévn amo Tn OKOTIA TNG avaykng yia dlagulaén kal evioxuon
NG ENNVIKIAC TAUTOTNTAC APoU N AcaPri Kal YeVIKOAoyn (xwpic avago-
pPA O PEOOUC OPOUC) CUYKPION UE TA EKTTAIOEUTIKA CUCTHHATA XWPEWV
mmov Bewpouvtal uPnAoL KUPOUE, IOXUPOTIOLEL TNV ElOAYNON Yia auénon
Tou O18aKTIKOU Xpdvou Twv Apxaiwv EN\nvIKWV oto ipotelvopevo Q1.

To uabnua twv Néwv EAAnvikwv

Katd tnv Emtporn, 1o padnua twv Néwv EN\nvikwv cupaiel kat autd
otn StaguAaén TnC ameNoUEVNC EAANVIKAC TAUTOTNTAC 0TO vNnoi. Mo Kd-
Tw mapatiBetal n amoyn evog pEAoUC TNG Tou TTPORAANEL TN Béon auTh:

Eav &g oupai\ouy éva pdadnua moAtiopov oTn cuveidnon Tou avn-
KELV, TOTE Tolog cUMPBANeL; H dibaokalia piag yh\wooag dev eivat Si-
Saokalia amwg evog Ae€ihoyiov. MUNnon o€ pia YAWood onUaivel po-
non Kat 0Tov MOMTIOMO TTOU AUTH N YAWood KouBaAdEL

2710 TAaiolo auto, n Emttpon mpoteivel TNV evioxuon Tou paBriuatog
Katd pia Si1daktikn mepiodo oto véo QI Metd and tnv evioxuon auth,
0 Xpovo¢ S16a0KANAC TOU YVWOTIKOU AVTIKEIUEVOU EETTEPVAEL TOUG AVTI-
OTOLXOUG PEoOUG Opoug xwpwv NG EE kal tou OOZA, katadeikviovtag
OTlL T000 n Slatrpnon TS mapdadoonc, 600 Kal ol Kivduvol umd Toug
omoioug Bewpeital 611 auTr TeAE], amaitouv va ayvonBouv Ta eupwTaikd
Kal 61e0vr epeuvnTika 6edopéva. ZTo TPoTEIVOEVO QIT:

2TOTIOTIKWG, OE OXEON ME TOV HECO Opo TnG Eupwrng mou eival, yla
Vv aflohéynon tou 2014 tou OOZA Kat TIg XWPES TG Evpwmaikng
‘Evwong avtioToixa, 12.7%/ 12.8%, ta Néa EAAnvIKA KaAUTITOUV OTIG
taéeig A, B', I" Tupvaoiou kat A” Aukeiou povo to 14.7% oto 35wpo
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npdéypappa kat 14.1% oto 37wpo [amd 13% oto woxvov QI] (YT,
2015: 21).

Mapadoéwc, n artioAdynon tng evioxuong Toug HaBriUATOC OTO KEIUEVO
¢ TEMKAG TPoTaong &€ ouvdéetal EekaBapa pe Tn Statripnon TG EAAN-
VIKAC TAUTOTNTAG, OTTWG OTNV MEPIMTwon Twv Apxaiwv EAAnVIKwy, aAa
LE TN YAWOOIKI QVETTAPKELD TWV HAONTWV Kal HaBnNTPIWV. ZUYKEKPIUEVQ,
N TEAIKA TTPOTACH AVAPEPEL OTL Ol YAWOOIKEG ENAEIPELG TTOU €XOULV EVTO-
TIOTEl OTOUC PaBNTEC «TOCO HECA amd Ta AMOTENEOUATA OEIPAC e€w-
TEPIKWV afloNOYNOEWV Kal EPELUVWY, 60O Kal amod To idlo to Yrmoupyeio
Maideiag kat MoATiopoU, KaBIoToUV EMTAKTIKY TNV AvAyKn evioxuong
¢ Si1daokaliag Tou pabrjuatoc» (YIIM, 2015: 21). Mia Seutepn avayvw-
On TOU ATTOOTIACKATOC AuToU Seixvel 0TI UTTAPXEL EUpEeon avagopd ot
ouyKpITIkd dedopéva Kal ouykekpipéva o Siebveig e€eTdoelg, OTWE TO
Mpoypappa PISA tou OOZA, kaBwg emiong Kal o a&loAOYIKEC EKBETEIC
NG EE yia 1o ekmaideutiké ovotnua tn¢ Kompou. Katd tnv Emitpomn, ta
S6edopéva autd KatadelkvUiouy T XaPNAEC YAWOOIKEG emMOOoEIC TwV Ku-
mpiwv HabnTwv Kal pabnTeiwy Kal VOUILOTIOIOUV TNV EVIOXUoN TOU pa-
Orpatog Twv Néwv EANANVIKwv oTto TipoTelvouevo QI.

To udBnua tnc lotopiag

O xpoévoc didaokaliag tng lotopiag, evog pabruatog emiong dppnkta
ouvdedepévou e TNV KaAAEpyela Tou eENnvopBodofou @povhuatoc,
TTAPApEVEL APETAPBANTOC O0TO MPOTEIVOUEVO Q. TO KEIMEVO TNC TENIKAC
npdétaong Sev yivetal Kapia avagopd oto Hdbnua, oUTe KAl 0TO OUVOAI-
KO Xpovo Sibaokaliag Tou otnv Kimpo, aAAd oUTeE Kal 0TOUG OXETIKOUG
pHEooUC Opoug o€ XwpeG TNG EE kat tou OOZA.

To Béua oculntibnke Ye TNV Emtponn Katd TI¢ CUVEVTEVEELS, UE Ta
MENN va amo@elyouy va KAvouv 181aITEPEC avapopEC 0Toug AGYoUC TG
amoolwnnong autnc. ‘Eva pélog amdvinoe nmwg «n dlatrpnon Tng loTo-
PIKAC TautéTtNTag dev unnpeteital pévo amd to pabnua tne lotopiag,
unnpeteital kat amod 1o pddnua g lotopiag, al\d unnpeteital kat and
TO pAONa Twv Néwv EAANVIKWY, To HdBnua Twv Apxaiwv EAANVIKWY, To
MABNMA TWV OPNOKEVUTIKWV». Ev éva Ao UéNOG TOVIoE OTL «o@EiNapE
va au€nooupE TIC WPEC TNS YAWooag SI0TL yla va gial EINKPIVAC TL va
KAVOULIE TOV AvOPWTTO TTOU €XEL IOTOPIKEC YVWOELS, YVWPICEL TO 10TOPIKO
yiyveoOati, aAa Sev pmopei va S1aTUTIWOEL TIC OKEPEIC TOU.

Qotooo, untootnpiloupe o011 N Emtpornry b€ BéAnoe va yivouv avago-

COMPARATIVE AND INTERNATIONAL EDUCATION REVIEW ®m No26 m 2021



METAZY MPOONTIKHE, MPOTNQZHY KAI MAPAAOZHE m 95

P£C 0To NABNua TNG loTopiag 0To KEiPEVO TNE TEMIKNC TPOTACNC WOTE Va
pNv TpoKaAéoel epalTépw avTIOPAOEl amd TOUG EUTTAEKOEVOUC PO-
peic. To udbnua tng lotopiag amotelei éva ap@ileydusvo (ATNUa otV
KOmpo pe TIC emaveNnpPEVEC TTPOOTIABEIEG Yl TN METAPPUOUION TNG
S18aokahiag Tou Ta TeEheuTaia xpovia va mupodotolv SIapdxeg HeETagy
TWV MOMTIKWVY KOUUATWY, TNG EKKANoiag, Twv eKMaldeuTIKWV opyavw-
ogwv, Tou Ymoupyeiou MNaideiac kat BeouwV TNS KOVWVIAC TWV TTOAITWV
(Klerides, 2019). Emiong, eival eUAoyo va UTTOBECOUE OTL N ATTOCIWTTNON
auth oxetiCetal ue TNV mOavr) peydAn amdkAIon TOU XPOVOU TTPOCGPOPAC
ToU paBnuatog atnv Kumpo anéd toug avtiotolxoug pécouc 6poug tng EE
kal Tou OOZA. Av o xpovog Sidackaliag ¢ lotopiag otnv Kumpo eivat
OPKETA peyalUTepOC amd Toug avTioTtolyoug Eupwmaikolg kat Siebveic,
auté Ba éBale mieon otnv Emtpor yia va elonynBei Tn peiwon tou oto
nipotelvopevo QI kal va evavtiwBel oTIC anmattioelc TNE EAAnvopBodo-
&n¢ mapadoonc.

Emidoyo¢

ZTnv mapovoa gpyacia emdiwape va deiouvpe OTL N XpPoN CUYKPEITI-
KWV dedopévwy otn Slapdpewaon NG eKMAIOEVTIKAG TTOAITIKAC TG KO-
POV ava@opikd e ta QN tou Nuuvaciou kat tng A" Aukeiou, akpoBartei
avaueoa o Tpelc Béoelg 1 Bedoelg NG mMpayuatikétntag (positions of
identification):

e Tnv Eupwmaikn kat S1eBvr mpoomTikr) TNG KUTTPLOKAG eKmaideuong. 2e
oxéon Ue auth tn B€on, n XPron TwV CUYKPITIKWV OeSouévVwy, ape-
vOC, AMTOTUTIWVEL TIC AVTIAAUBAVOUEVES UTTOXPEWUTELG TTOU ATTOPPEOLV
amo TN cUMpETOXN TNG Kumpou og éva SieBvomoinuévo KOOUOo Kal
AQETEPOU, VOUIUOTIOLEL TNV avayKaldTnTa yia aAAayég oTto 1oxuov Qfl
Kal TN BeATiwon TNS KUTTPLAKNA G EKMaideuonc CUUEPWVA UE EVPWTTATKA
kal S1ebvr) mpdTUTTA KAl TACELC.

e Tnv mpdyvwaon Twv TOTIIKWV avTIOPACEWV. TNV TEPImTwon TnS 8éong
AUTAC, N Emtponn emixelpei pe Tn BorBela Twv cuyKPITIKWY dedopé-
VWV VO OVTILETWTTIOEL €K TWV TTPOTEPWV Kal VA KATEUVAOEL TIG AVTL-
Spaoelc ekeivwv Twv KAASIKWV ocuvdéouwv Tng OEAMEK mmou Ba douv
TNV EMAYYEAUATIKEA TAUTOTNTA TOUC va urtoBabuideTal Kal To Epyaclia-
KO KaBeoTWC TOUG va S1aTaPACOETAL OTO TTPOTEVOpEVO QIT.
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e Tnv eNAnvopBodoén mapddoon tng ekmaidevong otnv Kompo. Z0u-
@wva pe autn tn B¢on, n Emtponry katagevyel og cuykpltika dedo-
MéVa TTOIKINOTPOTIWG CUUTTIEPIAAMBAVOUEVOU TNE ATTOPUYNS XPHONG
Kal ayvonong Toug, oUTwE WOTE va TPOoBANETAL Kal va alTloAoyeital
N avaykn yta tn dlatnpenon Kal Tnv evioxuon tng anmetNoUeVNg eNAN-
VIKNG 0pB8680&N¢ TauTtoTNTAC TOU VNOIoU.

Amd tnv avdluon Hag TPOKUTITEL TO CUMTTEPACHA OTL N Emtpor TauTiCe-
Tal Kal YE pia tétaptn B€aon TNG MPAYUATIKOTNTAG: TOV EMOTNUOVIKO Op-
BoAloyiopo. H Emtpor Tautiletal pe autr T 6€0on Kat uloBetei cuykpl-
TIKA §ebopéva yla va TEKUNPIWOEL TIG TIPOTEIVOUEVEG AAAYEC PE TPOTIO
ETMOTNPOVIKO Kal va TTpoodwaoel évav opBoAoyIoTIKO Kal OAOKANPWUEVO
Il CUVOAIKO XOPAKTAPA OTNV EMIXELPOUPEVN HETAPPUBIon Tou Qfl. Autd
Oev 10 {ntovoe povo n OEAMEK, aAAd kal n lotoptkdTNTA TNG EKTTALSEL-
TIKAC TOAITIKAC oTtnv KOmrpo. MoANég puelétec (YT, 2004 UNESCO, 1997)
ToviCouv 0TI AOyw NG IOTOPIKAG MPOOKOAANONG otnv EAAASA, n KA Sev
avémtuée SiIkoUC TNG BeopoUg Kat Sopég XApa&ng eKMAIOEUTIKNG TTOALTI-
KNG Mapdt autd dpxloe va alalel Kupiwg petd to 1974 omou evtori-
Covtai mpoomndBelec yia Snuioupyia ave€ApTNTNE KUTIPIAKNC EKTTAIOEUTI-
K¢ moMTIkAG (Koutoelivn, 2011), To Kupiapxo mapddetypa Xapa&ng tng
otnv Kurmrpo mapapiével n akpttn davelohnyia amo S1a@opoug Xwpoxpo-
voug, cuumepIAapavouévng Tng EAAAdac. Auth n maylwpévn mPAKTIKA
Slapopewvel Tov ouxva avopBoAoyIoTIKO, OTPEBAWTIKO Kal KATAKEPA-
TIOHEVO XOPAKTNPA TNG EKTAISEVUTIKAC TTOAITIKNC oTnv Kumpo (KAnpidng,
2016° KAnpidng¢ & Poucodkng, 2017), otov omoiov yivetal avagpopd amno
Karmola péAn tng Emrponnc.

H taAdvteuon avdueoa oTiG TEOOEPIG aUTEC B€oelc Sev Tapdyel LOvo
TNV EMAEKTIKA XPriON TWV CUYKPITIKWV SeSOUEVWY OTN PETAPPUOUION TOU
QM, énmwe umooTnpifaue otnv epyacia autr. Omw¢ katadelkvUel N avaiu-
ON Hag, To yeyovog oTi n Emtpornn alwpeital avdpeoa otnv Evpwnaikn
kat tn S1ebvry TPOOMTIKA TN eKmaidevonc, TNV MPoyvwon Twv avtdpd-
oewv TWV eI8IKOTATWY, TNV ENnvopBodoén mapddoon Tou vnolol Kal
TOV EMOTNMOVIKO opBoloyloud, autd dnpioupyei SlAPopeg avTIPATELC,
napddoa kal amoolwmioelc. OAa autd Ta MAPATAEVPA aTToTEAéCUATA
ptag SUOKOANC akpofaciag avapeoa oTIC TEGOEPIG BEATEIC TN TTPAYUA-
TIKOTNTaC emMPBAMeTal va SiepeuvnBolv S1e€odikd Kal va amoTeAéoouV
avTikeipevo Eexwplotng pMeAéTNG. Ma TNV KaAUutepn Katavonon Toug,
Kpivoupe okomIpo va ouveeBouv ol TAAAVTEUCEIG AVAUEDA OTIC TECOEPIG

COMPARATIVE AND INTERNATIONAL EDUCATION REVIEW ®m No26 m 2021



METAZY MPOONTIKHE, MPOTNQZHS KAI MAPAAOSHY m 97

BéoeIg UE TIC Ploypaiec TWV HEAWV TNC EMTPOTNC KAl TTIO GUYKEKPIUEVA,
E TIC EMOTNMUOVIKEC TAUTOTNTEC, TNV EMAYYEAUATIKA EUTTEIPIA KAl TIG TTO-
ATIKEC TTETTOION OEIC TOUC.

Mia GAAN ONUAVTIKA YPAUU MEAOVTIKAG épeuvag amoTeAel n e&éta-
on tou QI oTNV TEAIKA TOU HOPEP KAl TwV aAAaywv Tou uAomolnonkav
oTo mAaioto TnG TeAIKAC SiaBouAeuong Tou YT e TIC OPYAVWOELC TWV El-
SikotATWY TG OEAMEK. H peAéTn autwv Twv aAAnAemdpdoewy 6a cup-
Baler mepartépw otn Babutepn Katavonon TN 8€onNg TWV CUYKPITIKWY
Sedopévwy atn SlapdpPwaon TNG eKMatdeVTIKACS TTOAITIKAC TN KA kat Ba
avadeiel Toug SpwVTEC TNG, Ta TAéyuata e€ouaiag mou Toug cuvOéouv
Kal Toug poAouc mmou Stadpapati(ouv ol OXECEIG AUTEC OTN OUYKPOTNON
NG AuTd —KaTd TNV AmoyPn Pac— amoTeAel TNV HeYaAUTEPN TPOKANCN
NG eKMaISEVTIKNAC £épeuvag otnv Kumpo orjuepa.
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Between prospect, prognosis and tradition:
The selective use of comparison in Cyprus policy making with special
reference to the New School Timetables in Secondary Education

ABSTRACT

The current article examines the ways in which the education policy of the Republic of Cyprus reflects and
is informed by the restructuring of education policy at the global and European levels. In particular, it takes
up the theme of comparison and numbers exploring if and how comparative numbered data are adopted
and adapted in the policy proposal for the restructuring of the timetables of Gymnasium and Grade A of the
Lyceum, entitled “Final Proposal of the Committee for the Restructuring of the Timetables of the Primary and
Secondary Public Schools”. The article argues that the usage of comparative numbered data in this policy
text oscillates between ‘prospect’ (mpoorrikij), ‘prognosis’ (mpdyvwan) and ‘tradition’ (mapddoan).
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ABSTRACT

The paper discussses aspects of the pedagogical famework, organization and management of a form of
Italian institutions for early child education, known as nidos. It presents the historical background and the
transformations of the insitution of nidos during the 20th centrury, stressing the close relatioship of the
institution with Reggio Emilia. Furthermore, it examines the cases of four such institutions with different
types of magagement regimes: 1. Nidos run by cooperative enterprises, 2. Nidos managed by parents, 3.
Nidos managed by a cooperative enterprise of young women and 4. Nidos managed by a company set up by
skilled women.
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Introduction

KaAnuépa!
This is to thank the organizers of the conference for hosting me as a
speaker at this event.

As a former student of the Italian “Liceo Classico’, the only high school
in the world where ancient Greek language is one of the foundational
subject matters, for me it is always a pleasure to be in Greece and in Ath-
ens particularly.

This presentation deals with the pedagogical framework, the organi-
zation and the management of the Italian infant toddler center, educa-
tional institution for children from 0 to 3 months. In Italian this institu-
tion is called nido, which means “nest’, and just because it is a simpler
word, | will use it for the rest of the speech.

After a historical outline of the birth and development of this institu-
tion in Italy, | will pinpoint the particular situation of Reggio Emilia, de-
scribing both the enterprise of municipal nido and the widespreading of
alternative approaches of managing a nido, generated by a qualitative
culture of early childhood education.

1. Historical outline of the infant toddler centers in Italy

The infant toddler center as an institution for early childhood education
and caring appears in the mid-XIX century’s Europe, and in Italy too, in a
double form. It could be a créche (crib), a place managed by private cha-
rity and donations, where poor mothers could leave their children du-
ring the day and where these children receive food and medical caring,
or it could be a “lactating room’, a room in a factory, where the female
workers could leave their children and go there just for the moment of
feeding their babies. No public institutions were engaged in this enter-
prise, mainly diffused in the Northern Italy, where the first factory sys-
tem was growing.!

Things started to change during the Fascism. In order to give answers
to social problems, gaining at the meantime political consensus, one of
the first decisions of Benito Mussolini’s government was the implemen-
tation of the National Organization for Motherhood and Childhood (ON-
MI), in December 1925, only 10 months after the establishment of the
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dictatorship. The ONMI set up a capillary network of nidos, covering the
entire territory of the State, mainly devoted to take care of children coming
from poor families. The main tasks of the service were to provide an an-
swer to the biological and medical needs of the children, without any
educational purpose: the ONMI’s nidos looked like hospitals, the person-
nel were not pedagogically trained, families were not engaged at any
level, spaces were anonymous and ready to receive masses of children
(the recreation room, the refectory, the dormitory)."

The ONMI nidos survived also in the first decades of the Republican
era: they continued to be mainly a form of collective babysitting for the
working mothers. Starting from the Fifties and Sixties, the organizations
of women (mainly the Union of Italian Women - UDI, linked to the So-
cialist and the Communist Parties) and the most powerful trade unions
(linked in a Confederation) asked for a public network of nidos, managed
by the municipalities, supporting the aspiration of working women,
whose working places were always at risk because of or during mother-
hood.

In December 1971, the so called Nido Act (n. 1044) stated for the first
time the engagement for the public institutions: the State would have
financed a five-year national plan of nidos, the Regions would have coor-
dinated them (approving a regional act) and the Municipalities would
have built and run them. The nido was a public service, for all children
(and not only for the poorest ones), and it was organized to provide the
first step of the educational track.'

Since 1971, all the Regions produced specific norms in order to spe-
cify what kind of nidos had to be set up in the Municipalities and all the
greatest municipalities, mainly in the Northern Italy, started to set up a
wide network of nidos. Even if the goal to set up 5000 nidos in 5 years
was not reached, a new ECE culture was implemented in Italy." In order
to understand the importance and the innovative power of this legisla-
tion, we have to take into account dramatic changes in the structure of
family and in the idea of children at that time: familiar roles were not so
stable as in the past, and women would not renounce anymore the pos-
sibility to build a job career; furthermore, childhood was seen not as a
transitory age of the life preparing to schooling, but as an autonomous
world needing special cares, places, times and projects.’

In the storm of critical financial problems,” in the mid-Nineties, to
give answers to the new situations of familiar and social life, an act called
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Disposizioni per la promozione di diritti e di opportunita per l'infanzia e
lI'adolescenza (Norms for the Promotion of Rights and Opportunities for
Childhood and Adolescence) was approved in August 1997, under the ac-
tion of Livia Turco, Minister of Social Solidarity. The act was not renewing
norms only for the youngest children, but it was promoting new policies
for the entire young age, from the birth to the end of the high school."

Within this innovative framework, new typologies of ECE services
were normed: synthetically called Centers for Children and Families, they
were specific services in order to offer educational experiences to chil-
dren and families cut out from the traditional nido service. The Family
Space was thought mainly for the parents taking care of babies at home:
they were spaces where it was possible to meet other parents with the
same problem:s, in flexible times. The Children Spaces were occasions for
children, for a few hours per day and for a few days per week; playing
and interacting with peers could be useful for their socialization, mainly
because it was the first occasion to separate children from parents, pre-
venting traumatic reactions when they started the kindergarten of even
the primary school. The Family Center was for parents as parents, in order
to help themin living their parental role in a climate of commonality and
solidarity.

After an intense regional work in order to update the norms regard-
ing the nido, in April 2017 the educational area 0-6 was stated for the first
time as a whole by a governmental act (Sistema integrato di educazione e di
istruzione 0-6 — Integrated System of Education and Instruction 0-6, Legisla-
tive Decree 13 of April 2017, nr. 65), within a general plan of schooling
reorganization emphatically called “the good school”" In this norm, the
whole age 0-6 was given in charge as a whole both to the municipalities
and the State, the public institutions managing nidos and kindergarten.
The organizational tool for managing the new task is the Polo per l'infanzia
(Pole for the Childhood), an organ coordinated by the Municipality but
open to all the subjects delivering ECE to children in a specific territory, ex-
pressly financed with a special national fund distributed at regional level.

2. The Reggio Approach and the nidos

The so called“Reggio Emilia Approach”is a very popular pedagogical ap-
proach in early childhood education today, founded by Loris Malaguzzi™
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and his team of collaborators: among them, Carla Rinaldi, the President
of the Reggio Children Foundation - Loris Malaguzzi Center.X

In Reggio Emilia, in the early Sixties the municipal administration,
led by a Socialist and Communist majority, whose frontmen were Renzo
Bonazzi, the Lord Mayor, and Franco Boiardi, the alderman for schools,
promoted a campaign for the foundation of a municipal kindergarten, a
public institution in order to give answer to a social demand for an early
childhood education not linked to the Catholic Church.

In this political framework, the Reggio Emilia municipal school sys-
tem started in 1963 with the first kindergarten “Robinson’, followed very
quickly by many others, and in 1971 with the first infant toddler center
“Genoeffa Cervi’, 15 days before the Nido Act.

The municipal network of ECE grew up year by year, in parallel with
the growth of educational demand, since the award of “best kindergar-
ten in the world” given by the US magazine “Newsweek” in 1992 to the
kindergarten “Diana’, as representative of the whole Reggio ECE system

In the mid-Eighties, due to a demographical increase®! and to the
growing favour towards the nido shown by all the social classes, " the
Reggio municipal system was not able to accept all the children asking
for enrollment: there were huge waiting lists every year. In the Nineties,
because of the economical crisis and the new models of families, the
municipal system of early childhood education was not able to accept
all the children needing the service, and so new solutions were given to
these problems.

In 1986, the Reggio municipal administration started to suggest and
promote new paths for giving answers to this huge sociopedagogical
demand. Beside this direct political action of the public institutions,
some initiatives started from the bottom.

We will see 4 of the solutions set up in Reggio Emilia from 1986 to
1999.

3. Four new solutions for the quantitative and qualitative
problem of the nido

The problems to be faced were mainly two, one quantitative and the

other qualitative. On one hand, the goal was to be able to host the maxi-
mum of children asking for the service. On the other hand, it was impor-
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tant to maintain a high quality of the service, on the same level of the
best practice available in the territory, most of them municipal.

3.1 Nidos managed by cooperative enterprises

In Spring 1986, the Municipality of Reggio Emilia — by input of the alder-
woman of the municipal schools Eletta Bertani - asked to two coopera-
tive enterprises, SILA (Scuole e Istituti Liberi e Autogestiti — Free and Self
Managed Schools and Institutes)” and Helios (now Coopselios),*" the
implementation of two infant toddler centers, in agreement with the
rules of the municipal enrollment, in order to reduce the huge waiting
list existing at that time, with the partial intervention of municipal fund-
ing. Therefore, the SILA started to manage the Nido “Giobi” and the He-
lios started to manage the Nido “Linus”.

According to the agreement, the enrollment of children was the
same of the municipal nidos: children were enrolled according to the
waiting list, following the existing order, and this operation was man-
aged by the municipality. The cooperatives had to grant the full service:
spaces, personnel, pedagogical project. Another possible intervention
of the municipality, in order to grant the stability of the service, was the
engagement in case of losses, due to the scarcity of enrolled children.

As a conclusion about this first non-municipal way to manage the ni-
dos, we can easily see that there is a direct engagement of the public
powers: they ask from cooperative subjects to provide a service to the
social environment of the city, and this subject — which is not “private”
in the strict sense of the word — did not take the initiative, but it moved
after the public input. After some years of experience, for instance, the
Coopselios started to project by itself some pedagogical services' In
this case, the public power promoted the multiple management of edu-
cational service, granting both pedagogical assistance and administra-
tive control.

3.2 Nidos managed by parents

In February 1991, a group of parents whose children were excluded
by the nido service and were enrolled in the waiting list, discovered that

COMPARATIVE AND INTERNATIONAL EDUCATION REVIEW ®m No26 m 2021



ALTERNATIVE APPROACHES IN THE IMPLEMENTATION AND THE MANAGEMENT OF INFANT
TODDLER CENTERS IN REGGIO EMILIA IN THE EIGHTIES AND NINETIES OF THE XX CENTURY = 107

in a building™ located in Brigata Reggio Street there was a space fully
equipped for hosting a nido section (14 children) but it was not working
because of the lack of money of the municipality and the consequent
impossibility to hire caregivers and janitors.

They asked a meeting with the municipal officers, who suggested to
adopt a formal organization. So, these parents founded the association
‘AGORA; which means “public square” in ancient Greek and it is also the
acronym for Associazione per la Gestione e I'Organizzazione di un Asilo
Nido - (Association for the Management and the Organization of an In-
fant Toddler Center). In the statute they wrote, the power of deciding
was given to the general assembly of the parents, electing a President
and a Treasurer in order to manage the ordinary administration of the
association. ™ The assembly had the power to hire the personnel and to
regulate the enrollment of children, not passing through the municipal
waiting list.®

The new Agora association then had an agreement (“convenzione”)
with the municipality, according to which the association would have
paid two caregivers™ and one part time janitor, and the Municipality
would have provided the equipped spaces (tables, chairs, beds, toilets),
some didactical materials, the laundry service and the daily food.

On the contrary of the case of the cooperative nidos, the enrollment
in the Agora (formally a private association) was outside the municipal
process: so many children came also from other municipalities, because
their parents were working in Reggio Emilia, and it was easier to man-
age the transport of children to the nido. The caregivers, according to a
decision of the Agora assembly, followed the Reggio Approach, with the
supervision of a municipal pedagogical coordinator.

As a conclusion about this unique experience of self-managed and
parent-managed nido, we can say that parents are the real “heroes” of
this original project: they are the real managers and organizers of the
situation, in a not so widespread case of bottom-up organization in or-
der to solve a social problem i

3.3 Nidos managed by a cooperative enterprise of young women

In 1997-1998, at Reggio Emilia a master-class-level training program in
Early Childhood Education for 30 unemployed young women, mainly
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graduates in humanities, was implemented, in order to help them work
in different typologies of educational services and/or start an educa-
tional enterprise for children. The program was funded by the European
Union within the project N.O.W. (New Opportunities for Women), pro-
moted by the Municipality of Reggio Emilia and managed by Reggio
Children. After the program, some of the participants decided to found
a social cooperative enterprise in order to offer educational services to
the city.

On 12 of July 1999 the cooperative Panta Rei (in ancient Greek “Ev-
erything flows”) was born, with six founders, starting to manage a nido
called Choreia from the 15 of September of the same year. The founda-
tion of the nido was followed by a sort of “incubation period” of 3 years:
the municipality of Reggio Emilia sent an expert teacher for tutoring the
beginners and Reggio Children offered to the cooperative enterprise
many services, both administrative and economical.

The cooperative grew up very quickly*" in September 2001, Panta
Rei started to manage the nido “Otello Sarzi”™* with the Totem, under
a general agreement with the Municipality of Reggio Emilia;*" in Sep-
tember 2003, it started to manage the nido-kindergarten Faber; in De-
cember 2007, after a very challenging public tender, Panta Rei obtained
the management of the nido “Giulia Maramotti”, built by the Giulia Mara-
motti Foundation / Max Mara Fashion Group,*" whose real educational
activities started at the beginning of 2008;*"iil in September 2010, Panta
Rei, under the supervision of Reggio Children, started to manage the ni-
do-kindergarten ENIO6, in San Donato Milanese (M), originally thought
for the children of the workers of the ENI company. ™

As a conclusion about this cooperative enterprise helped to grow by
the public power, we can observe that in this case the Reggio Children
(formally a private subject but mainly financed by public funds) gener-
ates and supports models of educational management, in this particular
case a cooperative enterprise of young women, whose level of educa-
tion was very weak in the labour market. The main characters of the en-
terprise are anyway the members of the cooperative, the oldest ones
and the newest ones: without their ability to maintain the goal of be-
coming educational entrepreneurs fixed, nothing could be reached. The
patronship of Reggio Children was important at the very beginning of
the story, but also in the following steps of Panta Rei’s life.
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3.4 Nidos managed by a company set up by skilled women

In 1998, a group of five women coming from different jobs and profes-
sional experiences (teaching, managing stores, officers in public admini-
stration), after having done an empiric survey about children needs in
Reggio Emilia, decided to found Totem, a company in order to offer edu-
cational services to children from 3 to 12. At the very beginning, they
used the technical instrument of the limited liability company, helped
by the local Chamber of Commerce. After a few months, they shifted to
the infant toddler centers, because of the huge demand and the scarce
supply of this kind of socio-educational service, and after a few years
they complemented the Totem company with a Totem cooperative en-
terprise, in order to have an easier access to tender procedures for edu-
cational services.

In order to differentiate their nido from the municipal ones, Totem
decided to offer a service covering more hours per day (from 7.30 p.m.
to 8.00 p.m.),** more days per week (also Sunday morning if at least 10
families required it) and more months per year (also July and some days
in August if needed: in one word, more flexibility.** Furthermore, the
fee is proportional to the real presence of the children at the nido: par-
ents pay an hour package, so when the child is sick and stays at home
they do not pay anything.**i Finally, it is possible to enroll children all
over the year. i

In 2010, the Totem opened a bilingual section Italian/English for chil-
dren 2-5 years old, with mother-tongue teachers: it is the first experi-
ence in Reggio Emilia. In 2016, because of the success of the proposal,
a new bilingual section is open, for younger children (9-24 months). >V
In 2013, the Totem cooperative merged with Ambra social cooperative
enterprise, in order to open new horizons, both local and national, in
managing social and educational services.**¥

As a conclusion about this particular enterprise, we first note that it
started from the intellectual energies and the professional expertise of
a small group of young motivated women. Second, the enterprise was
helped to grow by the support of the economical public level (Chamber
of Commerce), not involving public powers. The very innovative ideas
about the organization of the service (whose watchword is “flexibility”)
have certainly to face pedagogical problems (especially regarding the
adaptation of the children to variable times), but nobody could deny the
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attempt to give some kind of answers to real social and familiar prob-
lems, answers which are not still existing in the local environment.

Conclusions

The paper has tried to describe four particular types of managing an
educational service for younger children, highlighting strengths and
weaknesses of each proposal, within the educational framework of the
Reggio Emilia Approach.

In the Italian (and Reggio) environment, the good quality of ECE mu-
nicipal services pushes forward new ideas of management: bottom-up
and not top-down, run by parents or young women, under public super-
vision or not.

According to a comparative perspective, these models could be stu-
died and adopted/adapted in other contexts.

Notes:

i. Cfr. Sala La Guardia L. & Lucchini, E. (eds.) (1980). Asili Nido in Italia: Il Bam-
bino da 0 a 3 Anni, vol. 1, Milano: Marzorati.

ii. Norme sul Funzionamento delle Istituzioni dellONMI (Norms about the Func-
tioning of the ONMI’s Institutions), 1941 in http://www.lombardiabeniculturali.it/
archivi/profili-istituzionali/MIDL000222/.

iii. Cfr. Manuzzi P. & Gigli A. (eds.) (2005). Per una Pedagogia del Nido. Scenari
e Orientamenti Educative (Towards a Pedagogy of the Nido. Educational Scenarios
and Orientations), Milano: Guerini.

iv. Cfr. http://www.progettoasilonido.org/index.php/preparazione-concor-
s0/236-leggi-e-asilo-nido.

v. Cfr. Bertolini, P. (ed.), (1987). Dove va I'Asilo Nido?, Firenze: La Nuova ltalia;
Bertolini, P. et al., (1988). Le Ragioni del Nido, Firenze: La Nuova Italia; Bertolini, P.
(ed.) (1997). Nido e Dintorni, Firenze: La Nuova ltalia.

vi. In 1983, the State Financial Act stated that the nido was not anymore a
“public service”, but a “service at individual demand”: according to the norms,
this kind of service was not free, but its costs had to be covered by the appli-
cants on reason of at least the 30% of the real total cost.

vii. Barbieri, N. S. (2015). Asili Nido e Servizi Educativi per la Prima Infanzia in
Italia. Lineamenti Storici, Fondamenti Pedagogici, Modalita Operative (Infant Tod-
dler Centers and Educational Services for Early Childhood Education in Italy. Histori-
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cal Outlines, Pedagogical Foundations, Management Strategies), Padova: CLEUP,
pp. 44 and following.

viii. Cfr. http://www.flcgil.it/leggi-normative/documenti/decreti-legislativi/
decreto-legislativo-65-del-13-aprile-2017-sistema-integrato-di-educazion-e-
di-istruzione-0-6flc.

ix. Instead of writing a long footnote about Loris Malaguzzi, most quoted
than known, there is an appendix at the end of the article: the appendix is con-
ceived as an occasion to learn something historically grounded about Loris
Malaguzzi.

x. The Reggio Children Foundation - Loris Malaguzzi Center is an Interna-
tional foundation born in 2011 in Reggio Emilia; its mission is to promote proj-
ects of solidarity through research (cfr. www. https://reggiochildrenfoundation.
org/).

xi. Information about the growth of the system is available in the Appendix
to this text.

xii. The population of Reggio Emilia grew up from 114.000in 1961 to 133.000
in 2001 (cfr. https://www.tuttitalia.it/emilia-romagna/12-reggio-emilia/statis-
tiche/censimenti-popolazione/).

xiii. As we have seen, for many years the nidos were conceived, in the social
imaginary, as institutions for poor families or problematic mothers, unable to
take care of their children by themselves.

xiv. The SILA Cooperative Enterprise started to be engaged in educational
services at the beginning of the Seventies: the professor Giovanni Riva gath-
ered young families and teachers desiring for their children an educational
processes based on the research of “meaning”. Schools were not set up neither
for making money, nor for confessional proselytism. SILA was engaged in the
Nineties in projects of cooperation with educational institutions located in de-
veloping Countries (Mexico, Honduras, Salvador, Venezuela), maintaining at
the same time relationships with schools in Canada, Japan, France, Great Britain
and Spain. At Reggio Emilia, with a special agreement with the Municipality,
at the beginning of 2000 SILA was managing the nido Giobi (21 people em-
ployed), the kindergarten “Mird” and other 8 educational services distributed
in the province of Bologna. It was composed by 170 members, 80 of them real
workers. In 2007 its revenues were 1.574.000 euros. In 2013 it was put in admin-
istrative forced liquidation. Its heritage is now passed to the new Cooperativa
Comunita Educante - Cooperative Educating Community (cfr. http://www.scuo-
lenidi.re.it/SchedaStruttura).

xv. In 1982, in Piacenza, the Coop.S.E. was founded to run educational ser-
vices for disabled people and educational centers for minorities. In 1985, at
Reggio Emilia, the Cooperative Elios was founded to run educational service
for disabled people, in agreement with the Azienda Sanitaria Locale - ASL (Lo-
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cal Healthcare Company); in 1986 the Cooperative Elios accepted to organize
a nido service. After some common initiatives, in 1995 Coop.S.E. e Coop Elios
joined together, assuming the new denomination Coopselios, a literal synthe-
sis of the experiences grown up both in Piacenza and Reggio Emilia. After the
acquirement of Coop. Sociale Favrega in Fabbrico (RE) in 2001 and of the Co-
operativa Il Girasole (Sunflower) in La Spezia in 2010, in 2014 the new Strategic
Plan 2014-2018 was launched to support the growth of cooperation in Italy and
abroad (cfr. http://www.scuolenidi.re.it/SchedaStruttura).

xvi. La Cooperativa sociale Coopselios & stata fondata nel 1984 con il nome
di ELIOS per fornire ad Enti pubblici e privati soluzioni a problemi socio-sanitari
ed educativi degli anziani e dell'infanzia. A seguito della fusione con altre due
Cooperative, “COOP.S.E” di Piacenza e “Favrega” di Reggio Emilia, Coopselios ha
ampliato la propria esperienza nel settore della psichiatria, dei disabili e dei mi-
nori. In the Nineties, Coopselios lived a great increase of personnel and wid-
ened its influence from the province of Reggio Emilia to the whole Northern
Italy. Today Coopselios has 2140 members workers and 29 employees: its global
revenues in 2007 were € 71.000.000. Regarding the management of nidos in
official agreement with the Institution of Kindergarten and Nidos of the Mu-
nicipality of Reggio Emilia, Coopselios has 223 caregivers and teachers, and 82
janitors: they host 323 children in 5 nidos: Arca (Ark), Airone (Heron), Girasole
(Sunflower), Haiku e Linus. Revenues specific for ECE in 2007 was €11.660.000
(cfr. http://www.coopselios.com/storia/).

xvii. The leaders were Moreno Cagnoli, at that time librarian in the Municipal
Library “Panizzi” of Reggio Emilia, and Ethelina Carri, lawyer.

xviii. The building, still existing, was a former private house, Villa San Giusto,
in the country suburbs now absorbed by the growing town. It is now used by
the cooperative enterprise Panta Rei (see part 3.3).

xix. Since the early 2000, the Agora moved to another site, the Nilde lotti
School Building, hosting 2 sections of kindergarten, and a nido section in coor-
dination with the cooperative nido Haiku: at that time, the Agora nido had 21
children (11-32 months old), 3 caregivers and 1 janitor. In 2010 the nido had to
close because of the demographic decrease (cfr. www.agora.re.it).

xx. Original documents about the early life of the association are kept in
the personal archive of Nicola Barbieri, who was president of the Agora in the
school years 1995-1997.

xxi. Agord’s caregivers had the same requirements of the municipal ones: a
high school diploma in the Nineties and an academic degree when it became
compulsory since the mid-2000. The same happened when Agora hired kinder-
garten teachers.

xxii. After the great expansion in 2000, reaching quite the membership of
60 families, the association decided to elect a Council, with a President, a vice
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President, a Treasurer, responsible for enrollment, advertising and external re-
lationships. In 2017 Agora managed 2 sections of kindergarten, 54 children (3.5
years old), 4 teachers, 1“atelierista” (responsible of the atelier) and 2 janitors (cfr.
www.agora.re.it).

xxiii. It is interesting that in 1997 a delegation from a group of municipalities
of the Province of Milan (the head of the delegation was the Lord mayor of Mez-
zago Brianza) visited the nido (whose president at that time was Nicola Barbieri,
the author of this paper) in order to solve the problem to have many children
needing a nido service, but widespread in an area of small municipalities. The
solution was to help the parents set up an association like Agora, dealing with
the municipalities joined in a consortium: the nido “Tom Thumb” was set up
in Mezzago Brianza, because of its central location, geographically speaking,
but all the municipalities were financially engaged in this enterprise. The “Tom
Thumb Parent Association” and its nido are still surviving (cfr. http://nidopollici-
nomezzago.altervista.org/asilo-nido-pollicino.html).

xxiv. At the present moment Panta Rei has 13 official members, 7 of them
constituting the Board of Directors, ruling 58 workers: 35 caregivers and teach-
ers, 1 pedagogical supervisor, 2 “atelieristi’, 8 cooks and 8 vice cooks, 19 janitors.
The global revenue in 2007 was 1.070.000 euros.

xxv. Otello Sarzi (Vigasio - Verona 1932 — Reggio Emilia, 2001) was an artist
and a puppeteer since his youth. After the work with his family, he founded
companies all over Italy. In 1969 he settled down in Reggio Emilia, where he
worked in the Reggio Approach environment, widespreading the art and the
technique of puppeting (cfr. http://www.fondazionefamigliasarzi.it/wordpress/
pagina-di-esempio/; http://www.maribur.ch/otello-sarzi/).

xxvi. Technically speaking the type of management was the “Associazione
Temporanea d’'Impresa” (ATl), that is, a temporary joint venture.

xxvii. Giulia Maramotti was the mother of Achille Maramotti (Reggio Emilia
1927-2005), founder of the Max Mara Fashion Group, whose first activity was set
up in 1951. The foundation was born in 1994 (cfr. https://www.maxmarafash-
iongroup.com/it/projects-fondazione).

xxviii. Cfr. https://www.maxmarafashiongroup.com/it/projects-fondazione.

xxix. Cfr. https://www.pantareiservizieducativi.it/nido-scuola-eni06/.

xxx. There is the possibility to leave the children even at 6.45 a.m., if needed.
Another possibility is to agree for a presence of the child differentiated day by
day: for example, for one week the child is at the nido all the morning, another
week for the afternoons. This is required especially by parents who have job
turns (in the police, in a hospital).

xxxi. The traditional nido is open from 7.30 a.m. to 4.00 p.m., with the pos-
sibility to have 2 additional hours for special reasons (parents working until 6
p.m.); from Monday to Friday; from the 1st of September to the 30th of June.

ZYTKPITIKH KAl AIEONHX EKMAIAEYTIKH EMIOEQPHIH ®  No26 m 2021



114 = NICOLA S. BARBIERI

xxxii. In a traditional nido, you pay a monthly fee, and if the child is sick you
have also to stay at home or paying a baby sitter.

xxxiii. In the municipal nidos and kindergartens the process of enrollment
starts in March and ends at June of the previous year: after this deadline, it is
impossible to enroll a child in a municipal nido or kindergarten.

xxxiv. At the present moment, the nido-kindergarten Totem Reggio Emilia,
manages 3 sections of nido (1 of them bilingual) and 2 sections of kindergarten
(1 of them bilingual), in total 105 children, a proportional number of caregivers
and teachers, pedagogical supervisors and “atelieristi”.

xxxv. Totem offers even a counseling service to parents and to external po-
tential clients willing to set up socio-educational spaces and services for chil-
dren and young people.
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Appendix. The life of Loris Malaguzzi?

Loris Malaguzzi was born in Correggio, a small town nearby Reggio Emi-
lia, on the 23rd of February 1920. In 1923, his family went to live in Fiume
Square, in the center of Reggio Emilia, but in 1929 the Malaguzzi fam-
ily moved to Zappello Street, in the area of Santa Croce (“Holy Cross”),
in the northern part of the town, nearby the factory “Officine Reggiane”
and the railway station. In that year, Loris Malaguzzi was enrolled in the
Institute for Teacher Training “Princess of Naples’, and he studied there
for 7 years, 4 of primary course and 3 of secondary one.

2. Sources for this appendix are A. Hoyuelos Planillo, Loris Malaguzzi: Biografia Peda-
gogica - Loris Malaguzzi: Pedagogical Biography, Azzano San Paolo (BG), Junior, 2004; P.
Zanetti, | Servizi Educativi Prescolastici a Reggio Emilia: Le Scuole dell’ Infanzia e le Colonie
Estive - Preschool Educational Services at Reggio Emilia: Kindergartens and Summer “Co-
lonie”, Padova, CLEUP, 2011; PV. Pignataro, La Pedagogia Relazionale di Loris Malaguzzi
- The Relational Pedagogy of Loris Malaguzzi, Padova, CLEUP, 2014. Most of them are not
translated in English.
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In the school year 1938-39, he was appointed substitute teacher at
Reggiolo, a village nearby the Po river, in the flat area of the province.
In the school years 1940-1942, he was appointed substitute teacher at
Sologno, a small village in the municipality of Villa Minozzo, in the Ap-
pennino Mountains. The 10" of December 1940, with his friend Sergio
Masini, he decided to be enrolled in the Faculty of Teacher Training at
the University of Urbino, because that was the only university site per-
mitting to be enrolled without attending the classes. In the school year
1943-1944, Malaguzzi was sent first to the elementary school of Guasco
Street, and then he was compulsorily enrolled in the Army of the Italian
Social Republic, the State set up by the Germans after the armistice of
the 8™ of September 1943. He was assigned in the railway military ser-
vices, in a headquarter at Bologna: after a night bombing of the town, he
came back to Reggio, without adhering neither to the Republican Fas-
cist Party nor to the units of the so called “Resistence” In the school year
1944-1945, he went back to teach, and since 1947 he taught in a junior
high school at Guastalla, the main center of the flat part of the province
of Reggio Emilia. On the 31st of December 1944, he married Nilde Bo-
nacini.

In May 1945, people started to build a kindergarten at Villa Cella, in
the suburb of Reggio Emilia: Malaguzzi went to see riding a bicycle and
was enrolled as a voluntary teacher. The school opened on 13™ of Janua-
ry 1947. On the 7t of July 1946, Malaguzzi was a graduate in Pedagogy,
discussing a dissertation about Johann Gottlieb Fichte’s educational
philosophy. In that year, he was also appointed director of the school
for veterans at Rivaltella, nearby Reggio Emilia. In 1947, with a very seri-
ous decision, Malaguzzi left the job of teacher in the State schools and
started to find his professional career elsewhere. Enrolled in the Italian
Communist Party after the end of the war, in the years 1947-1951, he
worked as a journalist for some local newspapers; starting from 1951, he
organized some theatre festivals, for adults and for children. On the 12t
of January 1949, Malaguzzi wrote to the famous educationist Ernesto
Codignola, living at Florence, for joining the schools he was managing to
the International Federation of Youth Communities.

Starting from January 1951, for six months, Malaguzzi attended a
master class in psychology of education, held in Rome by the Nation-
al Center of Researches. It was a very pioneeristic experience and the
real turn of Malaguzzi’s life. The director of the master class asked to
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Malaguzzi to remain at Rome as assistant, but he preferred to go back
to Reggio Emilia, where, in June 1951, he was appointed director of the
Medical-Psycho-Pedagogical (MPP) Center by the Municipality of Reg-
gio Emilia. From 1951 to 1966, Malaguzzi was the director of the MPP
Center, helping families at risk or with disabled children, starting to dis-
seminate the activity of the center. For example, on the 25" of March
1953, by his impulse, the Municipality of Reggio Emilia organized an In-
ternational Exhibition of Children’s Drawings. In 1958, and since 1966,
Malaguzzi was also appointed director of another school for disabled
children, dedicated to “Giuseppe Lombardo Radice”, a famous Italian ed-
ucator, the main collaborator of the philosopher of education Giovanni
Gentile, who was the Minister of Public Education during the first Mus-
solini government (1921-1923).

Another important event for Malaguzzi's professional life happened
in 1960, when the Municipality of Reggio Emilia built the “colonia” (sum-
mer camp) of Cesenatico, nearby Rimini, on the Adriatic Sea: 2 years
after Malaguzzi was appointed director of the “colonia” of Igea Marina,
nearby Rimini too, run by the United Municipalities of the Province of
Reggio Emilia. In this period, he was still very intrigued with psychologi-
cal interests: in March-April 1962, he organized a Symposium about the
relationship among psychiatry, psychology and pedagogy. The educa-
tional works developed both in the MPP and in the “colonia”was very im-
portant in order to set up the municipal engagement in the early child-
hood education, traditionally managed by private institutions, most of
them Catholic.

On the 5™ of November 1962, after a long struggle against the con-
servative political forces and the State administration, the Municipality
of Reggio Emilia opened the first municipal kindergarten, called “Robin-
son’, for 3-to-6-year children, and Malaguzzi was appointed pedagogical
coordinator of this experience. One year after, on the 11t of September
1963, a Municipal Commission was formed in order to study the opening
of the first municipal “asilo nido” (infant toddler center), an educational
institution for 0-to-3-year olds, whose real implementation happened in
1971. In 1964, he was also appointed director of the “colonia” of Cese-
natico, that first of all he renamed “Casa di Vacanze” (House of Vacations),
to mark the substantial difference between the past and the present, as
we will see in the following part of this text concerning Malaguzzi. In the
meanwhile, the 9" of November 1964, the second municipal kindergar-
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ten“Anna Frank” was opened, starting to build up a municipal system of
early childhood education. In May 1965, Malaguzzi and some collabora-
tors went to a visit to the University of Geneva (Switzerland), the cathe-
dral of the Piaget-oriented early childhood education. Partly linked to
this experience of opening the mind, in November 1965, the first “Peda-
gogical November” was set up, a meeting about educational questions
and problems, both local and general. Starting from 1966, many edu-
cational experiences were set up in the municipal kindergartens, start-
ing from the needs of the children and the interaction of them with the
teachers and the parents. On the 2" of October 1967, the historical kin-
dergarten (formally a private school) of Villa Cella became a municipal
school.

In the years 1968-1974, Malaguzzi was also appointed pedagogical
counselor of the municipal kindergartens of Modena, but the experience
stopped roughly after 6 years, when the Municipality accepted the na-
tionalization of some schools, in order to gain money to front some bud-
get cuts. So Malaguzzi focused his educational work only towards the
Reggio institutions: for example, in these years he had the idea to hire
some experts of a pedagogical use of fine arts that were called “atelie-
risti” (atelier means workshop in French). In February 1970, the municipal
kindergarten “Diana” was opened, in the centre of Reggio Emilia. In that
year, a 5-year municipal program of development was prepared, with
the goal of reaching 20 municipal kindergartens. Diana was a young girl
met by Malaguzzi in the elementary school of Sologno, at the beginning
of his career. On the 2" of July 1970, the first general meeting of the
committees “The school and the city” was set up, in order to improve
the participation of the families. These committees (mixed assemblies
of teachers and parents) were set up in order to manage each single
school, from the enrollment to the pedagogical guidelines to follow. In
the days 18-19-20 March 1971, Malaguzzi and his team organized the
national symposium “Experiences for a new kindergarten”: 100 people
were expected, but 1,000 were the real participants, so the meeting was
held in the Municipal Theatre (now dedicated to the actor Romolo Valli).
This is one of the best indicators of the interest provoked by the Reggio
experiences, later well known as “Reggio Approach”.

On the 15 of December 1971, 15 days before the promulgation of
the national act regulating the question, the first infant toddler center
(“asilo nido”) was opened, dedicated to Genoeffa Cervi, the mother of 7
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brothers killed by the Fascists in 1944. According to the national act n.
1044, 315 of December 1971, the State had the task to provide funds, the
Regions had to supervise the general aspects of organization and the
Municipalities had to build and manage the new institutions for children
from 3 to 36 months.

From 6 to 10 March 1972, Gianni Rodari, the famous writer for chil-
dren, was at Reggio Emilia, meeting children teachers, parents, admin-
istrators and citizens. After this experience, he dedicated his book La
Grammatica della Fantasia (The Grammar of Fantasy) to the town of Reg-
gio Emilia. 2 months later, on the 30" of May, the Municipal Council ap-
proved the Rules for the management of the municipal kindergartens, and
2 important meetings were held on the 22" and 29" of August 1972, for
the explanations of the Rules to the whole personnel of the municipal
schools.

At the end of this year, in November, some critiques to the Rules were
moved by the catholic educationist Luciano Corradini, professor of edu-
cation in many Italian universities, who complained the absence of re-
ligion in the school activities, the bureaucratization of the social man-
agement and the lack of didactical freedom. Malaguzzi and his team
answered that the municipal school is neutral about the issue of religion
(whose education is a task of the family), that councils were the expres-
sion of a democratic approach to the school management and the di-
dactical approach is discussed by the teachers all together, in order to
realize common projects. In 1973, some events for helping the Vietnam-
ese children were organized in the municipal schools: as easily imagin-
able, this idea was criticized by the conservative forces. At the end of this
school year, on the 20 of June, Malaguzzi and his team, following an
idea of the “atelieristi’, organized a school trip to San Polo d’Enza, nearby
Reggio, for 1,500 children, parents and educators.

In 1974, Malaguzzi and the whole municipal school system were very
active in the defense of the idea of a public early childhood education,
attacked by many conservative forces. In 1975, the second infant toddler
center was opened, dedicated to Pablo Picasso. In the school year 1975-
1976, some infant toddlers centers still managed by the OMNI (National
Organization for Children and Mothers, set up by the Fascism in 1925
and survived to it after the 2nd World War), following the new trends
inaugurated by the Act 1044, became municipal. On the 29t of Septem-
ber 1976, another infant toddler center, called “Sole” (Sun), was opened:
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for the first time, an educational institution for small children, earlier
hosted in recycled building, was projected and built with the coopera-
tion of educators and architects.

The track of pedagogical success of the Reggio Approach was full of
traps: for an entire week, from the 11% to the 16™ of November 1976,
Gustavo Selva, the director of the GR2 (the news program of the national
channel Radio 2, a conservative-oriented network), attacked the Reggio
Emilia municipal school system, without any possibility to debate du-
ring the transmissions: one of the main issues was the presumed ideo-
logical indoctrination” of the children, performed by a group of “Com-
munist” teachers. The next year, Malaguzzi and his team organized an
answer, both political and pedagogical, in the form of a general meet-
ing about Religious education and early childhood education. On the 1%
of October 1976, the first number of the magazine “Bambini” (Children),
published by the company Fabbri Editori (and still living, published by
Edizioni Junior, Bergamo), owned by the Agnelli family, was printed:
Malaguzzi was the director of the enterprise. This review was the only
not religious voice in the field of early childhood education in Italy, with
“Infanzia” (Childhood), edited by Piero Bertolini and Franco Frabboni of
the University of Bologna.

In the school year 1976-1977 many pedagogical projects were set up
in the schools: the compass, playing with the water and the air, the ant,
the snail, all of them starting from the real questions posed by children.
In the days 3-18 December 1977, the photographic exhibition Experienc-
es and researches of children: Discovering themselves and the world was
set up: pictures were used as a communicational tool in order to show
the educational works of the Reggio Approach. In the days 10-11 July
1978, a special seminar Observations at the nido was set up. In the school
year 1978-1979, a great program of in-service training was organized, in
order to face questions like general education, section meetings, adult-
child relationship, child health, meals, family and children, from the in-
fant toddler center to the kindergarten, the role of the atelierista, chil-
dren’s language and relationships with everybody, children’s identity.

On the 9t of August 1978, the national act n. 463 was promulgated
in order to renew the kindergarten’s organization and pedagogy; in that
act, the idea of an academic training for the educators of kindergarten
was suggested (it happened in 1998), and Malaguzzi and his team were
in full agreement with this perspective. At the end of 1979, the peda-
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gogical project “To make the portrait of a lion” was set up, starting from
the special emotional link between the Reggio Emilia’s children and the
marble lions in front of the church of Saint Prosper, the patron of the city.
Some years later, in June 1987, a video was made in order to provide a
documentation of the experience: it was the first time for a documen-
tation through this new medium, of which Malaguzzi was a real fan. In
January 1980, Malaguzzi wanted to promote some reflections with the
atelieristi about the Gestalt approach in order to give value to visual lan-
guages.

In the days 16-17 May 1980, a national conference about Asili nido
80 was held. Starting from this experience, and 9 years after the Act
1044, the birth of the “Gruppo Nazionale Asili Nido” (National Group for
Infant Toddler Centers, today National Group Infant Toddler Centers-
Childhood) was promoted, in order to give answers to social questions
and developing researches and experimental approaches to the man-
agement of the nido, whose implementation was not uniform in Italy
both for quantity and quality. In December, some meetings with parents
about Seeing hands and working eyes were set up: this title shows per-
fectly his idea of engaging parents and not only teachers and educators
in a new pedagogical enterprise.

In the days 6-31 May 1981, the first version of the exhibition Locchio
se salta il muro (The eye if it jumps the wall) was set up in the center of
Reggio Emilia. The moviemaker Carlo Barsotti and his wife Anna, educa-
tionist, visited the exhibition: they lived in Sweden, and asked Malaguzzi
to show the exhibition in Stockholm. A lot of work was done and the ex-
hibition went to Sweden, but in the meanwhile many others cities asked
for the exhibition (Barcelona, Madrid, Palma de Mallorca, Berlin). This
was the real communicational jump for the Reggio Approach.

In the next years, many activities were set up, both local and national.
In March 1982, there was a seminar about Asili nido and kindergarten:
participation and social management as a pedagogical and cultural pro-
ject, focused on the strict link between the ages 0-3 and 3-6, and on the
need to share a pedagogical vision with many actors (mainly parents,
but also citizens). In 11-12-13 November 1982 a conference in memory
of Gianni Rodari’s visit to Reggio was set up. In the school year 1982-
1983, some mixed commissions (composed by parents, citizens and per-
sonnel) discussed about didactics, educational environment and rela-
tionship with the external environment. In January 1983, Malaguzzi sug-
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gested to his team to reflect about the issue of self-identity, and in 24-27
March 1983 a national conference about the infant toddler center (nido)
was organized: New conceptions for the infant toddler center and the early
childhood institutions in a society in crisis and forced to change? 13 years
after the implementation of the Act 1044, the age 0-3 was still not fully
considered an age to take care with pedagogical projects.

In April-May 1983 there was a strong mobilization against the go-
vernmental proposal of anticipation at 5 years of the elementary, because
this proposal was not supported by educational reasons, but only by
socioeconomic ones. In 1984, the exhibition Locchio se salta il muro ar-
rived at Barcelona, and new strong relationships were established with
Spanish schools and educators. On 31 May - 1-2 June 1984, a national
conference was held in Reggio Emilia, To stay with the children. The know-
ledge of educators, in order to show the attention of Malaguzzi and his
team to the teachers training. In the same year, an important project
was set up with Coop Italia, a popular cooperative enterprise, whose
supermarket is widespread all over the country. The Coop was the title
of the project managed by the kindergarten “Villetta”, and the subititle,
We children and he Gulliver, was the expression of the perception of the
children about that place where families spent a lot of time to buy food.
At the end of 1984, another project about Long jump, managed by the
kindergarten “Diana”, started after some insights of the children, gener-
ating a long discussion about the approach to mathematical teaching
and learning. In January — March 1985, the exhibition Locchio se salta il
muro reached Palma de Mallorca and Madrid. On 29 May - 1-2-3- June
1985, an international conference was organized at Reggio Emilia: Expe-
riences and problems. Theoretical and practical models and hypothesis in
early childhood education. As we can easily see by the title, the idea was
to treat ECE as a scientific object, and not a simple pedagogical prac-
tice, set up always and anyway. In the same year, a pioneeristic reflection
about children and computer sciences and technologies started: Ap-
proaches to the future. The intelligences of children and the intelligences of
the computers. Malaguzzi and his team did not see the “computer”as the
devil or as the only possible tool for future education, but something to
be explored starting from the perceptions children had of it.

At the end of 1985, Malaguzzi was 65 years old and he had to re-
tire from his official municipal job: he worked for some years as peda-
gogical counselor. Sergio Spaggiari became director of the Municipal
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School and Carla Rinaldi was appointed coordinator of the pedagogi-
cal supervisors. In 1986, going to Berlin, the exhibition Locchio se salta
il muro changed its name (it was not politically correct to go to Berlin
talking about a “wall”) and widespread its contents, becoming The 100
languages of children, that became and still is a sort of pedagogical slo-
gan for the Reggio Approach. In this year, the never ending question of
teaching Catholic religion in the kindergarten was debated (Malaguzzi
was always in favor of talking about the religious insights of the children,
never with its “teaching’, in any form), some international relationships
(Pamplona, Stockholm) were strengthened, the pedagogical project The
town and the rain was launched. In March 1987, in the seminar You have
to become a parent, Malaguzzi talked about the role of the television,
another critical issue: television, as the “computer’, was alternatively ex-
alted or demonized, and he wanted to talk about it from a pedagogical
point of view, starting from the children’s experiences of this box full of
colored images, at that time becoming a new nanny for many children.

In this year, for the first time, the Municipality, unable to front the
huge demand of educational services (especially the nido) gave some
cooperative enterprises (Coopselios and SILA) the task to set up 2 in-
fant toddler centers, after a mutual agreement about the quality of the
service. In 1988, many other pedagogical projects were set up under
Malaguzzi's supervision: about the shadow (Everybody has a shadow ex-
cept ants, ended in 1990), about the rainbow, about The very little chil-
dren of the silent cinema: after the computer and the television, now was
the turn of the movies, to be challenged in their pedagogical implica-
tions. In 1989-1990, all the municipalities had to face the problem of the
reduction of State funding and the consequent nationalization of many
municipal schools (not at Reggio Emilia).

In 1991, the new National Guidelines for Kindergarten were approved
by the Ministry of Public Education, and Malaguzzi gave a personal ver-
sion of them: “1. learning the desire of waiting and of international ex-
change / 2. learning to communicate and to increase the synchroniza-
tion of communicational codes / 3. learning to express loves, feelings,
desires / 4. discovering how friendship is beautiful / 5. learning to talk
and discuss with him-herself / 6. learning the laws of listening / 7. to see,
to feel, to express, to know with the body / [other 35 points skipped] /
43. to express gratefulness to the teachers for having offered situa-
tions of deepening and for having shared resources, consciousness and
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knowledge (in Italian “coscienza e conoscenza”)”. 1989 is also important
because in this year the Centre of Documentation and Educational Re-
search was born, as a special branch of the system, devoted to preserve
the documentation (oral, written, visual) of the pedagogical activities
and to promote further researches and discussions. The Centre is still
operating in the “Loris Malaguzzi International Center”. In 28-31 March
1990, the international conference Who am I? Tell me first this! (Alice in
Wonderland) A Comparison among knowing in order to grant citizenship
to the rights and the potentialities of children and adults saw the coming
of 1,700 participants, from all over the world. In September — October
1990, some interviews were delivered in order to edit a book about the
“Reggio Approach’, critically showing theories and practices and not es-
tablishing a“method” from above.

The years from 1991 to 1993 were full of work and also of satisfaction
for Loris Malaguzzi. In Autumn 1991, the pedagogical project The shoe
and the meter, started from the discussion of a group of children about
the construction of a wooden table, was presented in Paris. In 2 Decem-
ber 1991, the U.S. magazine “Newsweek” states that the kindergarten
“Diana”was the best in the world: this event was the beginning of an un-
interrupted flow of pedagogical tourism to Reggio Emilia. Just because a
procession of delegations coming from all over the world started to visit
Reggio Emilia, in order to worship the “sanctuary” of a new approach
to early childhood education, Malaguzzi had the first idea to constitute
an organization devoted to this task: this organization was Reggio Chil-
dren, born in 1994, whose first Constitution was drafted by Elena Poppi,
a young administrative officer of the Municipality of Reggio Emilia.

In 1992, Malaguzzi was the pedagogical counselor of his last peda-
gogical project: The amusements’ park for birds. In 11 November 1992:
Malaguzzi received the LEGO Award in Kobenhaven (Denmark) and in
June 1993 the Kohl Foundation Award in Chicago (U.S.). In 8 October
1993, Malaguzzi launched a call for delivering the Nobel Prize for Peace
to the besieged children of Sarajevo. On Thursday 27 January 1994,
Malaguzzi was engaged in his last pedagogical event, a meeting with
the Pedagogical coordinators and the personnel of the municipal infant
toddler centers and kindergartens: he asked for reflections about the in-
ternal organization of the educational system, where adults had to be a
place where children could exercise their skills of projecting something
always new.
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On Saturday 29 January, Malaguzzi had a dinner with his beloved
friends of an entire life, talking about politics and anticipating to them
the idea to go to San Francisco, for a critical availability of the Reggio Ap-
proach. During the morning of Sunday 31 January 1994, Loris Malaguzzi
was reading a book about the German painter Paul Klee and started to
feel bad: at 14.30 he died of a heart attack. His coffin was put in the Hall
of the Tricolor, where the Municipal Council keeps its meetings (and
where he showed the movies about the Houses of Vacations, in the Six-
ties...).

At the end of February 1994, some friends (among them Alfredo
Hoyuelos Planillo, the author of the only biography existing about Lo-
ris Malaguzzi), received a letter, dated 26 January 1994, in which Loris
Malaguzzi highlighted his spiritual and pedagogical heritage: “ ... and
let the children always give form to things, rather than things give form
to children!”

EvOANOKTIKEG TIPOCEYYIOEIC OTNV EQAPLOYN
Kat dlayeipion Bpepovnmoakwv KEvipwv oto Reggio Emilia
Tn dekaetia Tou ‘80 Kal Tn dekaeTia Tovu ‘90 Tou 200U alwva:
Meta&u Snuooiag décpeuong Kat IBIWTIKAG EMIXEiPNONG,
ota ixvn Tou Loris Malaguzzi

MEPIANHYH

To Keipevo mapovatdlel to maioto maidaywyikwy apxwy, Aetroupyiag kat opydvwong evog Tomou 1dpupdtwv
mpwIEng matdiki¢ nAkiag, ywotav we nidos. E§etdletar n wtopikn toug dladpopr amd tn Beopobétnon
TOUC péxpL To TéNOG Tou 2000 atwva Kat 1) aTevr oxéon Toug pie To 16pupa Reggio Emilia. Téhog, mapovatalo-
VTQL TEOOEPIC HLOKPITE MEPUTTWIOELC TETOLWY VOTITOUTWV e SLaQopeTIKK opyavwTiki dopn kat diayeipion;: 1.
Nidos mou Aettoupyouv amé ouvepyatiké etaipeieg, 2. Nidos mou opyav@vovtat Kat Aertoupyolv amo yoveic,
3. Nidos mou Aettoupyolv w¢ cuvepyatikéq emyelphoel; yuvakwv Kat 4. Nidos mou ouetivovtal wg popen
YUVAIKEQG EMYELPNHATIKOTTAC.
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The opaque transparency:
Depthless governance

Carlo Cappa* M

ABSTRACT

The article is devoted to an analysis of the equivocal role played by transparency in the current scenario of
European education and, particularly, higher education. This concept is often presented by the governance
at different levels — international, national, and local — as a tool for managing public administration in a
more efficient way. But, if we look more thoroughly, transparency turned out a strong paradigm for shaping
instruction, teaching and research, showing a strong impact on the very idea of our idea of education. In
this framework, by referring to a plurality of different sources — institutional documents and academic
literature rooted in different fields of study —, the article develops a conversation with relevant authors,
such as Lyotard, Han and Paul Valéry, and it proposes an image of comparative education as a refined key
for understanding — and living in a world marked by plurality, where differences and details are the most
important elements.

1. Introduction

The considerations in the following pages were first presented in an im-
portant international conference held by the Greek Comparative and
International Education Society, the Department of Social Policy of the
Panteion University of Athens and the University of Athens, in which
the Executive Committee of the Comparative Education Society in Eu-

* Carlo Cappa is full professor of History of Education in the Department of Storia,
Patrimonio Culturale, Formazione e Societa, University of Rome “Tor Vergata” — Italy
and directeur de programme at the Collége International de Philosophie, Paris — Fran-
ce. Email: carlo.cappa@uniromaz2.it
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rope was involved. This conference was focused on comparative and
international perspectives of education governance, a much-discussed
theme in our field of study and in the European Higher Education Area.
The topic of education governance is often in a situation of lively ten-
sion with our educational traditions, especially with the heritage of li-
beral education. The strong pressures for a continuous transformation
of higher education in the framework of a market-driven management
call into question the very idea of university developed and refined over
the centuries. Accountability, relevance, assessment, efficiency, quality,
excellence (and ranking): they are all pillars sustaining a new paradigm,
where elements previously taken for granted are modified. In this shap-
ing process, different tendencies converge, from the Americanisation of
European universities outlined one century ago by Max Weber in his fa-
mous conference Wissenschaft als Beruf (1917) to the emergence of the
performance as the criterion for evaluating culture and education, an
approach detected by Lyotard in La Condition Postmoderne (1979). Du-
ring the last century, this background and the new Western economies
have created the conditions for the New Public Management and for a
discourse rooted in the ambiguous concept of merit (Sandel, 2020).

In our democratic societies with a large access to universities enforced
by a new economy based on “knowledge competition”, this complex
process is often analysed and criticised from perspectives driven by the
“North’, because of the prominence of some countries in the internation-
al discourse about higher education and for the importance of English
as the main language for scholarly works. For example, a good book by
Stefan Collini, Speaking of Universities (Collini, 2017), that engages strong-
ly with the humanities and has a first chapter opened by a comparative
nuance, is nevertheless focused on the universities of England and Scot-
land. For these reasons, in order to question the multifaceted context
mentioned above, and always in conversation with other approaches,
it is important to take into account a vision from one of the cradles of
European culture, Greece, which has always had a special role in our tra-
dition; nowadays, its voice must be heard to envision the future of our
plural Continent (Prokou, 2018), as well as to build the next steps of a
different Europe with a new balance including our Mediterranean area: a
true crossroad of cultures and human beings, traditions and transforma-
tions, a beating heart of many educational ideals. Today (and tomorrow),
these vibrant ideals shall endure in thinking about our common future.
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Among the most relevant elements of the new scenario of higher
education, transparency plays an equivocal role: it is required by the pub-
lic administration for adequate management, but it is also a pattern for
structuring every aspect of university, from teaching to research. In some
ways, we can easily see a shift of this concept from a managerial recom-
mendation to an ethical obligation; the enlargement of the semantic
field of this term has many consequences, especially when transparency
deploys its functions inside and for the governance of higher education,
assuming a pivot role for shaping a certain profile of education inside a
global context. My purpose is to sketch some critical remarks to under-
take a joint reflection on how we think of university, research and our
academic community. This approach implies referring to a plurality of dif-
ferent sources: institutional documents and academic literature rooted in
three fields of study: education, comparative education, and philosophy.
| would also like to sound a note of caution and to stress that in using
the phrase “field of study”, | will not address the debate on the identity of
Comparative Education - as a field of study, or not, and so on (Manzon,
2018). My approach, in continuity with the Italian tradition (Cappa, 2018;
Palomba, 2018), envisages comparative education as a critical analysis of
the international dynamics of education (Cowen, 2014; Rappleye, 2020).

2. Transparency — looking through or looking like?

Transparency is not a usual theme in comparative education - for exam-
ple, the term is not present in any title of the Comparative Education jour-
nal or the Comparative Education Review; of course, many articles men-
tion this argument but only in a brief reference, which is often linked to
knowledge society (Nelson, 2010) or to some problems about corrup-
tion (Heyneman, Anderson, Nuraliyeva, 2007). The occurrences of trans-
parency testify to the conceptual diversity of this theme, but this diversi-
ty is often absorbed by intrusiveness of the market-oriented framework:
the so-called neoliberalist approach for transforming public institutions
and higher education implies new ways of control (Olsen, Peters, 2007),
among which transparency is a key element for facing the possible ir-
regularities; this is the main aim of Transparency International (https://
www.transparency.org/), an international movement against corruption
which involves more than a hundred countries.
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To better understand the pervasiveness of the idea of transparency
in different areas of the public discourse, this article is divided into three
parts: the first one is about the institutional discourse focused on higher
education and linked to governance and to the general framework of
the Bologna Process. The second one indicates two movements: outside
university, towards a so-called “transparent society”, and inside univer-
sity, towards the implications on research of this governance framework;
the third part is a note which concerns the repercussions of transpa-
rency on the very idea of university as a community at national and in-
ternational level.

In the recent scenario of higher education, especially in the European
Higher Education Area structured by the Bologna Process, we can eas-
ily see the insistence on a discourse focused on benchmarks as a tool
to harmonise different national traditions. International assessment and
evaluation of research are the pillars of a binding framework, where only
slight variations are allowed, regardless of the field of studies and of the
cultural history characteristic of each country (Corsini, 2020). Among
other relevant aspects of this approach, the model of higher education
that arises is embedded in an ideal of perfect transparency: process,
methods, transformations, as well as communication and dissemina-
tion of results must be clearly exhibited as the components of a bigger
mechanism. Slight concessions to diversity are sometimes proposed in
the frame of a strong convergence process. Transparency is one of the
key elements of the European Higher Education Area envisaged at the
time of the Bologna Declaration in 1999: «European Higher Education
Institutions would be able to cooperate and exchange students/staff
on bases of trust and confidence and also of transparency and quality»
(Bologna Declaration, 1999). It is important to stress the position that
the term “transparency” has in this context: its closeness to trust, confi-
dence and quality is not only a communicational choice; this closeness is
a conceptual option widely found in a market-oriented framework. Trust
is linked to clear information, confidence is interwoven with control, and
quality is assigned to a protocol composed of precise procedures. In this
respect, there is no difference between the market-oriented university
and the market tout court.

From the Bologna Declaration to the Leuven and Louvain-la-Neuve
Declaration, we have had ten years during which transparency has in-
creased in importance. In the Treaty of Lisbon of 2000, transparency
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is a crucial link in shaping the new social contract between the citizen
and the European Union, developing some points of the 1992 Treaty
of Maastricht and of the 1997 Treaty of Amsterdam, while in 2000 the
new aim is to change «the way the Union exercises its existing powers
and some new (shared) powers, by enhancing citizens’ participation and
protection, creating a new institutional set-up and modifying the de-
cision-making processes for increased efficiency and transparency», as
explained by a recent factsheet of European Parliament (Pavy, 2020). An
important new element has now appeared: efficiency. As a device, trans-
parency comes into play with different concepts for increasing the func-
tioning of our institutions. In 2009, the Ministers noted that the Bologna
Process has always been concerned with making the diversity of the
EHEA more transparent, and that purpose is rooted in a powerful cre-
ation of new institutional tools such as quality assurance, the qualifica-
tions framework, recognition, European Credit Transfer System, and the
Diploma Supplement. In the Ministerial Declaration of Leuven and Lou-
vain-la-Neuve in 2009, we find several occurrences of transparency and
a specific paragraph devoted to it (22. “Multidimensional transparency
tools”) where some important assumptions are elucidated: «there are
several initiatives designed to develop mechanisms for providing more
detailed information about higher education institutions across the
EHEA to make their diversity more transparent» and «Such mechanisms,
including those helping higher education systems and institutions to
identify and compare their respective strengths, should be developed in
close consultation with the key stakeholders. These transparency tools
need to relate closely to the principles of the Bologna Process, in par-
ticular quality assurance and recognition, which will remain our priority,
and should be based on comparable data and adequate indicators to
describe the diverse profiles of higher education institutions and their
programmes» (Leuven and Louvain-la-Neuve, 2009: 5).

In 2012, during the Bucharest Ministerial Conference, where trans-
parency is considered a key element for all the cycles of higher edu-
cation, a paragraph was addressed to outline the following strategies
“Improvement of data collection and transparency to underpin political
goals” (Bucharest, 2012: 4) and an important new document was pre-
sented: Transparency Tools across the European Higher Education Area. In
this report, the framework is clearly detailed in three areas of interest:
«the transparency function of Bologna tools, structures and processes;
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national classifications, national rankings, national databases; interna-
tional rankings and classifications» (Vercruysse, Proteasa, 2012: 5). The
link between transparency, data and rankings brings the document to
its last chapter “Novelties that promise to improve transparency’, where
the development of this tool embraces all aspects of higher education,
from learning outcomes and the Third Mission to accountability and
rankings (Vercruysse, Proteasa, 2012: 27-29).

We can see how a precise semantic constellation is built around tran-
sparency: quality assurance, recognition, indicators, stakeholders, and...
comparison. Yes, because in this approach, the idea of comparison —evo-
ked, actually, since the Bologna Declaration in 1999- is a restricted one:
with no historical dimension, the diversities of educational systems are
only benchmarks which work as evidence in a glasshouse, where every
deeper question is erased. This is the lesson present in the Paris Commu-
niqué (2018: 1): «<Through the European Higher Education Area, we have
paved the way for large-scale student mobility and improved not only
the comparability and transparency of our higher education systems,
but also increased their quality and attractiveness». The same approach
is present also in the most recent Rome Ministerial Communiqué, 19 No-
vember 2020, but with an important shift: transparency in now included
among the fundamental values of higher education realised by the Bo-
logna Process (Rome, 2020: 5). This result is obtained with a precise refer-
ence to a project started in 2015: ETINED - Council of Europe Platform on
Ethics, Transparency and Integrity in Education, where the fight against
corruption envisages also a new form of democracy «based on the prin-
ciples of ethics, transparency and integrity» (https://www.coe.int/en/
web/ethics-transparency-integrity-in-education/mission). In this pro-
cess, the transformation of transparency from a characteristic required
for the public administration to a value for thinking and shaping higher
education is accomplished, but it opens many questions for the future of
universities and for our societies. In the framework of higher education,
if the first suggestion of transparency is about clarity in data, procedures
and rankings, in the international discourse its changing profile sets out
a powerful and ambiguous tool for filtering out only selected elements,
reducing university complexity.
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3. A brave new world without mediation

This uncomfortable journey among the publications of the European
Higher Education Area and Bologna Process allows us to focus on two
important points. The first one: while the desire/project of transparency
has a relevant role in the governance of higher education, yet this aspect
is also broadly disseminated through every element of our social life; the
second one: the pervasive governance of higher education is aligned
with other elements of our society, thus its patterns and strategies also
have an impact on some elements of university which are outside the
administrative dimension and, in particular, they transform research and
learning. Of course, the readiness to invade areas different from those
where they originate is a common tendency of some concepts today ex-
tensively used for thinking and shaping our culture and policies. In 2014,
Barbara Cassin edited a book about an ever-present notion which is
strictly linked to transparency: grid. In this book titled Derriére les Grilles.
Sortons du Tout-évaluation, grids refer particularly to the evaluation used
for governing education and university; at the same time, the different
chapters address other dimensions of life today. An evaluation based
on grids is the tool — a tool under the pretext of transparency — applied
by government for shaping its policies, forcing reality into a violent and
contrived framework. Grids are: «Suicidaires, au propre comme au figu-
ré. Car nous ne reconnaissons plus le monde, nous ne nous reconnais-
sons plus dans la représentation du monde que vous nous contraignez
a instruire, bribe aprés bribe, dans un dépecage généralisé qui prétend
détenir le sens en cumulant des items parcellaires insignifiants» (Cassin,
2014:67-74). A relevant aspect of grids is their self-reference: each grid is
justified by another grid, in a net system in which reality is organised and
transfigured. The alluring promise of transparency is fulfilled, but the
price of this clarity implies an action on the “objects” observed, which are
altered because of the grid: «Elle fonctionnerait en toute transparence,
elle constituerait une garantie d'objectivité et d'égalité démocratique?
Mais, et cela commence a se savoir, c'est une apparence de transparence,
d'objectivité et de démocratie» (Cassin, 2014: 99-107). This book openly
addresses the political class requesting a different approach to educa-
tion and public policy: this appeal has not been heard and the theme of
transparency has not found serious critical developments.
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In this scenario, where transparency is often accepted as a legitimate
fact, another voice outside the box is that of Byung-Chul Han. The South
Korean philosopher who lives in Germany is the author of Transparen-
zgesellschaft, appeared firstly in German in 2012 and, in 2015, translated
into English with the title The Transparency Society, to be published by
Stanford University Press (Han, 2015). The analysis developed by Han fo-
cuses on some specific themes detailed in the chapter titles and placed
in a Foucauldian framework with ample use of the philosophical French
context and of the Frankfurt School; among Han’s references, Baudril-
lard is particularly important. In Han's pages, we can easily track down
the keywords scattered throughout the institutional documents of the
Bologna Process. Han’s proposal for interpreting our time is already
expressed in the preface: «The society of transparency is not a society
of trust, but a society of control» (Han, 2015: 36); the shift from clarity
to control is facilitated by the emphasis placed on communication, a
prominent feature of our society. Of course, this is a certain type of com-
munication, a strategy to foster homogenization: «Transparent commu-
nication is communication that has a smoothing and levelling effect. It
leads to synchronization and uniformity» (Han, 2015: 41). Then, for Han,
«Transparency is an ideology». Around these assumptions, the philoso-
pher structures an image of our society, where some categories are ex-
iled because of their resistance to transparency: otherness, negativity,
and knowledge.

As stressed in the first chapter, transparency society is a society of
positivity — in the sense of a lack of problematisation — of hyperinfor-
mation and hypercommunication, but the uninterrupted flow of infor-
mation produces no truth and no plurality. Another important conse-
quence, in fact, is the impoverishment of language: the obsession with
transparency necessarily entails the refusal of metaphors. All must be
exhibited without mediation, but not in a theatrical way: this society re-
quiresimmediacy and realises a new type of intimacy, without any differ-
ence between the subjects involved. The ideologization of transparency
could bring us to a regime of terror, where even intimacy is exposed and
simplified. A bitter note runs through the whole book, but | would like
to stress the communicational issue: the refusal of metaphors, of poetry
and of any elegance involved in a wise use of language, all these ele-
ments outline a world with no room for rhetoric. The prudent exercise
of rhetoric has been a pillar of our culture, a human strategy for facing a
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plurality which is not solvable in a direct way, because every time it re-
quires negotiation and compromise. The intrusiveness of transparency
erodes the delicate balance between different points of view, favouring
a crude reduction towards an illusion of absence of alternatives. This is
a concern widely present also in other works of the editor of the pre-
viously mentioned book about grids: Barbara Cassin, in fact, studying
the heritage of Sophists and the plurality of our philosophical traditions,
has stressed the importance of a language without reductions, because
it expresses a complexity far from the fake directness of transparency
(Cassin, 2016).

As stated, Han's approach is based on a specific cultural framework,
but this choice entails a blameworthy absence: Jean-Francois Lyotard
and, particularly, his most famous —not his most important— work: The
Postmodern Condition: A Report of Knowledge, published in 1979 (Lyo-
tard, 1984). As of the introduction and thanks to arguments shared with
Thomas Kuhn and Paul Feyerabend, Lyotard stresses the nature of trans-
parency in criticizing Jiirgen Habermas' vision of a «“noisefree”, transpar-
ent, fully communicational society», as mentioned by Fredric Jameson,
author of the Foreword (Lyotard, 1984, VII). Considering Habermas'ideal
a weak key for a reading of the development of Europe, Lyotard propos-
es an interpretation linked to the Society of the Spectacle imagined by
Guy Debord and to the bureaucratic society of controlled consumption
by Henri Lefebvre (Peters, 1994). For Lyotard, in the postmodern society,
transparency is an ideology for seeing communication as something
«which goes hand in hand with the commercialization of knowledge,
[and which] will begin to perceive the State as a factor of opacity and
“noise”» (Lyotard, 1984: 5). Already forty years ago, in this insightful re-
port, the link between transparency, opacity —as a form of resistance—
and liberalism was stressed in a perfect way: «communicational trans-
parency would be similar to liberalism» (Lyotard, 1984: 7). There is no
difference between the flows of money and the flow of information,
because they travel along identical channels of identical nature, some
of which would seem to be reserved for the “decision makers” — or the
stakeholders. The impact on knowledge is very strong and Lyotard illus-
trates this in the chapter Education and Its Legitimation through Performa-
tivity, as a warning against the creation of the «prospect for a vast mar-
ket for competence in operational skills» (Lyotard, 1984: 51). If we think
of the vocabulary widely used by the Bologna Process, the premonitory
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power of the vision elaborated by Lyotard is impressive. Surprisingly, it
is about this theme that we can find greater proximity between Han and
Lyotard: the main aspect, in fact, is the relation which bonds knowledge,
transparency and liberalism or neoliberalism: the time element. Lyotard
stresses the erratic character of a true performance: «Applied to scientif-
ic discussion and placed in a temporal framework, this property implies
that“discoveries”are unpredictable. In terms of the idea of transparency,
it is a factor that generates blind spots and defers consensus» (Lyotard,
1984: 61). In the transparency society, Han similarly reports the contrac-
tion of all original projects, because «a vision directed towards the future
proves more and more difficult to obtain. And things that take time to
mature receive less and less attention» (Han, 2015: pos. 41).

We can say that performativity obliged our studies to be quickly read-
able, strictly impersonal and totally transparent, in a spectacle where we
show ourselves in two different ways: we show ourselves using our pub-
lications and we show ourselves using our academic activities (teach-
ing, Conferences, International Seminars and similar events). Things like
the impact factor and the predominance of English are only the most
evident clues of this situation. In all cases, we are dispossessed and gov-
erned by forces not under our control. They control us and impose on us
their time, especially refusing the political (and civil) space for question-
ing each choice, which is always presented as the logical, necessary and
transparent consequence of illogical, useless and opaque premises. This
is a problematic break, a rift in our cultural tradition: at the heart of Euro-
pean cultural history, we find the concept of study (in Italian studio, from
Latin studium, der. from studére) deep-rooted in a generative function of
doubt and individual engagement on the uncertain path of knowledge.
The time of this activity is represented by the notion of otium studiorum
or with an Aristotelian term scholé: it was always an individual time and
a moment freed from any external obligation. The framework depicted
by performativity which uses transparency as a tool for controlling and
reducing diversity is completely different from Aristotle’s ideal of educa-
tion well explained in Book VIII of Politics, where the tension between
work and leisure, negotium et otium, is solved questioning the noble use
of time during the latter: «lt is true that work and leisure are both neces-
sary; but it is also true that leisure is preferable, and is more of an end»
(Aristotle 1995: 1377b). Of course, this radical transformation is not only
a usual change over the centuries, but it becomes a true threat for imag-
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ining any continuity with our traditions, highlighting important conse-
quences on the very idea of the university as a community.

4, Living the differences

In fact, with its pressure for transparency and for immediacy this frame-
work also changes the nature of higher education and the relations in-
side university. It is easy to see how this use of transparency transforms
the criticism of Homo Academicus by Pierre Bourdieu (Bourdieu, 1984)
and destroys the idea of parresia elaborated by Foucault (Foucault,
2016). The impact on the university community is more subtle; to inter-
pret it, | would like to suggest an approach which, once again, is linked
to the concept of time, referring to Roland Barthes and his seminar at
the College de France in 1976-1977 devoted to Comment vivre ensem-
ble — How to live together (Barthes, 2002: 33-186). In this seminar, with
an elegant balance of philosophy, literature and semiotics and using a
rich vocabulary of Greek terms, Barthes explores different types of text
to question three major ways of life around the concept of idiorhyth-
mic (Barthes, 2002: 39). He refuses two ways of life: the first for its nega-
tive excess: the hermitage, the loneliness. The second for its integrative
excess: the coenobium where everything is in common, especially time,
the same rhythm of life for everyone. His preference is for a fragile bal-
ance, «the aporia of sharing the distances». This is a way of life together,
in a small community, where everyone can keep his personal - idios -
rhythm - rhuthmos: it is not a compromise, it is a form of freedom. Idio-
rhythmic. To safeguard our communities with its differences, particularly
the academic community, we must find a balance in order to live in our
society — no refusal will serve — without sacrificing our own individual
rhythm - no passive adoption of external rules is acceptable, or conve-
nient. In such a balance, we can find a political strategy for living togeth-
er as scholars, in our current university.

With a different approach, the unsophisticated solutions proposed
by transparency are also refused by Paolo Rossi in his book Speranze
(Hopes). Facing the trap of having to decide between the discourse with
no expectations (Rossi, 2008: 21-52) and the discourse with boundless ex-
pectations (Rossi, 2008: 53-90), the Italian philosopher proposed a wiser
road for sustaining reasonable expectations, or hopes (Rossi, 2008: 91-
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138). If the immediacy of transparency discombobulates prudent deci-
sions, this compression of time could compromise comparison itself. At
the end of the nineteenth century, Nietzsche, a philosopher among the
most scrupulous in criticising the spirit of his time, stressed the complex-
ity of an epoch marked by plurality, evoking the role of comparison. In
Human, All Too Human, published in 1878, the XXII chapter is devoted to
a brief sketch of the Age of Comparison (Nietzsche, 2005: 24). Nietzsche
brings together the weakening of the role of previous traditions and the
attachment to a particular place with the new possibilities of choice for
each person. Nevertheless, this possibility is founded on a critical analy-
sis of reality, an exercise in liberty and responsibility, which has a tragic
dimension, because itis interlaced with the lack of roots and the shadow
of error: «This is the age of comparison! It is the source of its pride - but,
asis only reasonable, also of its suffering». Nothing could be farther from
the restful linearity of transparency: the growing complexity of reality
discloses the potentialities of comparison, but this potential might be
useful only if we are willing to admit the ambiguity of many dimensions
of the human being and, in this tragic framework, applying judgment
and prudence (Bodei, 2017).

With a different approach, this understanding of the comparison di-
mension as a fundamental key for considering the new landscape of a
highly connected world is present in the speech given by Paul Valéry
in 1935, Le bilan de l'intelligence (Valéry, 2018). When he starts the part
dedicated to education, his entry point is: «Toute connaissance est,
aujourd’hui, nécessairement une connaissance comparée (...) Il faut
donc bien observer comparativement ce que nous faisons de nos en-
fants, et ce qu'en font les autres nations, et songer aux conséquences
possibles de ces éducations dissemblables» (Valéry, 2018: 1208). This im-
portance given to comparison is not the only relevant remark proposed
by Valéry in this discourse: his main theme, in fact, is the transformation
of the work of the spirit, the esprit, which is often considered equivalent
to intelligence, under the pressure of the new challenges of a society
marked by the increasing speed. We can easily find an analogy with the
issue of transparency: as seen in the elaborate framework created to sup-
port transparency, the so-called soft power of international discourse is
a powerful tool and the refined result of a specific political and cultural
vision of knowledge; similarly, the irruption of technique, a main theme
during the first part of twentieth century, was a product of a certain form
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of intelligence. Now as then, the challenge is to understand if intellec-
tual work can be an antidote to its own driftages: «toute la question que
je posais revient a celle-ci: si I'esprit humain pourra surmonter ce que
I'esprit humain a fait? Si l'intellect humain peut sauver d'abord le monde,
et ensuite soi-méme? C'est donc une sorte d'examen de la valeur actu-
elle de l'esprit et de sa prochaine valeur, ou de sa valeur probable, qui
fait l'objet du probléme que je me pose, — et que je ne résoudrai pas»
(Valéry, 1957: 1063). This struggle is at the core of our culture, where dif-
ferent powers are juxtaposed and, once again, where no simple solution
is a true solution, but only an impoverishment of complexity and a form
of violence towards the wealth of possibilities. In this respect, the task
of finding a balance between opposite forces is an unending exercise,
involving dedication and alertness, particularly because the menace of
the inhuman is always the shadow of the human (Revelli, 2020).

5. Coda

Today, global education is a powerful mantra and a multifaceted con-
cept: like all keywords, it has many positive aspects and many nega-
tive ones. You must be careful what you wish for. If we use “global” for
erasing differences or details, as is often the case in the “transparency
framework”, we run the risk of mystifying cosmopolitan aspiration and
of making the “global” absolute, but “global” cannot be an end in itself.
We should refuse the seduction of the siren song of transparency, of a
peaceful landscape without tensions and conflicts. Comparison — and, of
course, comparative education - could be an antidote against any sim-
plification. Comparison is in contradiction with transparency, it is some-
thing entirely different: it is rooted where there is no perfect transparen-
cy, where differences and details are the most important elements. For
these aspects, comparative education is a typical gesture of the Europe-
an culture: our tradition has its cornerstone in difference and in the criti-
cal analysis of plurality. The ethos of Europe, a Greek word that embraces
a conceptual and spatial scenario as its etymology reveals, is interwoven
with doubt and refuses a transparency which erases the slow work on
details of differences: the scene of comparative education is richer than
any shortened script realised for governing the possible.
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H adiagpavnig diagaveia: AlakvBépvnon xwpic faog
MEPINHYH

To apBpo agiepwvetal ot avduon tou dipopolpevou pohou mou dradpapariCel n dlagdvela oto Tpéyov
0EVapLo TNE Evpwaiki¢ ekmaideuong kal, 1laitepa, e TpitoPdbpiac exmaibevonc. Autr n évwola mapouotd-
Cerat ouyva am6 T SlakuBépvnon oe dlagopetikd emimeda —bebvég, eBVIKO Kat Tomkd— w¢ pyaleio yia T
dlayeipton tng dnpoatag Soiknong pe mo amoteheopatikd Tpomo. AN, av kortd§oupe mo die§odikd, n dia-
@dvela amodeixBnke éva 1oxupo mapddetypa yia tn Slapdpewon Twv napaddsewv Twv pabnpudtwy, tng dida-
okahiag Kat ¢ épevvag, deixvovtag oxupd avtiktumo otny ibla v 1déa T 1béag pag yia v exmaidevon.
e qutd To mAaioto, pe avagopa og pia mMAnBupa dlagopeTIkwV mMywv —BeopIKA éyypapa Kat akadnpaikn
BiBMoypagia mov Pacietar o€ Srapopetika media peétne—, 10 dpBpo avamtiooel pwa culiTnon pe oxeT-
koU¢ auyypageig, 6mo¢ ot Lyotard, Han kat Paul Valéry, kai mpoteivel pia ikdva tng Guykprukiig ekmaideuong
w¢ éva ekhemtuapévo KAedi yia v katavonon — kat tm {wij o€ évav k6opo mou xapaktnpiletal amd mohu-
Qwvia, 6Tmov ol S1aQopEC Kat oL AETTOEPELES €ival TA TTLO ONUAVTIKA OTOIYE(Q.
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ekmaidevon Kat ot embpdaoelc ¢ otnv EANGd,
TPLV Kal Katd Tt dtdpKela e 0IKOVOpIKRE Kpiong
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To emiyeipnpa Tov mapovtog dpBpou’ eivat 6Tt 1) HETATGION AMO TV «IGGTNTA EKMAISEVTIKWV EUKAIPIGV»
0T d1ao@ahion g «moldTTAc» TG AVWTATNG EKmaideuong oty Eupwmn ekppaoTnke pe TV Eupaon oty
OIKOVOIIKT| OTTOTENEOHATIKOTNTA/AMOSOTIKOTNTA KAl TIG «EKPOEC» TWV TIAVEMOTNHIWY, TOV MIEPLOPIOKO TwV
Kpatikwv damavwv, Ty amddoon tng evbuvng yia pdbnon oo dtopo, TV kPATIKG ENeyX0 amo andataon, T
dnpovpyia Tov «katevBuvopevou amd v ayopd» Mavemotnpiou. Ot moAtikéS autég £xouv mpowBndei amd

* H ENévn Mpodkou ival avaminpwtpla kadnyntpla Ekmaideutikig MoANTIkng oTo
Tunua Kowvwvikng MoAtikig tou Mavteiou Mavemotnuiou Kovwvikwy kat MoAITKwv
Emotnuwv Kat péhog Tou Tuvepyalopevou Ekmaideutikol Mpoowmikol otn oA Av-
OpwmoTikwv Emotnuwv tou ENAnvikou AvolktoU Mavemotnpiov. E-mail: eprokou@
panteion.gr kat prokou.eleni@ac.eap.gr

1. ApXIKr €kSOXI) TOU TTOPOVTOC KEIUEVOU TTAPOUGCIACTNKE HE ToV TiTAo “Interrogating
Global Higher Education Governance: European Union Higher Education Policy and its
Influences in Greece Before and During the Economic Crisis” (E. Prokou) otn 81e0vr nue-
pida pe B¢pa Education Governance: Comparative and International Perspectives (ABrva,
5 Anrpidiou 2019), umo Tn Stopydvwon T EANANVIKA G Etatpeiag ZuyKpITiKig Kat AleBvoug
Ekmaidevong, tng Etaipeiag Opydvwonc kat Atoiknong t¢ Ekmaidevong, tou MN.M.Z. «[o-
Atikn), Aloiknon kat A§lohdynon otnv Ekmaideuon» tou Tupatog Oilocopiag, Maida-
ywyikng kat Yuyxoloyiag tou E.K.M.A., kat tou Tupatog Kovwvikrig MoAitikng tou Mavtei-
ou Mavemotnuiou. Emiong, To Baciko emixeipnua mou Slatumwvetal oTo mapdv dpbpo
uTooTNPIXONKE Ot avakoivwon Ye TitAo «Alebveic Emdpdoelc otnv ENnvIK Avitatn
Exmaidevon kat Owkovouikni Kpion» (E. Mpdkou) oto cuvédplo pe Béua «avemaotriuio Kat
Kpioegig», umo ) Slopydvwon tou lotopikou Apxeiou Tou Mavemotnuiov ABnvwv (ABnva,
11-12 Maiou 2018).
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T Aadikacia ¢ Mmohdvia (Eupwmaikdc Xwpog Avatatng Exmaidevong) kat T Zrpatyiki e AisaBovag
(Evpwmaikdc Xwpog Epevvac), ot omoieg £xouv aokn el emdpdoeig o€ Xwpec-péhn (m.y. ENNada) kat we ek To0-
TOU £X0UV «IEUKONDVEL TIC EMITAVEC TIEPIKOTIGV TWV SAMAVAV yIa TV AVWTATN EKMAISEVON 0 KalpoU¢ Kpiong.

Etcaywyn

3T0 ApBPO aAUTO TIEPIYPAPETAL N METATOTIION OTIO TIG TTOAITIKEC YId TNV
«10OTNTA EKTTAUSEVTIKWV EVKAIPIWV» O AUTEC YA TNV «TTOIOTNTA» TNG AVW-
Tatng ekmaidevonc otnv Eupwrn, otomoiec cupBadiCouv pe Tnv amdédoon
NG €VBUVNC 0TO ATOUO VA KAVEL EKTTAIOEUTIKEC ETTIAOYEC CUMPWVA JIE TIC
SlapalVOPEVEC AVAYKEC TN AYOPAC pyaciag, Evw 0 POAOC TOU KPATOUC
gival va aokei éAeyxo amd anmoéoTtaon, MAPEXOVTAC UTTNPECIEC AVWTATNG
ekmaideuong pe taoelg 1dwtikomoinong. Ot TTOMTIKEC auTéG TTpowBou-
vtal amo v Eupwmaikn ‘Evwon (EE) 18laitepa évtova amo Tic apxég TnG
Oekaetiag Tou 2000. AlgpeuvwvTal, €Tol, ol EMOPACEIC TNEG EVPWTTAIKAC
ekmatdevTIKAC MOMTIKNAC (Méow TNG Aladikaciag Tng MmoAdvia Kat Tng
ZtpatnylkAc TnNG Alocafévacg) otnv eAAnVIKN avwtatn ekmaidevon. To
BewpnTiko MAaicIo TNG avAAUONC TIEPLEXOMEVOU TOU VOpou 4009/2011
«Aopun, Aertoupyia, Stac@diion g moldtnTag Twv omoudwv Kal Ole-
Bvomoinon Twv Avwtdatwy EKMmaldeuTIKWV I8pUUATWY» TTAPATIEUTIEL OTN
petatémon amo Ti¢ evéoyeveic otig e€wyeveic aiec Tou Mavemotnuiou
(600v a@opd Tov POAO KAl TNV ATTOCTOAN TOU), HId UETATOTIION TTOU TIa-
patnpEnBnke o€ TOAAA CUCTHUATA AVWTATNG eKTTAIdeuoNng TNC EupwTing
Kal Tptv and tnv mepiodo NG mMaykdouLag Kpiong tou 2008. Ot évvoleg
mou ek@padlouv TI¢ ewyeveic aieg ival n «TAVEMOTNMIOKE TTAPAYWYI-
KOTNTO®, N «AVTATIOKPION OTNV OYOoPAd», 0 «aKASNUAIKOC KATTAMOUOC», N
armodoon HeEYaAUTEPNC «BLAXEIPIOTIKAG AUTOVOMIaG» ota I6pUHATA WOTE
va TIETUXOUV CUYKEKPIUEVOUG KAl TIPOCUHPWVNUEVOUC OTOXOUG, N «aglo-
Aéynon» - Slac@alion TG «moldtNTac», N «<hoyodoaia». Ot EéVWoleC AUTEC
aTTOTENOUV €KPPACH TOU HOVTENOU TOU «KPATOUG-alohoynTr» Kal TTapa-
méUmouv o€ alhayeg otig Sopéc kal Stadikaoieg Sloiknong kat dtaxeipiong
TWV TIAVETIOTNUIWY, Ta OToid ammoKToUV OYPEIC I8lwTiKomoinong. Aoyw
TWV eMOPACEWVY TNC EVPWTIATKIC EKTTAISEVUTIKNC TTOAITIKNC, Ol £VVOIEC AU-
Té¢ BéTouv emiong éva MAQICIO EPUNVEIAC TWV TTOMTIKWY TTOU TIPowonoe
0 VOUOoC 4485/2017 «Opydvwaon Kal AElToupyia TG avwtaTtng eKmaidev-
ong, puBuHioelg yla TNV épeuva Kal AAEC S1aTA&eLg», av Kal 0 VOUOC auTdg

COMPARATIVE AND INTERNATIONAL EDUCATION REVIEW ®m No26 m 2021



H EYPQMAIKH MOAITIKH 1A THN ANQTATH EKMAIAEYZH
KAI Ol EMIAPAZEIS THZ XTHN EAAAAA, TPIN KAl KATA TH AIAPKEIA THX OIKONOMIKHE KPIZHY m 145

SlakpivoTay yia HEYAAUTEPN KOIVWVIKH evaloBnoia o€ oplopéva {ntriua-
T KAl €lorjyaye pia mo dnuokpatikn dtadikacia AqPng amo@icewy 0To
EOWTEPIKO TWV MAvemOoTNUiwy. TéNog, e€etdletal o Babudc otov omoio
OUYKEKPIUEVEG TTOAITIKEG, TTOL TTIPoWBRONKav ammd Toug BACIKOUC VOLOUC
yla Tnv avwrtatn ekmaidevon tn¢ Sekaetiag Tou 2010, cuvdéovTal pe TO
(PAIVOHEVO TN OIKOVOULKNG Kpiong.

H umowpnon Tov KOWVWVIKOU XapaKTipa TV MOAITIK®OV
yla tyv avwtatn ekmaidevon otnv Evpwmnn kat n perarémon
amo ti¢ evéoyeveic otig e€wyeveic aliec Tov Mavemotnpiov

Ma tnv Katavonon NG LEIWoNG Tou EVOLAQEPOVTOG TWV EVPWTTATKWY KU-
Bepvnoewv yla TV mapoxr avwtatng EKMaideuong WS KOIVWVIKOU SIKaAlw-
MaTOC, Kpivetal onUavtikd va onuelwOei Tl ol KOWWVIKEG UTTNPECIEC
nepAapBdvouy Tnv ekmaideuon we éva mapadootakd medio KOWVWVIKAG
eunuepiac. H kowvwvikn moATikn (medio Tn¢ omoiag gival n eKMaISEUTIKA
TIOAITIKN) amoTeAei mPoUMdOeon yla TNV OIKOVOUIKY] ATTOTEAECUATIKOTN-
T0, KUPIWG OpWG gival ameAeuBepWTIKN. ZTOXOG TOU KPAToug Tpovolag
€ival n Kovwvikn S1kaloouvn, N omoia EMITUYXAVETAL LECW TNE KOIVoBou-
AeuTIKAC KivnTomoinong. O1dnuédaoteg Samdveg 0TI KOIVWVIKEG UTTNPECIEC
BewpouvTtal onuavtikéS (av kat otadlakd umootnpixdnke n Snuioupyia
OTOXEUUEVWV TIPOYPAUUATWY). 2E YEVIKEG YPAMMES, TO KPATOG TTPOVOLAG
ENATTWVEL TIG UTTAPXOUOEC S1agopEC KOWVWVIKNAG Béong 1} Taéng (Esping-
Andersen, 1996), BéTovTtac 0TO KEVTPO TOU EVOIAPEPOVTOC TOU KPATOUC
TNV KOWVWVIKN Slkaloouvn Kal TNV dpon TOU KOIWVWVIKOU ATTOKAEIGUOU
(Lund, 2006: 107-123). QoT1600, 0 VEOPIAEAEUBEPOC AOYOC AOKE( KPITIKNA
oTIG I8€€C YIa KoWwVIKA Sikaloouvn, utooTtnpilovtag tTnv amehevBépw-
on ™n¢ ayopdc amo KuBepvntikéc mapeuPdoslc (Pratt, 2006: 9-25). Mpo-
omnaBei va e§nynoet 0Tt n idla n eUOoN Tou KPATOUC TIPOVOLag Suoxepai-
VEL TNV OIKOVOUIKH QVATITUEN KAl OUVETTWG, OOKE( KPITIKN O€ TOUEIG TNG
KOWVWVIag OTTOU KUPLAPXED TO KPATOC TIPOVOLAC, OTIWC €ival N eKmaideuon
(PoumoAng & XAétoog, 1995). H veopiAeAelBepn avtiAnyn Kupldpxnoe
OTIC TTOMTIKEG Y1 TNV avwTtatn ekmaidevon otnv Eupwmn péow tng amo-
SUVAPWONG TOU OTOXOU TNG IOOTNTAC EKTTAIOEVUTIKWV EVKAIPIWVY, ATTO
Ti¢ Sekaetiec Tou 1980 kat 1990 (BA. Mpdkou, 2011).

Mnyaivovtag miow otn dekastia Tou 1960, 0 GTOXKOC TNG KOIWVWVIKNAG
Slkaloouvng avagepoTav oTIC TPOooTIAOEleC yia anddoaon «IoOTNTAG €K-
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TTAIOEVTIKWVY EVKAIPIWV» HEOW TNS HadIKoToinoNng TNG avwTatng EKmMai-
Sevuong, n omoia Ba cuvéBale emiong oTnV eMiTELEN TOU OTOXOU TNG OLKO-
VOMIKAC «ATTOTEAECUATIKOTNTAC» (CUMBOAR TNG avwTtaTng eKmaideuong
oTNV OIKOVOUIKA avdamntuén). Hrtav, wotdoo, o av§avouevog mAoUTog Twv
OUTIKOEUPWTTATKWVY KOIVWVIWV TTOU, EKEIVN TNV €moXN, oThpL&e Tn paydaia
EMEKTAON TNG avwtatng ekmaidevonc (Prokou, 2006: 196-216). Etol, TIC
Oekaetieg Tou 1960 Kkat 1970, 0 ovopalOPEVOC «OTPATNYIKOG OXESIAOUOCY
eotiale oTIq «EloPOEC» o€ €BVIKO emimedo, SnAadn, oTig SATAVEG yla TV
avwtatn ekmaidguon kal otnv avénon Tou aplOuov Twv PoITNTWV/TPI-
wv (Mpokou, 2003a: 93-114). Anod tn dekaetia Tou 1980, OUWC, OE ApKe-
TEC EVPWTTATKEC XWPEC, TAPATNPERONKE uTTOXWPENON TOu eVOIAPEPOVTOC
yld TNV 100TNTA EKTTAIOEUTIKWY EVKAIPIWV KAl EUPAOCT OTNV OIKOVOUIKN
amoteAeopaTikOTNTA. H eméktaon tTng avwtatng ekmaidsvong dev O1-
Kalohoyrifnke mpwtioTw¢ oTo dvopa NG lodtntag. Omou n dielpuvon
ouveXIoTNKE, oUVOEDNKE Ye TNV avAyKn Yla evOUVAPWON TNG TEXVOAO-
YIKAC BAONC TWV EVPWTTATKWV XWPEWV yla TN dnUIoupyia TWV KOVWVIWV
NG yvwong oTo mAaiolo tn¢ maykoopiomoinong (Neave, 1988: 273-283).
MdAiota, n Kovwvikn Sikaloolvn BewpriBnke 6Tt 6a umopovoe va TTpo-
OEYYIOTEl HEOW TNC avANTTUENC TWV SEEIOTATWY TWV ATTOPOITWVY YId TNV
«QmaACYXOANCIHOTNTA» TOUG, TAPOAO TTIOU N AMACXOANOCIUOTNTA, WG €v-
volq, €ival un oupPath Ye TNV Kolvwvikh Sikaloouvn, KaBw¢ maparé-
MTTEL OE ENACTIKEG EPYACIOKEG OXETELG KAl ETTIOPAANEIC LOPPEC Epyaciag
(Prokou, 2008: 387-394).

H amoteAeopaTIKOTNTA TNE AVWTATNG EKTTAIOELONC Or{UALVE TNV TIOPO-
X1} TWV amapaitnTtwy mMPocoVTWY o€ éva uPNAOTEPO TOC0oTO VEWV. Ka-
Bw¢ OPWC oL KUPBEPVNOELS EiXaV Va AVTIPETWTTIOOLV WA HETATOTION TNG
KOWVWVIKAG Samavng mpog Tov TUTIO TWV UTTNPEECIWV TTou Xpelalovtav ol
YNPACKOVTEC TTONTEG TOUC, O TIOANEG XWPEG MELWONKE N avaAoyia TnG ou-
VOAIKNG KOWWVIKAS damdvng otnv ekmaideuon. H avwtatn ekmaidguon
AVAUEVOTAV VA TTAPAYEL TIEPIOCOTEPA UE 000 TO SUVATO AYOTEPO KOOTOC
Kal ol KuPBepvAoelc mpoomddnoav va amallayouv Twv uBuvwy Toug yia
pEPOC Twv damavwy, TPoomabwvTag va Teicouv dtopa kat idpupata va
avalntioouv TINY£C XpNUatodoTNoNG épav Tou dnuoaciou Tapeiou. Q¢
BpaxumpodBeoun mpotepaldTNTa T€0NKE N Mapaywyr Twv tonwv delo-
TNTWV TToU XPEIa{OTAV N OIKOVOUIQ, VW WE LOKPOTIPOOECUN TTPOTEPALO-
™NTa opioTNKe N SnUIoVPYIa TWV PECWV WOTE TA ATOMA Va armooupBolv
otadlakd amo to Kpdtog mpodvolag (Neave, 1988: 273-283). 210 mAaiclo
auTo, n avwTtatn ekmaideuon Ba mapeixe UTTNPECIES, TTOU CUVABOOULV IE TIG
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EPHHEPEG AVAYKEG TNG AYOPAS EPYACIAC, O€ KATAVOAWTEG TTOU £XOUV TO
Sikaiwpa Kkat TN «eAeuBepia» Tng emAoyn¢ (Mpdkou, 2003a: 93-114).
‘Etol, evw péxpl tn dekaetia tou 1980, otnv Kapdid TNE TAVEMIOTNUIO-
KAG (wrg NTav ol AelToupyieg TNG E0WTEPIKNC a&loAdynong, oTo MPATUTIO
TOU XOUMTTOAVTIOVOU TIAVETIOTNUIOU TNG EVOTNTAG TNG €PEUVAC KAl TNG
S16aokahiag, EKToTe To evOIAPEPOV LETATOTTIOTNKE OTIC e€wyeveic agiec
(Maassen, 1997: 111-127). Aiebveic opyaviopoi kat eBVIKEC KUBEPVNOEIC
TOVIOQV TNV «TTOVETICTNMIOKN TTAPAYWYIKOTNTA», TNG OTOI0G KEVTPIKO
{nToupEVO NTAV O TPOTIOC E TOV OTTOI0 TA TTAVETIOTNMIAKA 1§pLuuaTa
Ba yivovtav mo amodoTikd (mepIocdTEPO MAPAYWYIKA Kal UE AydTEPO
kooToC) (Slaughter, 2001: 389-412). MapdA\nAa, epgaviotnkav dVo ou-
vageic évvolec: N Aoyodoacia kal n diaocpdaAion tn¢ molotntag (Cowen,
1996). 210 KEVTPO TOU eVOIAPEPOVTOC TOU KPATOUC BpEBNnKaV Ol «EKPOECH
NG avwtatng eKmaidevong CUUPWVA UE TIG ATTAUTAOELG TNG Ayopdc. Ma-
AlOTQ, N ATTOPACIOTIKOTNTA TWV KUBEPVATEWY va TieEplopicouy Ti¢ damd-
VEG EKPPACTNKE PE TNV Avodo TNG «umod 6poug cUPBacng» (conditional
contract) HeTafL KPATOUC KAl AVWTATNG EKTTAIGELONG. ZTA TTAVEMIOTNIA-
KA 18plpata amoddOnke YeEYOAUTEPN «AUTOVOIa», UTTO TNV TTPoUTO0E-
on TNG LKavormoinong amod PEPOUG TOUG TTPOCUHPWVNHEVWVY KPLTNPiwv
WOTE VA amoTIPNOEi To £pyO0 TOUG, EVTOG TOU TTAALGIOU TOU «HOVTEANOU TNG
emOewpnong amd to KpAatog» (state supervision model) (Mpokou, 2003f3:
82-100). To «kpatog — aflohoyntig» (evaluative state) avéBeoe o€ vll-
dueca owpata tnv aflohdynon Twv 1Idpupdtwy avwtatng ekmaideuong,
o€ Uia TapAAANAn ypagelokpartia mou T€0nke oTnVv U pecia Tng ayo-
PAC Kal Twv katavadwtwv (Neave, 1998: 265-284). OswpriBnKe OTI €yKu-
pec a&lohoynoelg (Le TTOCOTIKEG HETPAOELS) Ba pumopovoav va Xpnotpo-
moinBouv w¢ Bdaon yia tn Aoyodoaia kal evdexouévwe tn S1dBeon Twv
népwv (Henkel, 1998: 285-297). Av kal utootnpixBnke 611 n Aoyodoacia
Ba avOPwVe TNV TOIOTNTA TOU £PYOU TWV TTAVETIOTNUiWY, agol Ba Toug
enéBale TNV KPITIKN €€£TAON TWV AEITOUPYIWV TOUC HECW TNC UTTOBOAAC
TOUG O€ KPITIKN emBewpnon amod £§w, eVTENEL xpnotpomoliOnKe wg ep-
yaAeio puBuiong, Slap€éoou TwWV KPITNEIWV TTOU TA TTAVETIOTAULA AVaE-
VOVTAV Va TNPRACOULV Kal TwV €KBECEWY TTOU KaAoUvTav va Katabéoouv
oTo MAaiclo Tn¢ afloAoynong Touc. H emidpacn autr umopouoe va €xel
EITE TN HOPPN YEVIKNC KaBoSrynong €ite OMWC Kal TN pop@n Twv Ape-
OWV EVTOAWV MIag eEWTEPIKNG pUBUIOTIKAG apxn¢ (Trow, 1996: 309-324).
H avwtatn ekmaideuon dpxloe va yivetal, €101, éva CUOTATIKO TOU
«pUOUIOTIKOU KpdTtoug» (regulatory state). H Sloiknon Twv mavemotn-
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piwv amo to kpdtog édwoe tn 6éon Tn¢ otnv Kabodrjynon and andéota-
on (King, 2007: 411-430). Ta mavemoThpLa €yvav umoxpea Aoyodoaoiag
o6oov agopd tnv moloTnTa Twv dpactnplotnTwy Touc (Slaughter, 2001:
389-412), 610U N €ugacn NnTav otov dlaxwplopd g didackaliag amnod
v épeuva (Clark, 1996: 98-112). H Aoyodoaia Ba amodidotav péow ol-
KOVOMIKWV Kal akadnuaikwv meplodikwy eAéyxwv (Trow, 1996: 309-324).
Kat evw ol TONITIKEG TV EUPWTTAIKWY KUBEPVAOEWV gixav apXIKA E0TIA-
OEL OTNV KPITIKK TOU EMOTNHUOVIKOU £€pyou amd opoTIpouG e181KoUC (peer
review) kal Tnv avto-aflohoynon (Henkel, 1998: 285-297), otadlakd, n
Taon Atav va dnuioupynBolv auto-kateuBuvopEVA CUOTHUATA TTOU
va eMOEIKVUOUV ETIXEIPNUATIKH OUUTEPIPOPA. Q¢ €K TOUTOU, £UQAON
amodobnke otn dwaxeipion (Maassen, 1997: 111-127). O «véog digvBu-
VTIOHOG» apopoloe oTnV avAaykn dnuioupyiag evog eUpoug opyavwTI-
KWV oANaywv Kal og pntég mpoomdbeleg aAayng TNG KOUATOUPAG TwV
EKTTALOEVTIKWV OPYAVICHWY KAl TwV alV TOU TIPOCWTTIKOU TOUC WOTE
va potalouv pe ekeiveg Tou 18IWTIKOU KePSOOKOTIKOU Topéa (Deem,
2001: 7-20). MapdAA\nAa, 0 «aKASNMUATKOG KAMTANOHOG» avapepdTav
otn §pdon Twv MAVEMOTAUIOKWY WG EMYXOPNYOUUEVWY amd TO KPATOG
ETTXEIPNHUATIWY, Ol OTTO{01 EMOEIKVUOUV CUUTTEPLPOPEC TTOU CUVASOUV WE
TIG avAyKeg TNG ayopdg (Slaughter & Leslie, 1997).

H umoxwpnon Tou KoIVWVIKOU XApaKTHEA TNG EKMTAIOEVUTIKAC TTOALTI-
KAG oto medio TNC avwTtatng ekmaideuong Kal n éugacn otn S1acpdaAion
NG «TmoIdTNTAG» MECW TNE KUPLAPXIAG TOU LOVTENOU TOU «KPATOUC-aél-
ohoyntr» ATav cUUPWVN HE TIC TACEIC Yia TN dnulovpyia Tou «kateuBu-
vopevou and TNV ayopd mavemotnuiou» (market driven university) otnv
Eupwrn. O1 TOAITIKEG AUTEG EKPpAoTNKAV Kal TTpowBrBnkav amnd tTnv EE
péow tn¢ Aladikaoiag tng MmoAdvia Kal TnG ZTpatnylkig tng Atcapévac.

H supwnaikn moMtiki yla TNV avwtatn ekmaidevon
Katn épgaocn ot §wyeveic adic tov Mavemotnpiov

H EE émaie évav mmo evepyo podAo 0TnV EUPWTTAIKE TTOAITIKN YA TNV AVW-
Tatn ekmaideuon Ue TNV évapén TnS ZTpatnyikng TS Atcafdévac kat pé-
ow TN¢ Aladikaoiag tng MmoAovia (aréd to 2001 kat YeTd).

O okomog ¢ Aladikaciag Tng MmoAdvia Atav n dnuiovpyia tou Eu-
pwrdikol Xwpou Avwtatng Ekmaidsuong (EXAE) pe Tpelg Bacikoug mu-
Avec (éwg 1o 2010): a) To eupwmdiko TMAAICI0 TTPOCOVTWY, cuVOEdE-
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MEVO UE TNV apXITEKTOVIKA ToU EXAE (TPOTITUXIOKOG Kal HETATTTUXIOKOG
KUKAOG), TNV avayvwoloTnTa KAl TN CUYKPIoIUOTNTA TWV TITUXiwy, TNV
moTomnoinon Twv S16akTIKwv povadwv (European Credit Transfer System
- ECTS), tTnv avamntuén Souwv d1d Biov pdbnong. B) Tnv dueon cuvdeon
Tou EXAE e tov Eupwnaiko Xwpo Epeguvac (EXE) otov 30 KUKAO oTTOU-
Swy, dnAadn to SidakTopikd, pe Eugacn otnv mMPoodo TNE yvwong pé-
oW TNC BACIKAC €PEUVAC, TNV EVOWMATWON TNG €PEUVAC OTIC OEOMIKEC
OTPATNYIKEG Kal TIG EOVIKEG MONITIKEG, TNV TTPOWONON TWV KAVOTOUWV
Souwy, ToVv Kpiolpo poAo TG emifAePng Kal TnG a§lohdynong otn didp-
KEL TV oTToudWwV (3-4 €tn), TNV KabiEpwon Twv S16aKTOPIKWY uTToYn-
@lwVv WG BACIKWV EPELVNTWV/TPLWY, TNV EVIOXUON TNG KIVNTIKOTNTAG KAl
Vv e€aoPANON EMAPKOUC XpNHATo80TNONC. Y) Tn Stacedlion Tng molo-
TNTAG, LE ava@opd oTnV KaBIEPWON EVPWTTAIKWY TIPOTUTIWVY KAl 0SNnyIwv
OXETIKA HE TIG O1a81KaoieC EOWTEPIKAG Kal EWTEPIKAC agloAdynong Twv
navermotnuiwy (Maocidg, 2011: 41-96). And ta TéAn TNG OEKAETIAC TOU
2000 (ouvodoc AouBaiv, 2009), emixelpOnKe emiong N oAoKARPwWGoN Kal
loxupomoinon tou EXAE otov 81€Bvr) Xwpo, evw evioxUONKe epaItépw
n KwnTikotnTa (0Uvodoc Boudaméotn-Biévvn, 2010 kat BoukoupéoTi,
2012), uéxpt 1o 2020 (Maoidg, 2015: 288-290).

H olUykAion Twv Sladikaciwv tou EXAE (Aladikacia tng MmoAdvia)
kal Tou EXE (Ztpatnyikn TN Aloaovac) eixe eKKIVAOEL aTto TIC APXEC TNG
OekaeTiag Tou 2000, 6tav ol moAITikéG TnG EE (010 mAaiolo tng Ztpatnyl-
K¢ e Aloafovac) otéxevav otn BeAtiwon Tng B£ong Tou eupwmaikol
Mavemotnuiou otov 81EBvr Xwpo wote va avtameEENOEL OTIC TIPOKAN-
o¢l¢ Tou S1EBvoUc avTaywvioHoU, va amo@Uyel TNV UOTEPNON ATTEVAVTL
otig HIMA kat t dlappon eykepdiwy, Kal va mpowBroeL Tnv mpoofact-
MOTNTA, TNV AVOLXTOTNTA, TNV EAKUOTIKOTNTA Kal TN SlaouUVOoPILaKA KIvNn-
TIKOTNTA. O PINGS0EOC MOAITIKOG 0TOXOC TNG Aloaovag va yivel n EE «n
TTO AVTAYWVIOTIKN Kal Suvapikr, Baciopévn oTn yvVwWon OIKOVOia oTov
KOOMO» GUVOSEVTNKE amo TNV olkodounon ¢ «Eupwnng TG yvwong»
PE €UPAOT OTIC TIOMTIKEC TOU «TPIYWVOU TNC yvwone» (ekmaidsuon-ka-
TAPTION, €PELVA, KavoTopia), TNV mpowbnaon tng ekmaideuong wg «5n¢
eAeuBepiacg» tng EE kal tnv mapdAAnAn cuykAion tou EXAE kal tou EXE
(Maoag, 2011). O Aéyog tng EE yia tov EXAE kal tov EXE taxBnke umnép
TWV ayopwVv Kal TOU EUNTOPIOU, O CUPPWVIA PE TOUG KAVOVIOUOUG TOU
Maykoouiou Opyaviopou Eumopiou (World Trade Organisation - WTO)
ka1 NG Mevikng Zupewviog Eumopiou Ynnpeowwv (General Agreement on
Trade in Services - GATS) yia Ti¢ uninpeoieg ekmaideuonc (Pasias & Roussa-
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kis, 2012: 127-141). Epgaocn 800nke OTIG OxEOEIG TNG ekMaideuong Kal
NG £PELVAC PE TNV AYOPA EPYATIaAG KAl TNV KAWVOTOMIA (AVTAYWVIOTIKO-
™NTa, SIEMOTNHOVIKOTNTA, TIOTOTToINoN, TOLOTNTA, KIVNTIKOTNTA, XPNHa-
T10060TNON). Ot oAITIkEG TNG EE, o€ avtiBeon pe autég tng Aladikaaoiag tng
MmoAdvia (n Evpwmaikn Emtpornn €ywve mANpPeS HEAOC TNG 0T olvodo
¢ Mpdyag, to 2001), édwaoav Atyotepn éugacn ota Sopikd/StapBpwTi-
KA XOPAKTNPIOTIKA Kal oTa {ntripata mpdéofaong kat padikomoinong g
avwtatng ekmaidevong. NMapdAAnAa pe tnv épugaon ota {ntripata tng ot-
axeiptong kat Tng xpnpatoddtnong Twv MAveNoTnHiwy, Ta omoia ouvdé-
Onkav ue Tig diebveic cuppwvieg (GATS) Kal HE TIC TTOMTIKEC TNG AYOPAC
(evioxuon tn¢ 18iwTikomoinong, empPoAn d1ddakTpwy, ‘AlyoTtEPO KPATOC,
‘véa SlakuPBépvnon; ‘véa Snuooia dlaxeipion’), we mpwtapxka (nTrpata
T€0nKav n MOoTomoIiNoN, N Avayvwplon Kal N cuuBatotnTa Twv TiTAWY
omoudwv o€ AEeCn OxEoN LE TNV EVIOXUON TOU PeTANTUXIaKkoU kal 818a-
KTOPIKOU KUKAOU O0TIOUSWV (UE E0TIACN OTNV €PELVA, TNV KAIVOTOUIA Kal
TNV aploTeia), n eupwmnaiki KivnTikotnta (ECTS), ol anaitioelg TG ayo-
pac epyaociag (Diploma Supplement) Kal Ta emayyeAHATIKA TTPOCOVTA
(European Qualifications Framework - EQF) (Maocidg, 2011: 41-96). Zuvo-
AIK@, prmopei va urtootnpixOei 6Tt n EE mpowOnoe tnv «emayyeApatomnoin-
on» (vocationalisation) Twv cuoTNUATWVY aAvwTatng ekmaidevong otnv
Eupwmn péow tng mpowBNong Twv MOAITIKWY TIIOTOTIOINONG, AUECA CUV-
0edePEVWV UE TNV ATTACKOANCIUOTNTA TWV armo@oitwy. Ot TTOAITIKEG TTI-
OTOTI0INONC CUOXETIOTNKAV UE TNV TpowBnon tn¢ S1d Biou udbnong (ue
éupaon otnv e€atopikevon TN euBLVNC yia PABnon) Kal Pe TV avia-
TTOKPION TWV CUCTNUATWY avWTatng EKMaideuong otnv «ayopd», EVTEi-
vovTag €101 TNV anopdkpuvon amd 1o XoupmoAvtiavéd povitého tou Ma-
vemiotnuiou (Prokou, 2014: 87-96). MAAloTa, N oTPATNYIKA «ELpWTN Kal
Kataption 2020», amoteAwvtag tn S1ddoxo TG oTpatnyIKNE NS Aloafo-
vag yla tn dekaetia 2010-2020, €0e0e TECTEPIC OTPATNYIKOUC OTOXOUG
yla Tnv ekmaidevon-katdption: a) Tnv vAomoinon t¢ S1d Biov pabnong
Kal TNC KIVNTIKOTNTAC TwVv ormoudaoctwy, B) Tn BeAtiwon Tng molotnTag,
y) TNV powBnon TG 1lo6TNTAG Kal TNG I810TNTAG TOU £vEPYOU TOAITN, 6)
TNV €vioxuon NG KavoTtopiag, Tng SNUIOVPYIKOTNTAC KAl TOU ETTIXELPN-
MaTIKOU TVeUaTOC. EISIKA yia Tnv TpitofdOuia ekmaidguon, Toviotnkav
ol €€1\¢ ApXEC: a) N eupwralky cuvepyaoia pe Bdon pia mpoonTikr Sid
Biou pudbnong, B) n otevy cuvépyela e T Aladikaoia Tng MmoAovia,
16iwg 6oov agopd péaa yia tn Slac@AAion TNS ToIOTNTAC, TNV AVAYVW-
plon, TNV KIvNTIKOTNTA Kat T Slagdvela, y) n evOoevwolakr cuvepyaoia
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O€ OUVAQEIC TOUEIC TTOMTIKAG (T1.X. TTOAITIKEG Yl TNV ATTACXOANOoN) Kal N
€Upaon OTIG OUVEPYELEG PeTA&U ekmTaideuonc, £€pEuvag Kal KAIVOTOMIOG
(Maoag, 2015: 303-305).

Juykpivovtag tn Aladikacia tng MmoAdvia pe Tn Ztpatnytkn tng Al-
oafovag, evtomifovtal oplopéva Kovd onpeia peta&u touc. Autd ago-
poUV 0TNV €UPAc OTNV KIVNTIKOTATA KAl TNV EAKUCTIKOTNTA, TNV TTIOTO-
mioinon (ECTS), tTn 61d Biov pabnon, Tnv épeuva Kal TNV KAlVOTOid, TN
Slaoc@dalion TnG moldTNTAC Kat TN Aoyodoaia. Ekei mou diagopomolsital
n Aladikacia Tng MmoAdvia givatl n éugacn mou otnV apxn ixe dwaoel
oto {ATNMA NG e€a0PANIONG EMAPKOUC KPATIKAC XpNHatoddTnoNng (€u-
aloBnrtomoinon og {NTHATA KOoWWVIKAG Sikaloouvng), Kabwg Kal otnv
aAVAYVWOIHOTNTA, CUMPBATOTNTA KAl CUYKPICIMOTNTA TWV TITAWV OTTIOU-
Swv. H Ztpatnyikr tng Atloafoévag evioxuoe Ti¢ OPEIC IIWTIKOTOINONG
TAPAAMNNAA e TTOMTIKEG TTEPAITEPW TTIPOWONONG TNG VEag Snuootag Sla-
x€iptonc. H teheutaia ouvdEOnKe Ue TTPOBETEIC YIa UEIWON TNG KPATIKAG
XPNUatoddTNoNG Kal cUVOEDNC TNG XPNHATOSSTNONG UE TA ATTOTEAECA-
Ta g a&loAoynonc. Npowbwvtag to {ATNUa TS MoTonoinong (Méow Tou
ECTS), n Ztpatnyikn TN Aloaovag eiorjyaye mapdAinia 1o Eupwmaikod
MAaiolo NMpooodvtwy (EQF), evw ToVIoe akdun eEPIocdTEPO TN omoudald-
™NTA TNG €PELVAC, TNG KAIVOTOMIAC Kal TNG aploTeiag (cuvdavtnon tou
EXAE pe tov EXE), Tn SlemotnuovikdtnTa Kal Ty avantuén Siktuwv ou-
vepyaaoiag, Tn olvdeon TNG ekmaideuong Kal TNG €PEVVAC E TNV ayopd
gpyaoiag, kabBwg kat tn SieBvoroinon Twv eupWMAIKWY TTAVETIOTNIWY
yla AGyou¢ avtaywvioTIKOTNTAC TG EE 0To maykdopuio meptBaiiov.

Emdpacei¢ tn¢ Atadikaciag tng MmoAdvia otnv avwtatn
ekmaidevon otnv EANdda, tn dekaetia tov 2000:
Ouvopot 3374/2005 kar 3549/2007

H éugaon otic elwyeveic aieg evtomioTnke 0TNV EMNNVIK AvWTATN €K-
naidevon péoa otn dekaetia Tou 2000, Aoyw Twv emdpdoswv Tng Aladl-
Kaoiag tng MmoAdvia. Xtouc vopoug 3374/2005 «Alac@Aaiion tTng molotn-
TOC O0TNV avwtatn ekmaideuon — Z0oTNUA UETAPOPAC KAl CUCCWPEVONC
TMOTWTIKWV Povadwv — Mapdptnua Simwpatog» kat 3549/2007 «Me-
TapPUBUIoN Tou BeouiKoL MAALGiov yia TN doun Kal Aettoupyia Twv Avw-
TatTwv Ekmaideutikwv I6puHdTwY» TOVIOTNKE N «MAVEMOTNUIOKY TTa-
PAYWYIKOTNTOY (ATTOSOTIKOTNTA) HECW TWV TIOANITIKWY S1ao@ANONG TNG
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TTOIOTNTAC TOU €PYOU TWV EANNVIKWV TTavemoTnHiwy. To eEAAnviké Kpd-
TOG, «eMOewpwvTaG» To MavemoTipio, dpxloe va eoTIAlel OTNV EMITEL-
&n kprtnpiwv mou avtioTtolyouv o€ SeiKTEC, £€TOL WOTE va amoTiunBei to
€pyo Tou MavemoTtnuiov Kal va SIa0@ANICTE N METPACIUN <TTOLOTNTAN.
H teleutaia ouvd€Onke e To 181aiTEPO EVEIOPEPOV TOU KPATOUG Yld TNV
aflohoynon (eowTtepikn Kal e€wtepIkn). H eowtepikr a&lohdynon (avto-
aflohoynon) amotéAeoe pia gaon mptv TNV e€WTEPIKN, TNV AoKNON TNC
omoiag 6a avaldppave n Emtpomnn E§wtepikrg Aflohdynong (pia emttpo-
A avegApTNTWV EUMEIPOYVWHUOVWY). H évvola Tou «KkpdTtoug—aglohoyn-
TA» - T0 omoio aokei éAeyxo amd andotacn, eoTidloviag otnv emitevén
TIPOCUPPWVNUEVWY KPITNPIWV yia TNV a§loAoynon Twv I6puIdTwy amo
pLav e€WTEPIKN PUOUIOTIKN APXH - EKPPACTNKE UE TN ovoTaon TS APXAS
Alaoc@daliong Tn¢ Motdétntag otnv Avwtatn Exkmaidevon (AAIM), evw oe
kaBe idpupa BeopobeTriBnke Movada AlaopdaAiong tng Mototntag (MO-
AIN). MapdMnAq, yia tnv andédoon «Aoyodoaciag» Kal 0To MAaicIo Tou
avadudpevou «véou SleuBuVTIoNOU», KABE TavemoTiulo KANBNKe va
S1aTuUNTWOoEL TETPAETEG aKASNUAIKO-avanTulakd TTpOypappa (€xovtag
TTPONYOUHEVWC AABEL UTTOYN TNV KPATIKA XPNHaTo80TNON Kal CUVTAEEL
Eowtepikd Kavoviopo yia t Asrtoupyia tou) mpog a&loAdynon amno tov/
Vv unoupyo Maideiag. O/n ummoupyde, epdoov Ba evékplve TO TTPOYPAU-
pa, Ba uméypage pe to MNMavemotiuio SECUEVTIKE TTPOYPAMMATIKY CUU-
Qwvia yla tnv emitevén Twv oTOXWV TOU TTIPOYPAUMATOC. TNV MEPIMTWON
pN KATABEONC TOU TETPAETOUC TTPOYPAUMATOC, Ol CUVETTELEC Yia TO Mave-
moTAuo Ba NTav n amdoupon HEPOUC TNE KPATIKAG XPNHaTodoTnonG.
MNa ™ dtac@ANon TNE OIKOVOUIKAC amodoTikOTNTAC TwV IOpUUATWY, 0/N
lpappatéag Tou 16pupatog Ba avardupave Tov pOAO TOU GUVTOVICUOU
kal Tn¢ S1eVBUVONC TOU €PYOU TWV OIKOVOIKWY Kal SIOIKNTIKWY UTTNPE-
olwv Tou Mavemotnuiou. Ot apxég S10iknong TwWV ENANVIKWY TIAVETTIOTN-
Miwv TéBnKav UTTO TNV LTTOXPEWOT VA KataBétouv évav mArpn (mpog 6n-
pogolomoinon) KataAoyo Tou akadnuaikou, olKoVouIKoU Kal S10IKNTIKOU
€PYyou TWV TAVEMIOTNMIWY, Evw o/n ummoupyog Maideiag Oa épepe oTn
Bouln etiiola €kBeon yla TNV KatdoTaon g avwtatng ekmaidevong. Me
N AOYIKN TNG VOMIUSTNTAC Kal TNG dlagdvelag, tng SIKaloAdynong tng
Onuoéolag xpnuatoddTnong Kat TNG yyunong Tou Mapayouevou amnod ta
TTAVETIOTAMIA «TTPOIOVTOC», N Aoyodoaia xpnoipomnolndnke w¢ epyaleio
pLOUIONC. H éugacn oTtnv OIKOVOUIKK armoSoTIKOTNTA TWV MAVETIOTNUiWY
(kupiwe n wWONon Toug va avalntricouv époug MEPAV Tou dnUodCIou
Tapeiov) mMpoeToipace To €86aPOog yla TNV avantuén Tou «akadnuaikov
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KAMITAAIGHOU», LIAC KATAOTAONC OTNV OTToid Ol TTAVETIOTNUIaKOoi Spouv
WG ETMXOPNYOUHEVOL aTO TO KPATOG EMIXEIPNMATIEG, EVW TO TavemoTn-
Lo, 0TOo OUVOAS Tov, Sle€dyel CUVAPEIC UE TNV AyoPdA Kal KEPOOPOPEC
Opaotnplotnteg (Prokou, 2010: 59-74).

Y116 TNV eMiGpaon TWV EVPWTTAIKWY EKTTAISEUTIKWYV TTOAITIKWY, VOOU-
MEVWV WC EEWTEPIKWV TIIECEWY, N TTONTIKA at(évTta @AvVNKE va TPowbOsi
™ pi{ikr} avabewpnon Tou péAou Tou MNMavemoTtnuiou Kat TV amoxwen-
on Tou Kpdtoug amod tn xpnuatodotnon tou (Ztapérog, 2010: 125-143).
MdAAioTa, av Kal N mTayn yla avtamokplon TG EAANVIKAC avwTaTtng k-
maidevong otn SlapdpPWaon TNG «KKOWVWVIAE TNG YVWONEG», CUUPWVA LIE
ooa mpoéPAeme n Ztpatnyikni TnG Alooafévac, xapaktripile Tov KuPep-
VNTIKO AOYO ammo Ta péoa akdun tne dekaetiog tou 2000 (Maotdg, 2010:
187-229), Atav mpog ta téAn tn¢ deKaeTiag pe apxég Tng Sekagtiag Tou
2010, ToU KATESTN AKOUN TIEPIOOOTEPO EPPAVAC, HECW TNG PriPLoNG ToU
vépou 4009/2011 «Aounr, Asttoupyia, diac@diion Tng TOLOTNTAC TWV
omoudwv kat SieBvormoinon Twv Avwtdtwv Ekmaideutikwy I§pupdtwv».

Emépacsic tn¢ Lrpatnyiki¢ tn¢ Aicapovag
(kar ¢ Awadikaciag Tn¢ MmoAovia) 6tnv avatatn ekmaidevon
otnv EAAada, tn dekastia tov 2010: 0 vopog 4009/2011

Oremdpaoelg otov vouo 4009/2011, mou mpoépyovTal Kupiwg amd t Si-
adikaoia tn¢ MmoAodvia, agopouv ota {NTHHUATA TNS AVAYVWGOIMOTNTAC,
ouppaTéTNTAG KAl CUYKPLOIHOTNTAG TwWV TITAWV ormoudwv. Ot emdpd-
OE€IC TNG oTPATNYIKAC TNS Aloaovag (KAmoleg Kolvég pe Tng Stadikaoiag
NG MmoAovia) ekppalouv Kupiwg Ti¢ eéwyeveic aiec Tou Mavemotnuiou
Kal apopouv oTnv mpowbdnon: a) Tng diemotnuovikoTnTag, B) TNG Ki-
VNTIKOTATAC, TNG EAKUOTIKOTATAC Kal TNC SleBvomoinong Twv evpwrai-
KWV TTAVETIOTNMIWY, Y) TNG d1d Biou paddnong Kat Twv TOAITIKWY ToTOo-
moinong, Héow NG yevikeuong tou ECTS kal Tng eloaywyrig Tou EBvikou
MAatciou Mpoodviwy (o€ cupewvia ue to EQF), 8) Tng dtacedAiong Tng
molétntag Kat tnG Aoyodoaiag, €) TnG ‘véag dnudaoiag daxeipiong’, ot)
NG HEiwoNg TG KPATIKAG XPNHatodAtnong Kal Tng ouv&eong Tng Xen-
patodoTnong pe ta amoteAéopata tne aélohdynong, ¢) Tng ouvdeonc
™NC ekmaidguonc Kal TG €peuvag Pe TNV ayopd gpyaciag, n) TN mpow-
Bnong NG épeuvag, TNG KavoTopiag Kal TnG aploTeiag (cuvavinon tou
EXAE pe tov EXE).
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O vouoc 4009/2011 glorjyaye Tnv aAayr otnv akadnuaikr Sdour| Kat
opydvwon Ttou MNavemotnuiov pe TN dnpovpyia ZXoAWV «w¢ Twv Bact-
KWV SIOIKNTIKWV Kal aKASNUATKWV povadwv», KaBWE Kal Tnv Katdpynon
TWV TUnUdTwy Kal TNV opydvwaonr toug pe Baon Mpoypdupata Zmouvdwy
mou Ba €8vav éugacn otnv mpowdnon tng diemotnuovikétnTag. Tau-
TOXPOVA, Ja AAn pubuion apopouace otnv «idpuon, cuyxwveLon Kal
katdpynon AEl ... 6tav eivatl avaykaio yia tnv eEunnpétnon CUYKEKPIUE-
VWV KOWVWVIKWV OVOYKWYV YIa TV aVATITUEN TNG avwtaTng ekmaideuong
1 Y10 TNV KOAANIEPYELD VEWV ETTIOTNMOVIKWY KAl TEXVIKWV TTES{wV 1 mediwv
SIEMOTNHOVIKOU XOPaKTHPA TTOU KPIvovTal amapaitnTa yia TNV OlKovo-
MIKOKOIVWVIKE avamTtuén tng xwpeag Kal 6ev KOAUTIToVTAl e EMAPKELA
amo 1a A.E.L i TiI¢ oxoAég Tou AertoupyoUv» (EANANVIKA Anpokpatia, 2011:
4258). H 10xupr} KPLTIKK KAl Ol TIECELG ATIO TNV EKTMAIOEVTIKN KOWVOTNTA
gixav w¢ amoTéAeopa TNV Katdpynon Twv pubuicswv yia tn dnuioupyia
ZXOAWV KAl TNV EMAVAPOPA OTO TIPONYOUUEVO KABEOTWE TWV TUNUATWY
ME Tov vouo 4076/2012 «PuBuiocelg Bepdtwyv Avwtdtwy EKmaideutikwy
[Spupdtwy Kat dAeg Stata&elg» (EANANVIKA Anuokpartia, 2012: 4123).

Ot £vVoLEC TNE TTOIOTNTAC Kal TNG EEWOTPEPEINC ATTOTEAECAV BACIKEC
Slaotdoelg TG petappLBuonc. H e€wotpépela ouvdédnke 18laitepa e
Ta {NTAMATA TNG KIVNTIKOTNTAG, TNG EAKUOTIKOTNTAG Kat TG SieBvomoi-
NoNG TWV EVPWTTATKWV TTAVEMIOTNMIWV. O vouoc4009/2011 é¢dwoe tn du-
VaToTNTA VA KAAOUVTAL WG EMIOKETTEC KAONYNTEC Kal PETASIOAKTOPIKOI
gpeuvnTég, 'ENANveC 1 aAodamoi emoTtripovec (EAANVIKY Anuokparia,
2011: 4266-4267) kai tn Suvatdtnta va Slopyavwvovtal TTPoypauata
omoudwv o€ ouvepyaoia pe AEI tng aAodamnic, Kabwg kal ommoudéc oe
&évn yh\wooa (Omn.m.: 4277).

BeBaiwg, n KivnTikdTNTa €€apTdtal o€ peydlo Babuod amd Tig moAlti-
KEG TIOTOMOINONG, TTOU LUE TN OEIPd TOUC CUVOEOVTAL UE TOV EKOUYXPO-
VIOUO TWV TIPOYPAUMATWY oTToudwV Kal e TV mpowbnon tng di1a Biou
nadnong. O vopoc 4009/2011 mpoéPAemne KABe mpoypauua omoudwy va
TTEPIEXEL TA LOONOIOKA ATTOTEAECHATA KAl TA TTPOCAVTA TIOU ATTOKTWVTAL,
TIG TMOTWTIKEG HOVASEC, KABWG Kal TO eMimeS0 TwWV TTPOCOVIWV OE AVTI-
otoixion pe to EBviko MAaiolo Mpoacdvtwy (EMM), To Eupwmaiko MAaiclo
MNpooovtwv kal o MAaicto Mpoodvtwy tou EXAE (Om.m.: 4273). @eopo-
BetnOnke n ibpuon ZxoAr¢ 81d Biov pabnong (Om.m.: 4258) wote 1a 15pU-
MOTA VO JITOPOUV VA OPYAVWVOUV KAl VA TIOPEXOUV TIPOYPAMMATA OTIOU-
Swv 814 Biou pabnongc, mou odnyouv GTNV ATTOVOUI] TIIGTOTIOINTIKWY N
TUTTIKNC ekmraidevonc (Om.m.: 4277).
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To {ntnua N dtacpaiiong tng motdtntag Kat TN Aoyodoaiag ixe
nén tebei otn vopobeaia tng dekaetiag Tou 2000. EmaviABe kal Toviotn-
ke 18laitepa 010 vOp0o 4009/2011, ev pooTéBnkKe To (ATNHA TNG TTIOTO-
1oiNoNC TWV TTPOYPAUUATWY OTTIOUSWV Kal TWV IOPUUATWY. AnUioupyn-
Onke Mpdypaupa EBVIKAC ZTpatnylkng yia tnv Avwtatn Ekmaidevon, ka-
TapTi{dpevo avd teTpacTia and Tov/Tnv umoupyo MNaideiag, votepa amd
Onuoota dtafovAevon kal yvwpn tng Apxrig Atacgdiiong kal Miotomoi-
non¢ ¢ MNoidétntac otnv Avwtatn Ekmaideuon (6mw¢ HeTovoudoTnKE
n AAIN), evw opiotnke va AapBdvovtal umdyn ol avantuooopeveg Spa-
O€1C 0TO TIAAIO10 TNC €BVIKAC KAl EUPWTTATKAC TTOAITIKAC Yla TNV avwTatn
exmaidevon kal Tnv épguva. H uhomoinon tou mpoypdppaTog 0pioTnKE
va yivetal yéow twv AEl, 0To TACICIO TWV CUPPWVIWY TTPOYPAUUATIKOU
oxedlaopou (Om.m.: 4284).

O v6p0g4009/2011 po£BAETIE Ol CUUPWVIEC TTPOYPAUMATIKOU OXEDL-
aopoU va eKTEAOUVTAL ETNCIWE KAl va CUVOEOVTAL UE TNV UTIOXPEWOH TOU
kaBe AEl va ouvtdooel TETPAETEG akadNuaAiko - avanmtulako mpdypau-
pa, va katapti(ovtal 0To Aaiolo Tou oTpatnyikol oxedlaouou tou AEI
Kal TNG €BVIKAC OTPATNYIKNC YIA TNV avwTtatn ekmaidsuon, va avagépo-
VTal 0TO GUVOAIKS €pyo Tou lMavemoTtnuiov (amooToAn, ekmaideuon Kat
€peuva, BeAtiwon uTNPECIWY, APIBUOC EICAKTEWV K.ATL). Ol CUMQWVIEC
Ba ocuvdéovTav Kal UE TO OIKOVOIKO okéNoC, OnAadn, Asitoupyikéc Sa-
TMAveC, EMeVOUOELG, TTPOOWTTIKO (ONUEIO TTOL TTAPETEUTIE O EVOEXOUEVN
peiwon ¢ Kpatikng xpnuatodotnonc). H ummofBoAn tng €loriynong tou
16PUUATOC YA TNV TTIPOYPAMMATIKA CUP@PWVIa opioTNKE va yivetal amd
Tov/TnVv mputavn otnv AAIM kal n teAevtaia va sionyeital To TeEAKO
oxédlo. H umoypaen tn¢ cup@wviag opioTnke va yivetal amo tov/tnv
uroupyo MNaudeiag kat Tov/Tnv mputavn (Om.m.: 4284).

Qc¢ amootoArj Tng AAIN opiotnke n moTomoIiNoN TNE TTOIOTNTAC TNC
Aertoupyiag Twv AEl, kal wg appodidtnTéC TNG opioTnKav n EPLOSIKA
TIOTOTOINON TWV ECWTEPIKWY CUOTNUATWY Slac@PAAoNG TNG TTOLOTNTAC
Twv AEl kal Twv mpoypauudtwy omoudwy, Kal N €l0Hynon otov/otny
uroupyo Maideiag kat ota épyava dioiknong Twv AEl Tpomwv cuvexoug
Slaopdiiong tng moidétnTac. H motomoinon opiotnke we pia Stadikacia
e&wteplkng aflohoynong pe Bdon mpokabopiopéva kat S1ebvwg amode-
KTA TTOOOTIKA KAl TIOIOTIKA KpItripla Kat deikteg (Om.m.: 4285-4286). Tovi-
otnke n omouvdaiotnta tng MOAIM yia tn Stac@diion Tng moldTNTAC TOU
eKTTALOEVTIKOU Kal EpguvnTIKOU €pyou Tou AEIl Kal TNV amoTeAeoUATIKA
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AEITOUPYia TWV UTTNPECIWV TOU, CUUPWVA HIE TIC TIPAKTIKEC Tou EXAE Kalt
TI¢ kKatevBUvoelg TN AAIM (Om.m.: 4265).

O vopoc eumepleixe emiong puBUIoeLC yia TN cuykpoTnon amd tnv AAIM
EMTPOTING TOTOMOINONG, amoTeAOUUEVNG amd aveEdpTnTous/eg EANnveG/
EANvideg i alodamouc/ég avayvwplopévou KUPOUG EUTTEIPOYVWUOVEG,
O18A0KOVTEC/OUDEC 1 EPEVVNTEC/TPLEC (emmiong pia oyYn SieBvomoinonc).
O polo¢ Tn¢ emtporic Ba Ntav va die€ayel Tnv aloAdynon Kat va ou-
vTdooel €kBeon moTtomoinong, mou va unofBdAAetal oto ZupfoUAlo TG
Apxnc yia Tnv ékdoon kat dnuoactomoinon tTng andé@acng moTomoinong.
H S1dpkela 1ox00C TNG MOTOTOINONG OPIOTNKE N OKTAETIA, EVW TNV TTE-
pIMTwon apvnTIKAG amo@acong, MPoPAemdTav o TEPIOPIOUOC TNS XPN-
patodOTNOoNC Tou 1ISPUUATOC KAl N EICAYWYN VEWY QOITNTWV/TPIWV OTO
npdypappa omovdwv 1 to idpupa (Om.m.: 4289-4290). OpioTnKav YeVI-
KA KPLTAPLA TIIOTOTIOINONG TWV TIPOYPARMATWY ommoudwv (akadnpaikr
QPUOLOYVWHIa, HaBNClaKA amoteAéopaTa Kal EMOIWKOUEVA TTPOCOVTA,
doun Kal opydvwon, moldTnTa Tou SIGAKTIKOU Kal EPELVNTIKOU €pyou,
BaBuoéc ouvdeonc Tng dibaokahiag pe TNV €pguva, {ATNon oTnv ayopd
£PYAOiag TwV AMOKTWUEVWY TIPOCOVTWY, TOIOTNTA TWV UTTOCTNPIKTIKWV
UTTNPECIWV) KAl YEVIKA KPITAPLA TIIOTOTIOINONG TWV ECWTEPIKWY OUOTN-
pdtwv dlao@aliong tng moldtntag Twv AEl (Béomon cagwv kat kaBopt-
OUEVWV OTOXWV, OXESIAOUOC KAl EQAPOYH TNG TTOAITIKAC YIO TN CLVEXH
BeAtiwon tng moldTNTAC). MPdoBeTA KpITRPLIA TEBNKAV YIa T TTPOYPAL-
pata ommoudwy mou Ba odnyovoav oTnV Aoknon VOUoBeTIKwG pubuIlo-
pevwv emayyelpdtwy, omote n Apxn Ba cuvepyaldTtav e TIC AVTIOTOLXES
EVWOEIC Kal empeAnTApta (Om.m.: 4290), pia pUBUION TTOU TTAPETTEUTIE OE
npowBnon moMTIKWV (Hadi pe dAeG Tou akohouBnoav) cuvdeong TG
ekmaidevong Kal TN¢ €peuvag Ue Tnv ayopd epyaciac. O vouog kabdploe
Kal TIG appodlotnTEC TNG APXNG YIa TNV VAoToiNoN TN €BVIKAC OTPATN-
YIKAG Yla TNV avwtatn ekmaideuon Kal Tn xpnuatoddétnon twv AEl, kat
npoéfBAemne diadikaoieg eowtepIkng aflohdynong Tng Apxnc, Kabwg Kat
e€wteplkng a&loAdynong tng amo éykupouc/ec Kat SleBvwe avayvw-
plopévouc/ec a&loAoynTEC/TPLEC, OPYAVIOUOUC 1 QopEic aflohdynong
(Om.m.: 4290-4291).

Y& oup@wvia pe TN AoyiKn TNG véag dnuoatag daxeipiong, o vopog
oploe kaBe 16pupa va cuvtacoel Tov Opyaviouod tou, o omoiog va kabo-
piCel Bépata opyavwTikng Soung Kai Aertovpyiag, evw emaviAbe to {n-
TNUa NG avaykaldtntag €ykplong tou Ecwtepikol Kavoviopou (Orm.m.:
4256-4257). Zta 6pyava Tou 1I8pUUATOC, EKTOG ammd Tov/Tnv TpUTavn Kat
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N ZUYKANTO, 0pioTNKE Kal To ZupPBoUAio, amotelolpevo amod 15 HéAn
(eowTepIKA Kal EWTEPIKA), pe appoSIOTNTEC TN XApa&n OTPATNYIKAG Yia
NV avdamntuén tou IGPUUATOC O TOTIKO, EBVIKO, EVPWTIATKO Kal O1EOVEC
eninedo (Om.m.: 4259-4260). To (ATNUA TNG HEIWONG TNG KPATIKAG XPN-
patodotnong (kat tng ouvdeong TNG XPNHATOoSOTNONG UE TA OTTOTEAE-
opata TG a&loAdynong) eviomioTnKe oTIC TTPOPAEPEIC TOU VOUOU TTEPI
oplopoU N un S1ddkTtpwv (Om.m.: 4277), evw §60nke kat n duvatodtnta yia
XOPryNnon umotpo@lwy Kal ekmatdeutikwy daveiwv (Om.m.: 4280). Emiong,
oUUQPWVA PE TOV VOO, Ba umopoloav va CuyXwveVDOVTAlL, KATATEUVO-
vtal, petovopddlovtal kal katapyouvtal AEI, kat to idlo va 1oxVel yia TIC
XOMEC (UE TNV TPoaBNKN TNG idpuon ¢ Toug), Kal va petafarietal n €5pa
ToUg, Yla Aoyouc e€opBoloylopou («e€umnpéTnon KolvwvIKo-avantuéla-
KWV KAl EMOTNUOVIKWY AVAYKWY, JIKER avaloyia @oltnTwy mpog Kabn-
yNtée») (Om.m.: 4258-4289). O vopog 4076/2012 emaveépepe ta Tunuata
Kal Xpnoluoroinoe ta idla emixelpApaTa, TTPOCOECE TN «CUMPWVIA UE
TIC AVAYKEG Kal TIG SuvaTOTNTEG TNG EOVIKAC olkovouiagy, evw 6ploe o/n
uroupyoc MNaideiag, mptv TNV uTTOBOAR TTPOTAGCNC YIA CUYXWVEUGH K.ATL.,
va urtoAANAEl epwTNa Yia ékdoon yvwung amo tnv AAIM, kabw¢ kat amd
TO ZUMPBOUAIO TWV OIKEiWV 1I6pUATWY, HETA ammd SlaTtuTTWoN YVWUNG TNS
JuykAfTou autwv (ENAnvIKA Anpokpatia, 2012: 4123).

H motonoinon twv mpoypauudtwy omoudwv Ba Atav n amapaitn-
N MpoUndOeon yla TN AElToupyia TOUE, EVW YA TN XPNUATOSOTNCH TOUG
amo To ANUoOoio amartOnKe va €Xouv CUPTEPIANPOEL OTIC CUNPWVIEG
TPOYPAPMaTIKoU oxedlacpou (EAAnvIk Anpokpartia, 2011: 4278). Q¢
nmopol Twv AEl opiotnkav n kpatikn emyoprjynon, ot mpécodol amod tnv
a&lomoinon tng mePLlovoiag Toug, ot xpnuatodotroelg and omoladrjmo-
TE TTNYN (Ol OXETIKEC PE TNV ETIIOTNMOVIKN €PELUVA, AVATITUEN Kal PENETN),
ol dwpeég, KANPOVOUIEC Kal KAnpodoaieg, aAld Kal ol «mopol amnod KAabe
AA\n mnyrp» (Om.m.: 4280). O vopoc éploe Tn duvatotnta cloTAoNG O
kaBe AEl Nopikou Mpoowmou ISiwTikou Aikaiou (NMIA), pe T pop®n
avwvupng etalpeiag, yia tnv a&lomoinon kat Slaxeipion Tou cuvolou 1
pépoug Twv Tpoava@epBévtwy mopwv (Om.m.: 4281). H xpnpatodotnon
Twv AEl a6 tov Kpatikd mpoUlmoAoylopud mpoAE@ONnKe va KatavéueTal
[Baocel avTiKeIPeVIKWY KpiTnpiwy Kat SEIKTWV (Tm.X. KOOTOC OTTOUdWV avd
@ortNTH/TP1a, SIAPKELA TTIPOYPAUUATWY OTTOLSWV, APIOUSC EYYEYPAUME-
VWV QOITNTWV/TPIWV ETNCIWG, KAL), eV n TpocBetn xpnuatoddtnon
va Katavépetal ota 1I6pupata Bdosl Twv SEIKTWY TTOIOTNTAC KAl TWV ETTI-
TeUyHdTwV Touc. Ot SeikTeg opioTnkav pe 6poug «SleBvomoinong» (apto-

ZYTKPITIKH KAl AIEONHX EKMAIAEYTIKH EMIOEQPHIH ®  No26 m 2021



158 m EAENH MPOKOY

HOC aAOSATIWV POITNTWV/TPIWY, APIOUOC CUUPWVIWY CUVEPYACIAC UE
AMa eMnvika 1 §éva 1dpupata K.A.), «moldTNTAC» Kal AMOTEAECUATI-
KOTNTAG TNC eKTMAIOEVTIKAG Sladikaciag (apBunTikh oxéon amooitwv
TIPOG ELOEPXOUEVOUG/EG POITNTEC/TPLEG, BaBudG IKavoToinoNng TwV Pol-
TNTWV/TPIV amd To SISAKTIKO €pYyO, TTOPEIa EMAYYEAMATIKAG vTaéng
TWV amo@oitwy, aplBudc Kévtpwv Aploteiag otnv ekmaidsuon Kk.d.), Kal
«EPEVVNTIKAC apPIOTEIOC» (APIOUOC SNUOCIEVCEWY KAl ETEPOAVAPOPWV
avd Kabnynth/tpta, aptOuog avd kabnyntri/Tpla cuppEeToXWV ot Slebvr
AVTAYWVIOTIKA TTpoypdupaTta épeuvag, aplbudc Kévtpwy Aploteiag otnv
€peuvak.d.) (Om.m.: 4285).

H mpowBnon Tng épeuvag, TN KAIVOTOMIag Kal TNE aploTEiag, Kabwg
Kal n ouvdeon NG eKMaideuong Kal TG €PEUVAC ME TRV ayopd gpya-
ciag, amotéAeoav KevpIKA (NTAHATA TOU TIPOYPAUMATIKOU oXeSIaoUoU
Twv Mavemotnuiwv. OsopobetBnkav Kévtpa Aploteiag otnv avwtatn
ekmaibevon, Ue KPITAPLA TNV TTOLOTNTA KAl ATTOTEAECUATIKOTNTA TOU OI-
OOKTIKOU Kal EpELVNTIKOU €pYOU, TNV ATTOTEAECUATIKA SouH Kal opydvw-
on Tou mpoypdupatog ormoudwy, tn ouvdeon didaokahiag Kal Epguvag,
TNV MOLOTNTA TWV UTTOOTNPIKTIKWY urtnpeotwv (Om.m.: 4291). Eniong, os
kaBe NIMIA opiotnke n Asitoupyia Mpageiouv kaivotopiac kat Siacuvde-
oNng, ME OKOTO TNV UTTOOTHPIEN TNE EMIKOIVWVIAC KAl TNG CUVEPYATIAC,
Kal TNV Mpowbnon TN¢ KAVOTOMIAC Kal TNG EMIXEIPNUATIKOTNTAC META-
&0 TV PEAWV TNE aKASNUAIKAG KOVOTNTAC KAl € KOIVWVIKOUC ETAIPOUC
(Om.m.: 4284).

Emépacei¢ tn¢ Lrpatnyiki¢ tn¢ Aicapovag
(kar tn¢ Awadikaciag Tn¢ MmoAovia) otnv avatatn ekmaidevon
otnv EN\ada, tn dekaetia tov 2010: 0 vopoc 4485/2017

Ta (ntApaTa TN SIEMOTNUOVIKOTNTAC, TNE KIVNTIKOTNTAC, TNG EAKUOTI-
KOTNTAG Kat tng Slebvormoinong Twv eVpWTATKWY MAVEMIOTNUIWY, TNG
O1d Biov padnong kat tng motonoinong (Méow tou ECTS kat tou EQF),
NG dlao@dahiong NG moldTNTAC Kal TNG Aoyodoaiag, Tng 'véag Snudaotag
Slayeiplong, Tng peiwong TNE KPATIKACS XpnHatoddtnong Kal tng ouvde-
0NC TNC ME Ta amoTteAéopata TS aglohdynong, Tng ouvdeonc TNG EKMali-
SEuoNC Kal TNE £PELVAC UE TNV Ayopd £pyaciag, Kal TnS mpowbnong tng
€PEUVAC, TNG KAIVOTOMIAC KAl TNG APLOTEIAG, EVTOTIIOTNKAV KAl OTOV VOUO
4485/2017.
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Avagopd otn SiemoTnUoVIKOTNTA £YIVE O OXEON ME TIC AppoSIOTN-
1e¢ TNG Koopnteiag, petaél twv omoiwv ntav n Anyn mnpwtofouliag ava-
TITUENC OUVEPYELWV PETAED TUNUATWY TNG ZXOANE N HE TUAMATA AAAWY
2XOAWV, TIPOKEIUEVOU Va eVIOXUBEL N SIEMOTNUOVIKOTNTA TWV TTPOYPA-
pdtwv omoudwv (EAANVIKA Anuokpartia, 2017: 1970).

Ta (NTAMATA TNE KIVNTIKOTATAC, TNC EAKVOTIKOTNTAC KAl TNC S1ebvo-
TMOINONC TWV EVPWTTAIKWV TTAVETTIOTN MWV EVTOTIIOTNKAV OTNV ATTOCTOAR
Twv AEl mov, peta&u aMwv, opiotnke n mpowOnon TN cuvepyaciag Pe
AAAa ekmaldeUTIKA [SpUpaTa KAl EPELVNTIKOUC POPEIC OTNV NUESATTA Kal
otnv aAodarmn, Kal N amoTEAECUATIKA KIVNTIKOTNTA TOU EKMTAIOEVUTIKOU
TIPOCWTTIKOU, TWV QOITNTWV/TPIWV KAl TWV ATTOQOITWV TOUG, CUMMETE-
XOVTag oTnV eupwrmaikn Kal otn diebvn akadnuaikri kowvotnta. Emiong,
600nke n duvatotnta idpuong MNapaptnudtwy Twv AEl og dAeg xwpeg
(Om.m.: 1960-1961). H Z0ykAntog Ba amo@doile Tnv opyavwon TPoypau-
pAaTwv 6eVTEPOL Kal TPITOU KUKAOU OTTOUSWV G€ GUVEPYAGIA UE avVayVW-
plopéva wg opotayn I6pupata Kal EpeVvNTIKA KEvTpa TNG aANodaTNG,
kaBwc kal TN Slopydvwaon, CUVOAIKA | €V PEPEL, TIPOYPAUMATWY TIPWTOU
KUKAou omoudwv o€ £évn YAwooa. ZXeTIKA U TNV idpuon Mpoypaupd-
Twv Metamtuylakwv Zmoudwv (MMZ), opiotnke n Xuvéleuon tou Tun-
patog va swonyeital Tn duvatdtnta Sidackahiag Kal ekmévnong tng Si-
TMAWUATIKAC Epyaociac oe YAwooa Siagopn TN eAAnVIKAC (Om..: 1965). H
TIPOTEVOEVN YAWooa ekmTévnong tnG S16akToptkng SlatplPrig Ba prmo-
poUoe emiong va gival Stagopn TNG EMNVIKAC. ZTNV eMtporn emiBAePng
¢ Sidaktopikng SiatpiPric Oa pmopoloav va PETEXOLV WG PEAN Kadn-
YNTEC/TPIEC AVAYVWPICHEVWY WE OUOTAYWYV IGPUPATWY TNG aAN0SATC
1 EPELVNTEC/TPLEG AMTO AVAYVWPIOHUEVA EPELVNTIKA KEVTPA ) IVOTITOUTA
™G aModami¢ (Om.m.: 1981). Téhog, autoduvapa Tunuata AEI Tng nue-
6am¢ Ba urmopoucav va cuvepyalovtal Ue TUAMATA avayVwPIoUEVA WG
opotayn I6pLKATA 1 EPEVVNTIKA KEVTPA KAl IVOTITOUTA TNG aANoSaTNC,
yla tnv opydvwon kat Aeitoupyia kowvwv MM (Om.m.: 1982-1983).

Evtomniletal, emiong, n mpowBnon tn¢ 61d Biov paAONONG Kat Twv mo-
AITIKWV moTtomoinong, Héow TG yevikeuong tou ECTS kat Tng eloaywyns
Tou EBvikou MAaiciov Mpocdvtwy (oe cupgwvia pe To EQF). Na mapd-
Oelypa, oTic mpolmoBéaoelc katdtaéng Twv mtuxlouxwv AEl og Turua Tou
I6pUpaTog avagépOnke kat n diadikacia avayvwplong MOTWTIKWY Ho-
vadwv (Om.m.: 1962). Ta pabrjpnata kabe NMMZ opioTnke va avtioTolyouv
Kot eAdyloto o e€nvta (60) mMoTwTikEG povadeg (Om.m.: 1979). AdOnke
emiong n duvatdtnta opydvwong ota AEl Sietwv mpoypappdTwy emay-
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YEAUATIKAC eKTTAIOELONC YIa ATTOPOITOUC TwV EmayyeApatikwy AuKeiwv
(EMAA), Ta omoia Ba mapeixav Stmdwpata emmédou 5 tou EBvikou kat
Evpwmaikov MAaiciouv MNpooovtwyv (6yn «emayyeAuatomnoinong» tng avw-
tatng ekmaidevong) (Om.m.: 1959). O vopog 4521/2018 «16puon Mavermi-
OTNMioU AUTIKNG ATTIKAC Kal AAEC Slatdeicy TpoEPAeTE, WG €K TOUTOVU,
NV idpuon ota AEl Kévtpwv EmayyeApatikng Ekmaidevonc (KEE), yia v
mapoxn SIETWV TMPOYPAUHUATWY EMAYYEAUATIKAG eKTTaidguon yla Toug
amo@oitouc twv EMAA (EN\nvikn Anpokpatia, 2018: 5871-5873). A on-
pelwBel 6TL, apydTtEPQ, PE ToV VOO0 4623/2019 «PuBpioelg Tou Ymoupyei-
ou Eowtepikwy, dlatdéelg yia tnv Ynelakn diakufépvnon, cuvta&lodo-
TIKEC puBuioelc kal dMa emeiyovta {NTraTa», aveoTtdAn n Asitoupyia
Twv KEE Kal Twv mTpoypapupdtwy emayyeAUATIKAG eKTaidevonc Toug (EA-
Anvikn Anpokpartia, 2019: 3367).

270 mAaiolo Twpa tou vopou 4485/2017, wg amootohry twv AEl opi-
oTNKe (MeTalL AAAwV) N cupPBolr Toug otn &1d Biov udBnon pe cuyxpo-
veg ueBodouc didaokaliag, mepihapBavouévng kat tng Stdaockaiiag amd
amootaon (EAN\nvikn Anuokpartia, 2017: 1960). H ZUykAntoc Ba pmopou-
o€ va amogaoiel Tnv idpuon Kévtpou Emuopewonc kat Aid Biov Mda-
Bnonc (KEAIBIM) kat va eykpivel Tov Kavoviouo Zmoudwv tou, va opilel
Tov/tnv AleuBuvtri/AleuBivTpld Tou, Va EYKPIVEL TOV ETACIO OLKOVOUIKO
TPOUTIOAOYICHO Kal ATOAOYIGHO TOU, KAl VA KATAPTI(EL TOV TETPAETH AVa-
TITUELOKO TTPOYPAUMATIOMS Tou (Or.m.: 1964). MAAoTa, HeTady Tecodpwy
QVTITPUTAVEWY, WG TETAPTOG/n opiotnke o/n Avtimputavng Epeguvag kat
A1d Biou Ekmaidevonc (Om.m.: 1966). To KEAIBIM Ba amote ovoe €101 po-
vdada tou I§puuatoc mou Ba e€ac@Aaiile Tov CUVTOVIOUO Kal TN SIEMoTN-
HoVIK ouvepyacia otnv avamtuén mpoypappdTwy emMUdpPWong, ou-
vexi{duevng ekmaideuonc, katdptiong Kat 61d Biov pdbnong. Ta exmal-
OEVTIKA ) EMPOPPWTIKA TIPoYPAUaTa Ba pmopoloav va uAomololvTal
Kal og ouvepyaoia pe AEl i epeuvnTikda KEvTpa NG NUedamnc, kabwg Kalt
UE avayvwplopéva we opotayn I8pupata tng aAodamic (6yn Siebvo-
moinonc). Meta& twv appodiotitwy tou/Tn¢ MNpoédpou tou KEAIBIM
oploTNKE N UTTOYPAPH] TWV ATTOVEUOUEVWY TIIOTOTOINTIKWY UN TUTTIKAG
ekTTaibevuong, Kal 0 0PIoPOC TOU UPOUC TwV TEAWV (6PN 1SiwTiKomoinong)
yla k&Be ekmaldeuTikd Mpoypappa (Om.m.: 1986-1988).

To {Atnua ¢ ‘véag dnuootag diaxeipiong’ @aivetal os ApOpa OxeTI-
K& pe Tov Opyavioud kat tov Eowtepikd Kavovioud (Om.m.: 1961-1963),
evw Ta Bépata g dacdaliong Tng moldétTNTag Kal TG Aoyodoaciag
BewpnOdnkav dedopuéva. 1o mAaiclo Tou Ecwtepikol Kavoviopou éytve
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avagopd otn Sladikacia KATdpTIoNE TWV CUUPWVIWY TIPOYPAMUATIKOU
oxedtaopou (Om.m.: 1962). H Z0ykAntog Ba eixe appodlotnteg cupPWVA
pE Ta TpoPAenopeva amod tov Opyaviopo kal Tov Eowtepikd Kavovioud
Tou I6pupaToC, Kal amod TI¢ dlatdéelg Tng vopobeoiag. AppodldtnTeg NG
JuykAfTou Ba ftav n xapaén Tng oTPATNYIKNG, N avantuén kat eEeidi-
Keuon Twv avaykaiwv dpdoewv yla tnv avantuén tou Idpvpatoc o€ To-
KO, EOVIKO, eLpWMATKO Kal S1eBVEC emimedo Kat yia Tn Siapdppwon Tne
181aiTEPNC PUOLIOYVWHIAC TOU OTO TIAGICLO TNG AMOOTOANG TOU, O Kabo-
PIOPOC TWV EIBIKOTEPWVY KATEUBUVOEWV YA TNV AKASNMATKN OTPATNYIKNA
Kat avamtuén tou I6pupaToc, emitn FAcel Twv omoiwv To MPUTAVIKO ZUp-
BoUAio Ba katdpTile oXESI0 CUPPWVIWY TIPOYPAUUATIKOU oXeSIOCUOU,
KaBw¢ Kat n xapaén tng eKMAOEVTIKNG KAl EPEVVNTIKNAG TTOATIKNG TOU
[6pupatoc yia tn Stacealion kat n Siapkr avafdaduion g moloTNTAC
TOU, Kal WG €K TOUTOU, N ouykpotnon tng MOAIN (Om.m.: 1964). 310 mhai-
010 TN¢ idpuonc kal Asrtoupyiag Twv MM, mpofBAépOnkav ot Sladikaocieg
E0WTEPIKAG Kal e€wTePIKAC aloAdynong, kKabwce kat dtac@AaAiong Kal -
otoroinong tn¢ motdtntag tou v. 4009/2011 (Om.m.: 1978). XXETIKA pE TNV
alohoynon tou NME, oto Téhog kaBe e€aurivou, kaBe pdbnua kat Kabe
618dokwv/ouoca Ba aflohoyouvTav amd TouC/TIC LETATITUXIOKOUC/EC QOlL-
TNTEC/TPIEG, eVW KATA TN AREN TNS BnTteiag TG ZUVTOVIOTIKAC EMTPOoTc
(XE) mpoAEPBNnKe n oUVTAEN AVAAUTIKOU ATTOAOYIOOU TOU EPEUVNTIKOU
Kal ekmaldeuTikoL €pyou tou NMME. E€wtepikn akadnuaikn a&lohdynon
Twv NMMZ kat Twv didaktopikwv omoudwv kABe ZxoAn¢ Ba Sievepyou-
vtav and e€auelri Emotnuovikn Zuppfoulevtikn Emrponr (EXE) (Om.m.:
1983). NpoBAépOnkav emiong Siadikaoieg eowTepIKrc aloAoynong - Si-
ao@ANoNG NG moldTNTAC, Mou kabopifovtav and Tov v. 4009/2011, Ka-
Bw¢ Kal ewTePIKNC afloAdynong Kal moTtomoinong Tng moldtnTag Twv
EKTTALOEVTIKWV 1 EMMUOPPWTIKWV TTpoypappdTwy Tou KEAIBIM amé tnv
AAIM (Omn.m.: 1987).

To {riTnua tNg ouvSeoNn g TNG XPNHATOSOTNONG LE TA ATTOTEAETHATA
NG aloAdynong mapéueve, epooov Ba epapudlovtav ol TTOAITIKECG alo-
Adynong kal S1ac@Aliong TG moLOTNTAG - TIIOTOMOINONG TTOU TTPOEPRAETE
n mponyouuevn vouoBeoia. Emiong, n evdexouevn HEiwon TNG KPATIKAG
XpnHatodotnong evrtonifetal o pOpa OxeTIKA e TV ibpuon, cuyxXw-
VEUON, KATATUNON, METOVOMAOCia, Katapynon Kat petaBoln édpag AEI
- Mapaptnuatwv AEIl, kat idpuon kat petaoAéc XxoAng, TUruatog Kal
Topéa (ue mPoPAEYPEelC yia iBpuon, KATAPYNON, CUYXWVEUON KAl KATA-
TUnon LxoAA¢ ) Tuiupatog AEl) (Om.m.: 1960-1963). ZxeTikd pe TnVv idpuon
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MM avagépovtav Tuxov TEAN Qoitnong, M 101K WoTOo0 aitioAdynon
™G avaykng emPBoAng Tou TEAOUG Kal Tou UYPOoUG Tou o€ avaloyia mpog
TIG MAoNng QUOEWG TTAPOXEG TTPOG TOUG/TIGC polTtnNTEC/TPLeg (Om.m.: 1977-
1978). ©a npémnel va emonuavoel, wotdoo, N KOWVWVIKN evalodnaia mou
€dglxve 0 vopoC péoa amo tnv éugacn Tou otn dwpedv @oitnon ota
MM, oTn B€TIKA TIPOCUETPNON TOU YEYOVOTOC TNG Asitoupyiag MM yw-
pic TéAn @oitnong, otnv amaAAayn amo Ta TEAN QoitnoNg TWV GoITNTWV/
TPV PE HIKPO ATOMIKO | OLKOYEVEIOKO €l06ONUa, Kal oTn xopriynon
UTTOTPOPIWV O POITNTEG/TPLEG Bdoel akadnuaikwv kpttnpiwv. Ot 6e Si-
OOKTOPIKEG OTTOUOEC OpioTnKE va mpoo@épovtal dwpedv (Om.m.: 1979-
1982). O11a0¢1¢ 1I81wTIKOTTOINONC €ival TTOAU IO EU@AVEIC 0TN AglToupyia
Twv KEAIBIM, o1 mopot Twv omoiwv mpoadlopioTnkav we €ENG: a) xpnua-
TOSOTACEIG amd EMIXEIPNOLIAKA 1 AAA TIPOYPAMMATA TTOU CUYXPNHATO-
Sotouvtal and tnv EE, B) xpnuatodotnoelg amod @opeic Tou dnuoaciou
161wTIKOL ToMEéa Kal amo TNV EE kat dAAou¢ Siebveic opyaviopoug, Kabwg
Kal Swpe€g Kal xopnyieg, y) €é00da amd ekmaldeVOPEVOUC, OE TTEPITITWON
TTOU TO TIPOYPApa eV XpnHaToS0TOUVTAY CUUPWVA LIE TIG TIEPITTTWOELG
a’ kat B, 8) é0oda amd Tnv avantuln, mapaywyr kal aflomoinon ekmal-
OEUTIKOU Kal AANOU UAIKOU, artd TNV EKTTOVNON LEAETWY, amd TNV TTOPOXH
UTTINPECLWV KAl OTTO TNV EKTEAECT EMMIUOPPWTIKWV £PYWV TTOU APOPOUV
otn &1d Biov pdbnon, €) mopoug Tou Eidikou Aoyaplacuov Kovduhiwv
‘Epevuvag (EAKE) kat mpooddoug amd meplouaiakd otolyeia tou [6puua-
T10¢ (Om.m.: 1987).

Ot tdoelg 1I8lwTIKoTIoINONG EUPavIoTNKAV TTIO évTova, TTApAAANAA e
NV £Upaon otn oUvSEon TNG EKMAidEuoNC KAl TNG €PEVVAC JUE TNV AYO-
pd epyaciag, otnv mepintwon g idpuong Twv AKadnuaikwv XupBouhi-
wv Avwtatng Ekmaidevong kal Epeuvag (AZAEE). Meta&l twv appodio-
TATWY evOC AZAEE 1€0nKav: a) n xapa&n mpoTtdoewy OTPATNYIKAG YIA TV
avamntuén Twv AEl kat Twv Epeuvntikwv Kévtpwv (EK) og mepipepelakod
emninedo, AapBavovtac umoyn tnv avantuélakr TOAITIKNA TN Mepipépel-
ag Kal TI¢ elonyRoelg Tou Mepipepelakol ZupBouliou Epeuvac kat Kavo-
Topiag (MXEK), B) n mpowBnon tng ouvepyaoiag kat Tng avantuéng Spda-
oewv aAnAemidpaonc neta&L Twv AEl kat EK pe kotvwvikoU¢, TOAITIoTI-
KOUG KAl OIKOVOWIKOUG popeic TG Mepipépelag, y) n elorfynon ota AEl kal
EK mou edpelouv otnv Mepipépela oxeTika He TG Sladikaoisg, Ta péoa
KOl TIC TTNYEC EVPEONC TTOPWV YIa TNV AVATITUEN TOUG, TN XpnHatodoTtnon
EPELVNTWV/TPIWV KAl atro@oitwy, 8) n umooAr PO ToV/TNV UTTOUPYO
MNawdeiag ékBeong wg mpog tov Babud vhomoinong Tou OTPATNYIKOU OXE-
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Siou kai Tou mpoUmohoylopoU twv AEl kat EK tng Mepipépetag, mpog umo-
BonBnon tou emomntikoU poAou tnG MNoArteiag. Opiotnke To AXAEE va
OLVTAOOEL SIETEC OXESLO OTPATNYIKNAC OXETIKA UE TN ouvepyacia Twv AEl
kal EK, Tn BéAtiotn a&lomoinon twv umodopuwy oTtnv KatevBuvon tng ou-
MITANPWHATIKOTNTAC Kal TNE €€0IKovOUNoNG mopwy, Tn olvdeon U TNV
TOTTIKN) Kolvwvid, Tn ouuBoAr Twv AEl kat EK otnv olkovouikn avantuén
¢ MNeppépelag (Péow TNG avamtuéng Tou gumopiou, TG Blopnxaviag,
NG Protexviag Kat Twv emayyeAUATwy), Kabwg kat tn cupfolr twv AE
kal EK otnv avadelén emotnuovikwy mediwv pe evdlagépov o€ TIEPIPE-
pelako eminedo, mou ival evOESEIYUEVO VA ATTOTEAEGOUV AVTIKEIEVA
TIPOTITUXIOKWY 1 METATITUXIOKWY TIpoypauudtwy omoudwv. To AZAEE,
yla Tn ouvvtaén tou oxediov otpatnyiknig, Ba (nTovoe emiong Tn yvwun
Twv Emperntnpiwv pe £dpa otnv Mepipépela. To Sietég oxedlo otpatn-
YIKAG Ba eykpvotav and tn Z0ykAnto tou AEl, evwy to AXAEE Ba gixe Tnv
€VBOUVN TOU CLVTOVIOPOU Kal TNG EPapHOYNG Tou oxediou, kal kdBs Svo
€1n Ba cuvétaooe amoloyloud nempayuévwy (Om.m.: 1988).

H éupaon otn ouvdeon e TNV ayopd epyaciag eivat emmiong eueavng
otn Slatumwon Hépouc TNG amooToAA ¢ Twv AEl, we e€nc: n avantuén tng
KPITIKAG IKAVOTNTAC KAl TwV SeEI0TNTWV TWV QOITNTWV/TPIWY, N dtaudp-
PWOoN TWV amapaitNTwWy cuvinKwv yla TNV avadelén véwv epeuvnTwv/
TPIWV KAl N TTAPOXN TWV AmapaitNTWV YVWOEWV Kal £podiwv 0ToUC/OTIC
ATTOQPOITOUG TOUG YIO TNV EMOTNHMOVIKA Kal EMAYYEAUATIKN TOug oTtadlo-
Spopia (Om.m.: 1960). Xto mMAaiolo, pdAloTta, Tou Opyaviopou, TTPoPAE-
@Onke vmnpeocia MAnpoeoépnonc yia {ntruata otadiodpouiag, kKabwg
Kal urtnpecia ocupouleuTikric otadlodpouiag, yia Tnv umootripién @ol-
™NTWV/TPIWY, otnVv omoia péAn AEM Ba aokovoav kabrkovta cupou-
Awv omroudwy, MapakoAovBwWVTAC TAUTOXPOVA TNV TIEPAITEPW ETTAYYEN-
patikA amokatdotaon Twv anmogoitwv (Om.m.: 1961). Téhog, elOIkOTEPA
B¢uata Tou mMapapTAHUATOC SIMAWPATOC CUUTEPIAAPONKav oTov Kavovi-
Oopo6 Metamtuylakwy Xmoudwv (Om.m.: 1984).

IXETIKA HE TNV MPOWONOoN TNG €PEUVAG, TNG KAIVOTOMIAG Kal TNG
aploteiag, wg anmootoAr Twv AEl opiotnke Kat N avtamokplor Toug OTIG
avanTuélakég avAyKeg TNG Xwpeag, N S1dxuon TnS yvwong Kat n avamntuén
TWV TEXVWY, N aflomoinon Twv AmoTEAECUATWY TG €PEUVAC, KABWE Kal
N KalvoTouia, e TPOOHAWGON OTIC APXEC TNG EMOTNMOVIKAG SeovToNO-
yiag, Tn¢ Buwoiung avantuéng Kat TG KovwvIkng ouvoxric (Om.m.: 1960).
Epgpaon 800nke otov SeUTEPO Kal TOV TPITO KUKAO omoudwv. Ta MM
evidooovTtav 0To oTpaTNYIKO oxedlaoud Twv AEl (Om.m.: 1976), NMMX Ba
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opyavwvovTtav amno meplocdtepa Tunpata tou idlov  dAwv AEl 1y amo
Tunpata AEl kat epeuvnTIKA KEVTPA Kal VOTITOUTA, eVvWw TIPOPBAEPONnKe
Kal n ouvemiBAePn didaktopikwy Satpifwy (Om.m.: 1982-1983).

H Z0otaon og kaBe AEI EAKE, yia tn Slaxeipion kat alomoinon twv
KOVOUAIWV EMOTNHOVIKIAG épeuvag, eKTaideuong, KATApTIong, TEXVOAO-
YIKAG avamtuéng Kat Kavotopiag, evtaxbnke otnv idla Aoyikr. Q¢ oko-
¢ Tou EAKE opiotnke n Saxeipion kat d1a8eon kovOuliwv Tou mpo-
£pyovtal amd omoladimote TnNyn (6Yn idiwtikommoinong), Kabwg kat amod
idloug Mépoucg Tou Kal poopifovTal yia tTnv KAAuyn damavwy, omolou-
OnmoTe €idoug, Tou gival amapaitNTES yia TIG AVAYKEG EKTEAEONC £PYWV
EPEUVNTIKWY, EKTTAISEVUTIKWY, ETTILOPPWTIKWY, AVATITUEIAKWY, KABWC Kal
€pywv ouvexl{OPeVNS KATAPTIONG, CEUIVAPIWY Kal CUVESPIWY, TAPOXIS
ETOTNUOVIKWY, TEXVOAOYIKWYV KAl KAANITEXVIKWY UTINPECIWY, EKTTOVNONG
€18IKWV Kal KAIVIKWV HEAETWY, EKTENEONC SOKIUWY, UETPHOEWY, EPYACTN-
pPlaKWV e€eTACEWV Kal AVAAUCEWY, TTAPOXHC YVWHOSOTATEWY, cUVTAENG
PodIaypa®wV yia Aoyaplacpo Tpitwy, oXedlaouou Kal VAomoinong
EMOTNHUOVIKWY, EPEVVNTIKWY, TTOMTIOTIKWV KAl AVATTTUEIOKWY TTPOYPAp-
MATWV WE Kal AAWV CUVAPWV UTTNPECIWY, TTPOC O@eAo¢ Tou AEl (Om.m.:
1989). Ot mopol kal ot TNYEC Xpnpatodotnong tou EAKE Ba mpoépyovtav
am6 KovéuMa amé to MNMpoypappa Anpoociwv Emevéucewv aANd kat amod
XPNHUatoSoTAOELG, Xopnyie, dwpeég, kKAnpodoTruata Kal kKdBe gidoug
EIOPOPEC AT PUOIKA TTPpdowTTa, SNUACIOUC Kal IBIWTIKOUC POPEIC TNG
nuedammic 1 Tng aAodannc, tnv Eupwnaikr Emtponn kat diebveic Op-
yaviopoug, and mapoxr UTNEECIWV TIPOC TPITOUC, EUTTOPIKN EKUETAA-
Aevon Sikaiwpdtwy dtavonTiKic IdlokTNoiac, ekSOOEIC, TEAN eyypaPnC /
Sidaktpa, Mpocodoug amd Tnv a&lomoinon TwWV MEPIOUCIAKWY CTOLXEIWV
Ttou EAKE, kArt. MdAota, n Emtponr Epeuvwy kat Alaxeipiong tou EAKE
opiotnke w¢ S1akptd dpyavo evtog Tou AEl, Ba ocuykpotolvtav og KaBe
AEIl pe anogaon tou/Tng Mputavn kat Ba amoteholvTav Amd EKMPOOW-
TTOUC OAWV TWV TuNuATwv Katl Tov/TNV Avtimputavn Epeuvag, wg MNpoe-
6po (Om.m.: 1990). H Emitpornn Oa gixe wg appodiotnteg va emeéepydletal
TIPOTACELC TIPOC TN ZUYKANTO Tou AEl yia TV €peuvnTIKr Kal EMOTNO-
VIKI| OTPATNYIKNA TOU, va emikovpei Tnv MNputaveia kat Tn ZVyKANTO TOou
AEl 0TOV GUVTOVIONO TWV EPELVNTIKWY, EKTTAIOEUTIKWY, ETTILOPPWTIKWY,
avantulakwy Kal domwv épywv Tou AEl mou xpnuatodotolvtal Kal
ektehovvTal péow tou EAKE, kat va elonyeital oxeTikd e tn APn pé-
TPWV yla Vv €€ac@Aiion mOpwvV Tou, va anmodEéxeTal TG KABe eidoug emi-
XOPNYNOELS, xpnuratodotnoelg, Swpeég kal el0popég Tpitwv otov EAKE,
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Kal va kaBopilel Toug e181kOTEPOUC Opoug amodoxn Kat Siabeon g Toug,
va avalntei mnyég xpnpatodotnong tou EAKE kat va evepyei kdBe mpdén
7OV €ival amapaitnTn ya tnv e€ac@Aaiion mopwy, va Xopnyei umoTtpo-
@iec, oupEwva pe Tov 06nyo Xpnuatododtnong tou EAKE (Om.r.: 1991).

O véuog 4521/2018 tévioe, emiong, Tic Stadikaoieg aflohdéynong Twv
Epsuvntikwy Mavemotnuiakwy lvotitovtwy (EMI), emonuaivovtag Toug
Topeic alohoynonc Tng Asrtoupyiag Toug, SNAadr, Ta EMOTNPOVIKA TOUG
eMTeVYHATA, TNV €0VIKA Kal S1eBvn mapouaia katl avayvwplon Tou €pyou
Tou¢, TN S1ad00N Kal EUITOPIKN XPHON TWV ATTOTEAECUATWY TNG €PELVAC
mou Slevepyeital o€ auTtd, TNV OIKOVOULKA TOUG BlwolpndtnTa Kat TnV €mi-
Aoyny otpatnyikng toug (EAAnvikn Anuokpartia, 2018: 5876-5877). MNa-
PANANAQ, opioTnKe N cuotaon Kal Aeitoupyia og kaBe AEl kat og kaBe
gpeuVNTIKG popéa Emtpornmc HOIkNC kat Aeovtoloyiag Tng Epsuvac (EH-
AE) (Om.m.: 5883).

Oa npénel va onuelwBOei 6T1 av kal Atav SIAKPITEC Ol EMPPOEC TNG
ZTpatnylkAC TNS Atloafoévag, Pe Tnv EUPacn OTo TPiywvo TNS YyVWong (ek-
maidevon-katapTion, épEuVa, KAIVOTOWIA) KAl TIG TACEIS ISIWTIKOTIOINONG
NG avwtatng ekmaidevong, tav emiong SIAKPITEC Ol TTIPOOTIABEIEC EK-
ONUOKPATIOHOU TN AEITOUPYIaC TWV TTAVEMIOTNUIWY E TNV Katdpynon
Tou ZupPouliou Kal TO SIKA{WHA CUMHETOXAG TWV POITNTWV/TPIWV OTA
EKAEKTOPIKA OWHATA YA TNV EKAoy opydvwy Sloiknong AEI kat ek\oyrig
TOUu¢ 0Ta 6pyava autd (EA\nvik Anuokpartia, 2017: 1959-1971). Qot6-
00, apydTEPQ, OTO TTAAICLI0 TOU VOUOUL 4692/2020, 0TO CWHA EKAEKTOPWV
Tou/tn¢ Mputavn kal Twv Avtimputdvewy Ba ocuumepdauavovtay pévo
o1 KaBnynTéc/kabnyrtpleg OAwV Twv Pabuidwv Kat ol uTTNPETOUVTEC/OU-
oeG Aéktopeg (EANANVIkA Anpokpatia, 2020: 2032). Emiong, o idtog vopog
nipoéPAene tn Suvatdtnta ta AEl va Slopyavwvouv mpoypduata 6TIou-
SWvV TPWTOU KUKAOU o€ £évn YAwaooa (zevoyhwaoaoa lNpoypduuata Zmou-
Swv - ZMM%), Ta omoia Ba evtdooovtav oTov oTPATNYIKO oXeSIA0UO TOU
AEl, kat Ba ameuBuvovtav amokAEIoTIKA o€ AANOSATTOUC TIONTEG XWPEWV
ev1OC f ekTdC Evpwmaikic Evwong (O.m.: 2037-2038).

MoAAd and ta mpoavagepBévta (nTripata, 6nwe autd tng Siebvoroi-
nong, TnG 61d Biouv ndbnong, TN mpowbnong TNE €peuvac, TNE KAIVOTOI-
aG Kat TnG aploteiag, Tng dtao@aiong Tng moldtntag Kat tng Aoyodoaoiag,
kal 18laitepa ¢ pEiwong TNG KPATIKAG XpnuatodoTtnong He Tn ouvOe-
on NG TEAEUTAIAC YE TA ATTOTEAEOUATA TNG TIOTOMOINONG, KABWC Kal
NG ouvdeonc TNC ekmaideuonc Kal TNE EPEVVAC UE TNV ayopd Epyaciag,
gvtomioTnkav oTov vopo 4653/2020, oto mAaioto Tou omoiou n AAIM pe-
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Tovopdotnke og EBvikn Apxry Avwtatng Ekmaidevong (EOAAE). Amooto-
A tng EOAAE opiotnke: a) n cupfoAr tng otn Stapdppwon Kat uhomoi-
non tNS €BVIKAC OTPATNYIKAG YA TNV avwTtaTn ekmaidguon Kal oTnv Ka-
Tavoun TNG emixopriynong twv AEl kat B) n aloAdynon kal motonoinon
NE moloTNTaC TNG Asttoupyiag Twv AEI (EN\nvikn Anpokpartia, 2020: 53).
Emiong, ovotdBnke Avwtato ZupfoUAlo, we avwTtaTo S1oIKNTIKO Opyavo
¢ EOAAE, pe appodiotnteg va elonyeital otov/otnv umoupyod Maidei-
ag: a) To MPOYPAPKA €BVIKAG OTPATNYIKAG Yia TNV avwTatn ekmaideuon,
) TIC TPOYPAUUATIKEC CUUPWVIEC TOU uTToupyeiou Maideiag pe To KABe
AEl, y) TnVv idpuon, cuyxwveuaon, KATATUNON, KATdpynon, Hetovouaaia
Twv AEl kat Twv empépoug akadnuaikwy povadwv toug, 8) mpoTdoelg
yla tn ouvexr Slao@Aiion UPNnANE ToLOTNTAG OTNV avwTtaTtn ekmaideuon,
€) TIPOTACELC KAl PETPA Yia TNV evioxuon ¢ SieBvormoinong twv AEL 2to
mAaiolo TNG anmooTtoAng TG EOAAE yla tnv Katavopr Tng Emxopnynong
Twv AEl, oplopéveg amd TI¢ appodlotnteg Tou AvwTtatou ZupfouAiou
opiotnkav va givat: a) n eloynon otov/otnv umoupyod MNaideiag Tng Ka-
TAVOMNC TOU ETAOIOU GUVOAIKOU TIPOUTTOAOYICHIOU ETTIXOPNYNROEWY OTA
AEI, Tou omoiou to 20% va katavéueTal pPe Baon Toug Seikteg moldtnTac
Kal EMTEVYUATWY KABe 16pUuuatog, B) n mapakoAolONON CUCTNUATIKA
¢ mopeiag petaBaong twv amogoitwv twv AEl otnv ayopd epyaoiac, y)
n €lorjynon otov/otnv unoupyo Maideiag twv enikalpwyv k&b popd Kpl-
TNPEiwv Kal Tou TPOTIOU KATAVOUNG TNG KPATIKNAG EMYopriynong ota AEl
(Om.m.: 56). MapdaA\nAa, ouoTtdBnke ZupPoulio Aflohdynong kat Mioto-
moinong (Om.m.: 53), appodidTNTEC TOU OToiov opicTNKAV: a) N afloAoyn-
on Twv AEl kat Twv empépouc akadnuaikwy Kal EPEVVNTIKWVY TOUC HovA-
Swv Kat n moTtomoinon av mANEoUV Ta KPLTHPLA 0pYAVWOoNG TTPOYPAUUE-
TWwV ommoudwv TTPWToU, SEUTEPOU Kal TPiTou KUKAOU, ) n miotomoinon To
apyoTtePO KABE MéVTE €T TNG MOLOTNTAG: AA) TWV ECWTEPIKWY CUOTNUA-
Twv Slac@daiiong Tng molotntag twv AEl, BB) Twv mpoypappdTwy omou-
SWV TWV TPIWV KUKAWV avwtatng ekmaidsuong, Twv mpoypaupdtwy Sid
[Biou pdbnong, €€ amootaocewc ekmaideuonc, NAEKTPOVIKAC Habnong, Ka-
Bwc Kal Twv TPoypaARdTWY cuvepyaoiag e AMa eKTTAOEVUTIKA 1 EPEV-
vNTIKA 16pUpata NG NUESATTAC 1} TNG aANoSATAC, Y) N TIIOTOTTOINCN TWV
VEWV TTPOYPAUMATWY orToudwv Tiptv TNV évapén Tng Aeitoupyiag Toug, 8)
n Sievépyela Bepatikwv alodoynoewyv Twv AEl Kal Twv emuépoug aka-
Snuaikwv Toug povadwy omwc, 18iwe, yia Tn oTpatnyikn dieBvomoinong,
NV 106TNTA TWV QUAWY, TNV TTPOCRACcN TWV ATOUWV HE avamnpia, TV
ATTOPPEOPNON TWV ATTOPOITWVY OTNV ayopd pyaciag, To TEPIBANOVTIKO
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amotunwua kdbe AEl, Tn Stlaopdiion Tou akadnuaikou mepiBallovTtog,
TNV aVAmTuén mPoyPARHATWY NAEKTPOVIKIAG HdBnong kat Sia Biou pndbn-
ong, TNV avantuén Twv Pnelakwyv SeEIOTATWY TWV QOITNTWV/TPIWV Kal
TOU TIPOCWTIIKOV), €) N €kdoon odnyou moTtomoinong Kal a§lohdynong pe
EIOIKOTEPEC AEMTOUEPELEC YIa TNV eapHoyn Twv Stadikaotwv aflohdyn-
on¢ kat motormoinong Twv AEl (Om.m.: 56).

Lupnepaopata

>uvoyilovtag, N HETATOMION armd TNV 1I00TNTA EKMAISEUTIKWY EUKALPLWV
oTNV MoIOTNTA ATAV CUPPWVN UE TN VEOPINEAEUOEPN OTPOPL OTIC TTO-
AITIKEC yia TNV avwTatn ekmaidevuon otnv Eupwmn kal eKPPACTNKE HE
TNV €UPacn OTNV OIKOVOIKH ATTOTEAECUATIKOTNTA KAl TIG EKPOEC, TOV
TTIEPLOPIONO TWV damavwy (UTToXWPENOoN TWV Kpatwv pdvolacg), Tnv €a-
ToMikevuon TG euBLUVNC yla ekmaideuon, Tov éAeyxo amd amoéoTaon, TN
dnuioupyia Tou kateuBuvopevou amd TNV ayopd TTAVEMIOTN IOV, TNV
EMAba, o vopog 4009/2011 cuvéxioe TIC TTOMTIKEG TTOU TTpowbnoav ol
TIPoNyouuevol vopol (vopog 3374/2005 kat vopog 3549/2007), ot omoiol
gixav 6exBei emdpdoelg kupiwg amod tn Atadikacia tng MmoAdvia. Ot ro-
AITIKEG QUTEC EXOULV TIEPLYPAPEL IE EVVOIEC OTIWC ElValL N «TTAVETTIOTNUIOKA
TTAPAYWYLIKOTNTAY, N «AVIATTOKPION OTNV ayopd», n anddoon PeyaAu-
TEPNG «SIOXEIPIOTIKAG AUTOVOUIOG» OTA TIAVETTIOTAMIA YIA VA IKAVOTIOL-
NOOUV GUYKEKPIUEVOUC TTPOKABOPIoNEVOUC OTOXOUC, N «afloAdynon», n
«hoyodoacia» kal n Slac@Aaiion NG «molOTNTACY, TO «UOVTENO TOU KPdA-
TOUG TToU eMBEWPED» N TO «KPATOG-a&loAoynTr Gy, 0 «akadnuaikog kari-
TOAloUOCG» (Mpodkou, 2008: 76-106). O1 évvoleC auTEC oLVEEBNKAV WE TIC
KATELOUVOEIC TNG ZTPATNYIKAG TNS Atloadvac (oplopéveg amd Kovol Ue
™ Aladikacia tng MmoAdvia), Snhadr, pe tn Stac@dalion TnS moloTNTAC
kal tn Aoyodoaoia, Tnv mpowBnon tn¢‘véag Snuooiag diaxeipiong, tn pei-
wWon NG KPATIKAG XpnHatoddTnong Kat tn ouvdeon Tng XpnuHotodotn-
oNng¢ He Ta anoteAéopata TnS afloAdynongc, Tn ouvdeon Tn¢ ekmaidsuong
KAl TNG €PELVAC UE TNV ayopd epyaciag, TNV mpowbdnon tn¢ épeuvac, TNG
KalvoTouiag kal TG aptoteiag, TN SIEMOoTNHOVIKOTNTAC, TNG S1d Biov pd-
Bnong kal Twv MOAITIKWV TMOTOToiNoNG, AANA KAl PE TNV KIVNTIKOTNTA, TV
EAKUOTIKOTNTA Kal TN S1EBvoroinon Twv eVPWTATKWY TTAVETTIOTNHIWV.

O1 81eBveic auTéc embpAoelC evTomioTnKavV 0Tov Voo 4009/2011 pé-
oW PUBUIcEWV OTIWG Eival Ol CUPPWVIEG TIPOYPAUUATIKOU oXeSLaoUoU, N
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moTomnoinon (ouvdedepévn pe TN XPNHATOSOTNON) TWV TIPOYPAUHUATWY
omoudwv Kal Twv I§pupdtwy and Tnv AAIT, n éykplon tou Opyaviopov
KABe 16pLATOC Kal 0 OPIOUOC TOU ZUBOoUVAIOL W opydvou Tou 1I§pUua-
T0¢, N i6puon NIMIA pe TN HOPPH AVWVLUNG ETALPEIAG yia TNV a&lomoin-
on Twv MépwV ToU 1I86PUHATOC (TTPOEPXOMEVWVY ATIO «KABE ANAN TINYr»
MEPAV TNS KEVIPIKNG KUPBEpvnonc), n xpnuatodoétnon twv AEl amd tov
KpaTiko mpolmoloylopd Bdoel kpitnpiwv kat SeikTwv (cUvdeon TnS Xen-
patodotnong e ta anotedéopata TnG aglohdynong), n Asttoupyia Mpa-
@eiou kawvotopiag kat Slacuvdeong, n BeopoBétnon Kévipwy Aploteiac.
EmmnpooBétw, Toviotnkav mepaitépw ot oAITkEG SleBvomoinong tou
eMnVIKoU MavemoTtnuiov (MapdAAnAa He AUTEC TNE KIVNTIKOTATAG KAl
NG EAKUOTIKOTNTAC), AAAA Kal Ol TTOAITIKEC TTIoTOToINoNG TNG MABNnong
(uéow TNG yevikevuong Tou ECTS kat kupiwg TN elcaywynig tou EQF). O1
TOAITIKEG TIoTOTIOINONG TNG HABNONG —TTAPAANAA YE TNV €Upaon OTN
O1d Biovu pabnon- mpowBnoav TNV «EMayyeAUATOTTOINCN» TNE AVWTATNG
ekmaidevuong yla va avtamokplOei oTic avdykeg TN ayopdg, o€ éva OAo
Kal TTo avTaywvioTiko S1eBvég mepIBANov (Yla To OXETIKO {ATNUaA TNG
éupaonc otnv avantuén twv Se€loTATWY TWV POITNTWV/TPIWV Yid TNV
ammaoXoANoIHoTNTA TOUG, BA. Prokou, 2008: 387-394).

BéBata, ol moATikéC TToU ouVEEDNKAV TTIO AUEDA E TA PETPA TNC ON-
MOGIOVOMIKNAC TIPOCAPUOYAS KATA TNV TTEPIOSO TN OIKOVOUIKNAG Kpiong
NTAV QUTEG TTOU AVAPEPOVTAV GE OUYXWVEVUOELG, KATATUAOELG, UETOVO-
paocieg kal katapynoelg AEl, ZxoAwv kat TUNUATWY, Kal HETABOAAC TNE
€dpac Toug, yia Adyoug «e&opBoloyiopous (BA. Mpokou & Maotag, X.Nw.).
Emiong, Ba mpénel va emonuaviouv ot SUoKoAieC evapuoviong TnG EA-
A&dag oTIG OTOXEVOEIG €VOC TIPOYPAUUATOC TONTIKAG (Stac@daAiong
TTOLOTNTAC) TTOU UETAPEPONKE ammd To LTTEPEOVIKO TAaioto (BA. Ztapéhog
K.ouv., 2015: 182-193).

O1 81bveic embpdoelg eviomiotnkav €miong otov vopo 4485/2017.
EvioxuBnke n SIEMOTNHOVIKOTNTA TWV TTPOYPAUMATWY oTToudwy, N omoia
ouvdéBnKe woTOOO e TIC TPOWOOUEVEC OUYXWVEUODELC. MpowBnBnke
n ouvepyaoia pe AAa ekmatdeuTIKA 1IOpUHATA KAl EPEVVNTIKOUG POPEIC
otnv nuedarmn kat otnv arlodarmr, evw 660nke n duvatdtnta Slopyd-
vVWoN¢ MMpoypappdtwy omoudwv o £Evn YAwood. Avagopd €yIve, €Ti-
oNng, OTIC TOTWTIKEC PoVASEC 0T TTPOYPAUATA OTTOUSWV TTPWTOU Kal
SelTepou KUKAov. Ta AEl Ba pmopouoav va Siopyavwvouv SIETH TTpo-
ypdupoTa emayyeAHaTIKnG ekmaidevong emmédou 5 (apyodtepa KEE, oto
mAaiolo Tou vopou 4521/2018, pe TNV €V OUVEXEIQ AVAOTOAN Asttoupyiag
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TOUG e Tov VOUo 4623/2019). Opiotnke Avtimputavng Epsuvag kat Aid
Biou Ekmaidevonc kat 16puBnke KEAIBIM e teTpastr avantuélako mpo-
YPOUUATIONO. 2€ APKETA ONEia TOU VOPOoU €ylvav avagopég otov Op-
YQVIOUO Kal Tov EcwTepIko Kavoviouo, 0TIC CUUQWVIEG TTPOYPAMUATIKOU
oxedlaopol Kal oTi¢ Sladikaoiec eoWTEPIKNG Kal eEwTEPIKAC aflohdyn-
onc¢ kat Staocpaiiong tng motdtntag tou Idpupatoc. MNépav Twv Spdocswv
NS MOAIM, opiotnke n e€wtepikn akadnuaikr afloAdynon twv MM kal
Twv SidakTopikwv omoudwv KaBe XxoAAg va Sievepyeital amo e§apeln
EXE. MpofAépbnkav cuyxwveloelg Kal katapynoelg AEl, TxoAwv, Tun-
patwv Kat Topéwy, evw otnv iépuon MM avagépbnkav «tuxov TéAn
@oitnong», Y eISIKN WoTOCOo aITIoAGYNoN aAAA Kal HE El0AYwWYH KOWVW-
VIKWV KPITNEIWV yia armaAAayr @oitntwv/Tplwy amo autd. MapdAinAag,
XOPNYOUVTAV UTIOTPOYIES, EVW 0L SIOOKTOPLKEG OTTIOUSEC TIPOCPEPOVTAV
Swpeav. Hrav, Mooy, kupiwg ta KEAIBIM mmou 6a avthovcav mdépouc
arné tov 101wTIkS Topéa. H idpuon twv AZAEE cuvdéBnke pe Tn ouvep-
yaoia AEl kat EK (pe éugpaon ota péoa Kal TIG TTNYEG EVPECNG TOPWV YA
Vv avantuén toug) yia Tnv avdmtuén tng MNepipépetag. Eupaon amodo-
Bnke otnv avantuén TNG KPITIKAG IKAVOTNTAC Kal TwV Se€IOTATWY TWV
@OITNTWV/TPIWV, OTNV ATTACXOANCIHOTNTA TOUC (T.X. UTTNPECia cupBou-
AeuTikig otadlodpopiag) kat otn SIaPOPPWON VEWV EPELVNTWV/TPLWV.
MNa tnv mpowbnon Tng épeuvag Kal Tng Kalvotouiag, Baputnta 660nke
otov SeUTEPO Kal oToV TPiTo KUKAO omoudwv. H cluotaon os kaBe AEI
Tou EAKE Ba ocuvéBale otn Siaxeipion kat a&lomoinon Twv KovSuAiwv
EMMOTNUOVIKNG €PEUVAC, eKTAIBELUONC, KATAPTIONG, TEXVOMNOYIKAG avd-
nTuéNg Kal KavoTouiag, evw ot Tépol Kal ol TNYEG XPNHatoddTnor ¢ Tou
Ba mpoépyovtav 1000 amo Tov SndoLo 600 Kal amd Tov IBIWTIKO TopEq.
310 mAaiolo Tou vopou 4521/2018, toviotnkav ot Stadikacieg a&loAoyn-
ong twv ENI kat n ovotaon os kaBe AEI EHAE. Zta téAn tng dekaetiag,
ouVéxioav va TipowBouvTal ol TTOAITIKEC TNG TTPONYOoUEVNG TiEpLoSou.
O vopocg 4692/2020 kavomolovoe {ntrinata mepaitépw diebvomoinong
NG avwtatng ekmaidevong péow tn¢ duvatotnrag dnuiovpyiag Zevo-
YAwoowv MNpoypappdtwv Xmoudwy, al\d meptdplose TN SNHOKPATIKA
Sladikaoia ekAoyri¢ Twv opydvwy Sloiknong Twv AEl, pe Tov amokAelouo
TWV @OITNTWV/TPIWV ard Tn CUPHETOXN TOUG OE AUTA. 2TO TTAGIOLO TOU €V
AOYW vOuou, evioXuBnkav ol TTOMTIKEG TIIOTOTTOINONG HEOW TNG oUOTA-
ong¢ Kat Asitoupyiag Tou Avwtatou Xupfouliou, w¢ avwtatou SioiknTi-
KoU opydvou tn¢ EOGAAE, kabw¢ kat Tou ZupPouliou A&lohdynong Kai
Motomoinong. I18laitepn épgaon 666nke otn oclvdeon TG ekmaideuong
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UE TNV ayopd epyaciac, KaBwc Kal oTn cUVOEDN TWV ATTOTEAECUATWY TNG
moTomnoinong Ye TN xpnpatodotnon.

KataAnktikd, n eMN\nvikr vouoBeaia tng dekaetiag Tou 2010 cupow-
vouoe e tn ouvdeon tou EXAE pe tov EXE (cuvavtnon tng Aladikaciag
™S MmoAGVIA e TN ZTPATNYIKA TNE AloaBovag) Kal XapakTnpioTnke amd
TNV £UPaon OTo TPIYywWVo TNE YVWOon¢ Kal Tn ouvdeon W TNV ayopd ep-
yaociag. Ot TAoEIC IBIWTIKOTIOINONG HTAV EUPAVEIC, TTAPONO TTOU CUVEXIOE
va Sdlatnpeitat (av kat 6xt mMApwg) n dwpedv @oitnon. B¢Bala, o1 dYelg
18lwTIKoToiNoNC, KE TN AoyIKA TNG SIapdpPWaoNng TOU «KATELBUVOUEVOU
and Tnv ayopd» MNavemotnuiov, ixav apxioel va mpowBouvtal and tnv
PO Kpiong emoxrj, S1eUKOAUVOVTAC £TOL TIG EMITAYEG PEIWONG TNG KPATI-
K¢ Xpnpatodotnong o kaipoug kpiong.
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European higher education policy and its influences in Greece,
before and during the economic crisis

ABSTRACT

The argument of this article is that the shift from “equality of educational opportunities” to “quality” in
higher education in Europe has been expressed through the emphasis in economic efficiency/effectiveness
and university “output’, reduction of state funding, attribution of the responsibility for learning to the
individual, state control from a distance, the creation of the “market driven” university. These policies have
been promoted by the Bologna Process (European Higher Education Area) and the Lishon Strategy (European
Research Area), which have influenced member-states (e.g. Greece) and have thus “facilitated” imperatives
of cuts in expenditure on higher education at times of crisis.
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