Alebvng ekmaideuon kat veopIeAeuBepIOAG:
Beapol, MOMTIKES, 0XE0€lg e€ouaiac

>tadpog Modtoog M

MEPIAHWH

H eknadeutiki} Motk dev eivat MAEOV amoKAEIOTIKT apuodidmta tou €6voug kpdtoug. Meydhot die-
Bveig opyaviopol kat dlakpatikoi BeOpOL, 0TOUS OMOIOUG AVIKOUV Ot TIEPLOOTEPES XWPES, Elval TWPA Ot
QOPEIS ekeivol evTGg Kat dia péoou Twv omoiwv XapdooovTat ot KUPLES KATEUBUVOELS TwV EBVIKWV EKTICL-
OEUTIKWV TIONTIKWV.

To Keijievo autd amoteel pa avdokormon Kat avdAuon e eKnadeuTiKNG TOATIKAG Twv B0V di-
£BvoUg dtakupépvnong amnd m dekastia Tou 1980 pExptL onpepa. ZTOX0C ToU £ivat va Katavenoet KaAJtepa
10 pOAO TOUG O€ |id €MOX1 TOU QUTGS EavaoulnTetal e aopy T ONUEPLVI| OIKOVOUIKT Kpiom. To dpBpo
g€e1dlel Tov TPoMo MYNg anopdoswv atnv Maykdopa Tpdmela kat 10 AeBvég Nopopatikd Tapeio, Tov
MaykGopto Opyavioud Europiou, tov 00ZA kat v Eupwaiki Evwon kadBwg kat 0 13€0A0YIKG uriéBabpo
TWV PETAPPUBIOTIKWV PETPWV TIOU TIPowBoUV 0Tn dieBvi exnaideuan.

Eioaywyi

O1 1otopikol Tov péAAovVTog Ba pémel va Bewproovv ta £t 1978-1980 wg
OpOGNIO GTNV TOYKOGLLO OUKOVOLIKY Kol KOW®VIKY 1otopia, Aéel o David
Harvey oto Biiio tov XZdvroun lotopio tov NeopileievOepiauod (2005). Eivor
70 S1oTNHE KOTA TO 07toio 1 X1 vmod T diktatopio Tov Augusto Pinochet,
ot HITA pe mpoedpo tov Ronald Reagan, to Hvopévo Baciieo pe mpwbo-
movpyo tn Margaret Thatcher kot to Koppovvietikd kabeotmg g Kivag vrd
tov NTEVYK ZE100TVYK, 0VOOEKVOOVTOL GYEOOV TAVTOYPOVO. MG TO. EMIKEVTPO.
1OE0LOYIKMV LETATOMICEMV KOl AVAKOTEVOVVGEMY GTIV OIKOVOLUIKT TOALTIKN
mov éuedde va efamhmBoldv Tig emdpeveg dekoetieg og OAo tov koopo.! TIpo-
KELTOL Y10, TNV TAVTOYPOVT GYEOOV EQUPLLOYT TOV aPYDV TOL VEOPILeAgLOEPL-
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GOV oTNV owovouia, Tng Weoloyiag mov eEvpvel v ‘€levbepn ayopd’ Kot
T0 ‘€AevbepPo EUTOPLO’, TIG OTOUIKES EMLYEPNUOTIKES EAEVOEPieg Kot 0e&10TN-
TEG, KOl TOV OVTOY®OVIGUO Kot Oempel mmg o1 KpaTIKES TapEUPACELS TPETEL VL
mepropilovtar 6To ELAYIGTO YIOTL TAPAUUOPPDVOLV TN AEITOLPYIN TNG OYOPUC.
H veopilelehBepn otkovopikn TOMTIKT GLVIGTOL KUPIOG GTNV 101w TIKOTOIN-
01 EMYEIPNOEMV KOWNG MPEAELOG, TNV amedevbipwan Tov deBvovg epmopion
KOL TOV ENEVOVGEMV KOl TNV amopdOuIon TV XPNUOTOTICTOTIKGOV dpacTnpl-
ottav. To TpinTuY0 CVTO EMPOKELTO VO YIVEL TAL ETOUEVO XPOVIO T OLKOVOLLL-
K1 0pBodoio oTIG TEPIGGATEPES YDPES TOV KOGLOV 1) 0TTOio dSNUIOVPYNOE TIg
ouvOnKeg Yoo TNV aveEEheyKTn kepdookomia oTig debvelg ypnpatayopés, He
GUVETELD, TN XPNULOTOTIOTOTIKY Kpiot Tov 2008 Kot o oelpd e0vikdv otkovo-
UIKOV KPIoEMV, LE YOUPOUKTIPIOTIKOTEPT) TNV EAANVIKTY].

H e&dmioon tov veopilelevBepmv moMTIKOV B0 NTaV SVGKOAN YOPIg
NV VBETNON Kot TPo®dONGT TOVG 0d TOVS PEeYAAOLG dlEBVEIC OpYaVIGUOVG.
Onwg &rovv vroypappicet kot o Harvey (6m.m.) kot o Stiglitz (2002) o veoot-
AedhevBepiopdg d1eicduoe 6 OAOVE TOVG LeYALovs diebveig opyavicpove, TG0
VIO TNV Qe igon Tov kKuPepviocemv tov HITA kot tov Hvopévov Baoiiei-
oL Kotd T dekoetio Tov 1980 660 Kot e TV EMIdPAON TOL ACKNGAV Ol VTTO-
OTNPIKTEG TNG “ehevbepng ayopds’ ot omoiotl Kotélafav kaipleg Bécelc o€ av-
TOVG TOLG OPYAVIGHOVS. ATd TNV TtEPindo exeiv o1 diebvelg opyaviool £xovv
LGYVPOTOWGEL GTULAVTIKA TNV ENLPPON TOVG GTOV KOGHO. Apkel kat’ apydc va
avoAoyloToOpe 0Tt omd tao 192 kpdtn mov avayvopilovior and tov OHE, ta
187 etvan péAn tov Atebvoig Nopopatikod Tapeiov (ANT) ko g [oyko-
opag Tpaneloc, ToV Yvoot®dv o¢ didvpmv opyavicpoyv Tov Bretton Woods,
g tomobeciag mov WpvbnKayv to 1944. O Iaykocuiog Opyavicudc Eumopi-
ov (ITOE), amapBuei onpepa, petd t I'evikn Zopewvia Eumopiov kot Y7n-
peowwv, t yvoot) GATS (General Agreement on Trade and Services), 153
KPATN-HEAN, VD apkeTd aAla mepyévouv Evtaln. O OOZA (Opyaviouog yio.
mv Owovopuxn Xovepyaoio kar v Avarroén) mephopufavel 31 kpdn-péin
GT0 OTTOT0. OILMG OVAKOVY Tol 2/3 T®V TPOIOVTIOV KoL DINPEGLDY TOV TAPAYO-
VIOl ToyKOo oG, evd cuvepyaleton pe GAla 70 KpATn Kol 0pyoviIGHODSG TOL
TOPOKOAOVOOVV TIG avapOpPES KO TIST GLGTAGELG TOv. XtV Evpdnn onpovti-
KOTEPOG €tvat 0 porog g Evpwnaixkng Evwong, n omoia BERara dev eivon die-
v opyovio OGS OAAG oL IGTOPTKG KOVOPOIVIG OLOKPOTIKY] OVTOTNTO TTOL TTE-
PLAOUPEvEL TAEOV MG LEAN TNG TIS TEPLOCATEPES YDPES TNG NTEIPOL.

To 611 6Aot 01 Tapamdve debvelg Beopol Tpowbolv e Tov éva N Tov GA-
AO TPOTO TIC TEAEVTOUEC OEKAETIEG TN VEOPIAEAEVOEPT] OIKOVOLUIKT TTOATIKY €1~
val yevikd yvootd. H enidpacn Opmg Tov ackovV 6TV EKTUOEVTIKT TOAITIKN
TOV YOPOV-UELDY TOVS EIVOL AYOTEPO YVOGTN, 0V Ko ToAd onpovtikr]. H o~
ykooua Tpamela, Adyov ydpm, eival oUEPR O HEYOUADTEPOG OOVEIODOTNG EK-
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TOLOEVTIKMV TPOYPOUUUATOV GTOV KOGUO, T 0Toio epaprolovial 6e mEPImTov
85 ympeg, mavta og cvvepyosio e To OavELOO0TIKA Tpoypappata tov ANT.
Y11 dekoetio Tov 1990 ta ddveta TG avtimpocsoreday To 27% tov e®TEPIKOD
daveiopot kat 1o 40% g cuvoAkig fondetag yio TV ekmaidevon Tov TopE-
yeto amd diebvelg opyavicpovg maykoouiong (Jallade k.¢, 2001). Qotéc0 o1
apdpol avtol Aéve Alya yo tnv mpaypatikn emppon g Hoykooog Tpdme-
Cog kabdc PEPora kKo Tov, emiong dovelodotn, adehpov ANT: amd ™ oTiyun
7oV o1 ‘didvpot’ eykpivouv Eva ddvelo, 1 davelonTTplo xdpo. Oempeitar owko-
VOUIKA kol ToATikd a&omiotn debvdc Kot ovtd Kivntomotet ddveln, dwpeg
KOl KOVOUALO 0O GALOVG OPYOVIGLLOVG KO XDPEG € Ouepn Paon — mavta pe
Opovg ka1 TPoVTOHEGEIS TOV EMOPOVV AUEGH 1 EUUEGH TNV EKTOOEVTIKY TNG
moltikn. [Mapopown enidpaon aokel kot o [TOE, oyt pe ddveln PERara, aArd
HE TNV KOTAPYNOT S0GLOAOYIKOV PPUYU®Y Kol TO (EMAEKTIKO) GVOLYLLOL T®V
EYYDOPLOV AYOPDV OTIG poEC kePaAaiov. Avtd yivetan kupimg pe t GATS, pe
Baon v omnoia, mpowbei TV Katdpynon SUCUOV KOl TEPLOPIGUDV OYL LO-
VO GTO EUTOPLO OAAG KOl OTIC VIINPECIES, 0TS 0moieg Bempel OTL avnKeL Kot
N exnaidevon. O OOZA, yvootog pe to ddonpo niéov PISA (Programme
for International Student Assessment - Tlpoypappo yio T Atebviy A&loloyn-
on tov Mabntdv), petpdet Tig LodnTikég emdocelg Oyl LOVO GTIG YOPEG-HEAN
TOV OAAG KO G€ OPKETEG AAAES YDPEG, TOV GTO GUVOAD TOVG GLYKPOTOVV TO
90% g maykoopog owovopiog (Ischinger, 2007). Me Tig cuykpicelg emdo-
CEMV, TNV KOTOOKELN SEIKTAV, TG eKOEGEIS Kot TIC GVGTAGELS TOV ML TAVTOG
ekmotdevTikol emotTov 0 OOZA emdpd ATOPACIGTIKA GTNV TOPUYWOYT| EK-
TOOEVTIKNG YVMOONG KOt LETAPPLOOCTIKAOV HETPOV EVTOS MM Kot EKTOG TV
AOPOV-UELDV TOV.

Oocov apopd otnv Evponaikn ‘Evoon, 1101 and ta téAn ¢ dekaetiog Tov
1980 o tote TpOEdpOc ¢ Evponaikng Emtponng Jacque Delors dwoknpvo-
oge e mepnedvia 6t 80% g eBvikng vopobesiog oto KpATN-UEAN TAOLGLO-
VOTOV 0O GUVONKES, KOVOVES Kol VOLIKEG pLOIIGEIS TOV SIOUOPPOVOTAY Ot
tovg Beapovg e Kowomntag (BA. Wallace, 2000, oel. 4). Av tote ap@éfoiie
KOVEIG Yoo ovtd, dvokoAn Bo LTopoHoE v To KAVEL CHEP, HETA TN ZuvOn-
K1 100 Mdaaotpiyt/Apctepvrap oty dekoetioo Tov 1990 kot ™ “ZvvOnkn g
Awafovag’ 1o 2007. E&lcov dhokola Bo pmopovce kaveic vo 1oyvptoTel 0Tt
N EKTOLOEVTIKY] TOMTIKY, 0T1G Heiloves KatevBuveEels g, eivol AmoKAEITTIKA
ebvicn, Witepa petd ) ‘orpatnykn g Acapovos’ to 2000, Tov ‘evpmma-
K6 ekmTodELTIKG YDOPO’, TNV (TOV-EVPOTAIKN) ‘dradikacio TG MToAdvia’ Kot
70 ‘mhaicto yio T dte fiov pabnon’. Eival cagéc mmg ta evpomaikd EKTOdgL-
TIKG GUOTILLOTO, OV KoL OEPOVV TA IOLOUTEPO YOPUKTNPIOTIKE TOV KOWVOVIDV
oT1G 0Toieg avikovv, Tifevtal mAéov VIO TG KaTeLOHVOELS TOV opilovTal amd
kot dStopésov e Evponaikng Evoongc.
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To kelpevo avTd GKOTO EYEL VO TEPTYPAVYEL KO VO, OVOAVGEL GE ALOPES YPOLLL-
UEG TNV EKTOLOEVTIKT TOALTIKT] TOV HEYAA®V S1EBVOV 0pYOVIGUOV Kol OEGUOV
d1ebvoic drakvPépvnong? amod ) dekoetio Tov 1980 uéypt onuepa, Tpooma-
OmdVTOGg Vo KOTOVONGEL TO POLO TOVG GE oL €0y oV awtdc Eavacvinteital
UE OPOPUN TNV TOYKOGHULO OIKOVOUIKT] KPioT Kot EW0IKOTEPA TNV EAANVIKY.
10 TpMTO PEPOG M ovdAvon eotidletal otig oyéoelg eovaiag pe Pdon Tig
omoieg AUPAVOVTOL OTOPACELG CYETIKEG HE TNV EKTOLOEVTIKN TOMTIKY OO
OAovg ToVG Tapamave Becpobs. XTo devTEPO pEpog e€etaletan 1 mpomOnon
Ao PLEPOVG TOVG UETOPPLOCTIKGOV HETPOV 6T BVIKE EKTOOEVTIKG GVOTH-
pato wov oyetifovral GAAOTE dpeca Kot GAAOTE EPIESO LLE TNV VEOPILEAEVDE-
PN TOALTIKT] TOVG GTHV OIKOVOLLIOL.

Ix€ocic eouaiag Kai AqPn anopdoswv

Amotelel Kown Topadoyn HETOED YootV peretnt®v (m.y. Touraine 1997,
Castells, 2004, Beck, 2005, Held, 2006) 611 onpovticég amopdoetg yio m (on
TOV TOAMTOV dev Aopfdvovtal amd TOLS amodVVAUMUEVOVS TALOV £0ViKoVg
Beopohg TG AVTTPOCMTEVLTIKYG ONUOKPOTIOG OAAL EVTOG TV dEBvmv op-
yoviopov kot Beoudv dtakvBépvnong. Ot diebveic Beopol dev cuviaTohy on-
UOKPOTIKEG OAAG ‘OIKTLOKPATIKES” SOUEC AYNG ATOPAGE®MV, Y10 VO, XPTGLLO-
momoovue tov 6po tv Bard ko Séderqvist (2002). Ta eBvikd kpdn ompi-
Couv e TN CUUUETOYN TOVG OVTEG TIG OOUES KOl VOULILOTOIOVV TG OTOPAGCELS
TOVG 6TOVG TOAITEG TOVG. O dtebvelg, ko vITd pia Evvola vepedvikoi, Beopol
StakvPépynong eivar pe Gl Ady1o 1 EKPPOGT) KOl TOVTOYPOVO Ol TPOTOY®-
VIGTEG 1] O10pOVAV KoL [T SNUOKPOTIKOV S1001KAGIOV AYNG OTOPAGE®DY Ot
0To1eg £XOVV GNUAVTIKO OVTIKTVUTIO GTIG GUUUETEXOVGEG XMDPES KOl GTOVS TOAL-
TG TOVG. O1 TOMTIKEG OMOPACELS Y10, TNV EKTTOIOEVGN OEV ATOTELOVV, OTI™S Ot
1oYLPIOTOVLE TTOpaKaT, &aipeon.

O TIOE oamotekel yopoKTNPIGTIKN TEPITTOOT 0VTOD TOL €100VG TV 0~
SKOCIOV MYMG amoPACE®DY, KATL TOL LAPTLPEITOL amd TNV OAN Topeio Kot
ta amoteléopato g GATS katl Tov ToALAPIOU®V GUVOSEVTIKMOV GUUPMVIDOV
m¢. Emonumg, ot amopdoeig otov IIOE Aappdavovtal and vrovpyods kot k-
TPOCAHTOVG TOV KPUTOV-UEADY. Q6TOCO, 01 KPIGIUEG SITPAYUATEDGELG TOV
001 YOOV OTIG TEMKEG AmOPAGEIS O1EEAYOVTUL O OVETIGNUEG CUVOLIATLES KO
6€ KOKAOVG ETAEYHEVOV EKTPOCONT®YV, GTOVG OTOI0VG deV £YOuV TPOGRooM
oMo, Kol 1310iTEPT 01 EKTPOSMTOL PTOYOTEP®V KPATOV. OT®G £YOVV EMOT LA~
vet apketol peremtéc (BA. A.x. Mundy ko Iga 2003, Robertson 2003, Stiglitz,
2002) n dwapdvela otig dampaypatedoelg eival erdyiot. Ot kuPepvioelg dgv
etvo LTOYPEWUEVES VAL YVOGTOTOL0VV TIG OEGELG TOVG EVD 01 EKTPOGMTOL TOVG
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otov [1IOE ondvia evnuepdvouy to g8vikd tovg KotvofodAla Ue amoTELEGOL
Vo unv vapyel ONUOGLog EAEYYOG OTIC dtampaypatevoelc. [lpaktikd, ot amo-
eaoelg otov I[TOE Aappdvovior g 101mTIKEG GLUVOLIALES HETAED TV EKTPO-
OHTOV TOV IGYLVPOV KPOTAOV 01 0T0101 TPO®OOVV T0L GLUPEPOVTA TOV EOVIKOV
TOVG OIKOVOULADV Kot PEYOA®V emtyelpnoemv. Ot dviceg oyécelg eovaiog eivot
dopkd yopakTNPLoTIKd ToL TPOTOL Acttovpyiag Tov [TOE, kabmg ot supewvi-
€G TOL GuvamTovTaLl 6T0 TANic1o TG GATS dev TpoimoBETovy apoPotdTnTo.
2opewva, pe tov Tpdémo mov Asttovpyotv o TTIOE kot 1 GATS, av o yopo
dev Bélel va avoi&el kamoto Topéa TG otkovopiag g oto debvi avtoywvi-
opd dev ydvel To dikoimpo vo SmpayroTevTel T dkn g TpdoPaon otV
ayopd Kamowag dAAng yopag. Katd cuvéneta, ot edmopeg xdpeg va melovv dt-
apésov Tov TTOE 116 otkovopikd acOevelg xdpeg vo KatapyouV ToVug SAGHOVS
TOVG GTNV E1GAYMYT EEVOV TTPOTOVIMV, AL O 101G VOl S1ATNPOVV TOVS SIKOVG
TOVG SOCHOVE KOt AP0l 01 PTOYEG YOPEG VO UNV HUIopohv va eEAYOLV TO OKA
TOVG TTPOIOVTA TPOG AVTEC. Me dAha AOYLa, ETEVOVTES OO 1GYXVPA KPATH UTo-
povV Vo, J1E16600VV GE EEVEC 0yopEG, AP TO YEYOVOG OTL Ol KLPEPVNGELS Q-
TOV TOV KPOTAOV OEV TOPEYOVV aVTIGTOYN TPOGRACT| GTIG S1KEG TOVG CYOPEC.
Avt N Kotdpopn avicotnta otov [TIOE 0dMynoe otnv avastodn Tov TELEL-
1010V YOpov dampaypatedoemv ot Ntdya tov Katdp to 2006. Ot HITA ko
EE emnépewvav va katapyncovy ot ‘avantuceOUEVES YDPES TOVS TPOGTUTEVTL-
KOUG QPOyHoVG TOVG, OUmG ot id1eg apvinOnkayv va tpdEovv 10 1610, e amOTE-
Aeopa 1 dradtkaoio vo Slokomet.

Avion Kotavopn kot doknon eEovaiag yapaxtmpifovv emiong 1o ANT Kot
v Hoykocpo Tpdmelo. Kot ot dvo opyoavicol AEIToupyovuv ™G avAOVULEG
ETOIPEIEC KO AP0l TO, KPATN-HEAT TOVG ®G PETOYOL. TO TOGOGTO TV UETOYDV
OV KOTEYEL KAOE KpaToc-péLog e€aptdton amd To puéyebog g otkovopiog Tov
Ko givan epimov 1610 kot 6Tovg 6vo opyaviopods. Oktd ymdpeg— ot G8* —Ka-
éxouv AV amd 0 47% TV petoydv, evd mepinov To 17% and avtég aviket
pévo otic HITA. Av kavelg mpocBéoet ko kdmoteg aideg ydpeg tov OOZA 1
¢ EE 10 m06067106 t0 0moio katéyovv ta gvmopa kKpdtn oto ANT kot v Ilo-
ykoopa Tpamelo vrepPaivet katd modd to 50% — 6g dvO OPYUVIGHOVG, TV
omoimv o PEAN, 0mmg kot tov TTIOE, sival otnv mAglovétTnTd TOVG OIKOVOL-
K6 acleveic xOpeg. Xto 24-peréc Zoppooio (Board of Directors) mov diev-
Oover v Hoykooo Tpanela, 5 yopeg (HITA, Hvopévo Baciielo, Tailia,
Ieppavia, Iarwvia) dopilovv amd éva pHEAOG, evd Ta GAA dekaevvEd HEAN
opifovtar amod T vorowteg 182 ydpec. Eivar pédiioto kovd puotikd d1ebvag,
0tL 0 poedpoc ¢ [aykocoag Tpanelog opiletar amd tig HITA kot o mpode-
dpog tov ANT and v EE. Onwg poptopel kot vourmeAiotog 01kovopordyog
Joseph Stiglitz, mov gpydotnke ®g otkovopkog cvpoviog oty [aykdopuo
Tpdamelo peta&d 1997 kou 2000, o1 dvo opyavicpol ‘dev givor ovtimpocwren-
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K01 TV EGvaY Tov VINPETODY’, OL TPOESPOL TOVG ‘EMIAEYOVTAL TIOW OTO KAEL-
OTEG TOPTES,” KO “OEV KUPLOPYODVTOL ATADG OO TIG TAOVOIOTEPES YWOPES OALG.
OTCO TO. EUTOPIKC, KOI OLKOVOULKG, GOUPEPOVTO, TTOV OETTOLOVY OE ADTEG TIC YWOPES
(Stiglitz, 2002: 18-19).

Avicokatavopun e€ovoiag vdpyel kour otov OOXA mapd 10 yeyovog 0Tt
amoteLeiTal KUPIWG amd gVTOPEG YOPEG Kot wapd T0 6Tl 0 Pacikdc Tov po-
Aog givar n wapayoyn dedopévav kot ekBécewv. QoT060, OTWOS AVAPEPEL KO
évag TpodNV VIO-61eVHVLVTAG TOL exTadELTIKOD Topéd Tov OOZA, G¢ o ovo-
GKOTNGOT TNG LOKPAG EUTAOKNG TOV OPYOVIGHOD GTO EKTOLOEVTIKA TPAYLLOTOL
(Papadopoulos, 1994), ‘dev eivou moté evkolo va Eeywpioer kovelg uetald tov
w1 givor moditiky kou 1 Epevva. H emiloyn e Epevvag mov vmootnpilovy o1 K-
Pepvioeis kot auyva. o1 avBpwmol wov Qo dielaydyovy Ty Epevva. e1val KTl TOD
&xer v molitikn tov whevpd” (oel. 16). AvTd TOL emiong UTOpEl VoL OEL KOVELG
ot Agttovpyia Tov OOZA givar 6TL To TO10G EMAEYEL, EMPAETEL, TIECEL Kol TE-
M6 amopacilet Yo T epeuVNTIKEG Ko TOMTIKEG KOTeELHOVGELG deV EYEL GYEOT
UE TNV OVTITPOCOTEVCT| TOV KPOTMV-UEADY GTO GUUPOVAIO TOV OPYOVIGHOD.
H aocvppetpia otig oyéoeig e€ovoiog petal&d tov KpaTmv-UeEADY GUVOEETOL
KoL €0® LE TNV S1POPOTOMUEVT OLKOVOULKT TOVG GLUUPOAN 1 omoia Kabopi-
Ceton amo o péyebog g owovopiag Tovg. ‘Etot, omd ta 30 kpdrn pén® tov
OOZA, entd povo (ot G7) katafdrrovv 1o 80% oyeddv TG GLVOMKNG XPN-
HaTodGTNONG TOL OPYOVIGHOV, eV omtd owtég ndvo ot HITA katafdiiovy to
25% xou ) lomovia 1o 23%. Alpopomompévn O1IKOVOLIKY] GUUPBOAN oNpaivel
Ko S10POPETIKO PApog TN AW OTOQACE®Y Y10, TV £PEVVE KOl TOV TOAITIKO
oyedlaopd. Omwg poptupel Yo Tapddetypo 6Ty avackOnnon Tov T0 TPONY
ekmondevTikd otédeyog Tov OOZA, ot dekaetio Tov 1990 ot apepikovol kot
o1 Bpetavol eknpoconol RTnoav omd Tov opyaviouod va 0EGeL oe VYNAN Tpo-
TEPAUOTNTO TIC AEYOUEVES ‘Pooikég 6E10TNTES’, TPOKEEVOL VoL EVicyvBel 1
moMTIKNY ‘back to basics’ (‘emotpoen ota Pacikd’) Tov Tpowbodoay TOTE Ot
HITA, aAAd kot to EOvikod Avaivtikd [poypappa (National Curriculum) oo
elonyaye ekeivn v tepiodo n Ayyrio (Papadopoulos, 1994). Ty idia tepiodo
ot HITA {qmoav amd tov OOZA, aoKk®dVTag EEUPETIKT TEON OTWS VOPEPEL
o S. Heyneman (1993), otéleyog y1o éva S1AGTNHO TOV EKTOIOEVTIKOD TOEN
g [Maykoopog Tpamelog, va die&aydyel GLYKPITIKEG EMIGKOTNGELG GYOAIKMV
eMBOcEMV — TPy O, TO 0moio Eyve apyoTepa pe 1o Yvootd PISA.® Ev oAiyotg,
01 Gvioeg oyéoelc £oVoiag HETOED TV KPOUTMV LEAMDV VIO TOV OPYOVIGHLOV
opifouv TNV £pELVNTIKY TOL GTPOTINYIKN O OO0 TAPEYEL EMGTNLOVIKT VOLLL-
Homoinom 6€ TOMTIKEG EMAOYEG OPIGUEVAOV LEAMY TOV, TTOV TEALKE OLLMG Yivo-
VIOl OTOOEKTEG MG KOWEG EMAOYEG OO OO TOL KPAT LEAN.

Eneidn n Evponaikny "Evoon dev givar d1ebvig opyaviopog oArd pua t-
aitepn SLOKPOTIKT TOMTIKY KOl OUKOVOLLIKT OVTOTNTO, Ol TOALTIKES ATTOPAGELS

COMPARATIVE AND INTERNATIONAL EDUCATION REVIEW m No 15



AIEONHE EKITAIAEYZH KAI NEO®IAEAEY®EPIEMOE w 19

yperaletor va Aapfavovtot péca omd dlodikacieg mov dtc@aAilovy TV avTi-
TPOCMITELCT TOV KPATMOV-UEADY KOl GUVETHDS TNV OT0O0YN TOV EXAOYDV OL-
TV omd ToVG ToAiTeG TOVG. Ta TPAypaTo OUMS dev givar akpimg ETGL: 0 YVO-
670G 6pog “dnuokpotikd EALEL’ TOV 0modideTon otn Aettovpyia g EE, dev
dkaoroyeital HOVO omd TO YEYOVOG OTL CNUOVTIKEG ATOPACELS AopBavovTal
oo [ EKAEYUEVOLS 0ELOUATOVYOVS, GAAN KoL 0O TNV EVPEL A0SOy (L TOV
TOV TPOTOL GoknoNg eovaiag péca otovg kKOATovs ¢ EE. O Romano Prodi
(1999), mpanv npodedpog ¢ Evponaikng Emttponng, 1o eEéppaoe iomg e Tov
KOAVTEPO TPOTO OtV €EAeye amevBuvopevos tpog 10 Evpomnaixd KowoPodiio
‘... o€ TEAIKI] OVAloan, avTo TO EVOIOPEPEL [TOVS EVPWTOIOVS TOAITEG] dev €l-
Vo o106 ADVEL To mpofliuota oAl To yeyovog ot Avvovior’ . O1 EMIGKOTNGELS
Onmg mov de€hyet meplodikd 1 101 1 EE deiyvouv 6Tt 01 moliteg evolopépo-
VTOL Y10l TO TO10G AVVEL TO, TPOPANUATO KoL EWO1KE Y10, TO OTL 0L TA AVVOVTOL OlTd
éva un exheypévo ompo omwg 1 Kopo1ov.® Tap’ Oha avtd, 1 Ocopatiky d1e0-
puvvon ¢ EE 10 2004 dev cuvodentnke Kot amnd avtictoyn Siebpuven g mo-
Mtikng cvppetoyns. [potdoelg mov Eyvav katd ) cOvIaén g TpOSEATNG
MetappuvOuotikng Zuvonkng (m.y. Habermas, 2007) yio amevbeiog exkioyn
TPOCHT®V 6€ VYNAEG NYeTIkES Béoeig ayvondnkav. H EE mopapéver moltt-
KN ovtotra pe advvapo Kowvofoviio, ywpig anevbeiog exheypévous aimpo-
TOVYOLG Kot ywpig dSNUOGI0 ¥MPO GTOV 0TOI0 01 TOATES VO LTOPOVV VO, EXOVV
AOY0 o Myn TV amopdcemv. [IpdKeiTol yio pio ‘dIKTLOKPATIKY OVIOTNTO
1 omoio GLVOEEL KUPEPVNOELS, POPELG, EMTPOTES KOl YPUPEIOKPATIEG UE LGV
petpeg oxéoelg eEovoing OGOV aPopd TNV €TPPON TOVSG 6T ANYN LEYOA®V
TOMTIKOV amopdcewy. Kdnowor ‘kopfor’ dtafétovy mepliocdTepn 0UKOVOLIKN
KO TOALTIKT] UV OO TOVG AAAOLS Kot 6Pl LITopoHV VO KAVOLV TOVG S1KOVG
TOVG GTOYOVG GTOYOVS OAOKANPOL TOL “d1KTOOV. AVTO gival EUPOVEG GTNVY O1-
Kovopuk kot tnv eEwtepikn motikn g EE, oyt dpmg og ddhovg topeic mo-
MTIKNG, GUUTEPTLOUPOVOLEVOD KO TOV EKTOUGEVTIKOD, TTOV TUTLKE. EIvoi S10d1-
KOGIEG OVTITPOCOTEVTIKEG GTNV OLGIN TOVG OULMG YPOPELOKPOUTIKEC.

H Aeyopevn Avowkt) MéBodog Zuvtoviopov (Open Method of Coordination
- OMCQ) 1o mapaderypo, mov epoppoletor amd o 2000 Kot 6TNY EKTOOEVTL-
K1 TOMTIKT EUTAEKOVTAG OAOL TO KPATN-UEAT GTOV TOAMTIKG GYESUCUO Kot TTLo
TPOGPATEG TPOTOPOVAIEG OTG 1) Aeyopevn ‘Zuvtoviotikn Opdda yo v Ex-
naidevon ko Katdption 2010° (Education and Training Coordination Group
- ETCG) otV omoio. GUUUETEXOVV “KOWV@OVIKOL ETaipor’, £X0VV OG VTTOTIOELEVO
6KOTO VO SICPAAIGOVY TNV AVIITPOCOTELGT 6T ANYN 0moPacemV. Q6TdG0,
t0 modus operandi QLTOV TOV UNYOVICUOV OgV €lvar 1 dtafovievon et ToAL-
TIKOV OPOUATOV Kol EMAOYDOV 0ALL O YPAPEIOKPATIKOC TPOYPOUUATIGHOG, 1)
EMUTNPON, KL 1) EpOPLOYT Tpokabopicuévav katevbivoemy. [Todd cuvonti-
K6, N Avokt] M£00d0g ZuvToviGpoD EUTAEKEL TO. KPATN-UEAT] TNV 0O KOl-
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voU EMOIMEN TOMTIKOV GTOY®V 611 PACT] KOTELOLVINPIOV YPAUUDV, YPOVO-
Sy papPdTOV, SEIKTMV, EMTESMV EMIOOONG, TOGOTIKOV GUYKPICEWMY, EMLTY|-
pnongs, a&loloyncemv Kot tpo®dnong ‘Pértiotov mpaktikdv’. Eivar puo do-
dwkacio mov Paciletor kKupiwg 6TV TOPUY®YN ESOUEVOV OO dNUOGIONG KO
W TIKovg Popeic, kat ypnuatodotovpevn and v EE, npoxeipévon va ypn-
oomombodv g epyoreio TOMTIKOV amopdcemv. To dedopéva avTd Aettovp-
YOOV ®G EMOTNHOVIKEG amodei&elg og 0,Tt £xel dtoyvacbel og TpdPAnua oArd
KO G€ 0,TL TPOTEIVETAL G 0EIOTIOTN KOt 0mOTEAEGUATIKN AVoT. [1o Ty exmai-
dgvon VILAPYOLY S1APOPOL HEIKTEG TOV YPNGILOTOLOVVTOL OTIG ‘EKOETEL TPOO-
dov’ g EE, mov petpoiv emituyieg Kot amotuyies, cuyKpivouy KTOIOEVTIKES
EMOOGEIS TV KPATOV-UEADV KO TIG avTImapafEtouy e Toug Bempolevovg
¢ avtayoviotég e EE, 1ig HITA kot v lonwvia, kot tdpa mAéov v Kiva
kot v [vdia. OAn avt n moAtikn Tpowbeitat ava v Evpdnn oyt pécm om-
noc1ov cuintioemv kal dlafovAiedcemy og e0VIKA Kol TOTIKA TAaic oAAG
UEGOL OO YPMUATOOOTOVLEVE EPEVVITIKG TPOYPELULOTO KOl YPOUPELOKPOTIES
OV TOPAYOVV TOGOTIKOVG OEIKTEG KOl LETPT|OELG EMOOCEDV.

H ypagerokpatio mg opyovmtikn d1evh€tnomn yio T AMyn TOMTIKOV omo-
pacewv dev givar PEPata kATl TO Kavopovég. Eival yvootd and tig kKAaoikég
mAéov avorvoelg tov Weber (1947) 6t 1 ypagpetokpatio oG ‘opBoroyikn-vo-
pin’ apyn, LEPOPYIKN Kot 0TpOcOTN, KAVEL EVPELD YP1ON TG EOTIKNG YVAOTS.
1 Sudpkela Tov 200V audva 1 CLENUEVN SVVOTOTNTO TOV YPOPELOKPOATIDOV
VO GLALEYOLV TANPOPOPIES KoL YVAOOT TPONYOYE TO POAO TOVS KA TIG TOTOOE-
TNGE GTO EMIKEVIPO TOL TOMTIKOD GYESOCHOV. AVTO TOV TOPATNPOVLE OO
T1G TEAEVTOIES OEKOETIEG TOV TTPONYOVLEVOL CLDVO EVOL OTL O YPOUPELOKPATL-
KOG TOMTIKOG GYESOGOG EVTEivETL KOl OleBvVOTOlEiTal LEGO QIO TNV EMEKTOL-
o1 ToL POAOV KoL TNG Agttovpyiog TV dieBvav opyavicuav. [Ipdypartt, Opmg
pag vrevhopilovv ot Barnett kot Finnemore o€ mpodo@otn Yoot LEAETT TOVG
(2004), o1 d1ebveic opyavicpol gival katd Pdon YpoeeloKpoTies, oL omoieg on-
HovpyovvToL amd To KpATn Kot dpo. eppoviovton vo, ETTEA0VV £PY0 TEYVIKNG
@vomNg, apepdAnTTo Kot opBoroyikd. Bempolvtol avbevtieg 6ToVG TOpElg e
TOVG 0TOT0VG a.oyOoAOVVTAL Y1aTi dtoyelpilovTal AemTopepn dedopéva Ko KoTé-
YOVV EOIKT| YVOGT), YEYOVOS TO 0010 TOVG TPOGHidEL HVVAUN KOl VOULOTOIN-
on otV doknor moAtikng eovaiac. Ta exmoudevticd mpoypdppoto ™ [o-
ykoopag Tpaneloc, ot cuykpioes tov OOZA, ot ekBéaeig Tpooddov g Kopu-
GOV Kot TV d1apdpv Atlevbivoemv Tng Kol Ta xpovodiayplppoto e Avot-
KNG MeBodov Zvvtoviopol eivol TopaoerylaTo YPoPEOKPUTIKOD TOMTIKOV
OYEOOCUOD GTNV EKTAIOELON).

Eniong, 6pme, pe Tig HETPNOELS, TIG GLYKPICELS KOl TO KPLTHPLOL AOd0GTG
7oV B£TOVV 01 Ypapelokpaties TV SEBVAOV 0pyavVIGU®Y E6PALDOVOVY £Va VO-
HoBeTIKd KOOEGTMG EVIOG TOL OTOIOL OPEILOVV VO AELITOVPYOVV O1 YDPES HEAN
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tovug. [lpdkettal yuo éva kKabeotmg, 0nmg mapatnpei o Ulrich Beck (2005) mwov
Aertovpyei oto debvin/vmepebvikd ydpo kot Tpombei Kovoves, pvbuicelg Kot
SECUEVTIKEG AMOPACELS EVTOC TOL EGMTEPIKOD TOV EOVIKOV KPOTOV, TOV OO~
@V £TG1LTO LOVOTAOALO GTNV TTOpOy®YN Vopobesiog ovclaotikd kKotopyeitatl. Ot
EKTOLOEVTIKEG LETAPPLVOUIOELS GE TOAAES YDPES VIO TNV AUESN 1) EUUEST TiiE-
on Tev anotehecpudtov tov PISA 1 tov deiktdv enidoong g EE eivot mpo-
eovn Tapadetypoto. Xtnv EALGda aprel vo avoloyiotovpe Tt 1 1O TIKn mo-
VEMIOTNHI0KT ekmaidevon (ni. 1 avayvopion Tov troyiov tov Epyactnpi-
wv EAevBépwv Znovddv) vopupomoteitot telkd oyt d1o g avabémpnong tov
ZOVTAYHATOG OAAG S0l TG OvVaYKAGTIKNG @aproyng Kovotikdv kavovav. Xe
GAAES YOPES, £VTOG Kol £KTOS TG Evpdmng, ot dtdpopeg Loppéc 1diwTikonoin-
oNG TOV €BVIKOV EKTUOEVLTIKOV GLGTNUATOV EIGAYOVTOL WG TPoLTOHESN doi-
velodotnong amd 1o ANT kot v Taykocua Tpamelo 1 ¢ amotéhespa TG
omEAEVOEPMOONG TOV ‘EKTAOEVLTIKMY VANPECSIDV’ GTO TANIGIO TV EUTOPIKOV
ocouevidv tov ITOE.?

SOUTEPAGUATIKA, OTN SUUOPPOOT] TG EKTOOEVTIKNG TOALTIKNG OTO TOVG
debveig opyaviopovg Kot Becpong deemdlovv o1 16YVPEG KVPEPVNGELS, Ot EmL-
YEPNUOTIKEG EMOIDOEELS, 1 SLOLPOPOTOUNEVT] OIKOVOLIKT GLUPBOAN pETa&D TV
KPOT®V LEADV KOl 1 GAVICT) GUUUETOYN 0T AYN amopdcewv. O oyedlocpog
NG EKMOLOEVTIKNG TOMTIKNG SIEKTEPALDOVETOL EV TOMAOIG OO TOVG YPOPELD-
KPOTIKOVG HNXOVIGHLOVG TOVG, Ol 0TTO101 YPTGLULOTOI0VV EVIOTIKA E101KT YVAOM
KO GUYKPLTIKG dedopéva, Kot opilovy Kpitiplo amdd0oNG Kot ypovodLoypafL-
LOTO — KO HE aTA dNUOVPYODV TO KOVOVIOTIKO Kol £V TEAEL TO VOLODETL-
K0 TAaiclo evtdc Tov omoiov o £0vn kpdn petappLvipifovy Ta ekTodELTIKA
toug ovotnuota. [Tolo givat To TEPEYOUEVO OLTOV TOV LETAPPVOUCEDV OTIG
YEVIKEG TOV OpYES Kol KATEVOVVGELS AVOADETOL GTT] GUVEYELX.

H veopiheAeiBepn ouvaiveon

To TpimTLYO TNG OIKOVOUIKNG TOMTIKTG ‘1O1OTIKOTOINGT], OTEAEVOEPMOT) KOt
amoppvdon’, Kamg kol GAAEG ETUEPOVG TOMTIKEG TOV TPo®Oovv 10 ANT,
n Haykoopa Tpanelo kot o TTOE cg 6Aov tov kOGO TEPLYPAPOVTAL GUVT|-
Owg pe Tov 6po 1 ‘cvvaiveon g Ovdotyktov’ (“Wanshington Consensus’),
TOAN 6TV omoia e5peHoVV 01 dVO TPAOTOL OpYovVIouol. Yrotifetan Twg ) Tpd-
oQOTN XPNUATOTIGTOTIKY KPIoN 00N yNOE TNV EK VEOL AVOYVAPLON TV KPOL-
TIKGOV TOPEUPAGEDV GTNV 0YOPd, TPOKELEVOD VO EAEYXOVTOL TO. KEPOOGKOTL-
K6 QOVOUEVO TOV ATEIAOVV TO TPUme(IKO GUGTNIO KOl KOTE TPOEKTAOT TNV
‘Tporypoatiky owovopia’. Qotdco 1on mpw v kpion otig HITA kot oty Ev-
pOTN Apyloe va yiveton Adyog yio T Aeyopevn ‘peta-cuvaiveon g Ovdot-
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yktov’ (post-Washington Consensus). O 6pog emtvondnke amnod tov Stiglitz mg
OTOTEAEGLOL TNG KPLTIKTG TOV GTOV ‘QOVIOUEVIOAGUO TNG 0yopds’ Kot Yl Vo,
TPOTEIVEL U1 VEX ‘EVIGYVUEVT GTPOTNYIKN OIKOVOMIKNAG OVATTUENG TOV TEPL-
Aoppaver peta&d GAAOV OVTILETOMTION TG O10pBopag, avEENPTNTEG KEVTPIKEG
Tpameles, EVEMKTEG AyOPEC EPYOCIOG LE KOWV®OVIKN TPOGTAGIO KOl KOTOTOAE-
unon mg etoxewg (PA. wy. Stiglitz, 2004). Qct6G0, 1 OVCIAGTIKY SAPOPE.
ot véa ‘cuvaiveon’ gival, OTmg To BTel Evog peAeTNTNG, OTL 1| avTiIANYN ‘1O
KPATOG EVOVTIOV TNG aryopdc’ divel tn B€om g oty avTiAnyn “To Kpatog po-
Gl pe Vv ayopd’ TPOKEWEVOL VO, OVTIHETOTIGTOVV Ol ‘aTEAELES TNG ayopdis
(Fine, 2002: 12). MéAicta o owovoporoyog John Williamson, mov emvonce
Tov apyd 6po “Washington Consensus’ Toviel 0Tt dev PAEmet Ko dtapopd
HeTa&D TV 6V0 Op®V, EKTOC OO YAWGGIKES, Kot VIoypappilel 0Tt Kot ot dvo
‘GUVAVEGELS’ OIVOUV EUQACT| OTN ‘OToVONIOTHTO. THS OVATTLENS avBpaTIVOD
xepolaiov’ (Williamson, 2004: 14).

Avt 1 éupaot dakpivel, OTmg Bo VTOGTNPIEOVLE TOPAKAT®, TNV EKTOL-
SEVTIKN TTOMTIKY] OA®V TO®V UEYOA®V SEOVOV OPYOVIGUDV: TO EKTOUOEVTL-
K6 GUOTHUATO TPETEL VAL TOPAYOVV OVOPAOTIVOLG TOPOVG DGTE VO avafodpit-
otel vrotifeTon 1 €01 TOV ASHVOU®V OIKOVOULDY GTO TAYKOGHLO TOPOYWY1-
KO GUOTNWO Kol VO S10GQAACTEL 1) pHeyEvBuon TV TPONYHEVOV OTKOVOULDV.
Oleg o1 eBvikég eXTAIdEVTIKEG TOMTIKEG TPEMEL VOL EIVOL TPOCAVATOAGUEVEG
otV aHENOT TNG TOPUYWYIKOTNTOG KO TG OVTOY®VIGTIKOTNTOG GTIV TOYKO-
o oyopd.

H avtlévta avt givor pépog g yevikdtepns veopihehevnbepng atlévrog
mov wpowhovv amd 1 dekaetion Tov 1980 o peydror debveic opyavicpol
OOK®OVTOG TOATIKT TiEoN Yo “‘GvoryHo’ TOV ayopdv, UE OVTUAAXYLLO TOPO-
AN OAVEIDV, TPOKELEVOL VO, VITAPYEL AVTAYOVIGUOG (e AVIGOUG ORmG OPOVC).
Avt) 1 dadikacio cvvoyilel Alyo moAD 0,7t OVOUALOVIE OTKOVOUIKT TOyKO-
ouonoinomn. Ocov apopd oty [Moykooua Tpdrelo ko o ANT epopuole-
Tl 6€ OAEG TIC YDPES TTov Yperdlovtar Ta ddvela Tovg N i Betikn a&lohdyn-
on mov Ba Tig emtpéyel va avalntioovy Topovg ond Tig diebveig Tpameleg,
Eéveg KuPepvnoetg N AAAOVG d0vEL0dOTIKOVS pNYavicpove. Omwg avaeépel o
Castells (2000a), xatd ™ ddpkelo Tov kuPepvioemv Bill Clinton ot HITA
aOENCOV TG TECELS TOVG TPOG APOPES YMDPES, eite amevbeiog eite péow TV
SEBVAV 0pyOaVIGUAOV TPOKEEVOL Vo ‘avoiEOVV’ TV O1KOVOLLiD TOVG 6TO dte-
Ol avtayoviopd. Qotdc0, 1 AmOTON OTKOVOULKT ameAeVOEP®ON TPOKAAECE
coPapéc kpioelg (m.y. otv Apyevtiviy, | Bpalidia, ™ Poocia, v [Tolwvia,
v Ivdovnecia, ™ Notia Kopéa, T Maraicia, Tic Duunniveg kot 6€ yOPEG TNG
Appiknc) mov oncav morrég KuPepvnoelg va avalnTnoovy davelo omd Toug
didvpovg opyaviopove’ o omoio, Opmg divovtay povo av viobetovoov v
id10 0OIKOVOLIKT TOAMTIKY, TOPA TIG €0VIKES TOVG 1d1nTepOTNTES. (PA. Stiglitz,
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2002 ko Klein, 2007). TTapopota givol Kot 1) KATAGTOGT CTIUEPO LE TIG O1KO-
vouieg eketveg (m.y. Iohavdia, Ovyyapia, Ovkpavia, Povpavia kot EAAGOQ)
OV VAEGTNOAV TIG GUVETELES TNG KATAPPEVONG TMV YPNUATOTICTOTIKOV 0Ly0-
POV KoL TOL GTPEPOVTOL Y10, fO1OEL0L TPOG, TO 1GYVPOTOMUEVO OO TNV KPi-
on, ANT. Mg tov T1OE n mopomdve dadikacio epapudletal, 6Tmg toviot-
Ke Topomdve, pécm g GATS. Kabmg avtn | ovpupvio emeépet Kotapynon
SOCLOAOYIKGV PPoyUdV Bo TepEVE KOVEIS VAL OTOKTIGOVV Ol 0OVVOLLEG Ot-
Kovopieg TpdaPacn otic e0mopes ydpeS EEAYOVTOS TO TPOIOVIA TOVG GE OVTOL-
YOVIOTIKEG TIEG. OU®G TO “‘votypa’ TV SIKMV TOVG 0yOp®Y GUVETAYETOL TN
1AV oN TOUEMVY TNG OTKOVOLING TOVG 01 OTTOT0L OEV UTOPOVV VO OVTALY®VIGTOVV
TAPOLOI0VG TOUEIS OTIS IOYVPEG OTKOVOLLIES.

O TIOE, péow g GATS, eivar o kateEoyfv opyaviopog mov tpowdel to
‘avorypa’ TV eOVIKOV EKTAIOEVTIKOV GUGTNUAT®V GTOV TAYKOGUIO OVTO-
yoviopo. H GATS opilel téooepig tpomovg pe PBdorn tovg omoiovg yivetat
TO EUTOPLO TOV VANPECIOV: @) ‘dlacvvoplakéc Tpoundeiec’, B) ‘Katavaim-
omn 610 e€MTEPIKE’ V) ‘EUMOPIKN TOPOVGIA’ KOl 8) ‘TOPOVGIO PVOIKMY TPO-
oonov’. H gpoappoyn toug oty eknaidevon petappaletor og, A.y., o) €&
OTOCTACENMG EKTOIOEVOT|, NAETPOVIKT HAONOT Kot EUTOPLO H1O0KTIKOD Kol
e€etaoTikoh VAKOV, ) 6movdéc oto e£MTEPIKO, V) £YKATAGTACY TOPOPTN-
pétov ond wpovpoata tov eEmtepikol gite amevbeiog eite pe ducatomapoyn
(franchising) kot i{dpLoN WOIWTIKOV ETAPELOY KATAPTIONG Kot 0) epyacio ek-
TOLOEVTIKAOV KOl EPELVNTAOV 6TO eEMTEPIKO. ApKeTd Kpdtn-péAn tov [TOE
&xovv MO1 decpevbel va EQapPROCOVY TO TOPATAVED LEPIKADS 1 TANPWS CE
TOVAGYIOTOV €vav eKTTOOELTIKO Topén omd Tovug mévte ov opiler 1 GATS
(mpooyoin kot TpwtoPfddua, devtepoPaduia, exayyEALOTIKY Kot TPLITOPdo-
pia, ekmaidgvon evnAkmv kot ‘dAdeg popeés’ ekmaidevong) (OECD, 2002).
Onwg toviCel évag peretng (Rikowski, 2002/03), 660 nepiocoTepo Eva ek-
TOLOEVTIKO GVGTNLO EIVOL AVOIKTO GTNV 101WTIKY TPOTOPOVAiI TOGO YOVIIO-
TEPO €lvar To £60POG YioL TNV EPappoyn TV 0pwv g GATS. Qot600, 0cHLL-
petpeg oyéoelg eovoiag opilovv Kol 6TV EKTaidEVoT TO0 YDPO AVOTYEL TOL-
ov Topéa Kot Totov 6po epappolet. 'a mapdaderypa, o HITA, énwg tovilovv
ot Mundy «ou Iga (2003), mélovv Toug etaipovg Tovg otov I[TOE va avoiovv
TNV “EKTOOELTIKN oyopd’ Tovg oA givor ampoBupes va mpd&ovv to 1d10.
A6 T0VG TPOAVUPEPOLEVOVS TTEVTE EKTOOELTIKOVS Topelg, ot HITA dev 6¢-
yovtal vo avol&ouv tovg TpmdToug TPels (Ladikons) Topels (TPosyoMKn Kot
npotofadiia, devtepoPddpia, emayyeApnatiky] kot tprtofado exmaidevon).
Avt N ‘nmyepovikn e€aipeon’, OTMOC VILOYPARUILOVY 01 dLO HEAETNTEG YiveTOL
Kol 6€ GALEG EMIONG OUKOVOLUK( IGYVPEG YDPES, TOV OTOIWMV 1] LOVOUEPTG ETTL-
LOVT] GTOV ‘TPOGTATEVTIOUO’, TOV KOTA TO GAAM ETKPivOLY, 001 yNnoe to 2006
M GATS cg avacToAn.
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Amnelevfépmaon TV eBvikdV owovomv givar Befaimg Kat 1 KEVIPIKY EML-
0lwén tov ANT ot g aykocag Tpanelog, Wiaitepa oTIg 0dVVaES Ol
KOVOUEG UE TIG 0TOiEC KVPIMG 0oXOAOVVTOL, TOPUSOCLOKE HECO O TOL TTE-
puwvopa Tlpoypappate Aopukng Avompocoppoyng (Structural Adjustment
Programmes - SAP). Z16(0G TV TPOYPOUUATOV 0LTAOV NTOV 1) BEATI®ON TOVL
EMEPNLOTIKOD KAMpoTog, evBappivovtag Tic e&oymyég, dote va avénbovv
01 POEG GUVAALAYLLOTOG, KOl LEIMVOVTOG TO. EAAEILUOTO PHEGO OO TEPIKOTES
otig dnuooteg damdvec. Too SAP vrotiBeton nwg Oa enépepav Ppayvmpdde-
GUEG OPVNTIKEG GUVETELEG 01 0Toiec Omws Ba avtioTabpilovay pe v avén-
61 TOV GLVOALKOD TAOVTOL KOl TNG dLYLONG TOVG GTO PTMOYG CTPMHOTO TOV
TANBvGHoY. QoT000, dmg TALOV givarl YvmoTo, avti yio ‘avantuén’, ta SAP,
OOV EPUPUOCTNKAV, EXEPEPAV, LLE ELAYIOTEG EEPEGELS, TEPOLTEP® OLKOVO-
WK dvompayio, KOWMOVIKN 0modldapdpmaoT), QTOYELN Kol TOAITIKE oVOUUALL
(BA. Castells, 20008). H Naomi Klein (2007) ce pio Aemtopepn HeAétn g
OIKOVOLIKNG avadlapOpmonc 6 d16.popec ydPES KATA TIG TELEVTAIEG TPELS O-
Koetieg £0e1&e 0TL ToAD cuyva to ANT xon 1 [Maykdoua Tpamelo, poli pe K-
BepvNoELg KOl OPYOVIGUOVG OPICUEV®V 1GXVPDV YOPOV, ETOPEEAOVVTOL OO
éxtakteg ouvinkeg (L.y. o&eieg owovopukég Kpioel, avtapyikd kabeotdTo N
(PLOIKEG KOTOOGTPOPES) TPOKEUEVOD VO TPOMONGOVY OIKOVOUIKES LeTApPLO-
pioeic. To kKOp1o amotérecpa aVTOV TV pETappLOice®Y 6TV NOTIO0VOTOAL-
KN Acio, apécmg Letd T peydAn otkovopikn kpion tov 1997, 6nmg avapépet
Klein pe Bdon enionpa otoyeio, ntov palikn avepylo Kou n «ueyaldtepn pe-
T0POoPa. EQVIKWDV TOPWV T CEVOVS I010KTHTES TOV EYIVE TOTE EV KOLPW EIPHVICH
(ogh. 276). To cuvolkd amotédeopo amd TV paproyn Tov Ipoypappdtmv
Aopikng Avampocapoyng o€ meptocotepeg omd 80 ympeg givor 1 dievpovvon
TOV EIGOONUATIKOV YAOUATOG HETAED QTOYDV Kol TAOVGImV Kot 1 dleicduon
TV a0V NG TOPAY®YIKOTNTOS KOl TOV KOTOVOAMTIGHOD G€ TOKIAOVG e0vi-
KOG Kol ToTikovg moMticpovg (BA. Stiglitz 2002, Klein, 2007 kot Rothkopf,
2008).% Onwg vroypappiCer o Stiglitz (2002) n avtikatdotaon tov SAP pe
véo TPOYPALOTO dEV EYEL LETAPAAEL TO YOPOKTHPO TV OIKOVOUIKMV TOALTL-
KOV 10V Tpo®Oovv o1 Svo opyaVIGHOL.

Ola T Tpoyplippoto ovadidpdpwong e otkovopiog mov tpomOovvtal
ar6 o ANT ko v Hayxdopia Tpanelo cuvocovtarl GUeEGH 1) EUUECH LE TV
ekmaidevon kabdS apopovV 6g HETPA dNUOGIOOTKOVOUIKNG TtEBapyiog ko dn-
Hovpyiag ayopdv, ta onoio £X0VV 1oXLPO AVTIKTUTO GTO EKTOOEVTIKE G-
otuato TV davellopevov xopmv. Otav, Yo Tapddety Lo, 1 OTKOVOULKN oV~
OapOpwon amaiTtel TEPIKOTEG ONUOCIOV JOUTAVAOV, OLTO UTOPEL VoL 00MYEL G
OTTOKEVTPMOOT] OIKOVOUIK®OV OPHOSIOTHTOV GTO EKTOOEVTIKE 10pOUATA, OE Oi-
doktpa 1 6€ gvBappuvon g W1OTIKNG ekmaidevone. Ta mpoypdupoto avo-
TPOCAPUOYNG OpIOVV TNV OIKOVOUIKT TOALTIKY KOl TNV oVOTTLELNKT) OTPOTY|-
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YK G daveILOUEVNC YDPOG KO GUVETMG TNV EKTOLOEVTIKY TOALTIKY TNG, M
omoia, Katd kavova, eivol TPOGaVUTOMGUEVT GTNV TEPIKOTT damavav. [Ipdy-
pott, To daveldotiko 16toptkd g [aykoopag Tpdamrelag delyvel 6TL 6TIG YO-
pec mov gpapudéotnkay to [poypdupoata Aopukig Avamposapoyns ot damd-
VEG Y10 TV ekTaidevon petddnkay og kot 67% (Reimers, 1994).

Ta e€edikevpévo ekmodevtikd mpoypdppoto g Iaykdouag Tpame-
Cog axoAovBovv kat owtd Tovg 18100 kavoves. Tlapadooiokd, ol ydpeg Tov
Mtohv davelo ylo T0 EKTOOEVTIKO TOVG GVOTNUO Bo Tpémet var To Bepeld-
vouv 011 Béon TOV avayK®V Toug o€ ovOpaTIvo Kepdiato. OTtmg avapépet o
Heyneman (2003) otnv avooKOTNoY TOL Y10 TNV EKTOOEVTIKY TOAMTIKN TNG
Hoykoopog Tpamelog v mepiodo 1962-1980 mpotepardtnta dStvotav otnv
TEYVIKN KO EMAYYELLATIKY KOTAPTION, EVA EIGNYNCELS Y10 TV EVioyvon Ava-
wtkov [poypappdtov otig ‘kabopég emotnueg’, TIG avOPOTICTIKEG GTOL-
O€C M TIC TEYVES, OALA OKOMOL KOt TPOTAGELS Yol TV KATAoKELY] PipAodnKdy,
GLVOVTODGOV TNV GPVIGN TOL OPYOVIGHOD VO TIG XPNUOTOS0TNOEL, YioTi Oem-
POVVTOV AVTITOPOYMYIKEG KOO UATKEG EVOOYOANOELS. AVTO ElXE (OC GLUVETELL
) dekaetio Tov 1970, 6Tav ot AVTiKEG YMPEG EloNyayay TV eviaio dgvTepd-
Boabo exmaidevon, n [Moaykoca Tparelo va ypnpoatodotel povo ‘dvadikd’
devtepofadua cuotipate (SNA. YEVIKGE Kot TEXVOETOYYELUOTIKA GYOAEl0) Ko
povo av dvotov emapkng Eppacn ot dwackario texvikov degotntov. [ao-
popoimg, dtav tn dekaetio Tov 1980 1 Avor apyloe vo ETEKTEIVEL TNV TPLTO-
Bada exkmaidevon n Haykdopa Tpanelo amopdoile va evioyboel HECH TV
SOVELOSOTIKMV TPOYPLUUATOV TNV TPOTOPAbo ekmaidevon kot va (ntoet
NV €100y®OYN OOAKTPOV Y10 TN QOLTHON OTIG TPITOPAOIIEG GYOAES TV “avol-
TTVOCOUEVDV’ Yopov. Onwg £de1ée évag peketntg (Jones, 1992), 1o 1990 10
70% tov mpoypappdtov g [Haykdouog Tpdneloc amaitovse v avénon
NG GUUUETOYNG otV Tp®ToPaduio ekmaidevon, t0 67% peiove ™ xpnpo-
1036tNoN 01N devTepoPabdia kot v TprroPddiua, to 56% npombodoe v
eloaymyn SWAKTPOV Kol T0 56% TV TPOYPUUUATOV OTOLTOVCE TNV EMEKTO-
omn ™G WTIKNG exkmaidevonc. Xmpic va £xel eYKOTaOAENWEL OVTESG TIG TPOTE-
parotnteg N Hoykooo Tpamelo cuveyilel va mpombel po peTappuOeTIKyg
atlévta g omoiag to Pacikd ototyeia eivar kowvd orovdnmote epappolovral
vEOPIAELEVLOEPES TOMTIKEG OTNV EKTTOLOEVON, A.Y. OTOKEVIPMOOT KOl ELGOYM-
M TOV POV ToV PAVaTEHEVT GTN O101KNOT TOV EKTALIEVTIKOV WOPLUAT®V,
avENOM NG EUTAOKNG TG WIMTIKNG TPp®TOPovAinG, chvdeoN aplolPrg Ko mol-
POYWYIKOTNTOG Y100 TOVG EKTOUOEVLTIKOVG KOt AELOAOYNGELG TV EKTALOEVTIKAOV
Wpovpatov (BA. A.y. Alexander, 2001).°

Tétolov eldovg pétpa vrootnpiletl kot o OOXA o onoiog ta Tpowbel Kvpi-
WG OTIC EVTTOPEG YDPES KOL TAVTO GTO TANIGLO TNG TOAITIKNG TOL Yol Stopdp-
ewon avOpdmivov kepolaiov. Baoukd, ektog amd éva pukpod StioTtnpa, omd o
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péca g dekaetiog Tov 1960 péypt ta péca oyeddv g dekaetiog Tov 1970,
0 OOZA dev énaye Toté vo. De@pel TNV EKTaidEVOT TPOTIGTOG OG UNYOVIGULO
TapayoYNs avlpomvov keporaiov (BA. Papadopoulos, 1994). ¥t dekaetio
Tov 1980, gvbvypoppilopévos pe v véa 10£0A0YIN TG OIKOVOLIKNG oVadLip-
Opwong, Gpyroe vo tpombel v ToMTIK TV ‘Pacikdv de&loTNT®V’, T OYE-
61 KOGTOVG-OTOTEAEGLOTOG OTNV EKTOIOELGT KOl TG ELPAONS OTIG padnoio-
k&g emdooels. And ) dekaetioo Tov 1990 moMtikég dOmwe M S fiov pédnon’,
7O PAVOTCHEVT TOV EKTOOEVTIKMV WPVUATOV, 1] dNHovPYio O10VEL 1) TPOLY Lo~
TIKOV EKTOLOEVTIKMV 0yopdV Kot 1 LETPNOT KOl GUYKPIOT| TOV EMOOGEDV GE
emieypévo pabnpoto Kot 0e€10tnTeg elvar 6Tig Kupleg emdiméetg tov OOZA.
H ovvolikn oyeddv epguvntikn dpactnpidtra tov OOZA oty gkmaidevon
kafodnyeiton omd v Bewpia Tov avBpwnivov kepaiaiov n omoia SoknpHo-
GETOL GE SIUPOPES EMIONUES EKONAMOELG KOl KEIUEVO, GYETIKA LE TIG KATELOVV-
GEIC TNG EKMOOELTIKOV petappubuicemy ota kpdtn-pein tov: «H conuepio
TV YWPDV TPOEPYETOL CHUEPO. OE UEYGAO PaOlo amd T0 avOpOTIVO TOVS KEPA-
A0 KO Y10, VO, ETITOYOVY TO. GTOUO. OE EVAV TaYEWS UETOLOALOUEVO KOGLO YpEL-
afetar vo. TIpoayovy Tig YVOOELS KOl TIG IKAVOTHTES TOVS o€ 0N Tovg T (wh. Ta
EKTLOIOEVTIKG. GOOTIUOTO. TPETEL VO OULODPYNGOVY LoYOPC. Oeuélio yio. oTo...»
(OECD, 2005). O)ec o1 ekmondevtikég Padpideg mpémel cvppwva pe tov OO-
YA vo GOUBAALOVY TNV TOPOY®YIKOTNTO KO GUVETMOG OAOL 01 TOTTOL O EKTTOL-
dgvong (axopun Kot 1 vevikn) Oa mpénet vo vBLYpaUIIGTOOY GE VTO TO GKO-
76 (BA. OECD, 20006). I'a. v axpifeta, Kot 1 Aeyopevn Aebvic Emokonnon
v tov Eyypoppotiopd tov Evniikev (International Adult Literacy Survey -
1ALS) ko o PISA Bswpovvtar amd tov OOZA wg epyareio LETPTONG TOL OV-
Opamivov kepolaiov (PA. OECD, 2001: 19), eved o opyoaviopog tpombel tod-
pa TV 10€a yuo éva ‘PISA yia v tprrofdda exknaidevon’ (OECD, 2008).
Q616060, Y10 Vo, S10cPAMGTEL OTL 1] EKTOIGEVOT) VANPETEL TIC AVAYKEG TG TO-
poywyng o OOXA TPOTEIVEL TO. EKTOUOEVTIKG GLOTILOTO VO AUPAOVOLY TaL
oplo, dtakpiong HeETa&h TG YEVIKNG KOl TNG EMAYYEALATIKNG EKTOIOELONG KO
peta&d g eknaidevong ko g epyaciog (OECD, 2007).

H avénon tov avBpdmivoy ke@aAaiov HEGH TOV EKTUOEVTIKOV GUGTN A~
TV, cOHEOVA pe Tov OOXA, Oa mpénet vo GUVOSEVETOL OO TNV EVIGYLGOT TOL
“KOWOVIKOD KEPAANIOV’ Kol TNG “KOWOVIKNG GLVOYNG’, MOTE VO VILAPYEL G-
vepyaoio Kol KOWOVIKN 1p1vn Kot 1 Kowvovia vo Agttovpyet e0pulpa yio tnv
emitevén owovopkng avamtvéng (PA. OECD, 2001: 9-13). Iapd t1g d10.popég
GTNV EUOOOT), VITAPYEL YEVIKT cLVAivESsT LETAED OAWV TV LEYAA®V d1ebviv
Oeopmv dtakvBépvnong (cvpmepthappovopévns kot g EE) oto cuvovacuo
avOpaorivov kKe@aloiov, KOW®VIKOD KEPAUANIOL KOl KOWMVIKNG GLUVOYNG MG
KoOOIMYNTIK®OV apYdV G€ o GEPA Omd TOMTIKEG TOVG GUUTEPIAOUPBOVOLLE-
VNG Kot TG ekmandentikng. O kvplog okomdc givar v avartHEOuy T GTop
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popeéc ‘etarpikng {ong’ ol omoieg Bempeitan mmwg Ba ta fondrcovy va Exovv
TPOGPACT GE OIKOVOUIKOVS TOPOLGS, OVEEAPTNTA OO TO TO10G EAEYYEL T GLG-
o®pevon Kot v Katavour tovg (BA. Weerd «.d., 2005: 14-16 xobdg kot tnv
otooeAida g [Taykoopog Tpamelog yio 1o KOWmVIKS KEQAANL0).

H éppoon omyv mapayoyn avOpodmvov kepaiaiov eivor kot 1 emxionun
moMmtikn g EE, on and 1 dexaetio tov 1980. Tnv emoyn ekeivn ot emiyet-
PNHOTIKEG EXiT, cOHE®VO pe TV avdivon Tov Streeck kot Schmitter (1991:
149) évocav T SUVALELS TOVS HE TIG TOMTIKEG eAlT TG (TOTe) Evpomaikng
Kowomnrag mpokeipévon va opyavadGouy Ty amdvinot ToVg anévavTl GTnV
OLLEPTKOVIKY] KO TNV OTOVIKT TEYVOAOYIKT TPOKANGT). L€ EMIMESO LOKPO-
OLKOVOLKNG TOAITIKNG 0VTO €YVE LE TOVG OpovG TTov £0€TE M GLVONKN TOV
Maéaotpiyt (m.y. YoUNAO EAAELO GTOV TPOVTOAOYIGLO, YOUNAO SNUOGIO YPE-
0G, YOUNAOg TANOwPIoUOG Kot 6TabEPE EMTOKLA) KOl LEGO OO OLALOOYIKA KV~
HOTO. OTKOVOUIKNG avadtdpOpmong He oty TiG 101MTIKOTOUCELS ONUOCI®mV
EMYEPNOEDV, TO EAEVOEPO EUTOPLO KOL TV ATOPVOUIOT TOV 0yOpdV KEPO.-
Aaiov — petappuduiosig mov Eywvav/yivovtal pe Baon Tig 1diaitepeg mOMTIKEG
ouvOnKeg Kot mapadooelg Kabe ydpag pédovg. Katd v tedevtaio dexaetio
oT1g petappubuicetg avtég deomdlet n mepipnun ‘otkovopiog e yvoong tnv
omoio emdiwkel N EE mpowbmvtag Tig TANpopopikég Kot THAETIKOVOVIOKES
TEYVOLOYIEC, TNV EMOTNUOVIKY KOl TEYVOAOYIKT KOWOTOUIO, TNV EMLYEPN-
LOTIKOTNTO, TV KWWNTIKOTNTO Kot TNV ‘gveM&ila’ oty eupoOmaikn ayopd gp-
vooioc. Onwg povotova toviel ota emionuo keipeva e n EE: apénet «va
Kavovue Péltiotn ypnon twv avOpoTIvVOV TOPOV KOl VO, ETITOYOVUE UEYPITTH
OTOTELETUOTIKOTNTO OTIG EMEVOVTEIG. .. OLOPOPETIKG DTGP YEL TOOVOTHTO 1] OTTO-
otoon uetald e Evaons kot twv kKOpILwv aviaymviaToy Vo, UeYOIDGEL AKOUO,
repioaotepor (EC, 2003: 4).

Q¢ yvootov 1 ‘otpatnyikn e Atoafovag’ to 2000 tpombnoe v gpop-
HOYRA QUTAG TNG TOALTIKNAG OTIV EKTOUOELON 10iTEPO HEGH OO TV AVOIKTY|
MéBodo Xvvtoviopod. Ao ta LEGO TNG OEKAETIOG LAMOTO 1] OTPOTNYIKN TE-
Onke, cOUPOVO LLE TO ETION O KELEVE, OE ETOVEKKIVION MOTE VO «E0TIALETAL
OTHY QVIOYWVIGTIKOTHTO, THY OIKOVOULKT UEYEVODVAT], TV TOpayYIKOTHTO. KOl
NV EVODVOUDOH THS KOLVOVIKIG OOVOYNG. AKOUO TEPIGEOTEPO OO THY Op)I-
K paon, n avabewpnuevy arpoTnyikn e Aisafovag divel 1oyopn Eupaon otn
YOG, THY KOIVOToulo. kKol T PEATIGTOTOINGY TOV ovOpOTIVOD KEPOLALOD... »
(EC, 2006: 7.) Avtd petappaletor o TOMTIKEG AlYO TOAD YVOOTEG G OPKETEL
KpATN HEAN, OmwG A.y.: oxeSOCUOS TPOYPUUHATOV ddacKoriog TpocavaTo-
MGUEVOV GTIG TOPAYOYIKES OVAYKES, ADENCT) LOONUATOV GYETIK®V UE TN ‘VEX
owovopia’ (A.y. Betikég emoTnueg, TE(VOLOYID, TANPOPOPIKY|, ‘ETLYEPTUATL-
k&g 0e€10TNTES’), TOPUKOLOVONGT TV ETBOCEMV WOPVLUATMV, EKTUIOEVTIKOV
Kot padnTev, ‘€Qoprocpévn’ Kot EOTEPIKAE YPNUOUTOSOTOVUEVT] EPEVVO GTO.
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TOVETIGTI LU0, TUTIKT KoL U1 TUTIKY ot Blov Katdption g tpoimddeon yia
‘OTAGYOANGIULOTNTO. .

KaBdg n owovopukn avadidpbpwon katapyei 1 extonilel 610 e€mtEpivd
0éoeic epyaoiog kot kabmg evvoeitor 1 epyaciokt ‘eveMé&io’ (LePIKN AmacyO-
NG, TPOGMPIVY EPYOCIM, CVTO-OTAGYKOAN G, LETOVACTEVLCT) GE AAAO KPATOG
UEAOG K.AT.) O EVPOTOIOG TOMTNG TPETEL VOL EIVOL OTAGYOANGULOG’ — VOL KOTE-
¥l ONAadn To TpocdVTa oV KEOE popd amaitel | ayopd epyaciog. [ to Ad-
Y0 0T TPEMEL VAL £val ‘KATOPTACIHOG, 0180eG10G, e GALD AOY10, TPOG EMOL-
VOKATAPTION Kol 0OKTNON VEQV EnayyeApatikav de&lotntov. EE ov ko n gv-
Bovc1ddng viobBETomn Tov dpov ‘d1a Biov nabnon’ amd ™ dekaetio tov 1990
aro v EE (ko 6yt povo BEPara): n S fiov pabnon eotidleton oty enova-
KOTAPTION, TNV TGTONOINGN TPOSOHVIMV Kol GTIG O£EIOTNTEG TTOL £)EL OVAYKN
N “véa owovopia’. 1oyog sivar pe dAia Aoyl va givar o Evpomaiog moditng
‘KOTOPTNOHOG” DOTE VO €IvVOL ‘OmOGYOANGILOC’ KOl TOPOY®YIKOS, £vag “da
Bilov pavBdvov’, mov eEelicoetol 1 ETPLOVEL GTNV AYOPd EPYACIOG COUPOVAL
UE TIG OTOUTIHGELG TNG OKOVOLKNG avadtdpOpmaong, dlotnpadvtag Ty “Kowvo-
VIKT] GUVOYN’ KOl GUVEICOEPOVTOG GTNV AVIOY®OVIGTIKOTNTA TG Evpomaikng
‘otkovopiag g yvoong’.

Ev o)iyoig, 1660 Yo tv EE 660 kot yio toug mpoavapepBévieg diebveig
0pYOVIGLOVS 1) EKTAIOEVON TIPETEL TPOTIOTMOG VO EEVTNPETEL TOV OIKOVOUIKO
avtayovicpd. To eKmaidenTIKd CLGTHHATO KOAOVVTOL £TGL VO, SNUOVPYHCOVV
TNV MO ‘aVTAY®VIGTIKN otkovouio ¢ yvoong otov kocpo’ (EE), va mapov-
otalovv vynin Poaburoroyio oe podnpoata kKot d0e&ldTTEG TOL OYETICOVTON pE
T1G Topoywykes avaykeg (OOZA), va Aettovpyovv mg otovet ayopés (Iayxod-
oo Tpamelo kot ANT) ko va eivon “vrnpecieg’ dabéciueg mpog EEveg emev-
ovoelg (ITOE). I To A0y0o 0vTd KOWmVIiEG, EKTOLOEVTIKG GLGTIILOTO, KO TTOLL-
S0y@yIKES S1EVOETHGELG EPELVAOVTOL AETTOUEPMG OO TOVG VIEPEDVIKOVG YpOL-
(PELOKPUTIKOVG UNYOVIGUOVG TPOKELUEVOL VoL EvTOTilovTal ot ‘PEATIOTEG TPOL-
KTKES™. Ot ‘PéATioTEG TPOKTIKEG, €vag Opog Kabepwpuévog ot Propmyavio
KO TIG KOTOOKEVES, £xel eamlmbel To tehevtaio ypovia 6€ o GEPA TOpELg
OTIMG TOV 0TPIKO, TOV TOMTIGTIKS, TV KOWMVIKT TPOVOL0 KOL TV EKTOIOELON
(BA. Sklair 2001: 140-141) pe 6Komd Vo TUTOWGEL KOL VO, LETPTIGEL L0 TOIKL-
Mo omd TPOKTIKEG L1 CLUPOTES TOPAGOCIOKE e TNV EUTOPEVHOTIKY AOYIKN.
H tvmomoinon Op®mg TV EKTAISEVTIKOV TPOUKTIKMOV KOL 1 HETPNON TOV OT0-
TEAEGUATOV TOVG Elvar vTO aKPPMG TOL KAVOLV 01 Pnyavicpol a&toAdynong
TV debvav opyaviopdv kot g EE mpokeitévou va ta&ivoncouy Tic xdpeg,
aVOAOYO LE TNV OVTAYOVIGTIKOTNTA TOVS, GE “KOAOVS KOl “Kokovg pobntég’,
o€ EMTLYOVTEG KOl OMOTLYOVTEG.

[Ipdkerton Y10 GLGTAGTIKO GTOKEIO TOV SOPOP®Y GTPATNYIKOV TOV Sle-
Ovodv ayopmdv mov HETOTPETOVY £TOL T €0VIKG KPATN KOl TIG KOW®VIEG TOVG,
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ocoppova pe v avaivon tov Ulrich Beck (2005: 121-165), oe gvepyodueva
po®V KEPAAOioV. Mg TIG ‘OTPATNYIKEG OVTAPKELNG, Y10 TAPASELYLO, TO TO-
YKOGUIOTOMUEVO KEQALLO, OT™G Voypappilel o Beck, mpoomabel va peum-
oel TV eEAPTNOT TOL AO GLYKEKPIUEVO KPATN KoO1oTOVTOC TOL EVOALAELLAL
KOL OVTIKOTOOTAGILO, OVAAOYO LE TO KATO OGO TANPOVV TOVG KAVOVEG TOV
OLKOVOLIKOD OVTOY®VIGHOV. ME TIg ‘OTpaTnyIKEG VTOKATAGTOONG TO d1eBvEg
KePAAao TomobeTel Ta KPATN GE oL S1ALOIKAGTIO AVTAYOVIGHOD HETAED TOVG
oLYKpivovtdg otn PAom Hiag KOG VOPLOG KOL LEPAPYDVTOG TO GE GYECT LE
TNV KOTOAANAGTNTE TOVG Y1 EMEVOVGELG. ME TIG ‘oTpaTnyIKEG KavoTopiog’ To
KEPAAOLO OMOKTE GLOTNUATIKN TPOGPOUGCT) GTO YVAOCIHKO SVVOLIKO TV £6VI-
KOV KOWOVIOV — K0T BACT OTIC KOVOTOMKES SUVOTOTNTEG TOV DETIKMV EML-
CTNUAOV KoL TNG TEXVOLOYLOG — TPOKEEVOL VO EMVONGEL VEEG LeBOSOVG TTaLpaL-
yoyNg kot véa Tpoidvta. Ot exmadevtikeg petappubuioelg mov Tpombovvton
0€ TOALEC YDpeG ot PAoT TOV VEOPIAEAEDDEPOV TPOYPAULATOS, EITE AUEST
elte péoa amd CLYKPITIKEG LETPNGELS EKTALOEVTIKMDV EMOOGEWMV, Elval omd TIg
KOPLEC EKPPAGEIS OVTAOV TOV GTPATIYIKAOV, KOOGS AmoBAETOVY TNV TOPUY®-
YN YVOGLOK®V KOl VOpAOTIVOV TOP®V GYETIKOV LE TIG OVAYKES TOV debviv
ayop®OV 0ALA Kot 6TV aHENGN TOV OVTOYOVIGHOV HETAED TV KPATOV Kot Gpa.
TOV O100EGIUOV GTOVG EMEVIVTEG ETAOYMV.

Enikoyog

H ekmondevtikn moltikn dev givor mTAEOV ATOKAEICTIKY] GPUOOIOTNTOL TOV
€0voug kpdtovg. Meydhotr diebvelg opyaviopol ko Beopol drakvPépvnong,
GTOVG OTOIOVG OVI|KOLV Ol TEPIGCOTEPES YMPES, lval TOpa ol Qopeig exel-
Vol evtHg Kat SloL LEGOL TMV OTO1MV YaPACCOVTOL 01 KOPLEG KaTtevhHveelg Tmv
EOVIKOV EKTOOEVTIKAOV TOMTIK®V. MEGO amd AGUOUUETPES, U1 ONUOKPOTIKES
Kot adtopovelg dadikacies ot diebveig opyaviopol TpomBolv ekmodeLTIKEG
TOMTIKEG, TOV AITOPPEOVY OO TIG APYEG TOV OTKOVOUKOD VEOPILEAEVDEPIGLLOD
kal ¢ Osmpiog tov avBpomvov keparaiov. Kabmg ot poéc keparaiov dev
GLVOVTOUV OLGLUGTIKA EUTOSLO Kol KOOMG 01 KVPlopyEG OIKOVOIKEG dpaoTN-
pLoTNTEG €6pGlOoVTOL GNUEPH GTNV TOPOYOYN KOl OVOTOPUY®YN YVAOGCNG, Ol
TPOWOOVUEVES EKTOUOEVTIKEG TOMTIKESG EGTIALOVTOL GTNV OUKOVOLIKT OVTOY®-
VIGTIKOTNTA TOV E0VIKOV EKTOIOEVTIKOV GUOTHUATOV.

H onpepwvni ovykvpio gaivetor va mpokalel TN avadiopydvoon Tmv Oe-
ou®V dtebvovg dtokvPEpvnong Tov dnpovpynOnKay apécws Hetd to devTe-
PO TOYKOGUL0 TOAELO — BA. A.y. TNV TPOGPATN GLYKPOTNGN TOV AEYOLEVOL
G20." Qo1660, M ACVUUETPIC. OTNV KOTAVOUN OTKOVOUIKNG KOl TOAMTIKNG
dvvaung eatveton va cvveyiletal, pe kamoleg ovadloTaEels mov emiPaAlel o
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TOAVTOMKOG YOPOKTPOS TG TOYKOGUIOTOINONG, EVD 0 POAOG VILAPYOVIWOV
opyavicp®v (A.y. ANT), evioyvetat. Qg €k ToOOTOV 01 VEEG LOPPEG d1EBVOVG
SlakvBEPVNONG eV OMOGKOTOVV GTIV GVOIPEST] TNG VEOPIAELELOEPNC TTOAL-
TIKNG GTNV TOYKOGULO OKOVOUiD OVTE, KOTA GUVETELN, TOV KOW®OV KATEL-
OOVoEMV EKTOOEVTIKNG TOATIKNG TOV SIOUOPPOONKOV KOTE TG TEAEVTOIES
dekaeties.

AM®OTE NTOV POALG TPV OO Alya ¥pdvio TOL GVTEG 01 KOVEG KTELOVV-
GEIG EMKVPOON KOV 0o pio TANODPA OPYAVICUAOV Kol KUPBEPVICEDMV LE TOV
Mo enionpo tpdmo. XN cvvavinon Kopveng tov G8 to 2006 ot Mooya,
exnpocwnol ¢ EE, tov OOZA, g Haykocag Tpaneloag, tTng UNESCO,
g Kivag, g Ivdiag, tng Bpalrioc, tov Kaloakotdy, tov Me&ikd ko tng
Notag Appikig véypayav amd Kowvol Le Toug LovPYovg totdeiog tov G8
o Aok puéN EKTOOEVTIKNG TOMTIKNG TNV ontoio Ba umopodoe va Guvo-
yioet kaveig ota e&ng 6éka onueia: 1) n ekmaidevon TPETEL VO GUVEICPEPEL
GTNV TOPOYOYIKOTITO KOL TNV OIKOVOUIKT OVTOY®OVIGTIKOTNTO, 2) O 101mTl-
KOG TOENG TPEMEL VO €Yl TPOGPOOT GTO EKTOLOEVTIKO GVGTNHO, 3) N €K-
noidgvon wpémel va GLUPAAAEL GTNV KOWV®VIKY) GUVOYN, 4) TO EKTALOEVLTIKA
Wpovpote TPETEL Vo dlotkovvTot pe Tig pebddovg tov pavatlpevt, 5) mpémet
Vo YIVETOL EKTETOUEVT] KO OMOTEAEGUOTIKY YPTON TOV TANPOPOPIKOV TE-
LVOLOYIDV, 6) Vo EMIIOKOVTOL VYNAES EMOOGELS GTO poOnpotiKd, Tig Oett-
KEG EMOTNEG, TNV TEYVOLOYi Kol TIC EEVES YAMGGES, 7) ELpOoN TPETEL VO,
Sivetal oV EMOYYEALATIKY eKTTOidEVOT, 8) 1 dafiov pnabnon npénet va i-
VOl TPOGOVOTOMGUEVN oIV ovoPEOLIon TV ETayYEALOTIK®OV deEl0THTOV
KO GUVOESEUEVT LUE TNV ayopd epyaciag, 9) mpémet va dnpovpynbovv kool
UNYAVIGHOL OVOYyVMOPLIoTG TUTIKGOV TPocOVI®VY, Kot 10) o1 HeTavaoTEVTIKES
TOMTIKEG Ol TPETEL VOL GLVOEOVTOL LLE TO TLTIKA TTPOGOVTO KO TIG OEELOTNTEG
tov petavaostav (G8, 2006).

AV € YeVIKEG YpappéG M ovilévta g 61e0vog eKTOdEVTIKNG TOALTL-
KNG, GTNV OTOI0 GLULPOVOVV 01 EMIGNLOL EKTPOCOTOL TNG UEYGANG TAELOYN (i~
0G TOV E0VOV-KPATOV KO 1) 0Toia, OTMG £YVE GOPEG TNV AVAADGT TOV TPO-
NynOnke, mpowbeiton ové Tov KOGHO TIC TEAEVTAIES TpELS dekaeTiec. H exmai-
devon opiletar amd Tovg Beopovg dieBvoig dakvPépvnong oxeddv ot oAdTN-
TG NG OG LECO SOUOPPMOOTG TOV AVIPOTIVOV TOPWV TOV OTOLTOVVTOL A0 TO
TayKOoUI0 Topaywylkd cvotnpa. ‘Etol, ofuepa, apyéc tov 21ov aidva, dev
elpoote paptopeg LOVo g edpaimong d1ebvmg evog Kotvov TAaiciov ekmot-
SELTIKNG TOMTIKTG, GAAA KO TNG YEVIKEVUEVNG eMBIENG Vo LItayBovV TAN-
POG T OVIKA EKTOLOEVTIKG GUGTHUOTO OTIG OVAYKES TOV TTOYKOGUIOTOILLE-
VOV OIKOVOUIKOD OVTOY®VIGUOD.
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INUEVOOELS

! Katd to téAn g dekaetiog Tov 1970, oty X e@appoletor To TpMTo KOl EKTETOWE-
VO TPOYPOLLLN IIOTIKOTOMGEMV KPATIKOV EMXEPNCE®V e Pdon Tig Bempleg tov Milton
Friedman, kaOnynt oto [Mavemiotpio tov Zikdyo, and pabntés tov (YvmoTtolg Kot oG “Ta
ayoplo. Tov Zikdyo’) mov vanpetodoay o€ 0EGE1G-KAEOI0 TOV S100KTOPIKOD KOOHEGTMTOG
tov Augusto Pinochet. Bopeta, o Paul Volcker wg emkepaing me Opocmovdioxng Tpdme-
Cog twv HITA and to 1979 (kon emavadiopiobeic onpepa oG okovoputkog GOLBOVAOG TOL
Agvkob Oikov and tov Barack Obama) kot o Ronald Reagan wg tpdedpog amd to 1980 Ee-
KOOV TOMTIKY ameAeddepmONG TOV YPNUOTOTIGTOTIKOD TOUEN Kol amopvOueng g Pro-
pnyoviog. v aAAn mlevpd tov ATAovTikov, Le T ekhoyn ¢ Margaret Thatcher to 1979
Eexvd gupl TPOHYPALLLOL OIKOVOLLKNG avadtipOpmONG TOL OTOSVVAUMVEL CNULAVTIKE KATE
To emdpeva xpovia to Bpetavikd kpatog tpovorag. v Kiva, o Ntevy Edomivyk enttpénet
T1g EEVeG EmeVOVGELG KoL T ONLIOVPYIO OUKOVOING TNG 0iyopds LIto TV e£0vaio, OUMS ThvTaL
tov Koppovvietikod Koppartog.

2 H napovoa avdlvon apopd e cuykekpuévoug diebveic opyaviopodg (ANT/TIoyko-
oo Tpamela, TTOE kot OOXA) kot v Evponaiky ‘Evoon (EE). Me v ékepoon ‘dte-
Oveig opyaviopoi’ M ‘Oeopoi d1ebvoig draxvPépvnong’ N andog ‘diebveig Oeopoi’ Oa evvo-
obvToL 670 €616 TG0 avToi ot opyavicpoi 6o kot EE.

3 01 G8 anotehovvtat amd Tig kKuPBepvioelg twv G7, TV EXTA I6YVPOTEPOY OIKOVOULDY
tov mhavnt (g laroviag, g 'oddiag, g Feppaviag, Tov Hvopévov Bacileiov, tov
HITA, g ItaAiog kot tov Kavadd) cuv avthiyv g Pociag, 1 oroia éywve dekt og pHéAOG T0
1997 ya yemotpatnykovg kupimg Adyoug.

4 0 vrohoyiopdg apopd ota 30 kpdtn-péAn tov OOZA, kabdg to 310, XA, evid-
xOnke otov opyaviopd potg tpéceata (to Mdto tov 2010) kot dev vadpyovv aKkoun dto-
0éo1po oTotYElR Y100 TNV OIKOVOLIKT GUUBOAN TNG.

5 Eivou yapaxtnpiotikn n avagopd tov S. Heyneman (1993), o omoiog die&fyaye
oYeTIKN €pevva pe cuvevtevéels 6to mpoconmikd Tov CERI - tov Kévipov Exmaidevti-
kNG ‘Epevvag kot Kawvotopiag tov OOZA: «Aéyetar o011 0 eknpoowmos twv HIIA doknoe
ueydldn wicon kai oc evbeia yAwooa wote vo Cexivijoer 0 OOXA mpoypauua ovALoyig Kot
OTATIOTIKIG AVAAVONG ‘ELGPODV KOL EKPODV — TANPOPOPLOV Y10, TOL EXLOEDA EXIOOTNG, KO-
OTOVG KOL YWV YPHUOTOOOTHONG, HaONTIOKG OToTEAETUATO, O KOIVA LobiiaTa, Taoels
amooyoinong kai to. oyetika. H avtidpaon uetold tov mpoowmikod tov CERI ftav ook
kar fobid, koyomoyio. Avtovg amé Tovg 0moiovg TP ovvevtendn Bewpodoay ot Tav
EMOYYELLOTIKG QVAPLOTTO VO, TPOCTTOONTEL VO, TOGOTIKOTOIOEL KO.VELS TETOI0VG OEIKTES,
Ka1 0Tt av10 Oa vIepamAodateve ka1 Oa E01ve avarpifi] E1KOVA TV EKTOIOEVTIKOV OVOTH-
1TV TV yopdv oo O0XA, kai 6t Qo amoppinroviay aro ta. [tote] 24 kpdtn-uély, to.
KOIVG O0UQEPOVTO, TV omolwV giyov v vfovy va vanpetovvy (cel. 375). Avtd onla-
oM mov Ntav 16te Yo ta 6TEEYT Tov OOZA VIEPATAOVGTEVTIKGO KO OVAPLLOGTO ETOY-
YEALOTIKG £Y1VE GUVTOLLO, YGPT) OTNV OTOATION TOV LGYXVPDV YPNLATOS0TMV TOV 0PYOVL-
GOV, M Kupiopyn, Kot TAEOV ONUOPIANG, TPOGEYYLIOT GTN GVYKPLON TOV EKTUSEVTIKOV
GUGTNUATOV.

¢ Toppova yio topaderypa pe Evpopapdpetpo tov 2003 povo 6% tov moirtmv OEAovv
‘va €xel 11 Kopoov emppon ot dodikacio Aqyne omopdcemy’, eved 6tn LeyYEAn Tovg
TAEOYNEio SNAGVOLV TOG oV 1 EMPPON TPETEL VO, acKeiTaL ad ToLg id1ovg, amd to Ev-
POTAKS KowvoPovito kot arwd TiI¢ KuPepvioelg tovg. BA. Eurobarometer (2003).

7 Avtd mAéov apopd kot oty EALGSa epdcov 6To Ttepionto “Mvnpdvio’ mov veéypa-
wye N eMnvikn koPépvnon pe v EE kot to ANT cvpgoveiton va adra&er ) vopobesio oe
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‘OMUOVTIKOVG TOUELG VINPESLOV’, GUUTEPIAOUPOVOLEVIG KOl TNG EKTOIOEVONG, LUE GKOTO
“INV EVOLVAUMGT TOL AVTOYOVIGHOD GTLG avotytés ayopés’ (apbpo 3, mapa. iii.). BA. oAd-
KAnpo 1o keipevo Tov ‘Mynuoviov’ otny gpnuepida “Ta Néa’ 5/5/2010.

8 Tdupwva pe 1o otoryeio mov mapabitel o Rothkopf (2008: 33) o1 mhovoidtepeg
xopeg otov kKocpo (HITA, lanwvia kot EE), eivot katd péco 6po 100 popéc mhovoiote-
peg amod 01t ot pTeYOTEPES, (LY. ABomia, At kot Nemdd). H avoroyio mpv and Evav
aova tav 9 mpog 1. H dtapopd peta&h mhovsiov kol gToydv Siepivetal OpmS Kot
EVTOG TOV YOPOV OV TO. TeEAEVTOiN ¥povia Yvopilovv owovopikn avartuén. o nopd-
derypa oty Kiva, mov 1660 ematveitor yio tovg vyniods puvbpovg avénong tov AEIL
¢ TG TehevTaieg dVo dekaeTieg, To oToyyein deiyvouy Beapatikny avénon g elcodn-
patikng avicdtntag. Me fdon to cvvieheot) Gini ) eilcodnpatiky avicotnto oty Ki-
va 6xedov dumhacidotnke: otnv Kiipaka 0 og 100, to 1984 eiyxe cuvteleot 29 evd 10
2004 ¢ptace oto 47.

® @a mpémel va onpelmbel ®otd60 4TL M TPOo®ONON TNG VEOPIAEAELOEPT S TOMTIKNG
atlévtag amo pépovg tov IOE, tov ANT ko g [Maykdopag Tpdmrelog katd v tpéyov-
oo dekoetio Ppioketor vd avioyeon o€ ekeivo akpPdS To LEPOG TOL TAAVNTN GTO OTO{0
KUPLOAEKTIKA Oplappevoe tig mponyovueveg dekoeties: T Aatvikn Apepikn. Ipdyportt,
aAlote vid PapPopa diktatopkd kabeotdta (A.y. XiAn, Apyevrvi), Ovpovyovdn otig
dekoetieg 1970 kar 1980) kot dAhote VO ZOVTNPNTIKEG KOl OGIUASLOKPATIKES KLPep-
vnoelg (A.y. Ilepov, BolpPia, Bevelovéra, Bpaldia kot Me&ikd katd ™ dekoetioo Tov
1990) n Aoatvikn AHEPIKN €YVE YVMOGTH Y10 TV €QUPUOYY OKPOULOVDV VEOPIALEAEVDE-
POV TPOYPaUUETOV (T.). TANODPAG WIOTIKOTOINCEMY KEPSOPOPMV EMYELPTICEDV KOWNG
oeérelng). H tpéyovca dexaetio onpatodotel yio ToALEG Ao TIG XDPEG TNG TEPLOYNG TN
petéfoon o€ po vEo TPOYUATIKOTNTA OTIG OXECELS e TOVG Heydlovg diebvelg opyavi-
olovg. Apkel va avaépet Kovelg 0Tt evd To €tog 2005 1 AaTvik) ALEPIKN OVTITPOCH-
meve 10 80% TOL GVVOALKOV daveLDdOTLKOV YapToPLAaKiov Tov ANT, 10 2007 T0 T0G0GTO
ovtd peidnke Oeapatikd oto 1% (PA. Klein, 2007: 457). Eivar n mepiodog mov ot ym-
pEG TNG TEPLOYNG WpVOLVY TV Banco del Sur (Tparelo tov Notov) Kot 0voTTOGGOVV TPM-
toPoviieg dnwg ™ ALBA (Alternativa Bolivariana para las Américas - Mmrolifapioavi
Evolloxtikn yio tyv Auepixi) mov hertovpyovv ot Baon g iong copupetoyns (A.y. o
YNPOG 0vVE KPATOG-HELOG OTI ANYN OTOPAGE®DY), GUVATTOVY EUTOPIKEG GCVUPOVIEG GTN
Bdon Tov Aeyouevov fair trade (avti Tov free trade, dnA. eumopiov pe TIG TILEG TNG OlyO-
pAg) Kot TPowOovV eVioTe UN LEPKOVTIMOTIKEG TOMTIKEG (A.). OVTOAAAYY| EVEPYELAKDV
wopov e 1Tpkd mpocmnikd). Ot aAlayig avtég opeilovtatl otnv dvodo oty e€ovaoia
G€ OPKETEG YDPEG TNG TEPLOYNG TOMTIKAOV SVVAUE®DY TOV EIVOL AVTI-vEOPIAELEHOEPES KOl
Oyl KaTd avayKrn ovTl-KOmTaAoTikés, 6mws Tovilel o Bpaliidvog kowvoviordyog Emir
Sader (2008).

10 To G20 anoptiCetol amd TOVG VIOVPYOVS OIKOVOUIKAV KOl TOVG SLOIKNTEG TV KE-
vipikov tpanel@v 19 yopav cuv v Evporaiky ‘Eveon. [poxettot yio tig: Apyevtivy,
Avotpario, Bpolia, FaAdia, leppavie, Hvouéveg [ohteieg, Hvopévo Baciielo, lamw-
via, Ivdia, Ivéovnoia, Itakia, Kavadd, Kiva, Me&iko, Nota Appwkn, Notwa Kopéa, Pooia,
Soaovdikn Apafio kot Tovpkio.
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ABSTRACT
International education and neoliberalism: institutions, policies, power relations

The IMF, the World Bank and the WTO policies are commonly described by what is called the ‘Washington
Consensus’, not only because of the home town of the first two institutions. The expression refers to the pro-
motion by them of the neoliberal economic agenda which includes three basic sets of policies: privatisation
of public companies, liberalisation of international trade and investments, and deregulation of domestic eco-
nomic and financial activity. As an ideology, neoliberalism celebrates individual entrepreneurial liberties and
skills as well as ‘free market' and ‘free competition’; state interventions must be kept to a minimum as they
are considered to be distorting the workings of the market. The US government and the Federal Reserve, Chile,
the UK and the communist China, were the first epicentres of this ideological and economic policy shifts in
the late 1970s and early 1980s which were to spread and ultimately remake the world. Since then neoliberal-
ism penetrated all major international organisations, either under the direct political pressure of the USA and
UK governments in the 1980s or through advocates of the ‘free market’ discourse who occupied key positions
in these institutions. Except the three above institutions a major promoter of economic neoliberalism has been
the OECD through its comparative studies and policy recommendations. Neoliberal economic policies have
also been applied by the European Union, which is not of course an international organisation but a form of
unique transnational state-like entity, gradually since the 1980s and from the Maastricht Treaty it became or-
thodoxy across its members.
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Neoliberal policies have been taking place during the last three decades not only in the economy but also
in the education systems of many countries and they continue to spread. International organisations are the
main promoters of the neoliberal agenda in the discourse, policies and organisational practices of educational
institutions. The agenda includes a heavy emphasis on human capital production; education systems must pro-
duce human resources destined to upgrade developing economies and to ensure the growth of the advanced
economies. All domestic education policies should be orientated towards increasing productivity and com-
petitiveness in the global economy.

This paper focuses on the World Bank/IMF, the WTO, the OECD and the European Union as institutions of
transnational policy making. They are all today making education policies which are decisively shaping cur-
rent directions and developments in national education systems. The paper reviews the enhanced role of these
institutions in producing education policies and it investigates the ideological basis as well as the processes
through which these policies are made. It is argued that decisions in education policy are taken largely through
asymmetric, opaque and bureaucratic procedures, an expression of the de-democratising trend characterising
globalisation. In its second part the paper describes and analyses the main set of education policies of these
institutions across countries. It is shown that these policies promote reforms which standardise education
provision and they are intended to produce relevant to global business human and cognitive resources as well
as to increase competition between states and therefore the range of options available for investments.
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H ropela Tou ayyAikoU eknatdeuTikoU GUOTAUATOC
KQlL 0 TIEPLOPLOPAC TS autovopiag Tou: katdataan
avaotpéPun 1 eyKAwPLOpEVN atn divn Twv VOpwv

G ayopdg

Mapia Nika I

MEPIAHWH

Ané  dekagtia Tou 1980 K1 GoTepa 10 ekMaAdEUTIKG oUoua g AyyAlag, kat eidkGTepa 10 endyyehua
TWV EKMADEUTIKMY, DEXETAL KATALYIOUG HETAPPUBLLOTIKWY dPATEWY HE OKOTIG TNV avaudpewan] ToU Kat v
gvioyuon g oxoAiig enidoong. Ta pETpa rou £101yBNoav KATakpdnKav yia Tov MEPLOPLOpS TG mapa-
3001aKAG AUTOVOpIag Twv AyyAwv eKMAdEUTIKWV Kat TV avdAnyn 6Ao kat ueyaitepou EAEYX0U TG &k-
NaidEUoNg K HEPOUS TNG KUBEPVNONG WG AMOTEAEDNA NG ETtikpdTnong Tou NeoheAsuBePIOHOU Kat TNG
tdong tou Neo-dloikntiopoy otnv exknaideuan (Godwin, 2002 Rikowski, 2006).

H napoloa epyacia muystpel pa o0vTopn 10TOPIKN avaokdrnon g nopeiag tou ayyAikod ekmatdeu-
TIKOU 0UOTAPATOS e OKOMG va avadeiEet Tig pileg TG arokevIPWHEVNS Tou HOPPNS Kat va KatavonBei n
duvapkn tou. MapouatdZovtal TEA0g Ta pETpa mou lonxBnoav katd v teheutaia dekagtia yia ) BeATi-
WOT) TWV OUVONK®V €PYACIAG TWV EKMADEUTIKWY, YOl TV £VIOXUON TOU KUPOUS TOU EMAYYEMIATOS KABWS
KOl Yla TV anoteAeopatikGtepn opydvwaon kat dolknon twv oxoAslwv dote va ektundel 1 mpoorTk
avapépeOoNG ToU EMAYYEMIATIONOU TWV EKTALDEUTIKWV.

Eisaywyi
Metd ™ dekoetion Tov 1980, T0 KTOISEVTIKO GVOGTNLO TG AyYAlog, Kot E101KO-

TEPOL TO EMAYYEALN TOV EKTOOEVTIKDV, SEXETOL KATOYIGUO HETAPPLOUGTIKOV
dpaoewv pe oKomd TNV OVAUOPPOGCT) TOV KOl TV EVIGYVOT TG GYOAMKNG emi-
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doong (Stevenson et al., 2007). Enpeio otabuog tov petappuduicewv vanp-
&e n ewoaywyn tov EBvikov Avoivtikov Ipoypdaupatog, to 1988, v onoia
axoAovOnce pio 6EPd PETP®V Yoo TNV avoPadon tov emmédny enidoons
(standards) oto oyoleia, 6nmg 1 idpvomn Tov VEou cuoethiuatog EOvikng Emt-
Bedpnong, to 1992. Ta pétpa ot Kataxpifnkay yio Tov TEPLOPIGHO TNG TToL-
POSOCLOKNG OVTOVOUING TV GyYA®V EKTOLSEVTIKAOV KoL TV AVAANYT OAO Kot
HEYOAVTEPOV EAEYYOL TG EKTOIELOTNG €K LEPOVG TNG KLPEPYNONG, OC OTOTE-
AEGLLOL TNG ETKPATIONG TOL VEOPIAEAEVDEPIGLOV KOt TNG TAGNS TOL Neo-0101-
Knrtiopov oty eknaidevon (Godwin, 2002).

Tnv tehevtaio dekaetio onueldvovton Tpootadeieg avafadiiong Tov Kv-
POVG TOV EKTOOEVTIKMV, TOV GLUVOLOVTAL LE TNV EMIOEIEN EUTIGTOGVVIG GTOV
emayyelpatiopd kot 1o £pyo toug (Morris, 2001). Ot mpoondbeieg ovtég woTO-
GO TOPUUEVOVV OTTOCTOGHOTIKESG KO DITOVOUEDOVTOL OO T OOUIKA GTOLXEIN
TOV GLGTNLOTOG, OTWG £YOVV SLOUOPPMOEL LETE TNV EMIOPAOT) TOV TAPATAVED
tdoewv (Rikowski, 20006).

Emyepeiton mopokdtom por cOVIOUN 1GTOPIKH OVOCKOTNGN NG Topeiog
TOV OyYMKOD EKTOLOEVTIKOD GUGTNUATOG, LE OKOTO TNV KOTOVONGT TOL Y0
POKTAPO KOL TNG SOLVOALIKNAG TOV, OAAG KOl TNG SUVOTOTNTOS TNG EKTOLOEVTIKNG
KowotnTag vo avtamokpliel otig emiPBoriopeves aAhayEs.

H 1810pop@ia Tou ayyAikoU Kmaid€uTiKOU OUOTAPATOS: KATABOAES Kal
nopeia €EEMENC

H exmaidevon oty AyyAio akolovOnce omd v apyr TG 10TOpiag TG Hio
EVTEADC OlapopetTiky Topeio eEEMENG amd avtv ¢ eAAnvikng. Edv 1 te-
Aevtaio onuatodoTNONKE 0o TOV EBVOKEVIPIKO YOPOUKTAPO TNG, O OATOTEAE-
GO TNG TPOCTADELNG TNG VO GUVTELEGEL GTT SLUUOPPOOT) LG EVIOiNG EOVIKTG
TAVTOTNTOG KOL GTIV 0PYEVMOGT TOL KPATOVG, 1] 0yYAIKT EKTOIOEVLOT YOPOKTY|-
piotnke amd o dropkn A e£ovoiog avALESH GE SIUPOPETIKEG KOVMVIKES
Kot OpnokevTikég opddec.

Kvpro yvopiopo tov ayyAikoh eKTadELTIKOD GUGTHHOTOG £IVOL 01 TAOV-
POALCTIKEG TOV pileg, 0ol 1 eEEMEN TOV NTAV OTMOTEAEGHO UIOG TOIKIALOG
TOTIKAOV TPOTOPOVAIDYV, 01 0Toieg avtavakiovoay Eva TAN00¢ dopopeTt-
KOV TOATIK®V KOl KOWVOVIKOV GUUEEPOVIOV TOV EVOOUATOONKAY GTOdL0-
K& otov Tupnve Tov (Broadfoot & Osborn, 1993). Ot tpmtofoviieg avtég
avinkav otnv Exkincia apevog, n oroia avélaPe eEapyng TpOTOY®VIGTIKO
POLO GTI| SOUOPPMOT] TNG EKTALOEVTIKNG Tapddoons TG AyyAiog, Kol o€
WB1OTIKOVG QOPEIS apeTéEPOV, IOV £ite GuVEdpapay TV Exkinocio oto épyo
™G avto gite dpopomombnkay akorovddVTag o 1K1 Tovg Katehhvuven
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(Archer, 1979 Kazamias & Massialas, 1965). Adyo tng adtapopiog Tov emi-
ONUOVL KPATOLG Yo TNV AVAAN YT OVGLUGTIKOD POAOV GTOV TOUEN QVTO, 1) EK-
naidevon eEEPpale Kol EMYEPOVGE VO TPAYILOTOTOGEL TOVS OKOTOVG TOV
EKAOTOTE POpEN TOV avorappave v opydvoon g (Archer, 1979 King,
1973).

H 6pnokevtiky Pdon g ekmaidevong Kot 1 £aptnon g and o emion-
po d6ypa £dmwoe peydreg E0VGIEG GTOVG Oy YAIKOVOUG LEPMUEVOVS TTOV ElYOV
EMPOPTIOTEL [LE TO KOOKOV TNG EMTIPNONG TOV SIOUKTIKAOV dPUGTNPLOTHTOV
o115 evopieg Tovg (Archer, 1979 Topdika-AreEavopomovrov, 1990 deddg,
1992). X10 avelevBepo avtd Khipa, 6to onoio gvromilovral o1 mpoTeg pileg
Ko 6KOTO1 NG emBedPNONG GTO AYYAMKO EKTOUOEVLTIKO GUGTN LA, O POLOG TOV
ekmondevTIKoV £lye - péypL Tov 190 cdva oyeddv - YopoKTHPO SOYLLOTIKNG KO-
TNYMNONG, EVO 0 OPNOKELTIKOG TPOGAVTIGHOG ATOTEAOVGE TOV KVUPLO GTOYO
¢ 010akTikng mpaéng (Thut & Adams, 1964).

H oxopuyio Tov eKToidentikon «CVGTNUATOC)! EKEIVIG TNG TEPLOSOV IO~
TEAECE EMOUEVMG ATOPPOLL TG ATOAVTNG £EAPTNONG TOV LIEVOVVOV Y10l TO!
oxoreia POPEMV - TOTIKGOV GULUPOVAM®Y cUVNOMS - OO TIG EIGPOPES KOt dm-
PEEG EMPAVAV TOAMTAOV KOl OO TIC ATOYELS TOV KANPIKOV, 01 0010l ™G HE-
A TV cvpfovMov avtdv KaBoplav To EKTadeVTIKA EHaTa, TO TPOYPALL-
pota kot Tig pefodovg didaokoriog (Broadfoot & Osborn, 1993° Kazamias
& Massialas, 1965). To yeyovoc avtd TPoKkdAESE Y10 LAKPO YPOVIKO d1UoTN-
L0 GTOGILOTNTO OTO EKTOLOEVTIKO Kol GUVOKOAOVON GTO KOW®VIKO GOGTN LA,
eV 1M €EAPTNON TOV EKTALIEVTIKAOV dPOGTNPLOTHTOV OO TNV 1O1OTIKY| TPOTO-
BovMo cuveTéELEGE GTN S1OLMVION TNG YOLPOUKTNPIOTIKNG Y10 TN YOPO TOEKNG
Kowvikng doung (Archer, 1979 Thut & Adams, 1964).

To otadiokd avEaVOUEVO EVILOPEPOV TOV KPATOVG Y10 TNV EKTAIOEVON
Ko 1 Voo THPIEN TG ad Tovg [Tovprtavovg HEGH TEPIGTAGIOKDV KPATIKOV
EMYOPNYNOEMV ATOTELEGOV TO TPAOTO PUATO Y10 TNV OVOUOPPMOOT TNG EK-
naidevong (Thut & Adams, 1964° Tsitsonis, 1986). H popoer g exnaidev-
TIKNG TTPEENG Kot 0 pOAOG TOVL EKTAUOEVLTIKOV Uopel vo unv dAra&e dpacti-
K6 péxptL 1o TEAOG TOV 190V audva, aALG 1 HETABaOT TPOS TN GVYYPOVT ETO-
AN OGLVTEAEGTNKE HECH® EVOG GLUVOVAGHOD TOV «VEOLY LE TO «TOAO» KUOMG
Kol €vOG 6Tad10KOD AVOILYHOTOG TG EKTAIOEVLONG G€ OAO Kol TEPIGGATEPES
KOwmviKéG kal Opnokevticéc opddeg (Archer, 1979 Broadfoot & Osborn,
1993" King, 1973).

O g&elierg mov axorovbncav cvumeptélafoy o oepd pvduicemv yo
TNV 0pYAvVMOT TV GYOAEI®V, T GLGTNUOTIKY TOVG EMOEMPNOT KOl EMLTY-
pnon and Tomkd ekAeypévo cuppoviia, kabmg kol v avopdduion g mo-
pexopevng ekmaidgvong (Broadfoot & Osborn, 1993° Kazamias & Massialas,
1965 Maclure, 1979). To owovopukd kivitpo Emonlav 10104tepa GNUAVTIKO
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POLO GTNV EMAYYELLOTIKN EEEMEN TOV EKTOOEVTIKMV, EVD 1) OTOPOACT] TNG KV-
Bépvnong va copPaiel ot picBodocio Tovg, oNUETOSOTNGE TV Evapén TNg
NU-0MHOGIODTOAANAKTG TOVG TOVTOTNTOS, YOPIG OUMG 0 EAeyyog va Eepiyet
Ao T YEPLOL TG AvATEPNG TAENG (0.7.).

Evd n Bacikn exmaidevon £xace peydrio HEPOG TNG TOIKIAOLOPPING TNG e~
TG TV avaAnyn TG eVOLVNC TG Ao TO KPATOG, 1| deVTEPOPABILL EKTTOIdEL-
01 TAPEUEIVE POKPLE OO TNV OVGLOCTIKT KPOTIKY TOPEUPOOT HEXPL TIC apyES
Tov 200V oDVE, YEYOVOG TOV EUTOIIGE TN SIOUOPPOOT HOG EVICTNG LOPONG
Kot mopéteve Tov Taikd yopoktinpo g (Archer, 1979 Hyndman, 1978). H
10g0A0Yia TNG «AOiKN G cuToVopig dev eméTpene eEAALOV TOV AUEGO KEVIPIKO
ELeyyo TG eXTaideuong 0VTE KO TV VITOYWOYT] TNG GE€ £VAV KEVIPIKO YPUPELO-
KPOTIKO UNYoviopd, OTws cLVEPRN 0 GALN CUYKEVIPOTIKE EVPOTAIKE EKTOL-
deutikd ovotipata (Broadfoot & Osborn, 1993).

I to Adyo avtd, ot empuépoug puOUIcELg ElGAYOVTOV e TN LOPeN EVPVTE-
POV EOVIKOV TOMTIK®V Kot HEGH TOV KOHOPIoUOD YEVIKOV TAUGI®V, LUE GKO-
76 TN SCPAAOT] TOV ELAYIGTOV TOVAGYIGTOV OTOOEKTOV EMTESWMV EXIO0GNG
kot omoteleopatikotntag (6.1.). H pokpaiovn ayylkn Snpokpotikn mtopd-
5001, TOL OmOLTOVGE TNV atOdocn vBvuvng oto KowoPodio amd v ekd-
o10Te KLPEpvNoN, mepldpile v eéovaio Tov Ymovpyol, UV emTpEmOVTOS
Tov amevbeing EAeyY0 6T OYOAEIN 1) GTOVG EKTALOEVTIKOVS, EQOGOV PLAAMGTO 1)
TPOGANYN KO 1] ATOAVGOT TOVG OTOTELOVGAV OPHOSIOTITES TNG OTOKEVIPOLLE-
g droiknong (Kazamias & Massialas, 1965). To mepieydpevo tov kuPepvnrti-
KOV YKUKM®V KIOOTAV LE TN LOPPT| KTPOTACEMVY, LE YAPUKTI PO GLVIO®G
GUUPOVAELTIKG KOl OYL OEGUEVTIKO Y10 TOVG EKTALOEVTIKOVS, dtacPaAilovtog
®OTOGO TO GLUPEPOVTA TOV UAONTOV PHECH TOV KAOOPIGHOD GUYKEKPLUEVOV
emmédmv enidoong tovg (standards), 1 enitevén TV omoiwv omotelovGE TPO-
Dmo0gom Yo T YPNUATOSOTION TV GYOAEI®V.

H exmaidevtikny ohykpovon enopuévms, oG amdppote. TG avantuéng «&e-
YOPIOTAOV KOl EVOALUCGOUEVOV EKTALOEVTIKDV SIKTV®V £E® amd TOV EAEYYO
NG KLPLOPYNG OUASAGY, OEV ELVONGE TNV AVAANYT TOL EAEYXOL Od «puol O1-
EKOIKNTIKY ovppoyion, OTMg cUVERN oe GALES EVPOTOIKES YDPES, OALD TV
avamTLEN EVOG 1GYLPOV OVTAYWOVIGHOV, TOV EKOVE WE TN GEPE ToL dvvarth
TNV TOPAAANAN SOUOPPOOT| ETUEPOVG OULAOMV, LE ATOTEAEGHA TNV WO10iTE-
poL LeYOAN TOKIAOLOPPia TOV ayyAkoD oyolkol cvotipatog (Archer, 1979:
130-131). ITapd v mpocéyyion, Katd GUVERELN, TPOG TIC SLOKNTIKES TPOKTL-
KEG KoL TNV 0pYaveoN TV TEPIGCHTEPOV EVPOTUIKADOV EKTUOEVTIKOV CLGTN-
UATOV LEGM TNG OTOSIOKNG OVOANYNG EE0VCIUCTIKOV OPUOSIOTATOV OlTd TNV
KEVTPIKN KLPBEPVNON, 0 PabUOc GLYKEVTIPMOONG TOV AYYAIKOD GUGTILLOTOG TTo-
PEUEIVE GNUAVTIKO PEIWUEVOC O OYECT LE EKEIVOV TTOV evtomileTal TV 1010
TEPTI000 OTIC VITOAOUTEG TPOTYLEVES YDPES.
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H diapdppwon Tou XapakTipa Tou ayyAikoU EKMaISEUTIKOU OUGTANATOG
péoa ano Tic peydAeg perappudpioeic Tou 20%° aiwva

O mpoapetidg kot TaEKog YOpaKTNpag TG ekmaidevong kabmg Kot To oTot-
y€lo Tov €0ELOVTIGHOD GTNV OPYOVMTIKT KO OLKOVOUIKT DVTOGTNPLEN TNG AEL-
Tovpyiag ™G vINpEay KaBopLoTIKOL TAPAYOVTES Yiol TN SUOPPMOOT TNG EK-
TOLOEVTIKNG KOVATOVPOG GTN YDPO KOl TNG SIHAAUKTIKOTITOG TOV T YOP0-
ktnpiler (Archer, 1979 Koidn & Koéveorog, 20027 Levin, 2001° Thut &
Adams, 1964).

H moltikn evomto v AyyAwv, 1o cupfipocticd mvedua, 1 HoKpd Kot-
V] TAPEOOGT, 1 ETMPUAAKTIKOTIT OTEVOVTL GTOV 100G KOl TNV ETAYYEA-
potikn mapéppacn 6e GuVOLOCUO LE TNV 1GYXVPN OTOUIKIGTIKY OVTIANYT TNG
ehevBeplog Kot TG KomViKNg evBvvng, aAld Kot to aicOnpo avtomenoifnong
KO QVTAPKELNG ELVONCAV TV OTOKEVTPWGOT) KO TV TOTIKN dtokuBEPVNON UE
Baon v WO1WTIKY EMYEPNUATIKN dpdoT Kot TNV atopkn evfuvn (Mallinson,
1966). To YopaKTNPIGTIKA OVTA JETOVV T GYEGT TOV ATOLOV UE TO GUVOLO
kafiotdvtoag v [loAtela vanpETn Kot Oyl Kupiopyo TOV TOAT®V M0 OTTL-
K1, 1] 07010, ATOTLTAVETOL GTT) SOUT| KOt GTI GLO1KNGT TOV EKTOLGEVTIKOD Un-
YOVIGHOD, EVIGYDOVTOG TNV OVTIOpOoT amévavtl 6€ Kabe Tdon eviaonoinong
KOl OLLOIOHOPQIOG ) GE 0TOL0VINTOTE £id0VG Tpodiaypoéc (Mallinson, 1966°
King, 1973" Green, 1997). Adym tov £vOepiov BviKioTKOD 01O HOTOC TG
ayYAMKNG Kowvoviag eEGAAOV, 1 0pYEV®ON EVOG EVIOIOL GLGTNHATOG OE YPELU-
otnke moté va 10l og tpotepardtnta (Green, 1997 King, 1973).

H wiot ot duvoun g koot tag 0d1ynoe cuvakdrovbo ot dnpovp-
yiol oG amokeEVIPMUEVIG O10TKNoNG e BACT) TOV TOTIKO EAEYYO KO TH GLAAO-
YIKN TpoomdOeLn, EVED 0 HETPLIGIOS TOL PAVOTIGHOV TMV EMUEPOVS OpNoKEL-
TIKOV OPLAO®V KO 1) GTAO0KE GVEAVOLEVT] OVOYY| OTEVOVTL GTY| SLOLPOPETIKO-
TNTO EXETPEYE T1) GLYKEVTPMOT] TOV OPYUVOTIKMOV KOl EAEYKTIKMY 0PILOSIOTY|-
TOV OTIG TOTIKES 0PYES, KaOMG Kot TN O10THPNGT TOL W1OTLTTOV GYNIATOG G-
vepyaociog petaly kpdrtovg kot ExkAneciog (Archer, 1979 Hans, 1958 King,
1973 Kazamias & Massialas, 1965).

Ta Topandve 6€ GUVOLOCUO LE TO ONUOVTIKO BabUd epmicTOcHVIG GTOV
EMOYYEMLOTIOUO TOV EKTOLOEVTIKADV - TOL YOPOKTNPLOE T1G deKaeTieg Tov 1950
kot 1960 ¢ anotéheopa TG pHeydang petappvbuiong tov 1944 ko g ava-
Myng ™ KaBoAkng TALoV €vBVVIG TOV KPATOVG Y10 TV OPYEVMOOT Kot }¥pN-
HOoToddTNoT TG EKTAISEVON G - KOTEGTNOOY TPUKTIKA SuVOTH THV ovTovopio
TOVG KT TN S1e&orymyn TOV EKTOOEVLTIKOD £pYOL Kol AmoTéELEGAV T Pdon Yo
™ SPOPPOOT EVOS 15YXVPOL AOYOL GTOV TOMTIKO GYESGUO GE TOTIKO KO
€0viko eminedo (Archer, 1979 Broadfoot & Osborn, 1993 Gillard, 2005a).
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H exnmaidevon koté0Tn OTAOIOKA TO HECO YO TV TPOGMOTIKY OVATTL-
&N aAAd Kol Yoo TV EVEPYN GUVEIGQOPE GTNV KOWMOVIKN Kol ToAttikny (on
(Mallinson, 1966). To ayyhMkd TOMTIGHKO GOUOTNHO KWvHONKE, ETOUEVEMG,
avtifeto omd To GLGTHLOTO AAAWOV POPELO-EVPOTATKAOV YOPOV, GTO. OTOlL M
AmOGTACY] AVAUESH GTNV EKTOIOELGN Kol TV Kowovikh (on katl 1 amoddp-
pLVOT TOV UEGUIMV TAEEMV OO TN GULUUETOYN GTNV TOAITIKY) 0ONYNGE TNV
aval{Tnon ¢ TPOSHOTIKNG KOTOEIMONG KOl CLTOTPAYLATMOONG LECH TNG EM-
Babuvong oTic aTOUIKEG EUTEIPIES, TPOKAADMVTOG L0 ECOGTPEPELD. GTOVG Adi-
00¢ oG (0.7.).

Ot mapamdve cuvOfkeg eEaopdony Tic TPoHTOBEGELS Yo TNV OVATTLEN
evoc aontd erlerevBepov mvedLaTOg oTNV oyYAKN eKmaidevon katd tov 20°
aiova (Meuret & Duru-Bellat, 2003), to onoio ekppdotnke HEC® VOGS EAACTL-
KOV OVOADTIKOD TPOYPAUUOTOS KOl LEC® TNG EAEVOEPING Y10 TEWPAUATICUO LIE
Baon tig madaywykéc apyés e Néog Aymyng (Broadfoot & Osborn, 1993
Maclure, 1979° Richmond, 1978). To aicOnpo tg evoTnTog Kot g TavToT-
TOG TOV YOPOKTNPILE TO EKTOUOEVTIKO EMAYYEALA TNG TEPLOSOV EKEIVNG EVIGYV-
Onke Kot amwd TNV EMioNUN £YKPLON TNG TPOOJEVTIKNG TOPEING TNG EKTOLOEVTL-
KNG Tpaéng amod v Exbeon Plowden tov 1967 (Hyndman, 1978).

H xpirtikn 6pwg oty ‘ExBeon Kot oTig TpoTacelg g to ETdpeva xpovia
ONUOTOOOTNGE TNV EVAPEN LLOG OVTIGTPOPNG Y10 TV OYYAIKY EKTOIOEVLO Ko
Yo To KOPOG TOL AyyAov ekmodevtiko mopeiog. O mpoPfAnpatiopdc e nept-
000V G€ GLVOLAGUO LLE TN CLVELINTOTOINGT) TG ONUAGIOG TOV EKTOLOEVTIKOV
EMAOYADV Y10t TO LEAAOV TV pontdv cuvERade, HETOED GAA®VY, 6TV €levom
™G EMOYNG TNG OMOAOYICUIKOTNTAG KOl GTN GTASIOKT (POT TNG OVTOVOLIOG
TOV EKTOOEVTIKADV.

H povopepnc mpocéyyion g amoTELECUATIKOTITOG TOV EKTOOEVTIKOD £p-
YOU KO 1] LEPOANTITIKY OVIUETMOTION TOV TPOOSEVTIKAOV HEBOd®V cuVOEONKE
L€ TO YEVIKOTEPO GUVINPNTIKO TPOGUVATOMGUO TNG OIKOVOLIKNG KOl EKTTOL-
deuTikng moMtiknG TG ydpag (Gillard, 2005a° Richmond, 1978). H tdon av-
™ avédelée o Goen TPOTIUNGN TPOG Lo TEPIGGOTEPO TLTIKN — OpHOAOYIKN
0pYGveoT NG EKTOIdEVONG KOl TNG SOAKTIKNG TPAENS, oV d1evkdAvve TOV
amotelecpoTIKOTEPO EAEYYO TNG. H otevotepn ohvdeon g e TV otkovopio
KOL TNV TEYVOAOYiO, G OMOTELEGLO TV KOW®MVIKOOIKOVOUK®OV LETABOADY
NG UETATOAEUIKNG TEPLOOOV, EVETEIVE OKOLLO TEPIGGATEPO TNV TAOTN LT Kot
TPOCAVUTOMGE 0VAAOYQ TOV ONOGLO Kot TOMTIKO AGY0. Agv Tpokadel EKmAN-
&N, Kotd cuVETELD, TO YEYOVOG OTL O TOLOOKEVIPICUOS TOL EVVONONKE o€ [
EPi0d0 GYETIKNG gunuepiag aupiopnninke t6co Eviova poig oEvvinke n
owkovopiky kpion tov £€Bvoug (Lee, 2001° Richmond, 1978).

H avepyla kot o tAinbwpiopdg wov avripetdnile n ydpo (Foapdica-Ade-
Eavopomovrov, 1990) ce GUVOLOCUO LE TV TOGOTIKN AVTIANYT TNG EKTOL-
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OEVTIKNG ATOTEAEGUATIKOTNTOG KOl TO TEYVOKPOTIKO TVEVIO TMV GTOTIOTI-
KOV Kol TOV HETPNGE®V TNG LOONGLOKNG GUUTEPIPOPAS Kot amdOOoNS, TOL
YOAPOKTAPLOE TNV ETOYT QVTY], CTLOTOSOTNGOV TNV EVOPEN U0 TEPLOSOV KIV-
SVVOAOYIOG KOl EVOYOTOINONG TOV EKTALOEVTIKOV Kl TOV dNUOGLOL GYOAEL-
ov (Merson, 2000). Mia celpd €peLVOV, LOVOUEPMG EGTIOGUEVOV GTNV 0K~
ONUAIKN SLUOTOCT TOV EKTALOEVTIKOD £PYOV KOl HAAMOTO GTIC OTTOLTHGELS
evOG GLYKEKPUEVOD €EETAGTIKOD GLGTHIOTOG KOl O)L G GAAEG TOLOTIKES Ol-
0OTACELG TOV, OVESELEE TNV TTMOTIKT TAGN GTO EMIMESO GTOVODV Kol Wd10iTEPQL
o115 Pootkéc 6e£10TNTEG TOV LotV Tov dNpotikod oxoieiov (Broadfoot &
Osborn, 1993° Hyndman, 1978 Richmond, 1978). Q¢ anotéAeopa, To Tpo-
BArata g ekmaidevons amoddnkay - amd GLVTNPNTIKOVG KLPIME Tada-
Y®OYOUG KOl TOAITIKOVG - GTO, LEWOUEVA KIVIITPO TOV TPOGEPEPE TO GYOAETD,
OTY] YOAUPOTNTO, KOl GTIG YOUNAEG TPOGOOKIEG TOV, GTNV LIEPPOAIKE LEYAAN
S10pOopPOTOINGT KOl TOKIAOLOPPIC TOL TPOYPAELUUATOG CTOVIMY, OTNV EAAL-
T KOTAPTION KOl GTIV AVETAPKELD TV EKTOUOEVTIKMDVY VO, OVTILETOTIGOVV TO,
OTOTEAECUATO, OAMV OVTOV 0AAGL KOL VO TTPOETOLUAGOVV TOVG VEOUG OTOTE-
AeopoTikd yio v ayopd epyociog (Ball & Goodson, 1985° Gillard, 2005a°
Kuebart, 1987 Koldon & Koveolrog, 2002 Merson, 2000). H kprtikn ooty
00N YNGE OTNV OVAYKN SLOHOPPMONG VOGS KOVOU TUPNVO OVAALTIKOD TTPO-
YPappaTog Yo GAOVG TOVG HobNTES e Pfaon Kovdg amodektd «standardsy -
€vOG OPOV OV ETPOKELTO VO KUPLOPYNOEL GTO EKTOUOEVTIKO KO TOMTIKO GK1)-
viKo petd ™ dekaetio Tov 1970.

H opkia tov Ipwbumovpyov g Epyatikng xupépvnong, J. Callaghan,
010 koAéyto Ruskin g O&pdpdng to 1976, kon 0o «Meydiog AdAoyos» o
v Hondeio onpatoddTnoay TV Evapsn Hiag VEoS AcTG Ylol TO aYYAIKO €K-
nondevtikd ovotnua (Ball & Goodson, 1985 Hyndman, 1978). O Nouog tov
1987 (Teachers Pay and Conditions Act 1987), mov mpocdidpioe yio TpOTN
(QOPA T ETOYYELLOTIKG KOONKOVTO TOV EKTOSEVTIKOV Kol TO ®PAUPLO EPYOL-
olag Tovg, TopuydPNcE 6TOV YTOUPYO TOV (PECO KEVIPIKO EAEYXO KOl TNV
appodidra yuo Tov Kaboptopd tov KApakov picsbodociog tovg (Lawn &
Whitty, 1992). O Metappodpictikog Exroidevticég Nopog tov 1988, 6t ov-
VEYELDL, TTPOGOLOPIOE LE AETTOUEPELD TNV OPYAVMON TV GYOAEl®V, KaO1EP®-
o¢ éva EOvicd mAéov Avarvtikd TTpdypappia kot opydvmace tov Tpdmo A&y o
¢ amdS00NG LAONTOV Kot EKTOUOEVTIKMV, OPNVOVTOS OUMG OKOLO CNLOVTL-
K6 mepidplo avtovopiog oto BEpaTo TOL POAIYIOV TPOYPALUATOC, TNG EML-
AoyNG TV neBddmv ddackariog kot Tov vakov (Lawn & Whitty, 1992 Lee,
2001" McLean & Yopavty, 1990° Mrov{dakng, 1993).

O Aemropepng KaBopiopdg vog TANO0VE TAPOUETPOV GE GYECT) LLE TNV EK-
TOLOEVTIKT SLOSIKOGTN OLEKOWE «UL0L EKTOLOEVTIKN TTapddooT efdounvTo oye-
OV ETOVY», EVD TAVTOYPOVO ELVONGE TO GUYKEVIPMTICUO KOl TNV OLOLOMOP-
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¢lo. ATOdVVAUDVOVTOG TOVG TOPAO0GIUKOVG OTOKEVTPMTIKOVG EKTOOEVTIKOVG
Beopotvg (Mmovldxmg, 1993: 73-74). Ot Tomkég Exnoadevtikég Apyég (LEAS)
déynKav 1oyVPo TARYHO amd TIG pLOUIGELS VTEG, 0pOoD 1 £G TOTE SIKNG TOVG
ATOPAGLIOTIKNG ApHodOTNTOG £pY000Gi0 HETOPPACTNKE OTO ALOTKNTIKG XV|-
BovAla TV GYoAeimV, EVD 0pKeTEG amd TIG VITOAOUTEG £0VGIEC TOVG AVOTED-
kav otov Ymovpyo (Bennett et al., 2004). Ot e&ehiéeig avtég evioyvoav v
avamTTLEN EVOG OITOUIKIGTIKOD - OVTOY®OVIGTIKOD GYoAlKov fBovg kot petéfa-
AOV TIG TPOTEPALOTNTES TNG OYOAKNG S10IKNONG KOl TOV EKTOLOEVLTIKOD £PYOV
(Pimm & Selinger, 1995° Poulson, 1998). Ot petaforég mov cuvteAéotnray
GUVETEAECAV GTNV OVTIUETOTIOT TOV GYOAEI®V WG aveEdpTNTOV HOVAd®V, Ye-
YOvOG OV GE GLUVOLAGHUO LE TNV OTOSVVALMGN TNG GLUPOVAEVTIKNG GTNPL-
&ng twv TEA giyov onpovTiKéG GUVETELES GTN SO TNG EKTOOEVTIKTG O10TKN-
ONG OALG KOl OTO TOLOAYMOYIKO KOl ETAYYEALATIKO KAILO EVTOG TV GYOAEIDV
(Bennett et al., 2004° Lawn & Whitty, 1992).

[Tépa amd T1c 0pyaveTIKéS oAhayég oL entPAnOnkay, agloonueintol nTav
Kot ot akOpa PabvTEPOL HETAOYNUOTIGHOL OTIC PilEg TOV EKTOAELTIKOD £PYOV,
01 070101 EMNPEAGOYV TO AELTOVPYIKO OPIGUO TNG O100GKOAING Kol TNG KOWVMVL-
KNG NG opyaveong divoviog Tpotepaldtnto 610 «management» (Hargreaves,
1994° Lawn & Whitty, 1992 Poulson, 1998).

Ot mapamdve oaAAayEC, e KOPLO YOPOKTNPIOTIKO TIG «TAGELG EKPLAIGLOV
KOl OVOKOTOVOUNG TNG €£0VG10C», OMOTEAECHV YEVIKOTEPO QUIVOLEVO TNG
EMOYNG OTOV HVTIKO-EVPAOTOIKS ydpo eéontiog TG Hetdfaocng omd T0 KpATog
TPOVOLG TOV TPATMV UETOMOAELUIKDOV SEKOETIDV KO TNV OIKOVOLIKT Kpiom
¢ dekaetiog Tov 1970 - mov 10 TEPLOPIoE — OTIG VEOPIAEAEVDEPES TOAMTIKES
g dekaetiag Tov 1980 (Povsdkng & Kalapiog, 1997: 236-237& Kalapiog,
1996). H avaykn eEacpdiiong HeyoAdTEPOV EAEYXOV TNG OMOTEAEGLLOTIKOTI)-
TG TNG EKTOUdEVONG EMEPAAE APEVOG T OLOUOPPMOOT] LLOG IGYVPNG KPOTIKNG
EKTOUOEVTIKNG TTOALTIKNG, TOV EVIGYLGE TOV SLOIKNTIKO GLYKEVIPOTIGUO (Pov-
obxne & Kalopiog, 1997), ahdd kot eETPEYE QQETEPOV GE VO GLUVOVAGHO
SUVAUEDV OO KEKGVYYPOVIGTES TNG OIKOVOUIOG», «EOIKOVG ETL TOV GYOMKOV
EMOOGEMVY», KVEOGLVTNPNTIKOVSY, «Tunpota g NEag Ae&doy Kot «yoveig
oo Pecaio Kot YOUNAG GTPMUOTO» VO OTOdMGOVV TNV KPIoT) TG OIKOVOUING
KO TNG EKTOIOEVONG GTO 1010 TOL GYOAELD KO VOL ETLYELPTIGOVY TN ADGN TNG UE-
G TOV AVOTNPOTEPOV EAEYYOV TOV EKTOOEVTIKOV EPYOV KOl TV EKTALOEVTL-
KoV ekpodv (Apple & Junck, 1995: 42-44).

Oétovtag Vo apeioPnnon g BepeMmpéveg 6t cVALOYIKNY €OV TTo-
POdOGLOKEG OVOPOTIOTIKEG a&leg TNG LETOTOAEUKNG TEPLOGOL Y10 KOIVOVIKN
OKOOGUVI] KO 1I60TNTA TOV EVKUPLDV, 1] EKTALOEVTIKT TOALTIKT] TPOGOVOTO-
Motnke Tpog TV VIBETNON SUPOPETIKMY APYDV GTO TANIGIO TNG TOMIKNG
A0V €OV G, TOL ELVONGE TNV WIWTIKOTOINGT TG eKmaidevong. To Tvedpa
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oVTO VOUIHOTOINGE TNV €E0VGI0 TOV KOOV MG KOTAVAAMTH TOV VINPECLOV
Kol TOV opeiye ovENUEVO STKOUMUOTO OVTITPOGMOTEVCTG GTO OPYOVO ANYNG
ATOPACEMV KOl ETAOYNG HE PAOT TOVG VOLOVG TNG AYOPAS, EVD TOVTOYPOVA
TPOOONGE TNV OVATTLEN KO EPOPLOYT VEOV LOVTEA®VY dloiknomg g SNUoGt-
ag exmaidgvong (Citizen’s Charter 1991 kot Parent’s Charter 1991/1994%).

O1eVioYOUEVEG APLOSIITNTES TV GYOAEIWV KOL TOV YOVE®DV, GTOVG 0TO10VG
d00nKe 1 duvatdTNT ETAOYNG GYOAEIOV LE KPITHPLO TNV OTOOTIKOTNTA TOV,
ka0dg Ko 1 enPoin Tov EOvikod Avarvticov TTpoypdppatog kot twv Kpott-
kv E&etdoemv evETEWVAY TOV OVTOY®OVIGUO OVALEGH GTO GYOAEin Kot TePLd-
PLoOV ONUAVTIKA TV avTovopio TV ekmodentikav (Meuret & Duru-Bellat,
2003 Taylor et al., 2002), evd Tawtdypova evvonoay - v Oyt evioyvoay - TNV
AVOTOPOY YY) TOV KOWOVIKGOV 0vicot)Tev (Kaccotdkng, 1991). Ta napamnd-
VO GE GLVOLOGUO LE TOV TEPLOPICUO TOV GLVIIKAAGTIKMOV SIKOUIMUAT®V TOV
EKTIOOEVTIKMOV HETEPAAOV TIC EPYOUCIOKES GYECELG KOL TNV EMAYYEALOTIKT TOVG
TOVTOTNTO, SLOUOPPOVOVTAG L0, VEO KOVATOVPO TAV® GTIG BAGES TOL OvVTO-
YOVIGHOD Kol EVOG O1KOVOLKA Kortevhuvopevou 110ovg (Green, 1997).

H towtdypovn emPorr] Tov odhaydv amd TV KOPLYN NG LEPUPYINS 6N
Baon kot n avénon Tov KLPePYNTIKOD EAEYXOV, TTOV OVTIKOTOTTPIGTNKE GTO
KUBEPYNTIKA EYYPOPO KO OTT) AETTOUEPELDL TV TPOSIOYPAPADY TOV EKTOIOEV-
TIKOV £PYOV, EVIGYVOAV TOV YPOPELOKPOTIKO EAEYYO, OTVOVTOS ELLPAOT OTIG EV-
VOLEG TG OmAS0GNG, TG IKOVOTNTAS, TNG OMOTEAECUATIKOTNTOG KOl TOV OVTO-
yovicpo¥ (Hargreaves, 1994° Kalopiog & Kaoowtdakng, 1995 Mmovldxng,
1993 Povodxne & Kalopiog, 1997).

O véeg puBpicelg déytnray SpYOTATH KPLTIKY| amd HEYEAO HEPOG TNG EK-
TOOELTIKNG Kol ToATikn G Kowvotntog (Frost, 2001 Merson, 2000) kabmg cv-
YKpPOVOVTOV UE TNV 1O10GVYKPAGIK TOL OyYAIKOD A0OV apeEVOS, GAAG Kol TN
LoKpaimvn TopAdoon TG EKTUSEVTIKNG dtoiknong apetépov. O Tpdmog emt-
BoAng tovg, oe avtibeon pe madoidtepes HETOPPLOUGTIKEG TPOOTADELES, oL~
PEKOLYE TIG SLOOIKOGIEG SIATPOAYUATEVGONG UE TOVG GLUEGO EVOLOPEPOUEVOLS
eopeig avatpénovtag éva pokpoypovo katectnuévo (Kacowtdaxkng, 1991&
Pimm & Selinger, 1995). A6 v dAAn, N avAA®O™N TNG EVEPYELNS TOV EK-
TOOEVTIK®V Kol NG 010iKkNnong TV oyoAeimv og [ dtopkr| tpoomddeio yio
EVNUEPMON KOl TPOGOUPUOYN OTIS OAAETAAANAEG OAAOYES, OTIG KUBEPVITIKES
00Myieg Kot YEVIKOTEPO GE 10 YPOPEIOKPOTIKT SLOOTKOGIN TPWTHYVOPN Y10l TOL
ayyAkd dedopéva Eninée coPapd to endyyeipo (Frost, 2001).

[Mopd 11 avTIdPACELS TOL TPOKAAESE 1) VEQ LLOPPT TG OPYAVMONG Kot O1-
01KMON G TOL EKTOOEVTIKOD GUGTHUATOC TN AYYALNG GTO EGMTEPIKO TOL, TO Ol-
€0VMG EVIEIVOUEVO QTNIO TNG OIKOVOUIKTG OTOTEAEGLOTIKOTITOG KOl 0000~
TIKOTNTAG TNG EKTAIOEVONG OMOSELYTNKE 16YVPOTEPO. QUG AMOTEAEG O TNG ETTL-
KPATNONG TOV VOL®OV TNG OYOPAS, 1) EKTOIOELOT LETETPART GE OyOpaio TPoidv
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Kol VI0BETNCE EVa OVTAY®OVIOTIKO, TEYVOKPOATIKO - OIKOVOUIKO LOVTELO VA~
TTVENG o€ avtifeon pe Tig kN PHEELS TEPT KOWVMVIKTG SIKALOGVUVNG Kol 160-
TNTAG, TO 0010 OMOTVTMONKE G€ PLOUIGELS, OTMG VTN TNG YOVEIKNG ETAOYNG
N 10V KAEIGIHATOC TV GYOAEI®V AOY® THG HEIWUEVIS TOVG ONUOTIKOTN TG,

H éppoon otov £Leyyo TG OmOTELEGLOTIKOTITOS TOV GYOAEIOV KOl TOV EK-
TOLOEVTIKOD ATOTUTMOONKE KOl GTO TEPIEYOUEVO TNG TAELOYNPIOG TOV EKTTOL-
SEVTIKOV VOU®OV TToL yneiomkay ond to Ayyakd KotvoPoviio amd ) deko-
etia Tov 1990 kot voTEPa, 01 0TOI0L EGTINGAV GTNV aPYIKN EKTAIOELON KoL T
SL0pKT ETUOPPMOOT] TOV EKTUOEVTIKAOV, 6TV A.EI0AOYN OGN TOVS, OTNV EVIoYL-
G1] TOV EMAYYEALATIKOD TOVG KVPOVS Kot 6T PEATIOOT TNG TOIOTNTAG TOV EK-
TOOELTIKOD EPYOV°.

Ot mapamdve eEgriels NTov WOHTEPO ONUAVTIKES Y10 TOV TOLOUYWYIKO -
EMALYYEAUATIKO POAO KOL TNV KOWVOVIKT BE0T TV EKTAOELTIK®Y 6TV AyyAia,
KaBdg 0 g0POC Kot 0 PaBUOC TOV PHETAPOADY GUVETELEGOV GE L0 EVTOVT| GUY-
yoon Ko kpion g tawtdtThs Toug (McLean & Yoavty, 1990).

Ao v GAAN peptd, N WTIKN TPp®TOoPovAia Kot To 16Yvpd aicOnua g
TPOCHOTIKNG KO KOWVMVIKNG EVOVVNG, 6& GUVOVAGHO LE TNV TOPUSOCLOKT 0V-
Tovopio 6To GYESO LS KoLl TNV EQOPHOYN TOV EKTALOEVTIKOD £pYOV, Elyov N
GUVTEAEGEL 0TIV aVAdEIEN TOL POLOL TOV GYOAEIOL G HOVADNGS, GT SLOHOP-
Qoo evog O1kov Tov dlakprtov NOOVE Kol 6TV AVATTVEN EVOC 1GYLPOV Ot~
oOMNaTOg TOVTIONG TOV EKTOUOELTIKOD LE QVTO, TO OTOI0 TPONYOYE TN GLUVO-
SEAPIKOTITA GTO EGMTEPTKO TOV KAODG Ko Lol avTIANYN TNG EMOYYEALOTIKNG
€VBVYNG OV SVOKOAN EMTVYYAVETAL GE GUYKEVIPMOTIKA EKTOLOEVTIKA GUOTI-
pata (Broadfoot & Osborn, 1993 Merson, 2000). H paxpaimvn iotopikn mo-
peto avtodioiknong e£dArov, BepeMopévn oto €010 Kot Tn SompayLaTevon,
elxe MO dpopemcet Eva TANBog opyovdoemv, ol onoieg Bewpovviav 6ed60-
UEVO GLOTATIKO TNG SaKVBEPVNOTG Y10 TOV AyyAo TOALTY, OT®G EGALOL KL
evepynTikn ovppetoyn tov o€ avtég (King, 1973 Kuebart, 1987).

[Mapd 115 S1axnpOEELS Y10 VATPOCAVOTOMGUO TNG EKTALOEVTIKNG TOATL-
KNG LETE TNV aALOYT] TOV TOMTIKOV oKNVIKOD, T0 1997, o1 okomoi g ekmai-
dgvong dev petafAnnkay 1310itepa Kot 01 TPOGOOKIEG TNG EKTOEVTIKNG KO-
vomrog Stoyedomkav apov 1 véa, Epyatikn kupépvnon dwtipnoe to ido
OVTOYOVIGTIKO TEYVOKPOTIKO-OIKOVOLKO Lovtéro avartuéng (Gillard, 2005b°
Merson, 2000).

Méca 610 guplOTEPO QVTO TTEPIPAALOV, VITAPYOVY OGTOGO TNV TEAELTALN
dekoetio evOEiEELS OVOLOPP®ONG TNG EMAYYEALATIKNG TAVTOTNTOG TOV EKTOL-
OEVTIKAOV Kot avafadionc Tov pOAOL TOVG HEGM TNG EICUYWYNG HIOG GEPAG
Beckdv aAlaydv oto ekmadevtikd emdyyehpa (Gillard, 2005a° Rikowski,
2006). Erikevipo tov PETOPPLOUGTIKOV dPACEDV OMOTELECAV, GUYKEKPLLE-
va, 1 dbackaAio kot  pabnon (DfEE, 1998) evéd o1 mpotepotdTnTeg TG

COMPARATIVE AND INTERNATIONAL EDUCATION REVIEW m No 15



H IIOPEIA TOY AITAIKOY EKIIAIAEYTIKOY SYSTHMATOS w 47

EKTOOEVTIKNG TOMTIKNG gvTayOnike, petd to 2001, 1 evioyvon g ehkvoTi-
KOTNTOG TOL EKTTALOEVTIKOD EMAYYEAUATOG LECH UIOG GEPAG LETP®Y, OTMG M
Beltioon ™G apyIkNG TOVG KATAPTIONG, 1 CLVEYNG EMAYYEALATIKY TOVG OVAL-
oén, 1 PerTioon TOV ApOPOV Kol TOV GUVONKOV €PYAcig TOVG, KaOMOG Kot
0 EKGLYYPOVIGHOG TNG OPYAVMONG KOl SI0IKNONG TV GYOAKMV LOVAS®OV LECH
NG EVIGYVONG TNG OMOTEAECUOATIKOTITOG TOV GTEAEYDV KOl TNG CUVEPYOTIOG
oAV TV gumAekopévov ot oxolkn ekmaidevon (DEE, 0041/2001° DfEE,
0589/2001). Idwaitepn onpocio d6ONKe emiong GTNV EVIGYLON TNG EXIGTLOVL-
KNG YVAONG TOV EKTAUOEVLTIKMV, KOOMOG KoL GTIV EUTIGTOGVUVY TNV TEKUNPL-
OUEVT ETOYYEALOTIKN TOVG KPIoT 0€ €voL TAAIGLO OUTOVORING, TOV VITOKELTOL
OL®G Gg aVoTNPO Kol cuoTnpatikd dnpocto Ereyyo (DIES, 0751/2002).

H mpo®bnon tov mopamdve oAhoydv GUVIEAECTNKE HECH SLOOTKAGLDV
dtafovAgvong, EV® 6TO TAIGLO TG TPOMONONG KOl EIGAYMYNG TOLS ONOVP-
YHONKOY UNYovVIGHol 0pyavmong Kot EAEYXOV TNG EPAPLOYNG KOl TNG OTOTE-
AEGUATIKOTNTAG TOVG, 1 AEITOVPYIO TV OTOIOV £3MGE TN SLVOTOTNTO EVTO-
TIGUOV OPKETOV OO ToL TPOPANUATO TOV TPOKAAEGE 1 EMPOAN TOV HETPOV
OTNV EKTOIOEVTIKT KOWVOTNTO KO GTO GYOAEL.

[dwaitepn épepoon 800NKe 6TV AVTILETOTION TOV POPTOL gpyaciac® Kot
TOV GTPEG OV TPOKANONKE GTOVG EKTOUOEVTIKOVG AOY® TOV OENUEVOL ETTL-
TEOOL TPOSLOYPOPNG KL EAEYYOV TOV EKTOLOEVTIKOD EPYOV OAAG KO TNG OlL-
ENUEVIG YPOPELOKPOTIOG YEVIKOTEPO, TTOV OTOLTOVGE 1 EPOPLOYY TV TAVTO-
YPOVOV TOAETITESWV 0AAOYDV. [0 T AdY0 awtd Kot pe okond T PeAtioon
TOV GUVONKAOV £PYOGING TV EKTOOEVTIKAOV KOl TOV EKGLYYPOVICUO TNG OPYQ-
VOOTG Kot S101KNOTG TOV GYOMK®V HovAdwv, emyelpiOnke onpovtikn peio-
o1 T®V TEPLOPIGUAOV TOV TPOEKLYOAV A0 TOV LYNAO BabUd KAVOVIGTIKNG 1o~
pEUPaONG OTO EKTAOEVTIKO €pYO, TPoKEWEVOL va. avénbel 1 eveléio katd
v doknon tov (DIES, 0751/2002). Enpavticd frpota yio Ty avefadpuon
TOV EMOYYEMLOTIGUOD TOV EKTALOEVTIKAOV OTOTELEGAV, ETIONG, 1] TOPOYN S1EV-
POUEVOVY SLVATOTNTOV EMAYYEALOTIKNG €EEMENG Kot oTadtodpopiog’, Kabmg
kot 1 i0pvon tov National College for School Leadership yio v katdption
TOV GTEAEYDV NG EKTAIOEVONG, 1) OTOl0 £KTOTE OmOTELE] TPOHMOOES Yoo TNV
KoTAANYM avdTtepns BEong ot ooy dtoiknon. Xto TAicl0 TV dALLYdV
QUTOV EVTIAGGETOL KOl 1) 10pUON TOL TPAOTOL EVIAIOL EMOYYEALOTIKOD Opyd-
vou TV ektadevtik®v, Tov General Teaching Council, to 1998. To Zvppov-
Mo anTO, av Kot Ogv avTomokpiOnke TANPWS GTIG TPOGIOKIEG TG EKTUOEL-
TIKNG KOWOTNTAG OGOV 0pOPd TN SUOPPMOOT VOGS 16YVPOV AOYOV GE GYEOM
HE apymg ekmondenTikd Oépata 0nwe 1o Avaivtiko [pdypappa, tpoydpnoe
ot dapdpemon tov tpdtov Kddwka Emayyeipotikng Ipaktikng (Code of
Professional Practice®) otnv Ayyiio. H Omapén kddwko emoyyehuatikng 6go-
vtoAoyiag amotelel onuavTiky eEEAMEN Y100 TO KVPOG TV EKTOIOEVTIKAOV EPO-
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GOV UTOPEL VoL GUUPAAEL GTNV EMAYYEAUOTIKT] KOWV®OVIKOTOINGT) TOVG Kol V-
VOgL TNV avaAN YN TNG GLAAOYIKNG EVOHVNG Y10 TOV TPOYPAUUATIGUO, TN OlEK-
nepaimon Kot TV aEoAGYNoN TOL EKTALOEVTIKOD £pYoV dac@aAilovTag Tav-
TOYPOVO, TO. SIKALOUOTO TOV KOWOD GE GYECT LE TIC TOPEYOUEVEG VINPECIEG
(MozBaiov, 1982° Matoayyovpac, 2002).

Xopig vo petmbel 1 EPEOoT TV OTOAOYIGHKOTNTO TOV GYOAMKOD GLOTY-
LLOTOG KOl GTOV EALEYYO TMV AMOTEAEGUATMV TOV SO0KTIKOV SLOIKOGIDV, OTo-
PocioTnKe eTioNG 1) EIG0YWYN TO EVEMKTOV HOVTEL®V ETBEDPNONG TOV GYO-
Mkadv povadwv omd to OfSTED, ®ote va enttpéyouvv Eavd v evicoyvon g
avtovopiog toug (DFES, 0751/2002). Ot emBewpnoeig eotidlovy Théov kupi-
WG 0TO GYOAEID TOV EMOEIKVOOLV YUUNAT OTOS0GT, YAALPDOVOVTAG TO TANIG10
TOV EAEYYOV OTOL VITOAOUTA GYOAELDL KO LELOVOVTOG OTLOVTIKG T1) YPOPEIOKPOL-
Tio TOL ATOLTOVGE 1 TEKUNPI®OT TOV AEI0A0YIKOV JL0IKAGIOV.

H atopikn a&loddynon tov exmaidevtikmv eokoiovbel va unv amotelel
avtikeipevo tov entBempnoev tov OfSTED, aALd Tov GLGTHNATOG TG E0O-
Tepiknc a&loAdynong tovg (Performance Management), 6to mAaiclo g oyo-
MK G Tovg povadag. To chotnua avTd, Tapd TIg adVVaLieg Tov Tapovoldleln
EPAPLOYN TOV AOY® TNG OVETOPKOVG ¥PNUATOOGTNGNG TOV, GLVIVALEL OPKETE
OO TO YOPAKTNPIOTIKA EVOC GUVEPYOTIKOV-TAOVPOAIGTIKOD GUGTHHOTOG 0EL-
0AOYNOMNG KO UTOPEL, LEG® TNG TPLY®VOTOINGNG TV HEBOSMV Kal TV TNYDV
Kkobdg ko péow tmv dudikacidv peta-alordynong’ mov opilovial, vo, et
TOYEL onuavTikd PBabpod eykvpodttog (Nika, 2008). O1 mpoPrendueveg and o
Oeopd TAOIC10 GUUHETOYIKEG SLAOTKOGIES TTOPEYOVY TAVTOYPOVA T SLVOTO-
™o oOneYKAWPIGHOD TOV EKTUOEVTIKOV OO TV OTOUOVOOT| HOG GTEVH VO-
OVLEVNC OTOMIKNG QLTOVOUING, dEdOUEVNG TNG OOATNONG YloL EVEPYOTTOINGN
OL®V TOV HEADV TOV TPOGMOTIKOD KOl SIEVPVVGTG TMV GYECEDV UETAED TOV
POPEMV TNG GYOMKNG EKTOidELONG LEGH atd TNV 0td KOOV SATPUYUATELOT
TOV POL®V KOl TOV GTOY®V TOVG (0.7.).

Enikoyog

H dvvotdtra ¢ eKmaldevTIKNG KOWVOTNTOG HLOG YDPOG VO, ovTomokplOel
G€ OTOONTOTE TPOGTAOELN AVATPOGOUVOUTOMGHOD TNG EKTOOEVTIKNG TOAL-
TIKNG KOL VO 0POLOLMGEL ONUIOVPYIKE T, EMPAALOUEVE LETPO. GUVOEETAL GE
peyaao Badpod pe tnv 16TopiKd SIUOPPMUEVT VOOTPOTiR KOl SUVOLIKT TNG.
Ot 101G ot petappudpicelg eEaAAon vopporotovvtal e fAcT O, ATOTEAE-
GLOTA TOVG, To omoia eivan e&apeTikd dVoKoAo va a&loroynBovv AoYm TV
TOAMOTADV, KOl GLYVA AVIIKPOVOUEV®V, GKOTAOV TNG EKTAIOEVONG  aKOL
d¢e meplocdtepo duoyepaivetror N a&loAdyNon Tovg, AOY® TOV OTL TO. ATOTE-
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Aéopata dgv e€0pTOVTAL LOVO Ao TIG EQPAPUOLOUEVEC TOMTIKESG, OALL Ao
pio 0P GAL®V AAANAEEAPTOUEVOV TAPAYOVTIOV EVTOG KL EKTOG TOV GYOAL-
KOV GUGTHLOTOG, TOV UITOPEL Vo TpoKoAoVV anpdPrentec ovvéneieg (Levin,
2001).

2V mEepInTOoT TOL AyYAMKOD EKTOOEVTIKOD GUGTNUATOG, POIVETOL OTL
Tapd ToV TEYVOKPOTIKO 0pBoLOYIGHO TOV EMEPAAMY 0L VEOPILELEDOEPES TOAL-
TKéG petd tn dekaetion Tov 1980 evioyvovtog dSlopKdS TOVG 0ELOAOYIKOVG Un-
YOVIGLOVS KO TOV KEVIPIKO EAEYXO TNG EKTALOEVTIKNG TPAENG, TO EKTOLOEVTL-
KO emdyyehpa Stotnpet T duvatdtrd tov va eEedicoetat. [apd ) dpywtatn
emiBeom mov €yet deytel Tig TeEAeVTOiEg deKOETIEG KO T1 cLVAKOAOVON TTTdON
oV NOKOL TOL, 1N TAPUSOCIUKE OTOKEVIPOUEVT dOUN TOV GLUGTILOTOG EXEL
SlTNPNGEL TO TAOIGLOL TOV KOVOVIGTIKOV SOTAEEMV KO TNG EPOPUOYNG TOVG
TOGO JEVPLUEVE MOTE VO EMTPETOVY OKOUO GNULOVTIKOD Babpov avtovopio
OTNV EKTOOELTIKN dtodikacio, oAAG Kol TNV OVATTUEN UI0G ETOYYEALOTIKG
VOOTPOTIOG KO EVOG GUVEPYOTIKOD TVEDUATOG TOV OEV EIVaL SUVATH GE GUYKE-
VIPOTIKG GLUGTILOTA.

To gpdTpO OV TiBETOAN EIvaL €0V 01 —€0T® KO OTOCTOCUATIKEG OVTEC—
TPOCTADELES EVIOYVONG TOV EMAYYEAUATIOUOD TOV EKTOIOEVTIKDOV, LETA TO
2000, uropohv va. avasTPEYOLV TNV TOPEID, AITO-EMOYYEALOTOTOINONG TOVG 1)
eqv eykAoPiopéveg otn 0ivn Tov VEO-QIAEAELOEPIGLOD KO TOL SOIKNTIGLOV
Bo vINPETHGOVY TEAMKA GALOVG GKOTTOVG,.

1o péArov Ba amoderytel v 1) EKTOOEVTIKY| Koot T Oor KortaoTel ko~
V1], oTNPLOUEVT] GTNV 1GTOPIN TNG, VO TOAEYEL EVAVTIO OTIG TOYKOGIEG «TA-
GE5» TOL EMBVUOVV TNV ATOSVVALW®OT Kol TNV amode€lonoinon e Kot va
SLEKOIKNGEL TO KDPOG TTOL TNG OVIKEL VO EKUETOAAEVTEL TOL TEPIODPLOL TTOL TG
TOPEYEL AKOLO TO OTOKEVIPOUEVO TNG GUCTNUO DOTE VO OVOTTUEEL TOV EMALY-
YEAUATIOUO TNG, GLVIVALOVTOG TNV CVTOVOLLIN Y10, GVVEPYGTN KOl KOvoTOouio
7OV S10TNPOVOE GTO ATOKOPVPMUA TNG SVVAUNG TNG, TN deKaeTior Tov 60, pe
TNV EMIGTNUOVIKT OUWOG YVAGT OV UTOPEL VOl TNG TOPEYEL 1] GVYYPOVI TTOLVE-
TIGTNHLOKY TG ekmaidevon. Oa mpénet vo dei&el Kupimg, G o TEPI0d0 OV
TO £PY0 KO 1] ELAYYEALOTIKN TAVTOTNTA TNG TEPLOPILETAL OAO KOL TEPIGGOTEPO
oo eEMTEPIKOVG EAEYYOVS KOL OTO TI GUYYPOVI] KOVATOVPO. ETLTHPNONG TOV
emPaArel N waykOGUIO 0yopd, «EGV Ta. ATOMO LTOPOVV VO KOTOGTOVV POPELS
LETOoYNHOTIGHOL Kot Oyt amhol madntikol 6ékteg Tv moAtikdvy (Poulson,
1998: 431).
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INUELOOELS

I Agdopévou 0Tt «kpatikd eKTOIdEVTIKO GOOTNHOY Elvol «Evo €0VIKO Kl TOIKIAG-

LOPPO GVVOAO OPYOVICUADV APIEPOUEVOV GTNV ETIGNUN EKTOIOEVOT], TOV OO0V TOV Ye-
vikd éheyyo kat v enomteio ovalopPfdvel TovAdylotov ev Lépet | kKuBEpvnony» (Archer,
1979:54), mpaypotikd opyovouévo ekmotdevtikd chotnua dev vipée oty AyyAio mpv
o 1870.

2 O Exntoudeutikdg Nopog tov 1944 anotédese onueio otabuod yio 1o Gvorypo mg ek-
maidevong oe OAa Ta AAIKG GTPOUATO. POV KATEGTNOE TN dgLTEPOPADLILN EKTaidEVLON VITO-
APEDTIKT Kol KOOOAMKT| GLUTEPILAUPAVOVTAS Y10 TPDTY POPE TIG YOVOIKEG KoL TNV EPYO-
Ty Taén.

3 BA. kot Adams & Tulasiewicz, 1995° Neave, 1998 Ranson et al., 1999 Taylor et al.,
2002.

4 BA. Adams & Tulasiewicz, 1995 Kalapiog, 1996° Kacowtdakng, 1991° Mrovldxng,
1993" Povodxng & Kalapiag, 1997.

5 BA. Education (School Teacher Appraisal) Regulations, 1991 kot 2000° School
Standards and Framework Act, 1998, «.d.

¢ BA. v épevva PricewaterhouseCoopers, 2001.

7 EKtog g KaTdAnymg avatepev 0Ecemv 611 810iknom g ooMKNAG HOVAdag, Topé-
KETOL M SLVATOTNTO GTOVG TPOGOVTOVYOVG KOl OTOTEAEGLLATIKOVG EKTUOEVTIKOVG, OV EML-
Bopovv v erayyehpatikn Tovg eEEMEN, va Tapapeivouy otny Taén avolapupdvovtag to-
TOYPOVO. TNV ETUOPPOOT KOl KOOSYNoN TOV GUVASEAP®OY TOVG 6TO TANIGL0 TG Béomg
toug mg Advanced Skills Teachers.

8 0 oydov Kodwog Erayyeipoticng paktikng eykpibnke omd to General Teaching
Council (GTC) tov Oktdppo tov 2009 (http://www.gtce.org.uk/publications/code of
conduct_2009/).

° TIpokerrat yio to véo ovotnpa Light Touch Validation (LTV), wov epappdletar petd
Tov ZemtépPpro tov 2005.
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ABSTRACT

The course of the English educational system and the limitation of its autonomy: a
reversible situation or one caught in the whirligig of marketization?

The English educational system has been through immense changes since the 1980s with a scope to reform
teaching and achieve better school results. The new arrangements were imposed in a top-down approach
without consultation procedures with the teachers’ unions depicting the right-winged government’s will to
assume greater control of education in accordance with global trends of Neo-liberal and New Management
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policies. The measures taken have been criticized for having attacked and severely damaged teachers’
professional status and morale as well as for having restricted their deep rooted classroom autonomy.

The present paper attempts to reveal the roots of the traditional autonomy enjoyed in English classrooms
throughout most of the century and of the decentralized school administration structures. These characteristics are
deeply rooted in the historical development of English education itself and have resulted in a highly diverse and
constantly evolving system, quite different from most of the other European, centralized educational systems.

Moreover, it seems that despite the measures imposed by the Thacherite government as well as the
New Labour ones that succeeded it in order to restrict teacher autonomy through greater central control of
education, the English educational system has managed to preserve many of its traditional characteristics.
Ethnocentric ideologies, a strong sense of both individual freedom and collective responsibility, as well as
historical traditions of voluntary service and people’s autonomy seem to have developed a high self-esteem
and independence that has facilitated decentralized structures and local government. The marked hostility
of the English towards any form of central control, bureaucracy, detailed prescription and homogeneity is
evident in many of the official governmental documents that refer to educational matters and have a general
recommendatory or non-compulsory character.

The above elements facilitated a quite progressive education during the 1950s and 1960s and raised the
teachers’ status. A number of social and economic factors mainly as well as the diverse and defective in
many cases training of teachers that caused low achievements in schools though changed public opinion and
launched a new era for the teaching profession. Teachers became the scapegoats for the social and economic
ills and the calls for greater accountability and control were increasing resulting in the imposition of the
National Curriculum in 1988 and in a number of other changes in the teachers’ salaries and conditions of
service. Educational policy has since then focused on the evaluation of teaching and teacher appraisal causing
great stress and heavy workload on the schools’ staff.

Hopes that teacher professionalism and autonomy would be restored after the election of the New Labour
were proved false since the new government’s educational policy in fact built on the previous one to continue
and strengthen in some cases central control over school issues.

There are, though, some signs of attempts to restore the lost status and compensate for some of the
problems identified since a number of measures were taken after 1997 to minimize teachers' workload and
improve their conditions of service. A significant amount of governmental documents have focused - among
others - on the improvement of school management through more flexible structures and less prescription
S0 as to facilitate initiative-taking and the development of partnerships within schools. Better education for
headteachers and senior management staff has been catered for through the NCSL and the teacher appraisal
system (Performance Management), despite the weaknesses of its application, also seems to be under
constant review and development on the basis of the system’s identified deficiencies, having thus many
characteristics of a pluralistic, partnership building evaluation system that can enhance student learning and
teacher professionalism at the same time.

It remains to be seen whether the teachers’ deep-rooted professional culture of autonomy will prove more
powerful than the global trend of marketization of education so as to help them regain their lost status and
their ability to promote change and innovation in schools.
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H katdption twv 0teubuvtwv oXoAKwY Hovadwv:
Maykdopteg tdoeic kat EAANVIK rpaypatikdta

Nandiwdvvou Mapia M

MEPIAHWH

To dpBpo okomd €xet va napouctdoet Tig Siebvelg Tdoelg oty épeuva Kat TIG TMOMTIKES HETAPPUB-
pioelg oxetkd pe v katdption twv dleuBuvtwy OXOAK®Y povadwv (AXM) Mpwtopdduag kat Agu-
Tepopdduiag exnaideuong o pia mpoomddela avapddpiong tou PGAOU TOUS, e TPWTOROUAIES TTOU
avahapBdvovtal o €BVIKG, KPATIKG Kal TEPIPEPEIAKS-TOTUKG emimedo (HMA, AyyAia, Oualia, Ikotia,
Auotpakia, Stykartodpn, EE). Mapouatddovtar ouykpttikd dedopsva avagopikd pe mv katdptan, my
TuoToroinon, v a&loAdynon kat v erAoyn Twv SleuBUVTIKWV OTEAEXWY ekmaideuong. Aflomolol-
VIOl Ta anoteAéopata dieBviv EpsuviV - dLadIKAG(ES Kal TEPIEXOHEVO KATdPTIONG - OTWG Kat T0
m\aioto Motoroinong mpoodviwv kat de€lotntwv ™ EE (European Qualification Framework, 2008).
To dpBpo katafyst og npotdoetq avdAnyng dpdong yia v Katdption twv AXM 010 EANVIKG e-
nadeutikd ovotnua (EEY), mpog v katedBuvaon g avaBdduiong tou poAou Twv SLEUBUVTMY Kat TNG
au@LOBNTONG ™Q MEnodnoNg «mwg évag Kahdg ekmadeuTikdg pmopel va anopel Kat arnoteAeopa-
TIKGG NYETNG OXOAE(OU». OETEL MPOBANUATIONOUS YA TNV ATOUSIa EBVIKWV EPEUVNTIKWY OXEDIAOUDV
T(POCAPHOOHEVWY OTO 1BIATEPO GUYKEIEVO TG EANANVIKNG EKTABEUTIKAG TIPAYMATIKGTNTAS OXETIKA e
™ onuavTikaTTa me oxoMKNAG Nyeoiag, t oupgBoAl} TNg 0t BeATiwoN Twv ENNVIKWY dNuGoIwY 0%0-
Aelwv, TIg avaykeg kat Tig deEldTeg Mou avaddovtal and 10 pAAo Tou dieuBuvT Tou ENANVIKOU 0)0-
\elou onpepa wg mAaiolo daudpewong mpoypaupdtwy Katdptiong SleuBUVTIKWY OTEAEXWV 0TO EEY.

Eioaywyi
To Gpbpo okomd £xel va mapovoidcsl Tig d1ebveic Thoelg 6Ty KoTdpTIon

kot emioyn tov AZM Ilpotofdduag kot Asvtepofaduiag Exnaidevong og
YDOPEG TOL dVTIKOV KOGV, [Tapovoidlet Ta TopicaTo EpELVAOV TNG OKOON-
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HOTKN G KOVOTNTOGC OALG KO TIC TOALTIKEG TPMTOPOVAIES Kol EMEVOVGELG TTOV
a@OpOvY T TPOYPAUUOTE Kol TO BEcHIKO TAAIGI0 KATAPTIoNS TV AXM.
YKOTEVEL GTNV TPOOTTIKY EVOC YOVILOV TPOPANUATIGHOD Kol THG KPLITIKNG
a&lomoinong g yvdong Kol TV GTOLXEIOV TOV oG TPOSPEPOVTOL OTTO TIC
avtictolyeg gunelpieg ALV yopdv oto EEX, avayvepiloviag 6t ot td-
oe1g oG epyareio g Zuykprtikng Madoymyikng cuvieTohv VonTIKEG KaTo-
OKEVEG LE GLYKEKPLUEVO GKOTO, £lVOL YOPO-YPOVIKA TEPLOPIGUEVES KOL LE
TEPLOPIOUEVT] 10XV KOl GUVETMG €V UTOPOVV Vo, xpnoiponombodv wg Héco
V100ETNONG KOl XEPAYDYNONG QVTOVCIOV SOVEIMV EKTALOEVTIKNG TOMTIKNG
and diieg yodpeg (MatBaiov, 2007).

Mo to AOyo avtod, 1 cvykekpluévn perén dev mepropiletal 6TV mTOpOL-
cloon Twv ToMTikK®V petappupicewv mov apopodv T Atoiknon g Exrai-
dgvomng aALld TaVTOYPOVA TOPOLGLALEL EMGTNHOVIKA dEdOUEVA 0ELOAOYNONG
TOV TPOYPOUUATOV KOTAPTIoNG AXM Kol TOV 0VAAOY®V TOATIK®V KOLVO-
TOHL®V, OTMG EMIONG, AVAPEPETOL OTIS AMOKAMGELS, 0TS avakolovbdies, oTig
€0VIKEC Kot TOTIKEG 1O1UTEPOTNTEG KOl TEAOG GTIC OPVNTIKEG EMIKPIGELG TTOV
GUVOETOVY TNV TPOAYHOTIKOTNTO TG KAOE YDPOG OC TPOG TNV «TAG» TG
e€edkevpévng Katdptiong Tov pdvatlepg oty ekmaidevon Kol g GKpi-
NG OTOGVYKEVIPMONG TOV EMOIOKETOL KO GE TOAAG EKTOLOEVTIKG GUGTNLLOL-
ta. ¢ Evponng (Cairia, Oihavdia, Aavia, ovndio, OAlavdio) (Matbaiov,
2007:71 Kriger, 2009).

1o keipevo mov axoAovBel Topovoldlovtol GUYKEKPILEVE: o) T TOPi-
opato SEBvov epeuvdv Yoo TNV avaykoldtnta TS Katdptiong Tov AXM og
Oépata exmondevTikng dtoiknong Kot 6yoAknG nyecsiag B) ot moMTikég Tov
aKoAovBovvTal o€ YMPES TOL £Y0VV TPOPEl GE AVTIOTOLYES EMEVOVGELG KOl TO,
OTOTEAECUATO EPEVVAOV AEIOADYNGNC TOVG KO Y) Ol KOWVOTIKEG TPWTOPOVAL-
€G Y10, TN SNUIOVPYIO TIGTOTOMUEV®V EXAYYEAUOTIKOV TpoTuTt®mV (European
Qualification Framework, 2008). H avoaykaidtnta g katdptiong tov AXAM
Kol Tov Avdtepmv Xteheydv Exmaidevong yevikdtepa, vrootnpileton emt-
TpdcheT 0md T AmOTEAEGHOTO 0ELOAOYNONG TOV TPOYPEUUATOS EXUOPP®-
ong «Xtereymv Aroiknong g Exmaidevongy», 1o omoio olokAnpdonke amd 1o
Howdaywykod Ivetitovto o 2008.

To ouykekpyéEVo TPOYPOLLLL TPOYLOTOTOWONKE Y100 TPDOTY QOPY GTO
EEZ, evo to empoppovpeva Atowkntikd Zreléyn Exnaidevong - 0nwg tpokh-
el and Vv eneepyacio TV SedOUEVOV TOV EPOTNUATOAOYI®V - TPOPAL-
AOLV TNV avoyKooOTNTe TG KOTAPTIoNS Kot empdpewong toug (Ilepdxm kot
GArot, 2008).
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H katdpTion w¢ amoTéAeopa TG oNPavTIKOTRTAS Kai MOAUMAOKGTNTAG
ToU d1EUBUVTIKOU poAou

1 01ebv oK, 1 AvOyKOLOTNTO TG EMEVOVONG TV YOPDV TNV EMUOP-
(MO KOl KOATAPTION TOV SIOKNTIKOV GTELEYDV GE GUYKEKPLUEVO EMGTNLOVL-
K6 medio TG EKTOOEVTIKNG O10TKNONG KOt NYEGIOG, TPOKVATEL GO TO, GLUTE-
PAGUATO, EPEVVAV, Ol 0Toieg €£€TALOVV TN OMUOVIIKOTNTO TOL S1ELOVVTIKOV
pPOLOVL 6N GYOMKY BEATI®ON, TN CYOAMKT OTOTEAECLOTIKOTITA, TIG EMOOCELS
TOV LoONTOV Kot To KINTPO TOV EKTOUOEVLTIKMV.

Ot épevveg mov dlevepyNOnNKov oTo TAGIGLO TOV KIVILOTOG TG GYOAL-
KNG amotehecpotikoOtTog (school effectiveness) kol oyoikng Peitioong
(school improvement), KaTéGTNCOV TNV TPOETOILAGIN TOV GYOMKOV Mye-
TAV, KaODG Kol T S10pKY| ETAYYEALATIKY TOVS avATTLEN, GRTnHe TG o~
yrkoouog atéévtag (Bush & Jackson, 2002:418). @aiveton 6T ) e&ovoia g
B¢ong Tov dtevBuvn oVt KabeavT, KPIVETAL MG AVETOPKNG cLVONKN Yo
Vv €E0UGPAMON TNG OTOTELEGUATIKOTNTOG Kol PEATIOONG TOL GYOAEiov.
Otv Mulford & Silins (2003) vrootnpilovv 6Tt 1 GYOAKN NYEGIO TOPOVOL-
aletol G O OMOTELEGUATIKY OTIC TEPMTMGELS, OOV N NYEGioL TNG BEomg
(positional leadership) cuvovaletat pe éva poviédo dtaveunTikng nyeoiog!
(distributed leadership). H onpaviikétnto T0v GUYKEKPIUEVOL HOVIEAOL
Nyeoiag S10MGTAOVETOL OO EKTOOEVTIKEG TOAMTIKEG OMOPAGELS TOAAMV Y®-
POV, 01 0moieg GLUTEPIAAUPAVOVY TN SLOVEUNTIKT NYECIO MG VITOYPEMTIKN
OepaTiKn EVOTNTO OTO TPOYPAULOTO KOTAPTION T®V veEodloptlopuevov AXM
(Cowie & Crawford, 2007:131).

[MopdAinia, n oyéon Hog TOOTIKNG GYOAKNG NYECTIOG KOl TV HodNTL-
KOV amoterecpdtov gyxel mAéov tekunpiwbet og vréptato Pabud (Lambert,
1998" Jackson, 2000 Mitchell & Sackney, 2000° Bush & Jackson, 2002) 16-
00 og YOpeg Tov Eipnvikod 660 Kot o eVpOMTAIKE EKTAOEVLTIKG GUGTHLLO-
ta (Dalin, 1998° Mortimore et al., 2000). Movtého «emoyYEMIATIKNG TYEGIOG
(professional leadership) (Sammons et al., 1995) 6mmg Kol pog «1oyvPNRS
EKTAdEVTIKNG» Tyeoiag (strong educational leadership) (Creemers, 1996)
Tpoodopiloviol mg GNUAVTIKOT TapAyovTeg TOV GCUUPAALOVY GTN GYOAMKN
OOTEAECUATIKOTNTOL.

Emiong, n nyeoia ka1 o pdAog Tov dtevbuvtn tov oyoieiov £xel cuvoebel
o€ peyaro Badud pe ™ oyoikn Pertimon og moALEg d1ebveic épevveg (Fullan,
1992a," Eraut 1994 Hargreaves, 1994° Sammons et al., 1995" Hallinger &
Heck, 1996° MacBeath & Mortimore, 2001 Leithwood & Rhiel, 2003), ot
omoiec vrootnpilovy OTL TaL AMOTEAEGHATO TNG EMDPACNG TNG GYOAKNG MYE-
clog oTig padNTIKEG EMOOGELS Elval TAEOV LETPNGILAL.
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Emnpocheta paivetor 011 oo TAaicio Tng pAOGOPIOG TOL KIVAIOTOG TNG
oyoMKNg Bertioonc, To povtéro Nyeciog mov axkolovBovv ot AXM cvoyetile-
To BTG pe TV Top®ON oM TOV EKTUISEVTIKOV KoL TV TOLOTNTO, TG 0100.0K0L-
Mog kot g padnong (Fullan, 19920" Eraut, 1994 Hargreaves, 1994 'Hopkins
et al., 1994 Day et al., 2000). Evd épevveg mov pedetodv 10 HOVTELO «1ye-
oiog e TPoGOvVATOAGHO oTn ddaokalion (instructional leadership) (Elmore
2000"Hill, 2000), evtomilovv oNUOVTIKEG CLGYETIOELS e TO LodNo1oKE LOVTE-
Ao oV €QOPHOLOVV Ol EKTTOOEVTIKOL TV €V AOY® GYOAEI®V OTIG TAEELG TOVG
Ko wodidovTot —peTa&d GAADV TAPaYOVI®MV— Kol GTOV KEVIPIKO POAO TOV d1-
adpapatifet o drevbuvtig Tov oYoreiov.

H avaykoidtnto g kotdptiong tov AZM cuvoEetor akoun 1 T1g avéo-
VOLLEVEG OTOLTIGELS KO TO TOAVTAOKO £pY0 TOV dtevfuvTikon porov, TNV TAn-
Oopa TPOPANUATOV TOV KOAOVVTOL VO SIEKTTEPOLDGOVV LLE ATOTEAEGLLO TV
dokmnon Wwitepng mieong otnv kadnuepvotnTa g epyaciog tove. To gat-
VOUEVO, OTMG TtEPLYplpeTal o€ mpdopatr Ekbeon tov Howson (2005) yio v
nepintoon tov AXM g Ayyriog kot Ovariag, eKONAGVETOL LE TN HEimON
TV otnoemv vroyneiov AXM ot Méon Exnaidevon kotd 2.5% kot to on-
HOVTIKG VYNAO TOGOGTO TV KEVOV d1evuviikdv Bécewv mov Tapovoidle-
ot (Méon exmaidevon 20.2%, Anpotikn 27.9% wot Ewdwkd oyolreia 22.2%).
O1 Cowie & Crawford (2007) avoa@Eépovv g BOCIKES OITIEC TOV TAPUTAVE®
POVOLEVOL TIG TOAAES KOl OAANAOGUYKPOVOUEVEG VTTELOVVOTNTECS, TIG aVEN-
VOUEVEG OMOITNOELG OO TO POAO, TN PVGT NG SOVAELIG OV £XEL dLOPOPO-
momBet ovclaoTikd avEdvovTag Tig TPocdokieg Kt SuoyEPAIVOVTAS TIG GUV-
Onkeg epyaocieg, kabiotdvTog £Tol T BE0M Y100 TOALOVS 1KOVOVG EKTOOELTL-
KoU¢ oG un eikvotikn (130-131). Avtictowya, otnv Avoetpaiio, ot gdikev-
péveg yvooelg kot degldotntec pdvatluevt mov amottel 1 0€on, empépovv 10
OKETTIKIOUO PETAED TOV EKTOLOEVTIKAOV Y10 TNV VITOPOAN aTHoE®V OVEMENG,
POLVOLEVO TIOV TEPLYPAPETAL O KKPIOT) SLOPIOUDV SIEVOVVTIKOV GTEAEYDV»
(Gronn, 2003).

O1 £mevOVGELC OTNV KATAPTION GTEAEYDV TPOKVTTOVY GE OPKETEG TEPUTTD-
Ge1g ¢ aitnua TV WiV Tov AXM, pe ToKiAovg TPOTOLE. TNV AyyAlo Kot
Ovolia yio Topadetypa, N Kataption Tov AZM Topovuctdletol wg aitno TV
1oV TV vToyn el dtevbuvimv, e1dkd otav TpodKeTol va TotodetnBovv og
«dvoKoA» oxoreln (Kévipo Aovdivov kot Birmingham). Xt A. Avotparia n
KOTAPTION TOV OTELEXDV CUYKOTOAEYETOAL GTOL OUTLLOTO TOV GUVIIKOAMCTIKOV
0pYOAVAOCEMV SIOIKNTIKAOV GTEAEXDV TTPog 6T0 Yovpyeio [Mawdeiog ko Katdp-
TIOMNG, EMOUDKOVTOS VO BECTIGOVY Eval KEVTIPO Y10, TNV TPOETOLLAGIO TV VTTO-
ynoeiov AZM AOY® TG TPAYLOTIKOTNTAG TOV BUdVOVV T0 GYOAEI0 TOVG, OTTOV
TO AELTOVPYIKO POVOTEHEVT EMOKIALEL TIG TPAKTIKEG EVOG LOVTEAOL MYEGTOG
(Cowie & Crawford, 2007: 131,136). A6 1o 1987, épsvva tov Weindling &
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Earley otnv AyyAio avagépet 0tL Arydtepo omd 10 50% tov AXM Bempoiv Ot
elval ETUPKOC TPOETOIUAGUEVOL Y10l TO POAO TOV AVAAAUPAVOLV.

YHUEPO, O EKTOLOEVTIKOC O1AA0YOG KoL 1) S1EOVIG Epevval EYEL ATOUOKPVV-
Oel Katd TOAD o TO EPMTNUA TOV KOTA OGO Eival avoyKoio 1 KOTapTion
Tov AZM kot 6€ 1010 Pabpd cuuParAiel GTNV OTOTELECUATIKOTITA TG GYO-
MKNG povadag. Avtibeta, éxel emikevipobel ot digpgvvnon mapaydviov Tov
oLpPdALovY 6T Guveyn avaPadion Tov TpoypappdTey Kotaptions. H ISPP
(International Study of Principal Preparation), cuviotd pio tétota d1ebvi| ov-
YKPLTIKY €PELVNTIKY cvuvepyacio. Ot CUUUETEXOVTES YDPeS (AvTikn AvoTpa-
Mo, Kavaddg, Ayyiia, Tlapdka, Me&ud, Zrotia, Notia Appikn, Tovpkia kot
HITA) e&etalovv to fabpd otov omoio 10 TePEYOUEVO TG KATAPTIONG KO ETTL-
pLoppwong tov AXM copfdrier otn Pedtioon Tov oyoieiov Kot tev pabnti-
KOV EMOOCEMV Kol KATH TOGO KUADTTEL TIG AVAYKEG TOV POAOL TOL dlevhuvn
(Cowie & Crawford, 2007).

MoMimiKEG KaTdpTiong Kal MOTOMOINONG EMAYYEAPATIKWV MPOGOVTWV
TV S1IEUBUVTAV OXO0AEIWV

e apKeTEG YMpeg M katdption Tov AXM og Bépata exkmodevtikng droiknong
dev amotelel vToypEmON Yo T0 Soptopd Tovg otn BEom Tov devbuvn pog
GYOMKNG LOVASOG (TO TEPIGGATEPA EVPOTATKA KPATN TEPLOpilovTal oe TovP-
pvOua Tpoypappota empopewons AXM onwg m.y n ['oaAlio, 1 OAravdia, M
Youndia, N Aavia eved oty tepintmon g EALGSAG To kpdtog dev mpovoel Tnv
eMUOPPwon AXM o001e peTd 10 d10pIGpo Tovg ot Béom). [Ipdkerton Yo dmo-
ym, 6mw¢ avapépovv ot Bush & Jackson (2002), «mov vrobdinel v nemoi-
Onom 011 évog KaAOS EKTALdEVTIKOG UTOPEL VoL YIVEL KO AITOTEAEGUATIKOG 1YE-
™oy (418). [N apketd ypovia 1 TPoEIGOY®YIKN KaTdpTion TV AXM ftav pio
aTopIK” dpdion mov emapieto oV KOAN BEANGON TV EvOl0QEPOUEV®V TTaPE
pio opyovopévn ko exionpo Oeomiouévn vroypemtikn exknaidevon (Cowie &
Crawford, 2007:129). Tnv televtaio dekaetio, EOvika Kévtpa Exmoidevtikng
Hyeoiog og 0ho tov kdop0 (Avotporio, Kovadd, Xovk Kovyk, Néa Zniavdia,
Zrykamovpn, oundia, HITA) oyedidlovv Kot VAOTO00V TPOYPEULOTO KOTOP-
Tiomg veodroplopevav AXM gite pe T LOPE1] TNG VITOYPEMTIKNG TPOVTNPECL-
0KNG KoTaptiong gite og mpootpetikd (Bush & Jackson, 2002:420).

O oyYed10.61OG KOl 1] TOPOYN-O10VOUN TV TPOYPUUUATOV KOTAPTIGNG VITO-
ynoeiov 51evhuviov o¢ eTioNUNG TOMTIKNG ETEVOVONG, OV KOL TPOTOEUPOL-
viotnke Ko Oeomiomke otig HITA €3d kot ypovia, amoterel onuepo moyKo-
opo gyxeipnuo (Huber, 2004). H cuotuotiky evacyOAnon Kot opydveon
NG KOTAPTIONG OTEAEYDV EKTAIOEVONG, LE TNV TOVTOYPOVI TOPOVGIO EPEV-
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VINTIKOV KEVIPOV KOl ETICUOV OEGLIKOV 0pYAvV@V 1)/KOL OPYOVIGLOVY Y10, TN
UEAETN TOV O1EVOVVTIKOD POAOV KOl TNG GYOAKNG NYEGTOG, amoTeLel TapAdO-
on otig HITA (Bush & Jackson, 2002°Brundrett, 2001). Ta mpoypdppoto Ko-
TaPTIONG KOl EMUOPPmoNg Avdtotmv Xteheydv Exmaidevong otig HITA kot
1N TOVTOYPOVY ETKVPMON TNG GVGTNIOATIKNG TOVG EKTOIOEVLONG YPOVOLOYEITOL
ot €A Tov  19°° audva (Gregg, 1960). Avaroyeg OU®OC, EKTOOEVTIKEG TOAL-
TIKEG £youv avon el v tedevtaio dekaetion 6€ TANO0C YOPAOV TOYKOCLLOL,
o1 onoieg dtapopemdvovy Becpikd TAaiclo Tov yopoktnpiloviol omd TOtKIAG-
TNTO KO SL0POPETIKOTNTO, OVAAOYOL LLE TO TOMTIKO, KOIVOVIKO KOl ETOYYEALLO-
TiKO mhaictlo mov yopaktnpilel v kabe ydpa (Bush, 2005).

2t HITA, n andktnon evog HETATTLYIOKOD TITAOV OTNV EKTOOEVTIKN
droiknon gtvor vToYPEMTIKN Yo VITOYNPIOVS d1EVOLVTEG 6€ TOAAEG TOALTET-
€G, eVM 35 moMteieg £xovv oYESIAGEL KL EPAPUOGEL £V TAAIGLO ETAYYEALO-
TIK®V TPOTOHTTOV Y10 TO d1evhuvtikd poro (professional standards for school
leadership), omwg €xovv dapopewbel ond to ISLLC (Interstate School
Leaders Licensure Consortium) (Murphy, 1997). O diopiopoc o€ Béom d1ev-
Ovvtn oyolreiov — atic HITA kot otov Kavadd - amottei tv amomepdtmon
TOVETIGTNUIOKOV pobnudtov og Oépato nyecsiog Kot d10iknong, moetomoin-
TIKO TapakorlovOnong, PePfainwon TPUKTIKNG KATAPTIONG GTO £PYO TOV SEL-
Ovvty (Bush & Jackson, 2002), 6mwg Kot TNV VTOPOAN €VOG HETATTUYLOKOD
tithov omovdmv oty Exmaidevtiky Awoiknon (Hillman, 1992:516). Avrti-
otowa, o dopiopds oe Béon Ilpoictapévov Exmaidevong mpoomaitel tnv
Kooy EVOG S100KTOPIKOD SIMADUATOC GTNV EKTOOELTIKY] dtoiknon (Levine
Report, 2005: 22). Onwg @aiveral, otic HITA éxet yivel amodextn n memoidn-
on OTL 1o va glval Kovei KaAOg EKTOOEVTIKOC dg onpaivel 0Tt Ba givar kot
TETVYNUEVOG pavatlep, TOAD vopitepo on’ 0motodnTote GAAN ydpo. (Bush,
1998:326).

H avayvdpiong g onuovtikdtntag Tov 51evbuviikod polov amoTeAel Pé-
POG TNG OUEPTIKAVIKTG KOLATOVPOG E6M KoL TTOAAG XPpOVIO, KOl 0VTO TIGTOTOLEITOL
He 11 Tp®ToPovAiES TOL £xoVV aVOANPOEL G £BVIKO, TEPLPEPELAKO KOL TOTIKO
eminedo. And 10 1955 1o £pyo g Emitpomng yo v Avapédiuon g Atoikn-
ong v Xyoieiwv (Committee for the Advancement of School Administration
- CASA), ocupuPdAdrel 6N SIUOPO®OT ETAYYEALUTIKOV TPOTOTWV CYETIKG LE
TNV TOTEAEGLATIKOTITO TV S1EVOLVTOV Kot oteheydv ekmaidgvong (Murphy,
1998:365).

e meplpepelokd-opoomovilakd eninedo, To Southern Regional Education
Board (SREB, http://www.sreb.org/) o¢ pun kepdocKOTIKOG KOt |11 KOUUOTL-
K6¢ cuvacTIoog 16 kpatdv-perdv tov HITA, epydletor pe nyéteg Kot oye-
Sl0OTEG TOMTIKNG OO TO GLUUETEYOVTO KPATN-UEAT TOV, o€ Oéuata Pedtin-
ong g A/Paduag exmaidevong (12 Challenge to Lead Goals for Education
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— SREB Report, 2002). ITapdAiinia, TpoPdAlel ¢ TOMTIKY] GTO OHOCTOVOQ
KpAT™, TNV €POPUOYN €VOG TAOGIOV «PACIKOV IKOVOTNTOV) T®V d1EvhuvTi-
KOV GTEAEYDV, ONANOT] TO Tl DE®PEITOL OC ETOYYELLOTIKY EXAPKELD Y10 T OE-
o1, OTMG EMIONG £XEL TPOGOIOPIGEL TOVG «KKOIPLOVG TOPAYOVTIEG LIOG OTOTE-
AEGUATIKNG OYoAMKNG NYeoiagy. [TapdAinio pe avtég Tic dpdoelc, o Kpatn
EYOLV TNV 0PHOSOTNTA VO ovaTOEOLY O10d1KaGieG aE10AdYNoNG TV devbv-
VIOV ©G TTPOG TNV EKTANPOGCT] TOV KAONKOVTIOV TOVG, OTMG Kol VO, EIGEYouV
Tpoypappoto avtopolPav pe Baon v enidoon (SREB, 2005 Starr, 2007).

O dudhoyog amd ™ dekoetion Tov 1990 émg onpepa otic HITA emkevipod-
VETOL GTNV KATOAANAOTIT TOV TPOYPOUUATOV TpogTolaciog AZM, v aét-
OAGYNOY| TOL TTEPLEYOUEVOL TOVG KOl TNG GLUPOANG TOVG GTO £PY0 TV JlEV-
Buvtav kot kat’ emékTao oTig emddcelg Tov pabntov (Levine, 2005). Avt
N «SOAEKTIKY EXOYN» —OTWOS YOPOKTNPIGTNKE— GTIYHATIOTNKE 0O COUDGELG
Kol eMOBECELS Y10 TNV TOLOTNTA TOV TPOYPOUUUATOV Kol KPITIKEG EUPELELNG KOt
peyébovg, ol mo okAnpég —Omme ektinovv ot Hallinger & Murphy (1991)—
OO OTEG IOV OLOKNONKAY GE OTOLONTOTE PETAPPLOUGTIKY TPOGTADELD TV
HITA. H avéAyntn kpitikn a@opd oTig S1odtKaoieg 010pIopod TV SLOIKNTL-
KOV GTEAEYMV Kot S1EVOVVTDOV GYOAEIDV, TO TEPIEYOLEVO TOV TPOYPOUUATOV,
TIG TEYVIKES O100GKAAING, TNV TOLOTNTO TOV SOOKTIKOD TPOCMMTIKOD Kol TO.
Kprtipilo a&loAdynong g enidoong toug (Murphy, 1990, 1992). Meta&d dh-
Aov, n €kBeon Leaders for America’s Schools (1987) tov EOvicov Zopfovii-
ov yw v Aptoteio oty Exnaidevon (National Commission on Excellence
in Education -NCEEA) odnynoe ot 0éomion tov EBvikod Zvppoviiov Ex-
TondevTikng Atotknong to 1988, to omolo e €kBeon Tov TPdHTEWVE ONUOVTL-
KEG aAAOYEC OTNV TTPoETOLAGia TV dlevbuvTik®my otereymv (NPBEA, 1989),
v dpoporoynoe ™ petappuiuiotikny atlévia mov akorovdnoe (Brundrett,
2001:233).

1 dexaetion Tov 1990 1 dpdon og eBvikd eminedo epmepikieietar og pio
véa éxbeom, v «Principals for our Changing Schools: Preparation and
Certification» (National Commission for the Principalship, 1990), n omoia
pocdiopilet 21 Aertovpykovg TOUEIS TNG EMAYYEALOTIKNG YVMOONG TOV TPENEL
va. £xovv ot AXM. To keilpevo dapdpmce vEN TPOYPAATO GYOMKNG NYEGT-
ag kot avadtopdpewoe to maAld. Tovtdypova pe avt) ™ dpdon, To CCSSO
(Council of Chief State School Officers) o€ cuvepyacia pe 1o NPBEA, avaioyt-
Bavovv v emomteio Kot 0E0AOYNOT TOV EXAYYEALATIKOV TPOTHTWOV GYOAKNG
nyeoiog (Standards for Schools Leaders), amoaptOpmvtog tv TpdTn opddo «Ko-
Bolkav emmeédmv» Yo ta oyoAeion (Murphy, 1998:369) dievkoidvovtag £Tot
o€ peyaro Babud tov kpotikd ELeYY0 TG EYKplong mpoypappdtov (Brundrett,
2001:233). Téhog, onuepa to ISLLC (2008) éxet dwopopemacet to véa «I1pod-
tono Exroudevtikng Hyeolog kot IToltikngy (Educational Leadership Policy
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Standards), ta omoia vioBemOnkav amd o EBvikd Zopfodio Exmoidevtikng
Awoiknong (NPBEA) kot cuvietovv oty ovoia v avapdaduion tov Bacikdv
TPOTOHTTOV 0EIOAOYNGNG TNG GYOMKNG NyeGiog Tov 1996.

Tovtdypova, ot ToATEIES SIUUOPPO®TAY EVOALAKTIKODS SPOLOVE Y10, T O1-
OIKNTIKY] KAPIEPO, TOV EKTALOEVTIKAOV, G€ TOTIKO eminedo. Etot, 6601 evoio-
PEPOVTOL VO, YIVOUV S10IKNTIKG GTEAEYT EKTOUGELONG, TOVG TOPEYOVTOL EVKOL-
pieg amd ta oYoMKd cuppoviia, To omoio EYovv TNV €VOHVI TOV SO0PIGUOV
TOV VTOYNPLoV d1evduvidv oAAd TavTdypovae Kol To dikoimpa vo 1pHovy
dwkég Ttoug Akadnuieg Exmoidevtikng Atoiknong. H ocvppetoyn tov tomikdv
KOWOTHTOV GTNV KATAPTION TOV GTEAEYDV GUUTANPOVETOL OG OVAYKT OO
v terevtain ékBeon a&loddynong towv mpoypoppdtov tov Levine (2005).
Mia éxBeom mov €xetl empépet BOHEALQ aVTIOPACEMVY, GTO TPOLOKTIKO GUUTE-
pacud g, 6Tt Aryotepo amd 200 and ta cuvolikd 505 mpoypdppatae eKmoi-
SEVONG OOIKNTIKOV GTEAEYMV gival o€ BEon va avtamokplBovv ota «standards
of excellence» T®v oyoMkdv nyetodv. Ta vrolowra, cOUPOVO pe TV EkBeon
a&lorloynong, mpénet va kAgicovv (Levine Report, 2005:18). [Tapora avtd, o
EMOyYELLOTO TOV TTPOUTOOETOVY EKTTaideVoT| Gg OELOTO EKTOOEVTIKTG SloTKT-
oNG, £0VV €6M Kot XPOVIOL TOAD VYNAO GTATOVS GTNV GUEPIKAVIKT KOV®VIL
(Callahan, 1962-Callahan and Button, 1964).

MdéMota 6T TPOTAGES avaPAOIIoNS TOV UETOMTUYIOKADV TPOYPOLLLE-
TV eKmandevTiKng dtoiknong g ékbeong tov Levine, mpoteiveton peta&d oh-
A®V 1 OVTIKOTAGTOOT) TOV HETATTUYLOKAOV Tpoypappdtev (MA) pe Masters of
Educational Administration (MEA) xat’ avaloylo tov petantoyokodv MBA,
to omoio Bo Eyovv €va CUYKEKPUEVO TEPLEXOLEVO OVTIOTOL(O LE OVTO TV
MBA (Levine Report, 2005). H npotaon yio aliaynq mpokaiece cu{NToElg
Yo TO KOTG TOGO UTOPOVV VO OVOGYESIOGTOVV TO, VITGPYOVTO LETOTTUYIOKA
npoypappatae N va avtikatactobovv pe véa (MacGregor & Watson, 2008). H
GLYKEKPIUEVT TTPOTOOT Y10 GYESAGHO EVOG VGTNPA TPOKAHOPIGUEVOD KOl G-
YKEKPIUEVOL TTEPLEYOUEVOD 6TTOVdMV 6€ évo MEA — 0mwg cupfaivel ota mpo-
vpappato MBA - dnAdver T onpovTikOTnTo oL 0rodidetor oty avalytnon
NG TOWOTNTOS TV TPOYPUUUATOV KOTAPTIGNS KoL TNG GLUGYETIONG TOVG LE TNV
TPOYLOTIKOTNTO TTOV aVTIHET®OTILOVV 01 AZM 6TnV KafnpepvoTTd TOLG.

H AyyXio, Ovoio kot Xxotio epappolovv po moATikn 6vikdv TpoTummy
oyohkng nyeoiog (EITZH). Ta EITEH dwapopedvouy to TAaiclo yio 1o oyedt-
OGUO KO TNV TOPOYN TIOTOTOINGNG GE TPOTUPUCKEVAGTIKA TPOYPELLLLLOTOL KOl
taptiong AXM (Cowie & Crawford, 2007). H cvotnpotikn katdption ALM
UE TN HOPOY] TPOYPOUUATOV gpeaviletol otnv AyyAia ) dekaetio tov 1960
(Brundrett, 2001:229), evé®d and to 1997 gpappoletor éva cuotnuo Bvikng
TIGTOTOINGNG Y10 TO J10PIGHO TOV devbuvtdv oto oxoleio (Bush & Jackson,
2002:420).
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Ot kuPepvnTiKéc avnovyieg Yo TNV TOWOTNTO TNG O10iKNoNG T®V GYOAE-
ov ekppaletat to 1983 614 otopaTog Tov Yrovpyod Tawdesiog Keith Joseph,
0 omoiog TpdTEVE EMMPOGOETEG EMYOPNYNOELS KOl YPNUATOOOTHGELS Yot TN
droiknon v oyoAk®v povadwv (DES, 1983). Ot enevdvoelg autég dtopodp-
OV opyKa Eva 20Muepo TPOYPOUE KOTApTIong AZM aAAG Kol avdTe-
pov oteEleydV TG ekmaidevong, 1o OTTO (One Term Training Opportunities)
— 10 0moi0 €KTOC TV pobnudTev Topakorohnong, nepleAdupave emoké-
YELG G€ OYOAElD KOl GAAOVG OPYAVIGHOVS, GEUVAPLN, GUVOVTIGCELS LE O101-
KNTIKAQ oTEAEYN TNG eKmaidevong, Tov gumopiov Kot g Propnyoviog (Bush,
1998 Brundrett, 2001:236).

To 1995 oyedaletan o mpodypappo HEADLAMP (Headteachers Leader-
ship and Management Programme) 10 va. KOAOWEL TIC TPOTAPUCKEVOCTIKES
avaykeg kataptiong tov AXM (Bush, 1998). To 1997 axoAiovOei pia dedtepn
dpdon, o NPQH (National Qualification for Headship) og amotélecpo g
TpoTACTG TOV cuvtnpNTkKod Ymovpyoo [Hawdeing Gillian Shepherd yuo mAnpn
avadounon g apoetoyaciog twv AXM (Labor Party, 1996), n omoio képdioe
apeco v Eykpion 6LV Tov koppdtov (Brundrett, 2001:238). To 2000 Oeomi-
omke o€ ebviko eminedo To NCSL (National College for School Leadership)
Sk pOocOVTOS Vol TOAD PIAOGS0ED KOt OVTOYMVIGTIKO GYEQL0: «va KOTapTi-
oe1 AXM y1o. o gyoleia tov uéliovrog, o1 omoior va avartdcovy 0el10tnTes Kal
VO, OTOKTHOOVY 1KOVOTHTES TOL Q0. ETLPEPOVY TO UETOCYNUOTIOUO TOD EKTOL-
0evTIKOD oVLOTHUOTOS THS Ayyliog KoLoTMVTOS T0 WS T0 KOADTEPO TOV KOGUODY
(NCSL, 2001:9). To Efviké KoAréyro Xyoikng Hyeolag (NCSL) opydvewoe
TNV TPOETOLAGIN, TNV KATAPTION KOl TNV EXAYYEAUATIKN avAnTuén Tov AZM
0€ TEVTE OLUPOPETIKA GTASIN, MCTE VO, Elval SLVOTH 1| TAPOYY| EEEIOIKEVUEVTG
KOTAPTIONG Y10 SLOPOPETIKOD THTTOV KAt ETMV LANPESiag AZM TPOCUPUOCHE-
VN TOPEAANAL GTIG OVAYKES TV GYoAEi®mV OV VINpPeToHY (Bush, 2005:7).

Xy mepintmon g AyyMog, 1 katdption givar eBvikn — Kpatikn vrode-
o1 Kot O)l TOGO TOVETIGTIHLOKT, SOTNPAOVTOG TO KPATOG TOV EAEYYO TOV TE-
PLEYOUEVOL TOV TPOYPUUUAT®OV GE AUEGT OXEON Ue Ta TPOHTLTT 0EIOAGYNONG
tov AZM. To TTA (Teaching Training Agency) S10pOpe®GE T, €BVIKA TpOo-
ypppoto Kot toug dEoveg, Paoetl Tov omoimv ot dtipopeg Kowvorpatieg pmo-
POVV Vo TGTOTON 0oV Kol VoL ovaAdBouv To oedtac o, TV 0pyEvmGCT Kot T
dtavopn Tpoypappdtov yio toug AZM (TTA, 19950,p), av Kot 6nmg avoeé-
povv ot Blandford & Squire (1997:7) ta [eprpeperoxd I'papeio Exnaidevong
(LEA) giyav ™ pepida Tov Aéovtog 610 oyxedlooid Kot TV TOpOoYN TV TPOo-
ypoppdtov. ITapodia avtd — 6mmg TEPLYPAPETAL OO TOVS O1EVOVVTEC - TapEl-
YETO M eVEMEID GTOVE TAPOYEIG-GYEINGTEG TV TPOYPOUUUAT®V VO TPOGAPUO-
GOVV TO TTEPLEYOLEVO OTIG OVAYKEG TOV 10104TEPOV TTEPIPAAAOVTOG TOV GYOAEIOV
(Busher & Paxton, 1997:121).

IYTKPITIKH KAl AIEONHX EKTAIAEYTIKH EMIOEQPHXH m TEYXO0Z 15



64 m IIAITIAIQANNOY MAPIA

H tpitn dpdon g AyyAog EYKELTOL TNV TOPOVGIAGT] TOL TPOYPELLLOTOG
katdptiong LPSH (Leadership Programme for Serving Headteachers), mpmto-
BovAia tov TTA pe 6160 T SoEAMOT P0G “OIOKEKPIUEVIG-APLOTNG” 1YE-
oiog (Green, 1998). [Tpoxettal yio TpOYPOLLLO TO 0TTOT0 amevdiveTal 6g EUmet-
povg devbuvtég e vanpeoia mépav tov 3 etdv (NCSL, 2005). To LPSH av
KOl TEPLEGOTEPO KEVTPOKATELOVVOLEVO €V cuyKpioet e To NPQH Oepehmvet
TN HEVTOPIKT OY£0T TOL KAOE eXTadEVOLEVOL d1EVOVVTT e Eva GTEAEYOG ETL-
yelpnong kot elodyel Ty e£GoKNon He TNV a&lomoinseT) TV TANPOPOPIK®Y Kol
TAETIKOWV®VIONK®OV cvotnudtov (TTA, 1998).

H ovykpurikn perlén mg katdptiong Kot tov avelifewv AZM oe HITA
kot AyyAMa tov Brundrett (2001), evtomilet peta&d dAiwv nog pio Bacikn
Sapopd givor OTL OTIC TPMTEG £Y1ve AMOJEKTN M 1€ Yo YOp1ynon doetog
enayyéipatog (licensure), evo n AyyAa kwveitol Tpog tnv mapoyn £0vikov
TOmoL TioTomoinone. Toco otnv AyyAia (amd to 2004) 660 kot otn Xkotia
(amd to 2005) eivar vToypemTIKN N TGTOTOINGN TNG EMApKELOS TV AXM Kot
N TopAKoA0VON OGN TPOYPAUNATOV KOTAPTIONG, TO OTOl0 Kol 6TIG 00O TEPL-
TTOOELG TAPEYOVTAL LEGH EVOG KOAG OPYAVOUEVOD GUGTHNATOG EOVIKNG Tt~
GTOTOINGONG SOIKNTIKOV GTEAEYDV GTNV EKTOIOEVOT. TNV TEPIMTTOON NG
AyyAlag 1o motomomtikd kataptions (NPQH) avayvepiletal og petomto-
YLOKOG TiTAOG 160TIH0G pe éva paotep (MA) ekmaidevTikng dtoiknong Kot
avtiotpoea(Cowie & Crawford, 2007:139), evd n mioTonoinon mov mapé-
YETOL OO TOV OVTIGTOLYO KPaTIKO Popéa TG Xrotiag (Scottish Qualification
for Headship) 6ev avayvepiletor kot o¢ axadnpaikog tithog (Cowie &
Crawford, 2007:138).

v Ayyhia @aivetal 0Tl To TPOYPAUUOTE KATAPTIoNG oyeTilovion Te-
PLGGATEPO E TNV EPAPLOYN TOV JLOKNTIKOD £PYoV amd Ta devhuvTiKa oTE-
Aéxm Kot Tig SeEIOTNTEG TOV OTOLTOVVTOL Y10, TV GOKNGT TOV EMOYYEALATOG
(Brundett, 2001). Ot damdveg yio TV KOTAPTION VOGS d1EVOVVTIKOD GTEAE-
xovg amod T dekoetio Tov 1980 eivor TEPIGGOTEPO KPATIKT Kot OYL 1OIWTIKA
VIO0EST, TO KPATOG EUTAEKETOL GTO GYESGHIO KoL TNV DAOTOINGT TV TPO-
YPOUHATOV (LEow TG BEomiong evog eBvikov kévtpov katdptiong -National
Development Centre), kafdg Kol 6TO HETOAGYNUATIGUO TOV TPOYPUUUATOV
katéptiong (OTTO xar HEADLAMP) e mpoypdippoto KatdpTiong - moTto-
noinong (NPQH - voypemtikd yio v avEMEN evog eKToidevTkoy otr 0éom
T0V d1evBuvty oyoleiov amd to 2004). O Topoandve TPpwToPovAlES G€ GUVOL-
OGUO LE TNV EPOAPLOYN EVOG GLOTNOTOS 0E0AdYNoNG TV AXZM Kot Tov Po-
N0V dtevbuvtdv omd T dekaetia tov 1990 (Gane and Morgan, 1992), pove-
PAOVOLV apYIKE OTL 1) KATAPTION ivar o peydio Pabuo vtdbeon tov KpdToug,
OT®G EMIGNG SNADVEL KOt TNV £UPOCT] TTOL AL0did0VV 01 KUBEPVNGELG OTIV KO-
TapTIon TV S1evhLVTIKOV oTELEX®Y, TNV avéMEN otn BEomn g devbuveng
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Kol TNV GOKNOT HOG OTOTELECUATIKNG NYEGIOG oTa GYOoAEln. Av Kol Tp®TO-
BovAieg Kot TOMTIKEG OMOPACELS TOV OPOPOVY TNV avafadicn tov dievbv-
vTiKoO pohov amoteAovv pio otabepn emévovon oty AyyAia, n oyxéon peto-
&O TOL HOVTEAOD KATAPTIONG KoL OLTOV TNG EMAYYEAUATIKNG ovEMENG Eyouv
deybet dpyotateg kprtikég (Bazalgett, 1996 Downes, 1996° Pountney, 1997
Bush 1998 Daresh & Male, 2000).

>y Avetpoiio 1 epmepio Kot Lovo amd TV AoKNon Tov d1evduvtikoh
POLOV GTO GYOAEID, OTOTEAOVGE KOTOOEIKTIKO» TNG KATAPTIGNG TOVGS Y10, TO PO-
Ao Ttov d1evfuvty| oyoreion. Méypt mpodopata, dev TpoPAremdTay Koo Kathp-
TION M €10AYOYIKN EMUOPP®OT Yo TN cuykekpiévn Béon (Widly & Clarke,
2008). Opwc, TV terevtoin TpleTion TapaTnPEiTOL o VIOV KIVITIKOTNTO G
EMEVOVGELG KO TPOYPALLULOTO KOTAPTIONG 0€ BEpata oxoAMKN g Nyesiog og emi-
OMNUNG EKTALOEVTIKNG TOATIKNG G€ KPATIKO Kot €0VIKO emimedo.

2’ avtd 10 TAaic10, N GYOAKN Nyecia kol 0 poAog TV AZM éptace va
amotelel Opa d1oAdyov oto Méoa Malikng Evnuépmong kot meptypdpetal
MG TO QPOWVOUEVO TNG «Kpiong TG oYoAIKNG Nyesiogy. Kevipikd «mpdPanpon
670 JLIA0YO TOPOVGIALETOL 1] AVETAPKEI TOV d1EVHVLVTOV, 1| 0TTOi0 TPOC-
dropileton 1660 TANOLGUIAKE — EALEIYN UTHGEWOV Y10, TIG OVTIoTOXES BEoELS
(Blackmore, Thomson & Barty, 2004 Barty, Thomson, Blackmore & Sachs,
2005) — 600 KOl TOLOTIKE, OTOVGI0 TOIOTIKNG KOTAPTIONG TV dlevduvidv
oyoieiwv (vmoynmoerol pe meplopopéva mpooovta) (ASPA, 1999 Cervini,
2003 Thomson et al., 2003 Milburn, 20060, 2006B). ‘Eva axdpun onuoviikd
otolyeio mov ennpedlel To ovOpEVO TG Kpiong TG oYoMKNG Nyeciag eival
N TPOKOTAAN YT KOl 1 EAAEWYT] AVTITPOCOTEVTIKOTNTOS WG TPOG TO PVAO KO
TNV KOTOY®YN TOV TPOCOT®V TOV TPOAyovtal ot 0€on. Av Kot 1o emdyyeipia
TOV EKTALOEVTIKMV EIVOL YOVOIKOKPOTOVLEVO KO Ol TOATICUIKES O10POPES El-
vou e adtopeiePrtntn aio, ot dievbuvtikéc 0E6E1g TV GYoAEI®V KATAANLL-
Bavovtal wg emti T® TAEIGTOV 0md AEVKOVE ayYAOQP®VOLG GVOPES EKTOLOEVTL-
kovg (Kleinig, 2006).

Kabopiotikdg mopdyovtog yio v Kpion g nyeciog —Om®e TpoKOTTEL
amd £peuveg o€ devbuvtég oyoreimv— givarl o VITEPPOAIKOG YPOVOS TOL aPt-
EPMVOLV Yl TNV GOKNOT TV S1EVHVVTIKOV KOONKOVI®V TOLG KOl 1 TOAV-
mhokOTTO TOL YopoakTNpilel To Epyo Tovg (Myers, 2006 D’ Arbon, Duigan,
Duncan, & Goodwin, 2001). T'eyovog mov meplopilel oe peydio Padbud tov
TPOCHOTIKO YPOVO OGOV 0.GKOVV NYETIKO pOAO o€ GYoAkéG povades (Lacey,
20020,2002p). Tavtdypova, GTOVG ATOTPETTIKOVG TOPEYOVTIES Y10, TV TPO-
célkvon vroyneimv ot Béon tng devBuvong oyoreiwv TepypaPeTOL 1 O1-
adwkacio emAoyng dtevbuvtdv otnv Avotpaiia, n omoia yapoktnpiletal mg
avoTnNpn Kot ampdoOnN Onmg Kot 1 dladikacio cuvévievéng (ASPA, 1999
Bartly et al., 2005 Starr, 2007).
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H KowomoAiteio Kot o1 avoTpaAlaveG KUPEPVNCELS TOV KPATOV OVTO-
mokpidnKav 6To PovopEVO e TOAAATA0VS TpOTOVG. ETévovcay kepdiata
Ue 6KOTO TN SNULOVPYIC TPOYPUUUATOV KOTAPTIONG O1EVOVVTIKGDV GTEAEXDV
Kot avédafov copmAnpouatikd pétpa yio 0épata nyeoiog. ASiopoatovyot
o€ €0VIKO KOl KPOTIKO EMIMESO AVERTLENV TPOTLTO NYEGTOG KOl TAAIGLOL TTE-
PLYPOPNG TOV EMOYYELLATOC LE GKOTO VL TPOMONGOVY TNV ETOYYEALATIKN
avamTuEn TOV S1EVOVVTIKOV GTEAEYMV KOl VO SIUUOPPAOCOVY EVOL GUGTILLO
TGTOTOINONG TOV YUPOUKTNPIGTIKAOV TOV TEPLYPAPOVV VOV OTOTEAEGUOTL
KO NyE.

H mpoceatn éxbeon «Developmental Learning Framework for School
Leaders» (20060) tov Yrmovpyeiov [Maudeiog wor Katdptiong g Biktopia,
Topovoldlel To EmaYYEAUATIKA TPOTLTO. GYOAKNG MYEGIOG TPOGOUPUOCHE-
va 6T0 O10QpOopETIKA emineda sunelpiog Twv AXM, pe otdyo va fondnocet Toav-
TOYPOVA TO £PYO TOV TEPUPEPELOKDV YPAPEI®V GTNV EMAOYT CTEAEYDV TOL
Bpiokovtal og daPopeTikd 6TAd0 TS Koptépag Tove. Emiong, petaé&d tov
KPOTIKOV HETPOV CUUTEPIAAUPAVETAL O GYESOOUOC KoL 1) EQOPUOYT TPO-
YPOLUUAT®V KOTAPTIoNG O1evhuVTIKOV oTEAEYDV pe TNV ovopacio «Projects
leadership-capacity-building». [Ipéketton yio Tpoypdppoto, to. omoio oyedi-
ace 0 KuPepvntikog popéog [Towvtntog [poypoppdrov Awdackoriog Kot 6Tn-
pilovton amd Kpatikés damdveg (Australian Government Quality Teaching
Program (Department of Education and Training, Victoria, 20063"AGQTP,
2008). Ta wpoypdppoto BEATIOONG — EMKEVTIPOUEVO GTNV OVATTLEN EVOG LLO-
viéhov dtavepnTikng e€ovoing Kot S£E0TATOV OPASIKNG ANYNG OTOPACEMV
- NPOoV ™G ATAVINGT| OTIG OVTIMWELG OGOV EUTAEKOVTOL GTI) AELTOLPYIO TOV
oyoAeiov (stakeholders) kot Bewpovv 611 Tar GYOAEin £OVV YOUUNAES TPOGOO-
Kieg Ko anéyovv Katd woAd amd ToV TPOTO (MNG TOV «TEAATMV» TOVG. AKOUN,
pe 6TdYo TNV adENGN TS OVaAOYIOG TOV YOVAIKOV 6& dlevbuviikég BEcelg, To
KPATOG XPNUATOOOTEL TPOYPAULOTO PE GKOTO VO GUUUETEXOVY GE pobnpoTo
KotdpTiong vroyneiov AXM meplocdTEPES YUVOIKES EKTOLOEVTIKOL, EVD TO-
paAANAQ TpoPAémetal oo vrotpoPldv (AGQTP) oe ekmodevtikong pe
Wuitepa TPoGOVTA OV GLUPAAAOVY 6T PEATIOCT) GYOMK®OV LOVAS®V GE U
eAKVOTIKEG TTeployég (Starr, 2007:340-341).

Télog, Topd TO SIKALOAOYNUEVO OKEMTIKIGUO OV VIAPYEL UETOED TV
AXM, ot omoiot yio de0TEPN POPE dev KANONKOV VO GUUUETAGYOVV GTO GYEDL-
OGO TOV VEOV PETPOV EKTOOEVTIKNG TOALTIKNG - TO 1010 GUVEPT Kot OTIG K-
TondevTikéG petappubuicels avadopunons tov 1990 - etvor onpovtikd vo avo-
pepOel OTL 01 GLVIKOMGTIKEG opyavdGeElS AZM ¢ AVGTPOAOG NTAV OVTEG
oV {)TNGOV TNV KATAPTION TPOYPAUUATOV UE YVAGCELS TEPIGCOTEPO €EEOL-
KEVUEVEG KOl TPOGUPUOCUEVEG GTIC ATTOLTNOELS TOV EPYOV TNG GYOMKNG NYEGT-
oG (Thomson et al., 2003).
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Avtictoyeg opaocelc avérafe mpospata (2004) kot 1o Yrovpyeio [aideiag
g N. Appikng. Me €kBeo| Tov avapépetatl otny tpwtofoviio wov avérafe To
SANPQP (South Africa National Professional Qualification for Headship) yia
T dnpovpyio evog Iistomomtikod Exmaidevtikng Hyeolog kow Mdavatlpevt
(Advanced Certificate Education (ACE) in Leadership and Management) wg
UEPOG EVOC TPOYPELOTOG TPOETOUAGIOG VTOYNPIWV S1EVOVVTOV GYOAEi®V.
H mpocdokia givar 6t1 1 ovykekpyévn motonoinomn Oa avoybel oto dueco
HEAAOV MG VTOYPEMTIKO TIGTOTOMNTIKO Y10 TNV VIOPOAN] GITNOEMY TOV VTO-
ynoiov dtevbvvtav (Cowie & Crawford, 2007:137).

TéXog, N ZiyKamovpn TPOCEAKVEL TO EVOLLPEPOV TWV EPELVITOV €101~
K& omd Ydpeg TOV GLUUETEYOVV oTIC debveig Epevuveg amoTiunong TV pHo-
Ontikov emddcewv oe dbpopa yvootikd avikeipeva (TIMSS, PISA xot
PIRLS). H Zwyxkomobpn amotehel pio Eexymplotn MEPITTM®OT OIKOVOUIKNG
AVATTUENG HE VYNAAL TOGOCTA ATOTEAECUOTIKOTITOS TOV GYOAMK®Y TNG HO-
VAd®V Kol TOV LoONTIKOV eMOOGE®V 6TIG Topamave £pevves. Ot pabntég
g Z1yKamovpng Tapovctalovy Tig VYNAOTEPES EMOOGEIS 6T A/PAOpia Kot
B/Babuia ekmaidevon og cOykpion pe GAAEG YDOPES OTIG TOYKOGLUIES £PEVVEG
(Reynolds & Farrell, 1996). Xe 6,11 agopd Vv eknaidevon tov AZM, ot
Ziykomovpn Aertovpyel amd to 1984 mpdypappo KoTdpTiong d1evbuvidv Kot
N 0EOAOYNON TOV ATOTEAEGUATOV TOV OVOOEIKVDEL TN GNUOVTIKY CUVAPELD
KOl EMPPOT TOV GTNV EMTVYIC TOV EKTOIOEVTIKOD GLGTILATOS TNG XDPOG
(Bush & Chew, 1999). Ot Bush and Chew (1999) o1t cvykpitikn €pgvva
TOV HOVTEAWOV KOTAPTIONG AZM ZiyKamovpng kot AyyAiog, SlomoT@vouy 0Tt
oTN Z1yKomovpn KeVIpkd pOAO GTNV OMOKTINGT TOL SUTAMUATOG KATEYEL M
€EACKNON KO TPAKTIKT EQAPIOYN TNG OYOAKNG NYESING dimha 6€ EUTEPOVG
d1evBuvTtég Kot ToViovV TN CNUOVTIKOTNTO TNG UEVTOPIKNG oYEons. AvtiDe-
o 6TV AyyAo 1 KaTdpTIon ivor PEPIKNG Kot Oyl TANPOVG Poitnong, eved
amovclalel To oToryEio TG HeVTOpIKNG emidpaong. H mpoaktikn doxnon tov
S1eLOLVTIKOV £pYoV HEGM EVOG LEVTOPIKOD LOVTEAOL KPIvETOL OTL GUUPAAAEL
ONUAVTIKG GTNV OTOTELECUATIKOTITO TOV TPOYPUUUATOV KATAPTIONG OTN
Z1yKamovpn.

To mpdypappa Katdptiong AXM g Ziykamovpng, to onoio agloloyeitot
®G TO OMOTELEGUATIKOTEPO T1) OESOUEVT] YPOVIKT GTLYLT, TOPEYEL TNV EVKALPiaL
oe vroyneiovg d1evBLVTEG Vo TAPaKOAOVHNGOLY ETNHGLO TPOYPOLLO GTOV-
d®v mov odnyel oty andknor evog Amhopatog Exmoidevtikng Atoiknong
(Diploma in Educational Administration — DEA). To mpdypapipe. apopd kot
Vod1EVOVVTEG GYoAelV Kot o1 peTéyovieg cuveyilovv vo Aapupdvovy to pi-
600 Tovg av kot Bpickovtal pokpld amd To Kabnkovtd tovg. H ompi&n tov
Tpoyphppatoc Tapéyetol oamnd o Yrovpyeio [Madsiog kot to EOvikd Ivetitod-
10 [Toudeiag (National Institute of Education) — avtictoryov @opéa pe avtov
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tov [Moudaymyuov Ivetitovtov EALGSoc. Tio Ty amdkTnon tov SutA®UATOg
01 VTOYNPLO1 TOPAKOAOVOOVY podnpoTa pdvatlpevt, nyeciag Kot dtayeipiong
Avartikov Tpoypappdtov Znovddv. Eriong, yio didomua 300 meplodmv
amd T€66EPIS POOUASEG, OMOKANPOVOLY TNV TPOKTIKN TOLG AoKNGN £pyalo-
pevotl og Ponboi dievbuvtéc dimha oe Eumepovg drevbuvtég oyoreimv. Ta oyo-
Aeio, oTO OTOl0L EKTOOEVOVTOL EMAEYOVTOL LLE KPITNPLO TNV AOKNOT| EVOG GpL-
6710V d1evbuvTiKoD £pyov amd To S1EVOVVTIKA GTEAEYN.

H meptypogn tTov TOMTIKGOV Kol EPELVNTIKOV GYESIUGUAOV TOV £YOVV
avaAneOel oTIC TEPMTOCELG KPOTOV TOL HeEAeTHONKOV, Tapovctalel opot-
0TNTEG OMMG KOl ONUOVTIKES AMOKAMGELS. Qg KOWEG TOpad0YES dOTIGTAO-
VOVTOL ) 1 avVayvVAOPLoT TNG SNUOVTIKNAG Emidpacns Tov d1evfuvtikov €p-
you o1n BeATinon g 6YOMKNG LOVASOC, TIG HoONTIKEG EMOOGELS KL TNV
TOPpOONCN TOV EKTAOEVTIKOV ) 1 AVOYVAOPIOT TNG S1QOPETIKOTNTOG TOV
01eV0VVTIKOD POAOL OO AVTOV TOV EKTOLIEVTIKOD KOl TV 1O1A{TEP®V TTPO-
GOVIOV Kol SE0TATMOV, TO Ooio omalTel 1 AGKNON TG NYESiag Kal y) M
aVOyKoOTNTO EVOG TAALGIOL TEPLYPUQNG TOV EMAYYEALATIKAOV TPOTHTOV
oYOMKNG Nyeciag, To onoio amotehel To Bepédto yio T SAPOPPWSN TPO-
YPOUUATOV KOTAPTIONG /KOt EXUOPPOONS S1EVOVVTIKOV GTEAEXDV KO Ti-
GTOMOINONG YVOOEWDV, TPOGOUPLUOGUEVO GTO EKTALOEVTIKO KOl TOAITIGUIKO
GVYKEIHEVO NG KAOE YDpaG.

[Ipog avthv v KatevBouvon QoiveTor vo Kivouvtal 0l TOATIKES amopa-
oeig ¢ E.E pe 10 oyedoopnd tov Evporaikod IMiawsiov IIotomoinong
EMOYYEALOTIK®V TPOocdVTeV kot de&totntev (2008). Apyikd, | Emtpon tov
Evponaikov Kowvotntov (2007, COM 392) avayvopioe 0Tt «To KivTpo Tov
TOPEYOVTOL GTOVS EKTOOEVTIKOVS OGOV apopd TNV avaPabiuct tov de&lot-
TV TOLG Kb’ OAN TN SLdpKeELN TOL EMOYYEALOTIKOD TOVG PBlov givol avemap-
K1, EV® Ol ETEVOVGEIS GE GLVEYN KOATAPTION Kol AvATTLEN KUUOIVOVTOL GE
YapnAd emineda o oAdKANPN TV Evponaikn Evoony (6). 1o id10 keipe-
vo, N ZvuPoin g Emttpomig yio v vrootpién tov petappudpicemy mov
0o TpoPovv Ta KpdTn-péEAN (Bempovvtor dedopéveg) Eykettal HeTa&d GAL®V
OTNV OVATTUEN JEIKTAV «O1 OTOI01 VO OVTAVOKAOVV LLE LEYOADTEPT OTOTEAE-
opaTkdTTE TO {NTALOTO TOV OPOPOVV TNV TPOGANYT Kot 1 BeAtioon g
EKTOIOEVONG KOl TNG KATAPTIONG TOV EKTOOEVTIKOVY (16). Q¢ cuvéyeln Tov
TaPOTAvVe KeWEVov, 1o 2008 dtapopedvetarl to Evponaiko [Thaicto [Tioto-
ToINoNG, GTO OO0 TEPTYPAPOVTUL OVAAVTIKA O PVAOUTEIS, Ol 0eCI0THTES KoL 1)
EMAPKEIO. TOV OVTITPOCOTEVEL KAOE éva amd ta 8 eminedo TV emaryyeApoTL-
KOV TPOTOTOV. ZOUQMVO, [LE TO EVPOTAIKO v TO TAAIG10, KAOE KPATOG-UEAOG
Ba voypewbei va Tpocdiopicel Tig 0eE10TNTEG KOL TO EMIMESO EMAPKELNG TOV
TPETEL VAL £YOVV TA OLOIKTTIKA OTELEYT EKTOIOELONG OVAAOYQ LE TO £PYO TTOV
KOAOVVTOL VO ETITELEGOVV.
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Zulqmon

[Mopd ™ dpopeTkOTNTO TOL TAPOVOIALEL TO TAAIGIO TNG KATAPTIONG TOV
OTELEYDV OTIC VIO HEAETN TEPITTAOCELS (KPOTIKO, TAVETIGTILLOKO, VITOYPEMTL-
KO 1 Un), Sropoivovtal TPELG KOVES HETOPANTES, Ol 0Toieg TapovalalovTal o€
KG.0e TEPITTOON [E SIUPOPETIKO TEPIEYOUEVO OVALOYOL LE TO 1GTOPIKS KO EK-
TodEVTIKO TAOIG10 TNG KAOE YDPOG:
a)  avaANnyn Spdong Yo T0 GYESLUGIO TPOYPURRATOV KATAPTIONG d1EV-
OUVTIK®OV GTEAEYDV LE TN GLUUETOYN (OAKN 1 LEPTKN) TOV KPATOVG,
B) OSwpopemon ETOYYEARATIKOV TPOTOTOV Yo, SOKNTIKES OEcelg
OTNV EKTOIOELON 1 KPITNPIMV TIGTONOINGNG TOV TPOGOVTIMV G
TpovmdOeoT Stopiopov Tov AZM Kot
Y)  a&loAdynon TS UTOTELECRLATIKOTITUS TV TPOYPUPURATOV KATAP-
TIoNG.

To emayyehpotikd npoTLIO Kot 1 aE10AGYNON TG OMOTEAEGLOTIKOTN-
TOG TOV TPOYPUUUATOV GCUUTEPIAAUPAVOVTOL OTIG OPYEG-TPOTACELG GYEDLO-
OLOV TPOYPUUUATOV ETUOPPOONG GTELEXDV, OTMS TPOKVTTOLV 0o TN dle-
0vn ovykpitikn €pevva tov Huber (2004) yio tnv tpogtolpocio S101KNTIK®V
otehey@Vv o€ 15 ydpeg. OUQOVA e TNV TOPATAVED EPEVVA, HETAE) GAL®V
nwpoteivovTal:

1. O kpatikodg oYEACUOG TOV TPOYPUUUATOV Kol TOV KPLTNPIoV S100(pa-
Aomng ™G TOOTNTAG TOVG GE GUVOVAGHO LE L0l ATOKEVTIPOUEVOD TOTOL VAO-
TOINOT GE GLVEPYOGIN LE TOTIKES OPYES KO OYOAEIDL

2. H dapdpemon capmv Kpunpiov yio Ty EXIA0YH TOV ETLLOPPOVUEVOV
EL0IKA OTOV TOL TTPOYPAULATO YPTLOTOSOTOVVTOL OO TO KPATOG

3. H copng d1opoppmon Tav otdymv TV Tpoypopidtoy, ot oroiot o tpé-
TEL VO OTTOPPEOVY OO TIG OVAYKEG KOl 1O1NTEPOTNTES TV GYoAeiwv (97-102).

Emumpdobeta, 1 1otopikr e£€MEN g KatdpTtiong AZM ko g Kadoploti-
KNG B€onc mov katahapBavouy ONTiLaTe EKTOOEVTIKNG O101KNONG OTIG VIO e~
AETN YDPEG, PAVEPMVOLV T1) GLLOVTIKOTITOL TTOV TPOGOIOETOL GTO SLOKNTIKS £p-
YO TV GTEAEXDV EKTOIOEVONG Kol EWKOTEP TV AXM KOt TG GUUPOANG TOVG
o Peltioon Tov oyoieiwv. e Kapio wepintwon PEPara, o Bo pmopovoape
VO 0LyVOT|GOVLE TN SOPOPETIKOTITA TOV TPOTOV OPYAVIOOTG TOV 0yYAOPOV®V
KUPIOG EKTOSEVTIKOV GUOTNUATOV GE GUYKPIOT HE TO EAAMVIKO CUYKEVIP®-
TIKO YPOPELOKPATIKO GUGTNUAL: TPOKELTOL Y10, OTOKEVIPOUEVO GLGTILLOTA, TO
omoia. ePuPHOfovV €0M KoL 6O TOVAGYIOTOV OEKOETIEG TOMTIKEG SIOKNTIKNG
OQLTOVOLNGTG TV GYOMKADV Hovadmv e motkileg mapoirayés (School-based
Management, Site-based Management, autonomous schools k.A.xw). Ta cvoti-
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pato auTd EQappocay tn dekaetion Tov 1990 petappuduicelc avadounong tov
GYOMK®V ToVG povadmv (school restructuring reforms). IIpoxerton yio petop-
pLOUOTIKEC TPOOTADEIEC TOV ElYOV G KVPLO GTOYO TNV OITOYPOPELOKPOTIKO-
moinon (debureaucratization) TV EKTOUOEVTIKOV TOVG GUGTIUATOV UECH TNG
petaPifaocng appodotitov, eréyyov ko e&ovaiog ota oyoieio (Elmore, and
Associates 1990° Brown, 1990° Murphy, 1991 Bush, Coleman, & Glover,
1993 Levacic, 1995° Dimmock, & Hattie, 1996 Conley, 1997° Newmann,
1997 Allen & Glickman, 1998  Levacic, 1998 Dimmock, 1999 Anderson,
2000 Datnow, 2000 Daun, 2002). Zuvendc, 0t AXM 610 ovadopnpUéve. ouTd K-
TOOEVTIKA — GYOMKA GUOTHLLOTO KOAOVVTOL VO avTookptfohv og vEa Kabnio-
VTOL KO OVOYKES TTOV OITONTOVV W10 TEPES SLOTKNTIKEG KO OPYOVAOCLOKES O£E10TN-
1e¢ (T} TpodSANYN kot picBwon tpocwmiko, dayeipion Tdpwv, avdrTuén avo-
ATIKOD TPOYPAUUOTOC GTO UIKPOETIMEDO TNG GYOAKNG HoVAdac, aSloAdynon
TPOCHOTIKOV K.0), Y10l TIG OTOIEG VILAPYEL 1] AVAYKT) EEEIOIKEVUEVIC KOTAPTIONG.

O véeg peTappLOUIGELS SIOUOPPMGOY TPOYUOTIKOTITEG TOV JLOLPOPOTOi-
Noav 10 £PY0 TOL S1ELOLVTN TNG GYOAKNG HLOVASOS OTTMG KOl TOV EKTOIOEVTL-
KOV. Q¢ €K TOVLTOV Bol LTOpOvGE KAVEIG VoL LTOGTNPIEEL MG EDAOYT TNV OTTOiTN-
o1 Y10 KPOTIKEG ETEVOVGELG GTIV KATAPTION TOV SIEVOVVTIKOV GTEAEYDV TOV
KOAOUVTOL VO EMTEAEGOVV £va VEO KOl KOO’ OAX S1opOPOTOMUEVO EPYO MG
pévatleps. Or AXM 010 0TOKEVIPMOUEVE KOl OVASOUN LEVO, EKTOUOEVTIKE GV-
oTHHOTO AVTILETOTILOVV S10POPETIKEG KOl TOAVTAOKES OVAYKES GE GUYKPION
LLE QVTOVG OV S1EVHVVOLV GYOMKES LOVADEG OE GLUYKEVTPWMTIKEG YPOUPELOKPOL-
tieg (1. mepintwon EAAMNVIKOD Kol KLTTPLOKOD EKTAOEVTIKOD GLGTHHOTOG). Ot
O TEPLOPIGUEVES APUOSIOTNTEG TOV d1ELVOVVTIKOD POLOV GE GLYKEVTIPOTIKY
GUOTAHOTO OEV UITOPOVY VO OTOTEAEGOVV EMLYEIPTULO Y10 TNV OTOVGIO TPO-
YPOUUAT®V KOTAPTIoNG S1ELOLVTIKOV oTeAey®V. Avtd mov Bo pmopovse va
Sropoporoindei peta &l AmOKEVIPMOTIKMY Kl GUYKEVIPOTIKMV EKTUIOEVTIKOV
GLOTNUATOV EIVOL TO TEPLEYOUEVO EVOG TETOLOV TPOYPAULOTOS, £TCL MOTE VO
evapprovileTor HE TIG AVAYKES KOl TIG WOITEPOTNTEG TOV GLYKEILEVOL HECH
670 0moi0 Agrtovpyovv Ta oxoreio. H katdption TV S10IKNTIKOV GTEAEYDV
OTNV EKTAIOEVOT| KPIVETOL MG EMTOKTIKY, KAOMOG 1 GNULOVTIKOTNTA TNG AOKN-
ong nyeoiag ko oyt e€ovoiog and ta devbvvikd otedéyn de dvvatal Vo, VITo-
TN Oel 6& «KGVYKEVTIPMOTIKA» GLGTHROTO OTWS 0w Td TG EALASOC.

Télog, To mopicpata £BvOYPaPIKNG LEAETNG GTO GLYKEVIPOTIKO GUGTNLLO
(g Kbdmpov) gaiveton va amwoBappivovv to entyelpnplo «n KatdpTtion og £va
GLYKEVTIPMTIKO GUCTNLLOL [LE TEPLOPIOUEVES dtevBuvTikég eEovaieg elvan mepit-
T MEVOLOT, kabmg veioTatol pia eviaia vopobesio mTov apopd O6La To dNUO-
Gl GYOAEIO. ZOUPOVO LLE TNV TOPATAV® UEAETT O YAUPOKTNPIGUOG EVOG GL-
GTNOTOG GTO GUVOLO TOV MG GVYKEVTIPMTIKN YPUPELOKPATIO OV AT0dIdEL TOV
TPOTO AEITOVPYING OA®V TV GYOMK®OV ToL povadwv. H eBvoypapikr pelét
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TOV «GVYKEVIPMOTIKOD YPOUPELOKPATIKOD» EKTALOEVLTIKOV GLGTHHATOG NG Kv-
POV Y10 TOPASELY DL, £0E1EE OTL AAAOYEC GTO KOWMVIKO TEPIPAALOV TOV GYO-
Agiov, OTMG OVTEG TNG TOATOMTIGHIKOTITOG KOl TG POITNONG AALOYADCC®OV
HLoONTOV 6T0 ONUOCL0 GYOAELN, SLOUUOPPDVOLY OLOTEPOTNTES, OL OTOIEG 0ON-
YNOAV TIG GLYKEKPUUEVES OYOMKES LOVASES (VTTOSOYNG OAMOYAMGCM®V) GE OvEL-
My dpacemv avadounons tov Tpdmov Aettovpyiog Tovg. Ot avadopnoTikég
dpacelg - HEo® TV 0TOPPLOUILOHEVOV OLOIOGTOTIKOV UNYAVIGL®Y TOV GV-
OTAUATOG - €0V OG OTOTEAEGHO TN SLUOPPMOOT] NUL-CVTOVOL®Y 1) OTOYPO.-
(QEOKPOTIKOTOUUEVOV GYOMKOV HOVAS®MV GTNV KOTA TO GAAL «GLYKEVIPO-
TIKN ypoeeokpotion Tov Kumplokod Exmoidevtikov Zvotipotog (Homaio-
dvvov, 2007). Qaivetar Aowwdv, Tt akOUn Kol 6TA CUYKEVIPOTIKE CLGTALLO-
t0, Omw¢ glvor Kot avtd g EALGSAG, 01 GYOAKEG LOVASES TOV OVTIUETMOT-
Couv 1010UTEPOTNTEG OTO EEMTEPIKO KOl ECAOTEPIKO TEPIPAIALOV TOVE THOVDG
va avarpocsoprolovy T doun Kot AEITovpyio TOVG Kol Vo, EI6AYEYOLV KOVO-
TOUIES Y10l VO ovTOTOKPIO0DV OTIC VEES OVAYKEG. TNV TPOOTADELN TPOGOPLO-
YIS TOVL GYOAEIOV 6TIG TEPIPOANOVTIKEG OALNOYEG KOl aVAYKEG O POAOG TNG O1-
€0Bvveng Tov oyoieiov Kpivetar W10iTEPO GNUAVTIKOG, EVD Ol YVAOGELG KOt Ol
0PYAVOTIKES OEELOTNTES TOV TPOGOTOV TOV OOKEL GYOAKT NYesia kabopilovv
TNV OTOTELEGLOTIKOTITO TPOGOPLOYNHG TOV GYOAEIOL GTIG VEEG GUVONKEG.

YAUEPE OTO EAMAMNVIKO EKTOUOELTIKO GUGTNUO OTOVGLALOVY EPEVVITIKEG
npoondOeieg oto mAaica oG opyavepévng edvikng mortikng tov YIIEI®,
01 0TOlEG VO AmOVTOUV GE PUGTKA EPMTILLOTO TOV APOPOLV TO EPYO KoL TIG OV~
YKES TV S1EVBLVTOV GYOMKAOV Hovadmv. 'ETotl 61epoivial EMGTNIOVIKNG TEK-
INploons amavInoelg 6e pOTAHATE OTTMG: KOTA TOG0 ot onpepvol AXM tmv
EMMVIKOV dNUOGL®V GYOAEIDV EXOVV TIG YVOGELS Kot TIC 0e510TNTES EVOG GYO-
AKov Mnyétn; Le mowo Pabpd ocHBivovtal emopkelg Kot kavol v ovTomoKpl-
000V 61t drayeiptomn evog TOAVTAOKOL GYOAKOD TEPIPAALOVTOC, £pYO GE HEYd-
Ao Babpod drapopomompévo and ovtd g didackariog; [Towo tpofrnpoto Oew-
POvV JLGETIAVTA GTNV KAONUEPIVOTITA TOVG KO T AVAYKEG KOTAPTIONG EXOVV;

Yy mepintwon g EALGSag o facikd kpriplo emAoyng dtevbuviikmv
oTeEAEYDV givar To Xpovia VANPEGing oTN B0 TOV EKTAOELTIKOD — INAOdN M
TPOVTNPEGIO GTO SOUKTIKO TOL EPY0 — KOL 1] «KPIGT» TNG EMAPKELAS TOV OO
TPOPOPIKES GLVEVTEVEEIS TOL GLYVA emKpivovTon Yo T SPANTOTNTA TOVG
(m\00og evotdoemv avd teTpaetion emAoyng dievBuvtikdv oteleydv). Eniong,
£PELVAL Y101 T1) GYOAIKT] OTOTELEGHATIKOTNTA KOt TY GYOAKN Peitiooon, Omwg emi-
OTG KO Y10 TNV OTOTEAEGLOTIKOTITO TNG MYESLOC, efvan eEonpetikd meplopiope-
VEG 0TO EAAMNVIKO EKTAUOELTIKO GOOTNUA. Agv papproleTal, Emiong, £va TAAIG10
EMOYYEALOTIKOV TPOTOT®V (T.). AITOVGI0 KPITNPI®V-TPOTOA®V Y10 TO TTO10G Oe-
®PEITOL ATOTELEGLOTIKOG O1EVOVVTNE GYOAEIOV), 00TE VITAPYEL GLGTNUA AELOAD-
YNOMG TPOGOTIKOL GE 0TO0ONTOTE Pabpida TG dSNUOCLOG EKTOIdEVONC.
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H mpoceatn €kbBeon amotiumong Tov EMPOPPOTIKOD TPOYPELLOTOG
Avdtatov Ztedeydv Awoiknong g Exmaidoevong tov I (Ilepdkn kot GA-
Aot, 2008) pog mapéyxet 600 GNUAVTIKA GTOKEl0 6€ OTL APOpa TNV ETUOPP®-
on AZIM A/BaBuag kou B/BaOog Exnaidevonc. Apyikd, and to. 6ToTIoTIKA
OTOLYEIN. GUUUETOYIKOTNTOC-OVTATOKPIONG OTIG ETLUOPPMOTIKEG GUVAVINGELG,
Qaivetol To evolopépov Twv AXM va TopakorovO GOV ETUOPPOTIKS TPO-
YPOLHO TOV OYETIETOL G TPOG TO TEPLEYOUEVO TOV LE TO POLO TOVG MG d101-
KNTIK®OV oteheydv ekmaidevong. Ot ovppetéyovieg AXM ot dupepida g
Avtiknig Maxedoviog (189), g Avtikng EAAGSag (228) kot tng Kpnng (227)
avTiIoTolyovV 610 75%, 85.4% 1o 90.8% oavtictoro tv AZM mov gpydlo-
vtol otig avriotoyes meployés (IMepdxm ko dAdot, 2008:34-35). Tlpdketton
YL TOAD LYNAO TOGOGTO GULLETOYNG KO GTIG TPELS dlopyavmaoels. To devte-
PO 0EOA0YO GTOLYELD, TPOKVTTEL OO T, OEOOUEVO TOV EPOTNLATOA0YIOL 01~
0LOYNONG TOV TTEPIEYOUEVOD TV GEUVOPiOV: 0t AXM Kol TV TPLOV dlopyo-
VOGEWMY KPIVOLV GNUOVTIKT] TI GUVEIGPOPE TOV TEPIEYOUEVOD TOV GEUVOAPIDV
670 £pyo tovg (L.0=3.3 o€ KAipaka 1-4) 6nmg KoL T GLVEIGPOPE TOVG GTNV
EMOYYEMLOTIKY TOVG KoTapTion (L.0=2.9 oe khipaxa 1-4) (TTepdxkn kou dArot,
2008:65). And ta otoyeio ovtd pmopet kavelg va GLUTEPAVEL TO TOGO GO~
VTIKN KpiveTot amd Tovg i510v¢ Tovg d1eLBVVTEG 1) EMUOPP®GT TOVG G BEpoTa
OV GLTOVTOL TOV S10TKNTIKOV TOVG POAOV.

Emiong, n dnpovpyia evog meptypapikoh TAOGIOV EMOYYEALATIKMY TPO-
oovtov and v E.E kot 0 kaBopiopdg tov wg mhoisiov motomoinong g
EMAPKELAS TOVG, ONUOIVEL TNV EVEPYOTOINOT] GUYKEKPIUEVOV UNYOVIGUOV GTO
EEZ, 10 omoio Oa kAn0el va mpocdiopicel To enayyeAloTikd TPOTLTO TG GO
AMKng nyeoiag: moteg 6e&lotnTEg Ko Yvmaoelg Oa TpEmel va, TANPoHY 01 LITOYT|-
(101 GYOAIKO1 MYETEG Yo Vo avoldfovy Kabrkovto d1evbuvti GYoAKNG pova-
dog; O Tpocsdloplodg TOV YVAOCEMV, TNG ETAPKELNG Kol TV OEEI0THTOV TOV
amotel 1 0€om, Tpoeavdg o emnpedost To choTNUA ETAOYNG AXM, T Kpt-
mpo. Torofetnoemv 6t BEon OIS KoL TN SIUOPPOCT) UNYOUVICUOV KOTAP-
TIoMG Ko Totonoinong AEM mpwv kot katd T didpkela g Onteing Tovg. Ot
UNYOVIGHOT KOTAPTIONG Kol TIGTOTOINoNG d1evfuvTik®v otedeydv gvbvypopt-
piCovton pe to peALoVTIKO 6TdyY0o TG PEATIOONG TG TOLOTNTOG KO TNG OTOTE-
AECUATIKOTNTOG TOV CLOTNUATOV eKTaidevong Kot kKatdptiong oty E.E vrd
70 QG NG A1 Biov pabnong (Ilaciég, 2006).

H dwyvootikn £pguvo 6T0 ¥OPO TNG EKTAOEVTIKTG NYESIOG OTA EAANVIKA
oyolelo. 6€ CUVOVAGHO LE TN GLYKPLTIKN UEAETN TOV TEPLEYOUEVOL TMV TPO-
YPOUUAT®V KATAPTIONG GE AALEG YDPES KOl TV AEI0AOYIKOV EPELVMOV TOVG,
UTOPOVV VO OTOTELEGOVV TO TPOTAPYIKO GTASIO EVOG GTPUTNYIKOD GYESLO-
GUOD Y10 TNV OVATTLEN TAOLGTIOV KOTAPTIONG KOl TIGTOTOINGTG TPOGOPLOGHE-
VO OOAVTO GTIC OVAYKEG TOV EAANVIKOD EKTTOLOEVTIKOD GLUGTNOTOG.
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INUEVOOELS

! TIpoteivetol 0 0pOg «SIVEUNTIKI OVTI «KOTOVEUNTIKN MyEcia, Yioti Oewpovpe 0T
N Nyecio-e£ovoia o€ Lo GLULETOYIKT AYN OTOQAGEDY SLOVEHETAL LETAED TV UEADY TOV
npoconikod. Ot eumhekdpevol 6T Aertovpyia Tov 6Yoheiov oty mepinTon evog TETOLOV
povtélov nyeoiog, ekppalovy v embopio 1 v 7pddeon vo peTéyovv Gt AMyn eV
OmOPAGEMV OMOTE JLOVELOVTOL OPLOSIOTNTES KO EV KOTUVEHOVTOL OO EVO «KVPIOPYO»
TPOS®TO (.) T0 d1evhuVTN TOL GYOAEIOV) YWPIG TNV AITOS0YN TOV EKTASEVTIKOD TPOCMML-
koV. [Tpdkettat yio apidpoun dwdikooio.

Bifiwoypooia

Anderson, L. (2000). Farewell to Grant Maintained Status: the future of self-governing
schools, School Leadership & Management, 20, 3, 371 — 385.

Allen, L., & Glickman, C. (1998). Restructuring & Renewal: Capturing the Power of
Democracy. In A. Hargreaves, A. Lieberman, M. Fullan & D. Hopkins (Eds.),
International Handbook of Educational Change, Volume, 5, Part 1, London: Kluwer
Academic Publishers, 505 — 528.

Australian Government Quality Teaching Program (2008). Innovative and Effective
Learning Community, Australian Government-Quality Teaching Program http://www.
qualityteaching.deewr.gov.au/agqtp/

Australian Secondary Principals’ Association (1999). School Leaders: Shortage and
Suitability in Australian Public Schools, Retrieved August 13 2006, from http://www.
aspa.asn.au/Policies/Pollead. htm.

Barty, K., Thomson, P., Blackmore, J. & Sachs, J. (2005). Unpacking the Issues: Researching
the shortage of School Principals in two States of Australia, The Australian Educational
Researcher, 32, 3, 1-18.

Bazalgette, J. (1996). Greater than a Mere Sum of Skills, Times Educational Supplement
(31 May):17.

Blackmore, P., Thomson, P., & Barty, K. (2004). Principal selection: Homosociability,
the search for security and the production of normalised principal identities. Paper
presented at AARE conference, Melbourne, 28 Nov—2 Dec 2004.

Blandford, S. and Squire, L. (1999). New Light on HEADLAMP: An Evaluation of the
Teacher Training Agency Headteacher Leadership and Management Programme,
Management in Education 3(2): 27.

Brown, D.J. (1990). Decentralization and School-Based Management. London: Falmer
Press.

Brundrett, M. (2001). The Development of School Leadership Preparation Programmes in
England and the USA-A Comparative Analysis, 29, 2, 229 — 245.

IYTKPITIKH KAl AIEONHX EKTAIAEYTIKH EMIOEQPHXH m TEYXO0Z 15



74 u IIAIIAIQANNOY MAPIA

Bush, T. (2005). School Management Training. Country report: England, HEAD country
report 2005. Studies in Educational Management Research, 14. CEM.

Bush, T. (1998). The National Professional Qualification for Headship: The Key to Effective
School Leadership, School Leadership and Management, 18, 3, 321-333.

Bush, T. & Jackson, D. (2002). A preparation for school leadership: International
perspectives, Educational Management and Administration, 30, 4, 417-429.

Bush, T. & Chew, J. (1999). Developing human capital: training and mentoring for
principals, Compare,, 29, 1, 41-52.

Bush, T., Coleman, M., & Glover, D. (1993). Managing Autonomous Schools: the grant
maintained experience. London: Paul Chapman Publishing.

Busher, H. and Paxton, L. (1997). HEADLAMP: A Local Experience in Partnership, in
H.Tomlinson (ed.) Managing Continuing Professional Development in Schools and
Colleges, oel. 120-34. London: Paul Chapman.

Callahan, R.E. (1962). Education and the Cult of Efficiency. Chicago: University of Chicago
Press.

Callahan, R. E. & Button, H. W. (1964). Historical change of the Role of the Man in the
Organization: 1865-1950, in D. E. Griffiths (ed.) Behavioural Science And Educational
Administration, 63" NSSE Yearbook, part 2, ogk. 73-92. Chicago: University of
Chicago Press.

Cervini, E. (2003). Shortage of school principals looming. The Age, 17(August).

Conley, D. (1997). Roadmap to restructuring: Charting the course of Change in American
Education, 2™ ed. Oregon: ERIC Clearinghouse on Educational Management.

Cowie, M. & Crawford, M. (2007). Principal preparation — still an act of faith? School
Leadership and Management, 27,2, 129 — 146.

Creemers, B. (1996). The School Effectiveness Knowledge Base, in D. Reynolds, R.
Bollen, B. Creemers, D. Hopkins, L. Stoll and N. Lagerweij (eds) Making Good
Schools: Linking School Effectiveness and School Improvement, cel. 21-35. London:
Routledge.

Dalin, P. (1998). School Development Theories and Strategies. London: Cassell.

D’ Arbon, T., Duigan, P., Duncan, D.J., & Goodwin, K. (2001). Planning for future leadership
of Catholic schools in NSW. Paper presented at the BERA Annual Conference, Leeds,
UK, September 13-15.

Daresh, J. & Male, T. (2000). Crossing the border into leadership: Experiences of newly
appointed British headteachers and American principals, Educational Management
and Administration, 28, 1, 89 — 101.

Daun, H. (2002). Educational Restructuring in the Context of Globalization and National
Policy (Ed.). New York: Routledge Falmer Press.

Datnow, A. (2000). Implementing an Externally Developed School Restructuring Design:
Enablers, Constraints, and Tensions, Teaching and change, 2, 147 — 171.

Day, C., Harris, A., Hatfield, M., Tolley, H. and Beresford, J. (2000). Learning Schools in
Times of Change. London: Cassell.

COMPARATIVE AND INTERNATIONAL EDUCATION REVIEW m No 15



H KATAPTIZH TON AIEYOYNTON ZXOAIKON MONAAQON w 75

Department of Education and Training, Victoria (2006a). 4 developmental learning
framework for school leaders. Melbourne: Author, School Leadership Unit, Office of
School Education.

Department of Education and Training, Victoria (20060). Learning to lead effective schools:
Leadership developmental proposal 2007. Melbourne: Author, School Leadership
Unit, Office of School Education.

Dimmock, C. (1999). The Management of Dilemmas in School Restructuring: a case
analysis. School Leadership & Management, 1, 97 — 113.

Dimmock, C., & Hattie, J. (1996). School principals self — efficacy and its measurement in a
context of restructuring, School effectiveness and School Improvement, 1, 62 —75.

Downes, P. (1996). The Deputy Head’s Magic Roundabout, Managing Schools Today 5(7):
27-8.

Elmore, R. (2000). Building a New Structure for School Leadership. The Albert Shanker
Institute.

Elmore, R., and Associates (1990). Restructuring Schools: the Next Generation of
Educational Reform. San Francisco: Jossey-Bass Publishers.

Emtpont) Evponoaikdv Kowottav (2007). Beltiwon g moidtnrag t¢ KaTaptions Twv k-
roroevtikev (COM 392). Bpv&édheg: 3.8.2007.

Eraut, M. (1994). Developing Professional Knowledge and Competence. London: Falmer.

European Commission (2008). European Qualifications Framework for Lifelong Learning.
Belgium: Education and Training.

Fullan, M. (1992a). Successful School Improvement. Buckingham: Open University Press.

Fullan, M. (1992B). What s Worth Fighting for in Headship. Buckingham: Open University
Press.

Gane, V. and Morgan, A. (1992). Managing Headteacher Appraisal. London: Paul
Chapman.

Gregg, R.T. (1960) ‘Administration’, in C.W. Harris (ed.) Encyclopedia of Educational
Research (3rd ed), ogh. 19-24. New York: Macmillan.

Gronn, P. (2003). The New Work of Educational Leaders: Changing Leadership Practice in
an Era of School Reform. London: Paul Chapman.

Hallinger, P. & Heck, R. H. (1996). Reassessing the principal’s role in school effectiveness,
Education Administration Quarterly, 32, 1, 5-44.

Hargreaves, A. (1994). Changing Teachers, Changing Times: Teachers’ Work and Culture
in the Post Modern Age. New York: Teachers College Press.

Hill, P. (2000). What Headteachers Need to Know about Teaching and Learning, NCSL
Evidence Base, www.ncslonline.gov.uk/index.

Hopkins, D., Ainscow, M. and West, M. (1994). School Improvement in an Era of Change.
London: Cassell.

Howson, J. (2005). 11" Annual Report 2004/5 for the NAHT and SHA on Headteacher
Vacancies. Vailable online: http://www.naht.org.uk.

IYTKPITIKH KAl AIEONHX EKTAIAEYTIKH EMIOEQPHXH m TEYXO0Z 15



76 m IIAITIAIQANNOY MAPIA

Huber, S. (2004). Preparing School Leaders for the 21 Century: An International
Comparison of Development Programs in 15 Countries. London: Routledge Falmer.

Jackson, D. (2000). School Improvement and the Planned Growth of Leadership Capacity,
British Educational Research Association Conference, Cardiff, Sept.

Kleinig, X. (2006 October 13). Aim to be principal, women teachers urged. The Adverdiser,
Adelaide, South Australia.

Kriiger, M. (2009). The Big Five of school leadership competences in the Netherlands,
School Leadership and Management, 29, 2, 109-127.

Labour Party (1996) New Labour: New Life for Britain. London: Labour Party.
Lambert, L. (1998). Building Leadership Capacity in Schools. ASCD.
Lacey, K. (2002a). Avoiding the principalship. Principal Matters, 53 (Nov), 25-29.

Lacey, K. (2002B). Understanding principal class leadership aspirations: policy and
planning implications. Melbourne, Australia: Department of Education and Training,
Victoria.

Leithwood, K. & Rhiel, C. (2003). What we know about successful school leadership, paper
presented at the American Research Association Meting, Chicago.

Levacic, R. (1995). Local Management of Schools: analysis and practice, Journal of
Education Policy, 13 (3), 331-350.

Levine, A. (2005). Educating School Leaders. (The “Levine Report”). The Education
Schools Project.

MacBeath, J. & Mortimore, P. (eds) (2001). Improving School Effectiveness. Buckingham:
Open University Press.

MacGregor, C. & Watson, R. (2008), Responding to the Levine Report, (produced by the
Connexions Project). Connexions module: m 15765 http://www.creativecommons.
org/licenses/by/2.0/.

MatOaiov, A. (2007). «Tdoeigy ot SLOUOPPMST TOL EVPOTATKOD YDPOL ekmaidsvong. H
HETAALOEN €VOG epYaLelOV OVAADGONG GE HEGO YEPAYDYNONG EKTOULOEVTIKNG TOALTL-
KNG, 2vyxprrixy koi Aiebviig Exmaidevticy Embewpnon, 8, 61-72.

Milburn, C. (20060, April 10), It’s crunch time. The Age, Education News.
Milburn, C. (2006f). Head hunt flawed. The Age, Education News, 3 (April).

Mortimore, P., Gopinathan, S., Leo E., Myers, K., Sharpe, K., Stoll, L. and Mortimore, J.
(2000). The Culture of Change: Case Studies of Improving Schools in Singapore and
London. London: Institute of Education.

Mulford & Silins (2003). Leadership for organizational learning and improved student
outcomes. Cambridge Journal of Education, 33, 2, pp. 175-195.

Murphy, J. (1998). Preparation for the School Principalship: The United States Experience,
School Leadership and Management, 18 (3), pp. 359-372.

Murphy, J. (1992). The Landscape of Leadership Preparation: Reframing the Education of
School Administrators. Newbury Park, CA: Corwin Press.

COMPARATIVE AND INTERNATIONAL EDUCATION REVIEW m No 15



H KATAPTIZH TON AIEYOYNTON EXOAIKON MONAAQON w 77

Murphy, J. (1991). Restructuring schools: Capturing and assessing the phenomena. New
York: Teacher College Press.

Murphy, J. (1990). The Reform of School Administration: Pressures and Calls for Change, in
J. Murphy (ed.). The Reform of American Public Education in the 1980s: Perspectives
and Cases, pp. 277 — 303. Berkeley, CA: McCutchan.

Myers, T. (2006, June). Principals under pressure. Teacher — National Education Magazine,
Australian Council for Educational Research, Victoria, 12-16.

National College for School Leadership (2005). Leadership Development, Nottingham,
NCSL, http://www.ncsl.org.uk

National Commission for the Principalship (1990). Principals for our Changing Schools:
Preparation and Certification. Fairfax, VA: NCP.

National Commission on Excellence in Educational Administration (1987). Leaders for
America’s Schools. Tempe, AZ: University Council for Educational Administration.

National Policy Board of Educational Administration (1989). Improving the Preparation of
School Administrators: The Reform Agenda. Charlottesville, VA: NPBEA.

Newmann, F. (ed.) (1997). Authentic Achievement: Restructuring Schools for Intellectual
Quality. San Francisco: Jossey Bass Willey.

Homaiodvvov, M. (2007). H ovaddunon wg opo1oetoTinog Unyeviouos omevinons twv cyo-
MK@V o0oTHUATOV 0TV GALOYR: N WeAETH TOD TOAVTOMTIOUIKOD Po1vousvov ato Ko-
zpraxod Exroidevtino Lootnuo. Aevkooio: [avemomuo Kompov.

Haoidg, I (20006). Evpwnoixn Evwon kot Exmaidevon. H otpotnyixi e Aicofiovog-Exmoi-
devtikog Adyog kar molitikés 2000-2006 (top. B). ABnva: Gutenberg.

[epdxn, B., Mavtdg, I1., Kaykd, E., Kacwydt, A, Kvpkivn, A., Mdpavtog, I1., Zovyavéln,
A. & Mropmiing, A. (2008). MeAétny amotiunong e mpaing «Emuoppwon Zreleywv
Awoiknong g Exnaidcvons. Ava: TMadaymyd Ivetitovto, Oxtdfprog 2008.

Pountney, G. (1997). Moving towards NPQH, Managing Schools Today 7(1): 1-4.

Sammons, P., Hillman, J. and Mortimore, P. (1995). Key Characteristics of Effective
Schools: A Review of School Effectiveness Research. London: Institute of Education
for the Office for Standards in Education.

Starr, K. (2007). Principal “Disengagement” are the solutions addressing the problem?
Advances in Educational Administration, 10, pp. 331 —348.

Southern Regional Education Board (2005). The Principal Internship: How Can We Get It
Right? Atlanta: SREB.

Teacher Training Agency (1998). TTA National Leadership Programme for Serving
Headteachers. London: TTA.

Teacher Training Agency (1995a)). Headteachers’Leadership and Management Programme.
London: TTA.

Teacher Training Agency (19958). National Standards for Headteachers. London: TTA.
Thomson, P., Blackmore, J., Sachs, J., & Tregenza, K. (2003). High stake principalship:

IYTKPITIKH KAl AIEONHZ EKTAIAEYTIKH EMIOEQPHXH m TEYXO0Z 15



78 m IIAITAIQANNOY MAPIA

Sleepless nights, heart attacks and sudden death, Australian Journal of Education,
47, 2pp. 118-132.

Wildy, H. & Clarke, S. (2008). Charting an arid landscape: the preparation of novice
primary principals in Western Australia, School Leadership and Management, 28, 5,
469-487.

ABSTRACT

Preparation politics of school leaders: international trends and Greek reality

This article presents the international trends in research and in educational reforms related to preparation and
development programs of school leaders, principals or head teachers. It concerns elementary and secondary
schools of educational systems with a tradition in leader's preparation and educational management practices.
It contrasts the oversea practices with the eight-level professional knowledge, skills and competence expressed
by the European Qualification Framewaork (2008).

The analysis focuses on the initiatives taken at a national and regional-level in countries, such as, USA,
England, Wales, Scotland, Australia and Singapore, and discusses the needs for realizing such preparation and
qualifications programs, which aimed at the professional development of candidate school leaders and are
primary goals of investment.

Research on school effectiveness and organizational change suggests that a school principal could have
a discernible effect on the school productivity that is, the school leadership model could have an important
impact on school effectiveness, school improvement and teachers motivation.

The following historical review of the developmental process and the content of preparation programs
shows: 1) a plethora of master degree programs designed by the universities in educational administration
such a precondition for the appointment at the post (USA) 2) implementation of national standards policy
for head teachers and a National Professional Qualification for Headship (NPQH) as a key for effective
school leadership (England and Wales) 3) preparation and/or qualification programs as a national affair and
investment (England, Wales, Scotland, Singapore) 4) a shift of academic scholars’ interest in investigating the
effectiveness of these programs and the positive impact they have on school leadership role 5) deficiency of
school leaders as the pushing factor for the investment of million dollars in shape of professional standards
for school leadership (Australia ) 6) disappointing results about the effectiveness and the quality of master
degree programs in educational administration (Levine Report in USA universities MA, 2005) and finally, 7)
effectiveness of national preparation system of heads in Singapore that ascribed to eight-week mentoring
practices for novice head teachers.

The politics of school leader's development-preparation programs, qualification process and evaluation
and selection systems of each country are compared.
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Conceming the Greek educational system, questions about its effectiveness are raised and discussed
centered to the absence of research deigns for the needs of school leadership role at national level adapted
to particular educational environment. Moreover comments on the importance of school leadership and its
impact to improvement of Greek public school are given. Also, recommendations for specifying actions about the
preparation of school leaders in Greek educational system are made, which target to the professional development
of leadership role by challenging the common conviction that “a good teacher can be an effective school leader”.
The analysis provided focuses to the needs and the skills reveals from the head teacher's role in Greek educational
system today as the framework for shaping the status and the content of their preparation programs.

Finally, the present analysis challenges the argument of leader's preparation as an obligate precondition
for head teachers who work in decentralized educational systems in contrast with those who work in
centralized ones, where the power and jurisdictions of heads are limited and incarnate a role of mediators for
the implementation of national policy about the function of public schools.
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Finnish Secondary School Teatcher Education
in Mathematics, Physics and Chemistry:
Assumptions behind the Programme

Jari Lavonen and Heidi Krzywacki []

ABSTRACT

The article focuses on the case of Mathematics, Physics and Chemistry teacher training system in Finland.
It argues for and justifies the need for a master's degree for teachers, on the ground of the expertise
required from them to cope with decision making conditions in the schools. It also refers to the role of the
universities in teacher training and the reflections and feedback they get from the curriculum. The article
then turns to the case of the University of Helsinki in organising teacher training for mathematics and
science teachers..

Introduction

The secondary teachers’ masters level study programme is divided into two
parts in Finland: the subject is studied at the department of the particular
subject (e.g. Physics Department) and the pedagogical studies at the
Department of Teacher Education. The aim of the pedagogical studies is to
help the students to integrate subject knowledge, knowledge about teaching
and learning and school practice into their own personal pedagogical
theory.

In this paper, we give an overview of planning and organising mathematics,
physics and chemistry teacher education programme in Finland. Especially,
the underlying principles of the programme are discussed. First, the Finnish
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educational context is described through discussing the national guidelines
as well as the main organising theme of research-based teacher education.
Second, we portray the structure and the goals of the secondary teacher
education at the University of Helsinki regarding both the studies in subjects
and the pedagogical studies for future teachers. Last, we reflect on challenges
that emerge in developing and evaluating the secondary teacher programme.

Finnish Education context

A description of national education policy and its implementation in Finland
is outlined from the point of view of teaching and learning in comprehensive
school (Figure 1). Education policy is controlled by the Finnish Ministry of
Education (ME). The Finnish National Board of Education (FNBE) takes care
of the implementation of this policy and is responsible for development of
education as well as preparation of the National Core Curriculum for Basic
Education (FNBE, 2004). The local education providers, municipalities, are
responsible for planning and implementing local level school curriculum and,
moreover, evaluating the learning outcomes in basic education.

General National Objectives and Education policy (ME) |

Tl
‘ National Core Curriculum (FNBE) ‘
Tl Tl T
Teacher education Learning materials Local curriculum
(pre -service and (publishing (municipalities,
in -service) houses) schools)
i Tl T
| Teaching |
Tl Tl ol
| Learning |
Figure 1

The systemic view of Finnish educational policy and its implementation. (cf. Halinen, 2008)

Teacher education is organised in eight universities and each university
designs the programme in its own way on the grounds of the national level
guidelines. The universities responsible for the teacher education in Finland
have a strong autonomy regarding the implementation of the education policy
(Kosunen & Mikkola, 2002).
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Learning materials, like school books, are influencial part of implementing
the educational policy. Private publishing houses play a key role in designing
and preparing textbooks. At the beginning of the publishing project, some
background information of the needs is collected through interviews with
teachers and survey questionnaires. Then, the team of textbook authors,
consisting of school teachers and university lectures, is assembled. The
manuscripts are prepared in collaboration with editors from the publishing
house. The process of writing a textbook is iterative while the manuscripts are
tested in practice. Consequently, the production process takes several years.
Only in this way, several issues, like teachers needs, research based knowledge
on teaching and learning and usability of the learning materials can be taken
into consideration.

Basic Principles of Finnish Educational System

According to Finnish educational policy documents, the most important feature
of the educational policy is a commitment to a vision of a knowledge-based-
society. This vision was already established in the national level educational
documents in the ‘70s, when the ideas of common comprehensive school
(Committee report, 1970) and university level teacher education (KATU-
project, 1978) were presented. Since then, knowledge has had a central role in
building up a developed society.

Another objective of Finnish education policy is to raise the general
standard of education and to promote educational equality. The political
decisions towards this direction were made during the 1970s along with
other Nordic countries, when a comprehensive obligatory school system was
established (Committee report, 1970). In accordance with the main idea of
comprehensive school system, all students of the age group should study
in public comprehensive schools together as long as possible. In practice,
education in comprehensive schools is free of charge, including learning
materials, school meals, transportation and social services.

Devolution of Decision Power

One essential principle in Finnish education policy is the devolution of decision
making and responsibility at the local level. Even if Finnish National Board of
Education (FNBE) is responsible for the implementation of education policy,
local authorities have an autonomous role, a lot of freedom and power in
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providing education at local level. For example, the local education providers,
municipalities, are responsible for planning a local level curriculum, organising
general assessment of learning, and furthermore, evaluating how well the goals
have been achieved based on the data gathered through assessment of learning.
A head teacher has an important role in school development and evaluation
processes, and, through that, in implementation of educational policy at the
local level. Already in 1985, it was proposed that schools should develop their
own local curriculum. This movement was strengthened in the framework
curriculum guidelines for primary and secondary schools. The decision power
does not take place only through curriculum work but also through decisions
about learning material to be used in a particular school. Schools and their
teachers have the power to choose learning materials that they want to use in
school teaching in order to achieve the learning objectives. No national level
inspection of learning materials has taken place since early 1990s.

In all, Finnish educational policy is based on culture of trust. National
level educational authorities and policymakers entrust decision-making to
teachers who together with principals, headmasters and parents, are seen as
professionals in providing the best possible education for children and youth.
The parents trust also teachers.

National Core Curriculum

Guidelines for education are presented in the national curriculum for basic
education and in the national curriculum for upper secondary school education
(FNBE, 2004 and 2003). The curriculums in Finland have been renewed
gradually during the existence of the comprehensive school system, in 1970,
1985, 1994 and 2004. It is stated in the latest national curriculums, National
Core Curriculums (FNBE, 2004 and 2004), that education providers, typically
municipalities, prepare the local level curriculum. Decisions over the local
curriculum should be made in accordance with the educational and teaching
tasks set for comprehensive school. Moreover, the objectives and contents
specified in the core curriculum as well as other factors bearing on provision
of the education should be taken into consideration.

The structure, the underlying values and mission of basic education are
described in the general part of the National Core Curriculums (FNBE, 2004 and
2003). In addition, the core curriculums contain views and recommendations
on learning, learning environments, operational cultures and teaching methods.
The National Core Curriculums emphasise sosio-constructivist and situational
views of learning, and the view of good learning is described as follows:
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“.... In addition to new knowledge and skills, both learning and work
habits are to be learned that will serve as tools of lifelong learning.
... Learning results from the pupils’ active and purposeful activity,
in which they process and interpret the material to be learned on the
basis of their existing structure of knowledge. Although the general
principles of learning are the same for everyone, learning depends
on the learner’s previously constructed knowledge, motivation, and
learning and work habits. ... In all its forms, learning is an active
and goal-oriented process that includes independent or collective
problem-solving. Learning is situational, so special attention must be
given to the diversity of the learning environment. In learning, new
possibilities open up for understanding culture and the meanings that
culture contains, and for participating in social activity.

The general goals and subject specific goals, basic concepts in each subject
(syllabus), integration and cross-curricular themes, and final-assessment criteria
(standards) are described in the National Core Curriculums. The municipalities
and the teachers are to follow these guidelines stated in the Curriculums.

National guidelines for teacher education programmes

Class teachers teach almost all subjects in primary school at grades 1-6 (pupils
7-12 years old), including mathematics and science teaching. Secondary
teachers teach typically two subjects, for example mathematics and physics, at
grades 7-9 (students 12-16 years old) in lower secondary school or at grades
10-12 (students 16 - 19 years old) in upper secondary school.

Both class and secondary teachers are educated in Master level programmes
consisting of 300 credit points (cp) offered by eight universities in Finland.
The credit points are in accordance with European Credit Transfer System (1
ECTS =1 cp=27 hours work). Master’s degree is justified by a central role that
teachers have in preparing each new generation to meet the global world and
changes in technology, economy, politics, and security influential in everyone’s
life. Moreover, the citizens should master skills to analyse and manage these
changes in the society. Therefore, since the welfare and economy of society is
decisively dependent on educational outcomes, teacher education is connected
to national level goals and purposes. Teachers have also high societal status
and class teacher education programme is one of the most popular university
level programmes, especially among female students.

Only minor structural changes were needed for existing teacher education
programmes when Finnish universities adopted the Bologna process (3 + 2
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years study programme) in 2005 (Jakku-Sihvonen & Niemi, 2006; see also.
Reform of university degrees, 2005). However, several pedagogical changes
took place while developing the teacher education programmes. For example,
the idea of personal study plan was introduced. The renewals were established
and coordinated by co-operational networking project called “the National
Level Coordination of Degree Programme Development in Teacher Training
and the Sciences of Education”. Furthermore, teacher education provides a
sufficient background also to continue studies in post-graduate programs (Phil.
Lic. and Ph.D.) in chemistry, mathematics and physics education. Teachers
with higher degree education have typically positions in university departments
and teacher training schools, institutes of technology and polytechnics, and to
some extent also in upper secondary schools.

Decision-making at local level and strategy based guidance

Universities in Finland have autonomy and, in practice, it means full responsibility
for developing the study programmes and evaluating what and how students
are studying. There is no a national level organisation taking care of teacher
qualification or organising an exam to evaluate competences of teacher candidates.
However, some interaction between national educational policy and university
level decision making takes place. A Finnish tradition is that professionals in all
levels from primary education to universities are not implementers of decisions
but partners in decision making. For example, local level experts give feedback
of the national strategies during developmental process.

Education at the university should be based on scientific research and
professional practices in the field, as stated in the general national education
strategy Education and Research 2003-2008 (2004) and several previous
ones. The study programme should especially provide the students knowledge
and skills needed for operating independently as an expert and developer of
their field. In addition to the general strategy, there have been and there are
other strategies describing goals for teacher education, like Teacher Education
Development Programme (2002) and Education, Training and Research in
the Information Society (1999). According to them, the teacher education
programmes should help students among other things to acquire:

» high-level subject knowledge and pedagogical content knowledge, and
knowledge about how knowledge is constructed,

» academic skills, like research skills; skills to use pedagogically
Information and Communication Technology, skills needed in processes
of developing a curricula,
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» social skills, like communication skills; skill to cooperate with other
teachers,

» knowledge about school as an institute and its connections to the society
(school community and partners, local contexts and stakeholders),

» moral knowledge and skills, like social and moral code of the teaching
profession,

» skills needed in developing one’s own teaching and the teaching
profession.

Research-hased teacher education

The main organising theme of'the research-based teacher education is to promote
the teacher’s pedagogical thinking. In other words, being a professional is not
only based on expertise in separate knowledge domains, like mathematical
content knowledge and pedagogical knowledge, but also on being able to apply
such knowledge and skills in practice (Kansanen et al., 2000; Lavonen et al.,
2007). The aim is to achieve thinking skills both regarding subject matter and
pedagogical issues as well as skills for continuous professional development
in the future. The teacher education programme can be described as a highly
academic way to educate prospective teachers when cognitive knowledge and
skills are critical to the research-based programme. Special courses in research
methods are introduced from the very beginning of the studies. However,
students not only deepen their understanding of central concepts and familiarize
themselves with research literature and methods, but are given an opportunity
to experience being a reflective practitioner, as a professional who may act as a
researcher in future work (see also Westbury et al., 2005).

Pedagogical knowledge needed in the teaching profession is composed of
three subsets: pedagogical content knowledge or subject didactics, educational
theories and practical knowledge (Kansanen et al., 2000). A teacher needs this
knowledge in pedagogical decision-making and justifying the pedagogical
decisions in the classroom. A teacher is seen as a reflective practitioner who
has a strong personal-practical theory of education. The main idea is to help
students to combine educational theories with practice and their previous
knowledge base. The need to combine theory with practice is to be addressed
by combining different courses together through timing and contents.

Pedagogical content knowledge integrates subject knowledge and research-
based knowledge about teaching and learning in secondary teacher education
(Carlsen, 1999; Hashweh, 2005). This approach is especially emphasised
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within the pedagogical studies but also in the studies at the subject department.
Compared to this, subject knowledge is seen as a tool for different orientations
towards learning and thinking in class teacher education. Different teacher
education programmes have naturally a slightly different emphasises in this
process. However, the main aim of the pedagogical studies in both programmes is
rather similar, and thereupon, we think it is important for the future development
of Finnish school system: class teachers and secondary teachers are encouraged
to work as teams in united primary and lower secondary schools.

Secondary school teacher education programme
at the University of Helsinki

At the University of Helsinki, the mathematics, physics and chemistry teacher
education is organised in co-operation between the Faculty of Science and the
Faculty of Behavioural Sciences as described in Figure 2 (see also Kaivola,
Karpijoki, & Saarikko, 2004). Studies are divided into two parts: the subject
is studied at the subject department and the pedagogical studies take place at
the Department of Teacher Education and in two University Teacher Training
Schools. The pedagogical studies give the students the qualification necessary
for teaching positions at all school levels regarding major and minor subject.

University of Helsinki
(11 faculties, 38 000 students, 7400 staff members)

Faculty of

Behavioural

Sciences

Teacher || Dept. of Dept. of Dept. of
Training || Teacer Physics || Chemistry [| Mathematics
Schools || Education & Statistics

pedagogical studies subject studies

Figure 2
Organisation of the secondary teacher education at the University of Helsinki
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Students in secondary teacher education programme take a major and a minor
in the subjects they intend to teach in school. Typical combinations in so called
mathematical subjects are mathematics combined with physics, chemistry,
or computer science, physics combined with chemistry, or chemistry with
biology. However, the students are free to choose also other combinations of
subjects, like mathematics combined with home economics. In figure 3, the
structure of a master’s degree for a secondary teacher is described including
credit points are allocated for master’s and bachelor’s level studies.

B Bachelor’s level (180 cp) B Master’s level (120 cp)

180
160
140 H Mast.er-
thesis
120 T
100 T
Ped. thesid]
Major Minor Pedagogical Communication
Subject Subject studies and language
studies
Figure 3

A typical structure of a master s degree of a secondary teacher

The secondary teacher students carry out their master thesis (40 cp) in their
major. They can choose the topic of the thesis to be either with pedagogical
or subject orientation. Subject departments organise seminars for students
when working on their master’s thesis. The aim of a pedagogically oriented
thesis is to train students to find and analyse problems they face in their
future work. In this way, students have an opportunity to carry out a project,
in which they are to formulate a problem, to seek independently information
for facing the problem and to elaborate the latest research, and to write down
a synthesis as a structured report. The aim is to learn about and possibly
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internalise an active stance that teachers may act like researchers in their
work. However, it varies how the master thesis project is realised in different
subjects. In addition to master thesis, the students produce a pedagogical
thesis (10 cp) during their pedagogical studies. The underlying assumption is
that teachers benefit from research orientation as an approach to professional
development and developmental work including e.g., curriculum work and
evaluation processes.

Bachelor level courses in the subjects at the department of chemistry,
mathematics and statistics, and physical sciences are basically the same for
all students despite their intended specialisation. Undergraduate courses are
rather conventional regarding the implementation of the courses in Finnish
universities: lectures are accompanied with exercise classes. Special laboratory
courses are included in the physics and chemistry programmes.

There are some master’s level courses tailored especially to the teacher
students. The aim is that students deepen their understanding of factual
knowledge and concepts as a part of a conceptual framework, and knowledge
is organised in such a way that facilitates retrieval and application. This kind of
knowledge can be used, for example, in recognising features and meaningful
patterns of information in nature through observations or experiments. Moreover,
students should learn how to approach problems in the field (Bransford, Brown
and Cocking 2000, 31). Naturally, in addition to research orientation acquired
during the studies, teacher students should become experts in their subject. This
expertise in subject knowledge is needed when teachers guide their students’
learning and problem-solving processes in the classroom.

In the following section, a short description of the studies at university
departments is given. The section is based on the article “Pre-service teacher
education in chemistry, mathematics and physics” (Lavonen, Krzywacki-
Vainio, Aksela, Krokfors, Oikkonen, & Saarikko. 2007).

Studies in chemistry

Pre-service teacher students take mostly the same courses in chemistry
(altogether 92 cp) as chemist students at the undergraduate level. Lectures,
laboratory courses, seminars, and computer-aided learning are part of the
course implementation. Basic courses in chemistry are offered to students in in-
organic, organic, physical, polymer, radiochemistry, and biological chemistry,
and the courses include laboratory activities. Two courses especially provided
to student teachers are included in the programme: Introduction to Chemistry
Education (3 cp) and Chemistry in the Community (4 cp).
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Teacher students complete 30 credit points in chemistry education and 14 in
chemistry included in master’s level courses at the Department of Chemistry.
Some special courses are provided also as part of advanced studies: Chemistry
as Science and Discipline (5 cp), Models and Visualization in Chemistry
Education (5 cp), Practical Work in Chemistry Education (10 cp), Central
Areas of Chemistry Education I (6 cp), and Central Areas of Chemistry
Education II (4 cp). In addition, a seminar in Chemistry Education and its
Research is organised monthly. Two of the courses are described below in
order to illustrate the approach.

Practical Work in Chemistry Education (10 cp) emphasises working in small
groups. The aim of the course is to support learning of the chemical concepts
having a key role in the secondary-school chemistry curriculum. The course
includes mainly laboratory activities, inquiry-based learning, design of new
laboratory activities, and research into the role of practical work in learning
chemistry. For example, micro-scale experiments and Microcomputer-based
laboratory (MBL) investigations are included in the course.

Models and Visualization in Chemistry Education (5 cp) emphasises the
usefulness of Information and Communication Technology (ICT) in supporting
better understanding of chemistry. The aim of the course is to learn about
visualization of the chemical concepts central in the school curriculum.

Studies in mathematics

Similar to other programmes, all students take mainly the same courses in
mathematics despite their intended specialisation in future. These courses
have been quite stable during the last 30 years. A good approximation is to say
that mathematics in Finnish universities is very much the same as mathematics
in rest of the western world, and students study, for example, introductory
real analysis, linear algebra, vector analysis, topology of metric spaces,
differential equations, probability, abstract algebra, and logic. Modern ideas of
teaching and learning, for example social construction of knowledge, and new
technology have recently entered the scene.

The mathematical education of teacher students is aimed at giving
understanding of mathematics covering those areas taught at Finnish schools.
It is a challenge for student teachers to find the links between university
mathematics and school mathematics in their thinking. Furthermore, an
even greater challenge is to help the students to combine their mathematical
education with pedagogical thinking. Some courses and seminars are focused
especially for future teachers at master’s level. One of the aims within the
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courses is to tie together and deepen the teacher student’s knowledge about
the real numbers and analysis. A course in geometry combines university level
mathematics with school geometry. There is also a new seminar aiming at
building up an overall view of university and school mathematics, i.e. how
teaching and learning mathematics could be seen from a mathematician’s point
of view. The course addresses also a need to focus on the issues regarding
teaching and learning mathematics already during mathematical education in
order to lay the foundation for educational research. The special focus on the
issues relevant for a future mathematics teacher but which are not addressed
during the university studies.

Studies in physics

The basic undergraduate studies for major or minor in physics include courses
Fundamentals of mechanics, electromagnetism and wave motion, as well as
Laboratory works of basic studies. For the students having physics as their
major, the intermediate studies in physics include courses Fundamentals of the
theory of relativity, Thermal physics, Structure of the matter, Electronics, and
either Digital electronics or Measurement techniques, as well as Laboratory
works of the intermediate studies. Students are to take the courses during the
first two or three years. There are also some courses focusing on issues special
for a particular field in working life (e.g. Orientation to physics education).

The advanced courses designed for a future physics teacher are research-
based taking into account requirements set for teacher profession. Student
teachers acquaint themselves, for example, with central notions of physics,
epistemological and methodological issues regarding physics as a discipline.
In addition, the interaction between science and technology, conceptual and
process structures of the main areas of school Physics, methods for planning
and carrying out experiments and demonstrations in the physics classroom, the
history and philosophy of physics and its relations to society and technology
are addressed (Lavonen, Jauhiainen, Koponen, & Kurki-Suonio, 2004).

In the following, two courses developed with special focus on the needs
of physics teacher education are described in more detail as an example. The
course Concepts and structures of physics I: Classical physics (5 cp) discusses
the structure and methods of physics. The viewpoint is how to take into account
the structure of knowledge in designing physics teaching (Loughran, Mulhall,
& Berry, 2004). Special attention is paid on the interplay between theory
and experiments. Teacher students are to develop their physical thinking and
understanding of physics from the point of view of their fitire occupation.
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In the course Experimentation in school laboratory (10 cp), students study
in small groups of two or three students. The methods of experiment-based
teaching are discussed and 19 experiment-based teaching units of school
physics are introduced during interactive lectures. Each small group chooses
5-10 units to be further elaborated including experiments that students need
to carry out. Since some of the experiments are not ready-constructed, the
group has to plan activities on their own. In addition to design work, students
are to construct a concept map that illustrates the procedure of conceptual
formation. The execution of a plan has to be based on well defined conceptual
goals. Both qualitative and quantitative experiments are represented in the
teaching units.

Pedagogical studies for secondary teacher students

In the pedagogical course, the main idea is to help students to combine
educational theories with practice and their previous knowledge of subjects
to be taught in school. Separate knowledge domains should be integrated in
order to become a solid base for applying knowledge and skills in practice.
According to the curriculum, the students should, for example, be aware of
the different dimensions of the teaching profession (social, philosophical,
psychological, sociological, and historical basis of education), be able to reflect
on their practice, and have potential for lifelong professional development.

The pedagogical studies are divided into bachelor’s level studies (25 cp)
and master’s level studies (35 cp). The core of the bachelor’s level studies
is to acquire basic skills that a teacher should master. In the master’s level
studies, the students deepen their pedagogical understanding. The pedagogical
studies consist of courses in general education, mathematics and science
education besides teaching practice periods. Typically, the following areas are
discussed during the courses: teaching and learning mathematics and science,
students’ interest and motivation in mathematics and science, national and
local curriculum and curriculum work, teaching methods, ICT in mathematics
and science education, evaluation and research methodologies in mathematics
and science education research.

Theoretical basis for teaching and learning of a particular subject is
introduced at the beginning of pedagogical studies. In addition, students visit
school and observe lessons and thereafter, they participate in micro teaching
sessions. During the bachelor level courses, students have their first teaching
practice which includes both planning the teaching sessions together with
other students and teaching in the classroom.
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The master’s level courses start with issues about evaluation and reflection
from different perspectives starting from students’ self evaluation and ending
up with discussing the evaluation of operations on school level. Moreover, the
students participate in an applied teaching practice which may take place in
alternative institution, for example, in a vocational school or in a publishing
house. Finally, the students have their masters’ level teaching practice between
times they collect empirical data on the grounds of the research questions,
analyse the collected data and write a pedagogical thesis.

One third of the pedagogical studies consist of teaching practice (20 cp).
According to the feedback from the students, teaching practice is evaluated
very highly by the students when compared to other courses in the pedagogical
studies. Teaching practice is practical and related to ‘real’ work which explains,
at least partly, why students find it useful. Another reason for students’ positive
opinions seems to be supervision and mentor teachers’ expertise. Since the
supervisors are teaching ‘ordinary’ pupils in the teaching practice school, they
are able to provide authentic experiences of teaching profession. Moreover,
they are professionals in supervising student teachers in practice, helping the
students in planning the lessons and reflecting on activities together with the
students. Portfolio assessment work is part of reflection activities helping the
students to combine research based knowledge about teaching with practice.

However, even if many students feel, especially at the beginning of the
pedagogical studies, that theory and research-based knowledge about teaching
and learning a particular subject is something needed in a teaching profession,
it is a challenge to combine such knowledge with actual work as a teacher.
Formal teaching about educational theory is easily apart from teaching practice
and, therefore, may not be an appropriate approach to combine “theory” and
practice together. Therefore, theoretical studies within the programme are
linked to school practice in several ways. For example, most of the lectures
and seminars are based on the idea of problem-based learning, which means
that the students need to read reference books, web pages, research articles in
addition to attending the lectures. Moreover, theory and practice are connected
by using portfolio assessment work as part of the studies.

One of the main ideas in the teacher education is that a teacher student
should not consider a single teaching method as a solution to all pedagogical
problems in the classroom. We have prepared a web-based learning
environment in order to introduce several teaching methods suitable for
science education, In the environment, teaching methods are divided into four
subsets: 1) experimental teaching methods, 2) teaching method that support
social interaction, 3) teaching methods that support information processing and
4) teaching methods that support problem solving (Joyce, Weil, & Calhoun,
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2003). There are several models of teaching in each subset. The descriptions
of each model start with an introduction where theoretical background of the
model is given, e.g. how the model supports learning, and what is the cognitive
background of the model. Then, the syntax of the model is introduced through
several examples and some cases in the context of different content areas of
science and technology are presented. Furthermore, there are information
sections about evaluation and different models of evaluation.

Co-operative designing of the teacher education programme

In this chapter, the essential features of co-operation and planning of the
programme between different actors in the teacher education programme are
described. Developmental issues have been the focus when evaluating and
fitting the different elements of the studies together.

Partners responsible for secondary teacher education, three Subject
Departments, Department of Teacher Education, University Training
Schools and municipality schools, and representatives of teacher students
have approximately three meetings during the academic year. The focus of
the co-operation is on common vision and strategies for teacher education,
development and evaluation of the programme, and moreover, on research
dealing with the secondary teacher education (see e.g., Aksela, 2005; Koponen,
Mantyla, & Lavonen, 2004). The discussion about the core strategy has been
guided by national and university strategies, research findings, and student
evaluations of the programme.

The overall framework for designing and implementing the teacher
education programme at the University of Helsinki is presented in Figure 4.
Students are to construct a base of professional knowledge through the courses
provided by different university departments and the teaching practice in
university teaching practice schools. Therefore, co-planning and coordination
within the study programme are needed to ensure that different domains of
teacher knowledge, such as subject matter knowledge, pedagogical content
knowledge and general pedagogical knowledge as well as distinctions between
these separate domains are discussed in a balanced way during the programme
(Carlsen, 1999; see also Shulman, 1987; Grossman, 1990). Furthermore, co-
operation between university partners and student teachers has also been
considered to be of importance in the planning and developmental process
in Finland. The collaborative work does not only concern practical issues
regarding the implementation of the teacher education programme, but it
also involves general level visions of the teacher education. For example, the
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parties involved in the physics teacher education have agreed together about
a common vision for the whole teacher education programme, including
description of knowledge and skills in the subject matter and pedagogy as well
as of competence for continuous professional development (see more Lavonen
et al., 2007).

The national level strategies for Finnish teacher education have been taken
into consideration when planning the teacher education programme and its
implementation. Education policy documents are prepared in Finland by
the Finnish Ministry of Education (ME). According to the general national
education strategy Education and Research 2003-2008 (ME, 2004), education
at the university shall be based on scientific research and professional practices
in the field. The teacher education programme should especially provide the
students with the knowledge and skills needed for operating independently as
an expert and developer in the field. In addition to the general strategy, there
are also other strategies describing the goals for teacher education, such as the
Teacher Education Development Programme (ME, 2002).

Research on Research on National Student
teacher education [ subjectand strategies || evaluations
( - Structure of teacher Research on ofthe
knowledge . teaching and programme
- Forms of knowledge: .
professional ... practical learning
? Content
f T T ¢ i

school teachers ana

Co-operative planning of the programme: Teachers from
the subject departments, Department of teacher education,

the student teachers

Subject teacher education programme

Own research
onteacher
education

\ 4

/

Figure 4

¥
Collection
of students’
evaluations

Framework for designing and implementing the teacher education programme

at the University of Helsinki.

The partners have agreed together about underlying principles of the
secondary teacher education programme. Accordingly, the secondary teacher
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education programme at the University of Helsinki should help student
teachers to acquire:
1. subject knowledge and skills

» well organised knowledge structure (expert),

» understanding nature of knowledge,

» how new knowledge is acquired in the subject (nature of experiments),

2. pedagogical knowledge and skills
» an ability to plan, implement and evaluate learning activities (use of
teaching methods),
» an ability to justify pedagogical decisions by psychological, philo-
sophical, historical and sociological knowledge,
» acompetence to choose a variety of teaching and motivation methods,
» an ability to use ICT in pedagogically meaningful way,

3. competence for continuous professional development
» readiness to learn new subject and pedagogical knowledge and skills,
» an ability to reflective thinking and collaborative working with
colleagues.

In order to know better the implementation of the programme, students
are active partners in the cooperation and, moreover, the feedback is gathered
systematically through student questionnaires and feedback discussions
about the programme. The themes discussed are the quality of teaching,
relevance of the pedagogical studies for personal professional development,
how well the goals of the programme are achieved, and general study
arrangements. In the feedback discussions, student teachers are to bring
out the issues that they feel to be essential. Besides, each teacher educator
gathers more detailed feedback about their own teaching according to the
personal interest and special characteristics of the course. The evaluation
of the programme is not only based on student feedback but also on
discussions that take place between teacher educators. It is considered to
be an important part of planning the implementation of the pedagogical
studies. Teacher students have also an opportunity to take an active role in
designing the courses.

One of the most important underlying principles is the idea of research-based
teacher education emphasised also in the national and university level strategies
(see Korthagen, Loughran, & Russel, 2006). It means that students become
familiar with research, for example, through producing their own bachelor level
and master level thesis. All courses have been planned and carried out based
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on the research knowledge about the topic. Accordingly, the teacher educators
themselves are engaged with research about teaching and learning of a subject
as well as about teacher education. Research on teacher education has been
carried out in order to better understand how student teachers learn different
type of teacher knowledge and how their professional identity emerges during
the programme (Krzywacki, 2009). Furthermore, some challenging issues are
uncovered with the help of evaluation research about the secondary teacher
education programme (Krzywacki-Vainio & Juuti, 20006).

Perspectives to be taken into consideration in programme implementation

Firstly, it is important that the structure of the pedagogical studies is easy
to picture up with process-orientation in order to avoid fragmentation.
Teacher students do not always understand the relevance of different
parts of the programme. Especially, research-based orientation might
seems to be irrelevant in the eyes of prospective teachers at the bachelor
level. Students might have difficulties in connecting educational research
with other parts of the studies. Furthermore, teacher students compare
educational studies with their view of mathematics and science as
disciplines that appear more exact and scientific to the students (see
also Joram, 2007). Various starting-points of the students should be
taken into consideration when implementing the pedagogical studies and
helping the students in finding educational way of thinking (Younger,
Brindley, Pedder, & Hagger, 2004). The motivational background of the
students and the preconceptions that the students bring with them into the
pedagogical studies vary.

Secondly, it seems to be appropriate to balance the theoretical and practical
parts of the studies as well as to build up links between different parts.
Practical viewpoints are considered important by the students, especially
when practicalities are based on theoretical studies and students feel that they
gain new knowledge. Practice is highly valued but not for its own sake but a
possibility to learn new things.

Thirdly, practical issues, for example behavioural problems, should be
discussed more during the teacher education programme. There should be
enough time for thinking over practical issues in relation to the theoretical
educational studies. Teacher students stress the importance of interrelations
with other students and also with teacher educators. The group activities make
it possible to have informal and formal discussions as well as guidance and
support of other students.
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Concluding remarks

There are several reasons why Finnish teacher education system can be
considered to work out well, and consequently, it can be seen to have an
impact on good learning outcomes showed in Finnish ninth graders’ success in
PISA. Five year university level teacher education for all teachers provides a
solid basis for being a professional. Teachers in mathematics and science or in
separate science subjects in Finland gain readiness for being a teacher through
studying scientific knowledge and skills during their teacher education. All
teachers, for example, become competent for developing a local curriculum,
choosing teaching and evaluation methods to be used in their classroom and
selecting of learning materials. There exist nether school inspectors, national
evaluation of learning materials nor national-level assessment of learning
outcomes. Therefore, teachers can be considered to be entirely responsible for
pupils’ learning.

In the following, we discuss some other features of the teacher education
might also have influenced the PISA success. First, although there are
several national strategies, like Education and Research 2003-2008 guiding
Finnish teacher education, all universities in Finland have an autonomous
position in developing and evaluating teacher education. In the University
of Helsinki, the programme is carried out collaboratively together with the
staff from subject departments, Department of Teacher Education, Training
Schools and student teachers. This freedom has created flexibility including,
for example, a possibility to develop special courses for student teachers at
the subject departments. During the special courses, the student teachers
become familiar with epistemological and ontological basis of the subject.
This kind of knowledge is important in school work when teachers get their
students carry out different kind of activities, which bring up epistemological
and ontological issues. Furthermore, knowledge and skills learned in the
activities are needed also in PISA assessment. For example, it is known
that the scientific literacy in the PISA framework means the capacity to use
scientific knowledge, to identify questions, and to draw evidence-based
conclusions in order to understand and make decisions about the natural
world and the changes made to it through human activity. The definition,
therefore, emphasises epistemological and ontological issues of the subject.
Although the students in primary school teacher education programme have
only little mathematics and science studies, they still become familiar, in
general, with epistemological and ontological issues within their science
education studies.
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Second, collaborative planning together with the teacher educators from
the Department of Teacher Education and the teaching practice schools
has also helped us to integrate theoretical studies with practice (e.g., Gore
& Gitlin, 2004). For example, we have designed some tools, for example
portfolio assessment work, for enhancing reflective process that the students
should engage with during their teaching practice periods (e.g., Korthagen,
2007). It is important that reflective process is supported by all teacher
educators in order to create an encouraging environment for mentoring,
reflecting and goal setting. Besides, students produce a small-scale
educational research which is to integrate theoretical studies with practice.
Students typically collect the empirical data during the teaching practice
period and after that, they complete their thesis at the department during
the last part of the pedagogical studies. The shared view of the aims in the
teacher education programme is needed when several teacher educators are
involved with the process.

Third, as mentioned before, the main organising theme of the research-
based teacher education is to promote the teacher’s pedagogical thinking. In
practice, this principle is realised in masters’ level teacher education programme
through reflective activities and through producing a masters’ thesis. The aim
of the thesis is to train students to elaborate and analyse the problems they will
face in their future work. The courses with research focus give an opportunity
to carry out a real research project with several phases. The idea is not to
make all students educational researchers but through research-based training
to enhance their potential to act as a professional teacher who takes a broad
responsibility on school work and is able to make decisions regarding different
aspects of school work.

Last, in summary, the aim of the Finnish teacher education is that teacher
students acquire expertise in science and mathematics education in order to
take an autonomous role as a teacher (cf. Hiebert, Gallimore, & Stigler, 2002).
They should also build up potential for further professional development and
find their way of being a teacher. The teacher education can be considered to be
highly academic with limited amount of practical training: the emphasis is on
learning to reflect independently and gradually internalising the professional
identity as a teacher (Krzywacki, 2009).
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MEPIAHWH

H katdpmion Twv KaBnynTdv Mabnpatik@v, duaikig kar Xnueiag oty ®ivAavdia: YmoBs-
0£IC Miow and Ta mpoypdppata mPoOETOIPACGIAG TOUC.

To dpBpo mapouotdleTat 1o 1OE0AOYIKS, EKMABEUTIKG, BEOIKS Kat ASITOUPYIKG TIAAIOL0 TIPOETOILAOTAS €K-
TADEUTIKWY TS deuTepoBdBLag ekmaideuong ot GvAavdia kat sWdIKOTEPA TwV KABNYNTOV Twv Madn-
HATIKGV Kal Twv Guokov Eruomudv. Qg Bacikég apxeg tou gvAavdikod ouathiuatog napouadtdlovral
dnuioupyia pag kowvwviag Baotopévng ot yvwan, alhd Tautéxpova Kat ) evioxuon g LodTag oty k-
naideuon. To (910 Bepehwdeg ival eMioNg 10 XAPAKTNPLOTIKG TNG AMOKEVTPWONS APHOBIOTATWV OTO ENi-
nEed0 TWV OXONMK®V HovAdwv, ot oToleg anoteholv Ta KEVIPA AYNS MOAGY Kat ONUAavTIKOV arnopdoswv
TI0U QQOPOUV TNV EPAPHOYN TNG EKTAIBEUTIKAG TIOMTIKAG,

H ek(pnon ONUAvTIK®V APUOdIOTATWY 0TOUS EKMADEUTIKOUS O0TO EMITEDO NG MEPIPEPELAC KAl TS
0XOMKNG Hovadag aAhd kat n avdykn oUvdEong Twv APUOBIOTITWY AUTWV HE TOUS BVIKOUG eKTaIdEUTI-
KoUg 0TGX0UG, KATEDTNOE avaykaia v moAJTAEUpn GO0 KAl GUYKPOTNUEVT TPOETOACIA TOUS 08 UYn-
G enimedo. I’ autd kat ot drvAavdol ekmadeutikol ivat aTo Uvord Toug KGToxotL peTartuyiakod Tithou
omoudwv. H epappoyf twv anopdoewv g Atadikaciag g MmoAdvia HpBav armag va dleupivouy Tig
duvaTOTNTES TWV UTOPNPLWY EKMADEUTIKWV va EMWPEANB0UV amnd omoudEg kat og eMimedo dIdAKTOPL-
KOU BUMADUATOS,

Ta naveruotiua ota ornoia pogTodlovtat ot peMovikol ekradeutikol anoAapBdvouv BERata k-
pn autotéAeta. Mapd tadta, Tig neptoodtepeg popes, AapBdvouv aoBapd uriyn toug Tig avdykes Kat ara-
ToeIg Twv poypapudtwy oroudwv g deutepopddpiag ekmaideuong. Etot 0 016X0g Twv mpoypaupdtwv
OTOUdWV TWV EKMADEUTIKWV Elval dITTO: MPWTOV, 1) Tapoyi Twv KATdAMNAwY £podiwv, ®aTE ot auptavol
KaBNYNTES va givat g Ban va ASIToupynoouv we 1BIKO 0TO EMOTNHOVIKG TOUG QVTIKE(IEVO. Ma T0 Adyo
auté 1 EKMAidEUON TV EKMADEUTIKOV TIEPAapBAvEL T HEAETN TOU YVWOTIKOU VTIKEIWEVOU Tou KAGdoU
Toug (Major) kat eveg ouvapous deutepedovtog (minor). AsUtepov, N madaywyiki katdption Kat n dda-
KTIKT) TOU OUYKEKPIEVOU YVWOTIKOU avTikewgvou. MapdAAnAa, e dedopéveg Tig auEnuéves apuodiotnTeg
T0Ug 0T AqYn aropdogwy 0To eMinedo G OXONKAG povddag, n poTolpacia toug mepthapBdvel ermiong
£E0IKe{WOM e TV pEUVNTIKY dladikaaia.

‘Doov agopd ouYKeKPIEVA TO TAVETIOTAO TOU EAGTVKL, 1) EKMADEUOT TwV HEAAOVTIKWV KABNYNTWV
MaBnuatikwv kat duotkov Erotnuov nepiapBdvel ) d19aokahia Tou YVwOTIKOU avTIKEWEVOU 0TO avTi-
0TOLY0 MavETUoTaKd TpAua Kat tadaywykég omoudég ato Madaywykd Tuhpa tou Biou Bpduatog. ta
TPWTEUOVTA HABAPATA OL POLTNTES UTIOXPEOUVTAL VA EKTIOVHGOUV KAt Tr SLMAWHATIKY TOUS £pYAOia, £TE pe
avTIKeuevo Kamoto madaywyikd Béua, eite £va BEua mou agopd T0 YVWOTIKG AVTIKEILEVO.

Y16X0G TEAIKA TG KATAPTIONG TWV EKMABEUTIKWV lvat N dnuioupyia ENayyEAIaTIOV Tou va Prmopolv
va TPOOPEUYoUV 08 TIOAEG Kat SlapoPETIKEG DIBAKTIKES eBddOUS katd v doknon Twv KaBnkdviwv
TOUG, Va UropouV va katapTiouv mpoypdupata omoudwy kat va AapBdvouv maidaywyikod xapaktipa arno-
¢doelg 0To eMiTedo G OXONKNG povadag.
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