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ABSTRACT

In the Republic of Turkey, founded in 1923, important reforms were made in education
during the Atatirk and Inond eras in the 1920’s and 1930’s. In the early republican peri-
od, education policies were «secular» and «national», however these policies were soft-
ened after World War I, and religion was also included in education. After the Septem-
ber 12, 1980 Coup and the ascendance to political power of Turgut Ozal in 1983, chang-
es were made in the curriculum and the content of the textbooks in the history and
geography courses of middle schools within the framework of the Ozalist concept of the
Turkish-Islamic synthesis. At the same time, the number of the religious Imam-Hatip
schools and the students attending them increased rapidly.

From 1980 to the present, significant increases have taken place in all areas of the
Turkish education system, especially in the pre-school and the higher education levels.
Despite these increases, the rates of school attendance continue to be low. In 1998, an
important step was taken to improve this state of affairs through the enactment of a law
that provides for an 8-year compulsory basic schooling.

At the same time, there have been some improvements in higher education, but sev-
eral serious problems continue at the level of the educational system.
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Introduction

Turkey emerged from the collapse of the Ottoman Empire after World
War I. Turkey won its independence soon after the war and quickly
developed into a modernized state based on Western political models.
On October 29, 1923, Mustafa Kemal, who became known as Atatiirk!
(Father of Turkey), became the president of the Republic of Turkey. He
believed that the new state could only prosper if it became a modern
secular state.? During this early Republican era, many community lead-
ers, politicians, and educators served the country with dedication as
leaders and master teachers. Among these, Atatiirk’s contributions as
president to the development of the republic are particularly prominent
(Giiveng, 1998). After World War II, the secular and nationalist educa-
tional policies that were pursued during the nation-building period, were
reduced. Increasingly, religious interests became influential in educa-
tion (Kazamias, 1966). In the 1940s, religious education returned to
schools, and the tombs of saints were reopened. Islamists sought a voice
in the government, along with Sufis who had remained influential de-
spite the years of strict secular policies (Esposito, 2004). The decades
that followed witnessed several socio-political and educational develop-
ments that affected the journey towards the modernization of Turkey,
brought socio-political and educational struggles.

The 1980 Coup and the Changing Political Life

After Kenan Evren, the Turkish General Chief of Staff, and four other
military commanders took over the government on September 12, 1980,
the constitution was abrogated, parliament was dissolved, and all poli-
tical parties and trade unions were banned. After the September 1980
coup, the military leadership tried to stabilize Turkey’s political system
by introducing a new constitution (Kramer, 2000: 25; Birand, 1987).
The new military regime announced the creation of a National Security
Council to run the government with the help of technocrats. After two
years, in 1982, General Kenan Evren became the new president. Presi-
dent Evren repeatedly announced his intention to put the Turkish state
back on the rails of Kemalism and to protect and safeguard democracy.
In the parliamentary elections in 1983, the Motherland Party (Anavatan
Partisi-ANAP) won with 45 per cent of votes, and Turgut Ozal (Acar,
2002: 163-180) became Prime Minister.
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The ANAP combined economic liberalism with cultural conservatism,
and represented different interest groups and political views ranging
from the centre to the far right, and the private sector supported the
ANAP. The Ozal government extended trade liberalization laws. The first
years of the new government led to a boom in the economy, but the
problems of high inflation and insufficient investment remained. After
1987, the popularity of the ANAP began to decline and in 1989, Prime
Minister Turgut Ozal was elected President. In the 1991 and the 1995
elections the ANAP lost its majority in parliament, and since then Tur-
key has been governed by coalition and minority governments. In 1993,
Demirel (Arat, 2002) was elected President following the death of Pres-
ident Ozal. The leadership of the True Path Party (Dogru Yol Partisi-
DYP) passed on to Tansu Ciller (Cizre, 2002) who later became Turkey’s
first female Prime Minister. In the 1995 elections, the Welfare Party
(Refah Partisi-RP), led by Necmeddin Erbakan (Ozdalga, 2002), received
21 per cent of the votes. After the elections, ANAP and DYP formed a
coalition, but it did not last for very long. In 1996, RP and DYP formed
a coalition and Necmeddin Erbakan became Prime Minister. The RP-
DYP coalition formed a government in 1996 and subsequently made an
important impact on Turkish politics. In the National Security Council’s
(Milli Guivenlik Kurulu-MGK) meeting held in February 28, 1997, a
mandate was issued for the government regarding political, economic,
religious and educational action areas ((;ekirge, 1997; Zircher, 2004:
300-301). Additionally, the Council’s mandate led to a break-up of the
ruling parliamentary coalition and the replacement of their prime min-
ister, Necmeddin Erbakan.

After the resignation of Erbakan, a coalition was formed in 1997 by
the ANAP, the Democratic Left Party (Demokratik Sol Parti-DSP) and
the DTP (Democratic Turkey Party-DTP) under the presidency of Me-
sut Yilmaz (Cinar & Ozbudun, 2002). After the elections in 1999, anoth-
er coalition was formed consisting of the DSP, Nationalist Action Party
(Milliyetci Hareket Partisi-MHP) and the ANAP under the presidency of
Biilent Ecevit (Tachau, 2002). On May 5, 2000, the Turkish Grand Na-
tional Assembly (Tiirkiye Biiyiik Millet Meclisi-TBMM) elected Ahmet
Necdet Sezer as Turkey’s 10th President. Early elections were held be-
cause of the economic crisis of February 2001 and problems within the
government. Ultimately, the Justice and Development Party (Adalet ve
Kalkinma Partisi-AKP) took over the government in November of 2002
(Dogan, 2005; Hale, 2005; Dag1, 2005). A new center right government
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was formed, under the presidency of Abdullah Giil and then under Tayyip
Erdogan, who left Erbakan’s Islamist-oriented party and became Prime
Minister of the new and present government.

Educational Approach After 1980

The ANAP, with Torgut Ozal as the Prime Minister, was the most
effective government formed after the military coup of 1980. Turgut
Ozal tried to orient Turkey to the West, yet at the same time he pursued
political strategies that were derived from the so-called Turkish-Islamic
synthesis.

The Turkish-Islamic synthesis is a concept that was introduced in the
1970’s by the Hearths of the Enlightened (Aydinlar Ocagi)®. It brings
together two traditional movements, the Islamic right and the national-
ist right. Differences between the groups are minimized to oppose the
growth of the Turkish left, which started to become strong after the
1960’s. Additionally, it served to counter the Soviet threat. The Ozalist
government adopted the Turkish-Islamic synthesis. This idea gained
strength by arguing that Turkey was under an imperialist cultural at-
tack and the only way to resist it was to embrace the Turkish-Islamic
synthesis. Turks would not be able to preserve their identities without
Islam. Islam was emphasized more than the nationalist ideas, owing to
the inner and the outer political conditions of the era. Efforts were made
to demonstrate harmony between Islam and Atatiirkism. Nonetheless,
the Turkish left considered this to be a dilution of secularism and was
deeply criticized.

The Turkish-Islamic synthesis of the 1980’s subsequently influenced
education in the 1990’s. The secularism-religious polarization and prob-
lems due to the issue of whether or not «turbans» could be worn in
schools occurred in an increasing number of imam-hatip schools (Co-
peaux, 1998; Giiveng, Saylan, Tekeli & Turan, 1994). Curricula and text-
books were also changed as a result of the Turkish-Islamic synthesis.
Creationist beliefs were added to the curriculum together with Darwin’s
theory of evolution (Akyiiz, 2004: 412). In the middle schools, the names,
contents and textbooks of «history» and «geography» courses were
changed between 1985 and 1997 to «national history» and «national
geography». History textbooks provide a good example of these chang-
es. The textbooks physically reflected these monolithic perspectives in
gray blocked page lay-outs that lacked desirable visual supporting ma-
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terials. The narratives of the texts themselves were poorly connected and
inadequately substantiated. Additionally, teachers were encouraged to
adopt pedagogies that emphasized rote memorization and disconnected
facts. Overall, the history textbooks adopted narrow nationalist histor-
ical concepts that reflected didactic and authoritarian viewpoints. In the
1980’s, religion and ethics became part of the basic curriculum of all
schools. Additionally, the religious imam-hatip schools and the Koran
schools were the target of improvement efforts (Cakar, Bozan, & Talu,
2004: 12-20; Aksit, 1991: 145-170). After the ANAP, a coalition was
formed in 1991 by the DYP and the Social Democratic People’s Party
(Sosyal Demokrat Halk¢t Parti-SHP) under the presidency of Siileyman
Demirel.

During the Demirel coalition government from 1991 to 1993, a new
flexibility was added to the system of credits and program of studies for
all secondary schools. This policy continued until 1995 (Akytiz, 2004:
413). On the other hand, the number of universities increased, many
students were sent to other countries for doctoral studies, the length of
university studies for primary school teachers increased from 2 to 4 years
and the budget share for education increased to its highest level in the
last 25 years.*

After February 28, 1997, the government changed and a new coali-
tion was formed by ANAP-DSP-DTP under the presidency of Mesut
Yilmaz. The new coalition in 1997 introduced a minimum eight-year
obligatory level education. Other significant changes included: the found-
ing of Curriculum Laboratory Schools (Miifredat Laboratuvar Okulu-
MLO); the introduction of new regulations in the faculties of education;
the unification of the university entrance examinations; the reform of
the centralized structures of the governance of education as a result of
the Education Regions and Commissions Instructions, issued in 1998.

The DSP-MHP-ANAP coalition led by Ecevit, stressed the importance
of education. It built many schools (Boarding Primary Region Schools
[Yatil: Bolge Hk(’jgretim Okulu-YIBO] and Pension Primary Schools [Pan-
siyonlu Hkégretim Okulu-Pi0O)), thus enabling more than half a million
more pupils from rural areas to enter schools. During the AKP era after
2003, a campaign with the support of UNICEF was waged to promote
girls’ education using the slogan, «Let’s go to school. girls!» (Haydi Kizlar
Okula). In particular, this campaign targeted girls who were not sent to
school because of traditional, religious or economic reasons, especially
in the Eastern regions of the country.® Starting in April 2004, Turkey
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participated in three important EU educational programs: «Socrates»,
«Leonardo Da Vinci» and «Youth».5

The Development of Education in Turkey: From Where to Where?

In 1980, the population of Turkey was 44.5 million and the number of
students was 8 million.” According to the data for the year 2004, the
population increased to 71.7 million® and the number of students to
nearly 16 million. The general population has increased 61% in the last
quarter century, but the percentage of those attending school has in-
creased 93%. Student increases and percentage increased in the two
periods, according to educational level, are shown in table 1.

TABLE 1

Enrollment Numbers between 1980 and 2005
Education Level Enrollment Increase Ratios %

1980- 1981 Academic Year | 2004-2005 Academic Year
Pre-School 43.545 434.771 898
Primary 6.842.372 10.565.389 54
Secondary 1.054.937 2.721.519 158
Tertiary 237.369 2.073.428 774
General Total 8.178.223 15.795.107 93

Sources: Turkish Statistical Institution, Statistical Indicators, 1923-2004%, http://
www.die.gov.tr/Ist_gostergeler.pdf; Milli Egitim Bakanligi, 2004-2005 Milli
Egitim Sayisal Verileri, http://apk.meb.gov.tr/; Okul Oncesi Egitimi Genel Miidiir-

ligii, Okul Oncesi Egitimde Tarihsel Geligim, http://ooegm.meb.gov.tr/

The 59% population increase percentage in the last quarter century
is also thought provoking. Although the percentage population increase
decreased to 1.4% after the 1990s, it is still above the OECD average.
This increase is one of the factors that created problems in the reform of
education. Nonetheless, there have been important developments in
schooling between 1980 and 2005 despite the high population increase
rate.

According to the «Economic and Social Index, 1950-2001» in figure
1, the schooling ratios are as follows:
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FIGURE 1
Schooling Ratios by Group of Schools (1980-1981 Academic Year)

Secondary, 28.4

Middle, 40.6

Source: Ceteris Paribus, Ekonomik ve Sosyal Gostergeler, 1950-2001, http://www.
ceterisparibus.net/veritabani/DPT1950-2001.htm

According to figure 1, the schooling ratios were high in primary
schools in the 1980-1981 academic year, but the schooling ratios were
still lower in other levels.

According to «Turkey Statistical Yearbook 2004 in figure 2, in 2004-
2005 academic year, the schooling ratios are as follows:

FIGURE 2
Academic Year 2004-2005: Schooling Ratios by Group of Schools
(There are no data about pre-school)

Tertiary. 13.1

Secondary, 46.5

Source: Turkish Statistical Institution, Turkey’s Statistical Yearbook 2004, http://
www.die.gov.tr/yillik/yillik_2004_eng.pdf

Figure 2 indicates a decrease in the primary school level. This may

be due to the change in the compulsory primary school period that was
raised from 5 to 8 years in 1997. Some families, especially in the Eastern
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rural regions, were not willing to send their daughters to school for
various reasons.

Figure 3 presents data on the passing to upper step ratio in schools
in 2001-2002 academic year:

FIGURE 3
Passing Ratios of Students to an Upper Step in Schools
(2001-2002 Academic Year)

Tertiary ,39.8

Secondary. 83

Primary. 898

Source: UNICEF, A Gender Review in Education, Turkey 2003, http://[www.unicef.
org/Turkey/pdf/ge21.pdf

According to figure 3, while the ratio of students proceeding to sec-
ondary schools after primary schools is high, the ratio of students pro-
ceeding to higher education after secondary school education is lower.

Primary Education

Primary education has been one of the most important areas of reform
during the entire period of the Republic. Revolutionary and secular
ideologies led the government to prioritize primary education in the rural
areas, in particular, because approximately 80% of the Turkish popula-
tion resides in these areas. Despite all these efforts, the literacy rates
increased only to 66% in 1980 from 19% in 1935. As a result of the
literacy campaign during the era of military-rule, the ratio was later
increased to 76% in 1985.7

Although the National Basic Education Law provided for compulso-
ry 8-year primary education in 1973, this provision was not implement-
ed until the 1981-1982 academic year, and even then, only on a trial-
basis. The first major commitment to 8-year primary education was
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undertaken by the government of Mesut Yilmaz in 1991.'° Although
similar commitments were made in the government programs of Demirel,
Ciller and Erbakan, the necessary legal regulations was finally actual-
ized by the MGK government in February 28, 1997 (Akyiiz, 2004: 320)."!

Between 1980 and 2005, various regulations were made affecting the
weekly course schedule of the primary school curricula. These are listed
below in Table 2 and Table 3:

TABLE 2
Primary and Middle School Curricula (1980-1981 Academic Year)

Subjects Number of Weekly Periods in Each Grade
1st | 2nd 3rd | 4th 5th 1st | 2nd | 3rd

Turkish Arts 10 10 10 6 6 5 5 5
Mathematics 5 5 5 4 4 4 4 4
Social Studies 5 5 5 - - - - -
Science - - - 4 4 4 4 4
Social Sciences - - - 3 3 4 4 3
History of the ) ) ) ) ) ) ) 9

Turkish Republic

Foreign Languages - - - - - 3 3 3
Religion - - - 1 1 1 1 1
Ethic - - - 1 1 1 1 1
Drawing-Handwork 1 1 1 2 2 1 1 1
Music 1 1 1 1 1 1 1 1
Physical Education 1 1 1 1 1 2 2 1
Group Activities 2 2 2 2 2 - - -

Total Compulsory Courses | 25 25 25 25 25 26 26 | 26

Foreign Languages - - - - - 2 2 2
Home Economy - - - - - 2 2 2
Trade - - - - - 2 2 2
Elective Courses - - - - - 4 4 4
General Total Courses 25 25 25 25 25 30 30 | 30

Source: Yahya Akytiz, Tiirk Egitim Tarihi, 9th Edition, Ankara: Pegem-A Yayincilik,
2004, pp. 318-323.
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TABLE 3
Primary Education Curricula (2004-2005 Academic Year)

Subjects Number of Weekly Periods in Each Grade

1st | 2nd 3rd | 4th 5th 6th | 7th | 8th
Turkish Arts 12 12 12 6 6 5 5 5
Mathematics 4 4 4 4 4 4 4 4
Social Studies 5 5 5 - - - - -
Science - - -
Social Sciences - - - 3 3
History of the ) . . ) ) . ) 3
Turkish Republic
Foreign Languages - - - 2 2 4 4 4
e Care e | e ]
Drawing- Handwork 2 2 2 1 1 1 1 1
Music 2 2 2 1 1 1 1 1
Technology and Design - - - - - 2 2 2
Traftic .and First Aid ) . ) 1 1 . ) )
Education
Comsnomr ]

Total Compulsory Courses | 28 28 28 26 26 28 28 | 28

Foreign Languages - - - 2 2 2 2 2
Art Activities 1 1 1 2 2 2 2 2
Sport Activities 1 1 1 2 2 2 2 2
Computer 1 1 1 1 1 1 1 1
Chess 1 1 1 1 1 1 1 1
Thinking Education - - - - - 1 1 1
Public Culture - - - - - 1 1 1
Agricultural/Animal Practice| - - - - - 1 1 1
Reinforcement and Etude 1 1 1 - - - - -
Elective Courses 2 2 2 4 4 2 2 2
General Total Courses 30 30 30 30 30 30 30 | 30

Source: Milli Egitim Bakanlig, «Hkt’)gretim Okullar1 Haftalik Ders Cizelgeleri ve
Aciklamalari», http://ttkb.meb.gov.tr/ogretmen/
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When table 3 is examined, it can be observed that, by 2004-2005 the
total course hours were increased from 25 to 30 in the first 5 classes of
primary education. Also, the credits of the courses that aim at the stu-
dents’ linguistic, creative, social and psychological development were
increased, while the credits of social sciences and math decreased some-
what. Courses such as technology and design, traffic and first aid were
added to the curriculum. The addition of elective courses starting from
the 1st grade can also be considered as being a positive change.

Secondary Education

Until 1997, secondary education included both middle schools and high
school, but after 1997 when the primary education period was extended
to 8 years and the middle school began to be considered as a continua-
tion of primary school, it included only the high schools. Between 1980
and 2005, when Turkey started to open itself to the outside world, the
student population increased 267% in the general high schools and 102%
in the technical high schools. The student population increase in the
technical high schools was 74% during the ANAP government era (be-
tween 1983 and 1992), while the percentage increase of these schools
from 1992 to today is only 7.5%. Evidently, technical high schools were
greatly emphasized during the Ozal Era, but less attention was paid to
them in subsequent years.'?

This reduction in interest in technical high schools may be due to
three reasons: First, graduates from technical high schools are paid the
same salary as normal high school graduates despite the fact that they
are trained in a given profession. Second, according to regulations passed
in 1997, technical high school graduates can only attend universities
related to their professions. They are less likely than normal high school
graduates to pass university entrance exams (Vorkink, 2005). Finally,
after February 28, 1997, the number of imam-hatip students decreased.
Additionally, these students are automatically admitted to technical col-
leges (Meslek Yiiksek Okulu-MYO) if they complete their technical high
school studies and attain certain standards.

Higher Education

Prior to the 1980’s, higher education institutions were relatively autono-
mous, but they were brought under greater central control by YOK (High-
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er Education Council) after 1981 by Biilent Ulusu, the prime minister of the
military government, who argued that these institutions were «terrorist
nests».'3

Turkish universities have had long-standing problems, e.g. insufficient
facilities in classrooms, libraries and laboratories, and deficiencies in the
number of qualified academic personnel. While there were 19 universities
when YOK was formed in 1980, 8 more universities were added in 1982 by
converting the units or campuses of existing universities in other cities. In
1992, 23 new universities were founded with similar methods and also
new faculties were added to the existing ones. There are currently 79 uni-
versities, 26 of which are private and 53 are public. A new law passed in
December 30, 2005, will lead to the founding of 15 new public universities
(Newspaper Milliyet, 2005). Despite the quantitative growth in universi-
ties, these changes have not been matched with the needed qualitative re-
quirements.

In the last twenty-five years, many efforts have been made to remove or
reform the YOK law. With the exception of the Ozal and the Biilent Ulusu
governments, all other governments sought to remove or reform YOK. !4 A
reformist draft statute was prepared by the AKP government in May 2004
which did not provide for an extensive change of YOK and was not accept-
ed by the president. The real purpose of the reform was to ease the entrance
of the graduates of imam-hatip schools to universities and to change the
structure of YOK by dismissing the current YOK employees (Newspaper
Sabah, 2004). Although some changes have been implemented, the process
of making universities democratic and efficient institutions is still incom-
plete.

Teacher Training

Until 1980, the primary, middle and high school teacher training institu-
tions were controlled by the Ministry of Education. In 1981, control over
these institutions passed to the universities. The names of the 2-year Ped-
agogical Institutes (Egitim Enstitiileri) for primary schools were changed
to 4-years Schools of Education (Egitim Yiiksekokulu), and the Higher
Teacher Training Institutes (Yiiksek Ogretmen Okullart) for middle, high
and technical schools became 4-year Schools of Education (Egitim Fakiilt-
esi). In 1981, there were 17 Egitim Yiiksekokulu and 19 Egitim Fakiiltesi
(10 for middle and high schools, 9 for technical schools). The length of study
at the Schools of Education for Primary School Teachers (Egitim Yiik-
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sekokulu) was increased to 4 years after the 1989-1990 academic year (Du-
man, 1991; Oztirk, 1998; Kaya, 1984). Starting in 1986, a 2-year associate
degree was introduced by the Open University for 130.000 primary school
teachers who only had high school diplomas. The goal was to improve the
credentials of these teachers (Akyiiz, 2004: 347).

In the 1998-1999 academic year, the high school teacher departments
of the Schools of Education extended their programs of study to 5 years.

Conclusion

Turkish political developments between 1980 and 2005 had a significant
impact on education. Important economic decisions made in the 1980’s led
to macro-economic changes, which were coupled with a renewed of Islam-
icinterest in the Turkish educational system. Although the Turkish-Islam-
ic synthesis became more and more influential, it was sufficiently powerful
to deter Turkish movements oriented towards the West. The movement
back and forth between tradition and innovation in the policies of the var-
ious governments appear to have accomplished little more than pandering
to the parties’ political interests and preoccupations.

In the first half of the 1990’s, democratic reform efforts and the econom-
ic crisis led to an increase in the budget allocation for education and a real-
ization about the necessity of educational reform. However, in the second
half of the 1990’s, RP’s success in the national elections led to fears about
the growth of Islamist influences. Political and economic problems since
2000 have compounded the problems. AKP managed to gain sole control
over the government in 2002, causing some uneasiness about the perils of
one-party rule. Subsequently, however, this change has been seen more
positively. In particular, this has led to the October 3, 2005 decision to be-
gin negotiations with the EU about potential membership. Integration ef-
forts with the EU have encouraged people to look to the future with new
hope.

From the domestic perspective, the changes that have taken place in
Turkey since 1980 have not been as positive as we would have hoped. Sec-
ularism continuously abrades, corruption increases, important positions in
the government are filled with under-experienced individuals, education
has become increasingly religious and the hopelessness of the community
increases. However, if these changes are looked at from the outside, one can
see a Turkey thathasimproved its macro-economic indicators and is becom-
ing increasingly attractive to foreign investment. One can see a Turkey that
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is becoming ever-more important in the world political agendas as it com-
bines different traditions on a global platform and is increasingly able to
question its own political structure and become more democratic. Efforts
to comply with EU norms and standards have had a positive impact on
Turkey. Itis also hoped that the negotiation process will be similarly a pos-
itive influence on the Turkish educational system, the first steps of which
are already evident.

Tension between the desire to preserve traditions and the realization of
the need for modernization creates many obstacles to the reform process. It
is hoped that the need to comply with EU laws will help to resolve this prob-
lem. Nonetheless, courage, planning, and determination by all involved
parties will be required to move forward.

Compared with many European countries, the USA and other parts of
the world, the public schools in Turkey are more centrally-controlled and
have much less independence regarding scheduling, courses, hiring, text-
book selection, and curriculum planning. Centrally-controlled curriculum
creates problems due to socio-economic and geographic differences. This
results in significant differences in academic achievement and future op-
portunities. Efforts to improve the Turkish educational system have accel-
erated since 1997. Both quantitative and qualitative improvements have
been seen. Nonetheless, the Turkish educational system continues to have
problems with educational philosophy, educational planning, the teacher
education and the training of school administrators, curriculum, and the
general examination system. Most significantly, comprehensive educational
reform is held back by all-too-frequent changes in the ruling parties and
the government coalitions.

Notes

! Mustafa Kemal Atatiirk (1881-1938) is founder of the Turkish Republic and was its
president from 1923 to 1938 (See Mango. 2000; Kinross, 1965).

?For modernity and development in Turkey, see Kazamias, 1966; Berkes, 1964 ; Lewis,
2002; Childress, 2001 ; Ziircher, 2004.

3 See, «Aydinlar Ocagi», http://www.aydinlarocagi.org/

* Maliye ve Gumriik Bakanlig1, Biitce Gider ve Gelir Gergeklesmeleri, 1924-1991, Ankara:
Maliye ve Giimriik Bakanlig: Yayini, 1992 ; Milli Egitim Bakanlig1, «2004-2005 Milli Egitim
Sayisal Verileri», http://apk.meb.gov.tr/
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® Milli Egitim Bakanligi, «Haydi Kyzlar Okula», http://www.haydikizlarokula.org/

6 Milli Egitim Bakanlig1, «Avrupa Birligi Programlarmna Ttirkiye'nin Katilimi», http:/
/www.meb.gov.tr/duyurular/duyurular/AvrupaBirligi2004/A BEgitimProgTurkiyenin-
Katilimi.htm.

" Turkish Statistical Institution, Statistical Indicators, 1923-2004, http://www.die.gov.
tr/Ist_gostergeler.pdf

8 The World Bank Group, «Turkey Data Profile», http://devdata.worldbank.org/ex-
ternal/CPProfile.asp?Selected Country=TUR&CCODE=TUR&CNAME=Turkey&PTYPE=
Ccp

9 Turkish Statistical Institution, Statistical Indicators, 1923-2004, http://www.die.gov.
tr/Ist_gostergeler.pdf

10 TBMM. «Yilmaz Hiikiimeti Programi», http://www.tbmm.gov.tr/hukumetler/
hp48.htm

" Turkey received 600 million USD in support of primary education improvement from
the World Bank between 1998 and 2002 (The World Bank, «Current Projects in Turkey»,
http://www.worldbank.org.tr/external /default/main?menuPK)

2 Milli Egitim Bakanhg1, «2004-2005 Milli Egitim Sayisal Verileri», http://apk.meb.
gov.tr/

13 TBMM, «Ulusu Hitkiimeti Programi», http://www.tbmm.gov.tr/hukumetler/hp44.
htm. During the second half of 1970’s there were intensive right-left clashes among stu-
dents’ university groups and many students died in that clashes.

!4 See, TBMM, «Tiirkiye Cumhuriyeti Hiiktimetleri», http://www.tbmm.gov.tr/huk-
umetler/ hukumetler.htm
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MepiAHWH

H Toupkikr] Anpokparia 15piBnke To 1923. Ymé v nyeoia kupiwg Tou Mustafa Kemal-
Atatlrk aA\d kat Tou Ismet Inonu kard Tig dekaerieg Tou 1920 kat Tou 1930, o exouyypo-
VIOPGG TOU KpdToug Kat 1 avdmTugr Tou Paciotnke ota dutikd moAiTikd mpdtuma. Ot ex-
maldeuTikég TTONTIKEG TToU edpappdotnkay Tnv mepiodo autr elyav «koopikd» kat «ebvi-
K6» yapakrpa. Merd To Aeltepo Maykoopio MOAepo Spwg ol TOAITIKEG auTég TTeplopi-
omkav, kabwg Bpnokeutikég opddeg mieong améktnoav emppor| ota ekmatdeuTikd mpdy-
para kat 1én amé ™ dekaeria Tou 1940 n Bpnokeutikn ekmaibeuon eméoTpede oTa oyo-
Aefa. 211¢ Sekaerieg mou akohouBnoav, TTOIKIAEG KOVWVIKO-TTONITIKEG Kal eKTTALOEUTIKEG e&¢e-
Ai&elg emédpaocav oty ekouyypovioTikr) Topeia Tg Toupkiag kat €yvav airia yia diapd-
YEG YUpw amé Tnv ekmaideuan.

To 1983, tpia ypdvia perd To mpadikommpa g 12ng ZentepPpiou 1980, n Toupkia
améknoe ekheypévn kupépvnon pe mpwBumoupyd Tov Turgut Ozal, emkedalic Tou Kop-
parog TG Mntépag Marpidag. H 16eoloyia Tou képparog ouvdiale Tov olkovopikd dihe-
AeuBeplopd e Tov TTOMTIOTIKG GUVTNPNTIONGS Kal EKTTPOoWTTOUaE TTONTIKEG améYels Tou
Eexivoloav amd 1o XWpo Tou KévTpou Kkal épravav wg v drpa de€id. Ot exmaideuTikég
molTikég TG kuPépvnong Ozal epmvéovrav amé T Aeydpevn «Toupko-lohapikr olvOe-
0N, {ta TTVEUPATIKO-TIOAITIKT] KIVNOT TIoU €TTIYELPOUOE va GUVALPEDEL TNV LOAGUIKT] Kal TNV
eBvikr| 6e€1d pe okomd va avayairioet T Suvapikn NG avepYOHEVNG TOUPKIKHG aploTepdg.
H kivnon autr umootrptle 61t ) Toupkia dexdtav tumeptalioTikr} TOAITIOTIKY emM{Bear Kkat
6TL 0 pévog TPATTOG Yia TNV AVTIHETWTLOT TNG fiTav va emdiwEet v Toupko-loAapikr olv-
Beon, Bewpivtag 6Tt ot Tolpkot &e Ba pmopoloav va diarnprjoouv Ty TAUTETNTA TOUG
Ywpic 10 loAdp.
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H «Toupko-lohapikr| olvBeon» emmpéaoe kard Tig dexaerieg Tou 1980 kat Tou 1990
1600 Ta avahuTikd mpoypdppara (kupiwg autd g lotopiag kat g Mewypadiag omn péon
ekmraideuon, Ta omola améktnoav £BvikioTIkG yapakTrpa) oo Kal TG maldaywytkég pe-
Bodoug (ou €ylvav TeptoodTepo autapyikeg). H Bpnokeutikr} kat nbikry dtaraidaywyn-
on evrdyBnke oTo Paciké mMUPVa Twv aAvailuTIKOV TTPOYPApHATwy dAwv Twv Pabpidwy
kat €ytvav mpootdBeteg PeAtiwong Twv Kopavik@v kat Twv BpnokeuTikwv oxoAelwv
(imam-hatip).

Znpavrikég ritav ot e€eNi&elg oty exmaibeuon kat katd ) dekaeria Tou 1990. H ku-
Bépvnon Demirel (1990-1993) ékave mepioodrepo euéAikto TO TPOYPApUA OTTOUdWY TNG
deutepoPdBuiag exmaibeuong, n Sidpkela Tng exmaideuong Twv ekTaldeUTIKWY augrOnke
amé duo oe Téooepa Ypdvia kal evidyBnke ora mavemoripia, eva 1) kuPépvnon Yilmaz amé
Vv TAeupd TG B€amioe Ty okTagt umoypewtikn ekmaideuan (1997), evomoinoe Tig e&e-
TdoEIG el0aywyng oty avwrar ekmaibeuor kal petappuBpioe ) dloiknon e ekmaideu-
ong (1998).

H onpepivr| kuBépvnon Tou Képparog Aikatootvng kat Eunpepiag éyet Eexvrioel pia
ekoTpareia yta v alénon TG CUHHETOXNG TwV KoPLTOLWV otV ekmaideuon, mapepPaivo-
vrag oe mAnBuaopolg mou & aTéhvouv Ta kopiTata ato ayoAeio yla Adyoug Bpnokeutikoug,
olkovoptkoUg 1 amd mapddoar, Kupiwg oTIG avaToAlKEG TTEPLOYEG TNG XWPAS.

210 Teheutaio Térapto Tou 2000 aiwva n mpdoPaocn oty ekmaideuon aulrinke kard
93%, e onpavtikdtepn TNV algnorn oty mPooxoAlkn kat Tnv avwrar ekmaideuon. Opwg,
nmapd ™ oadr| emékraon, PeAtiwon kat avdnTuén g ekmaideuong Ta xpdvia autd, Ta
TpoPAjUara mou TEEMEL va avTIHETWIoToUv Tapapuévouv moAAd kat onpavrikd. H ouve-
X1|G TaMvOpOUNoN TwWV EKTTAIGEUTIKGV TTOMTIKWY Twv Siddopwv KuPepviioewv avapeoa
otnv mapddoar Kal Ty KavoTopia Kat ol YEVIKGTEPEG TTOMTIKEG Kal OIKOVOUIKEG ouver|-
keg kabloTolv TV ekmaldeuTikr| perappuiBuion avaykaia.

Mapammpwvrag kaveic Ta mpdypara ek Twv €ow oupmepaivel 6Tt ol aAayég mou €yi-
vav amé 1o 1980 kat perd bev eiyav Ta avapevopeva amoredéopara, tdaitepa oe 4,11
adopd Tnv TéVWaT TOU KOOIKOU XapakTpa Tng ekmaideuong kat Tov meptoplopd g dia-
dBopdc. Tautéypova, o e€wTepik6g TapatenTig amd Ty mAeupd Tou dev pmopel mapd
va avayvwpioet 611 1 B¢on Tng Toupkiag €xel oo (dlo didotnpa BeAtiwOel onpavrikd,
60ov adpopd 1600 Ta pakpoolkovopikd peyéBn doo kat To pdho TG YWpag otn diebviy
oKknvr.

H mpoomdBeia évragng omv Eupwmaikr] ‘Evwon daiverar va éxel 16n Betikd amoteAé-
opuara kat yla 1o ekmaldeuTikd olotnpa, Tou evromifovral Kupiwg atnv eviouyon Tng ek-
ouyypoviaTikiig mpoomdelag. Avapéverat €To1 va TTpoywprioouy ol amalToUpEVEG HeETap-
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pubBpioeig oToug TopElg Tou TTpooavatoMopoU/Twv okoTwy TG ekmaideuong, g Stoikn-
ong, Tou oxedlacpoy TG ekmaideuang, Twv oYOAKWY TTPoYPappdTwv kat BIPAwy, kabwg
Kal TnG ekTaideuong Twv eKTTaldeUTIKAV, ol oTroieg kaBuaTepolv Adyw Twv ouyv@v KuPep-

VNTIKWY aA\ayv.
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