Diversity acceptance among
Greek primary school students

Amalia Chatzinikolaou .

Since the 1970’s with a culmination in the 1990's Greek society has witnessed a remarkable
shift. From a nation of emigrants, Greece has tumt into a host country for immigrants. Their
numerous presences added to repatriated Greeks, gypsies and religious minorities have
affected the status quo ante of Greek schools dramatically.

How has Education been affected? Are primary school students open to otherness while
at school? What is their attitude towards those of different ethnical and race origin in their everyday
life?

The purpose of this research is to record the answers primary school students give to some
of these questions.

Mainly the variables of ethnic origin, grade and sex are examined in relation to students’
openness to children of different ethnical or race origin.

The results of this research will be useful, to get a fair idea of how things are among
contemporary primary students in Greece as far as diversity acceptance is concerned both inside
as well as outside school premises.
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Introduction

In today’s globilised world, international migration has proved to be one of
the most important issues for developed and developing nations alike as it could
be of mutual interest both of the sending and receiving countries if managed
effectively. In this context Greece has switched from a migrant sending
country and a mere transit country into a major destination country for
migrants and thus it has shared the migration dilemmas as other counties of
the European Union and beyond. The particularity of the Migration
Phenomenon in Greece, unlike other European countries that there has been
a gradual transition lasting for decades, is that within a short period the presence
of large numbers of migrants' with different cultures created a need for
rapid integration? (Zavos, 2006). So it makes sense the fact that 2008 has been
designated European Year of intercultural Dialogue by the European Union.

1 = school population in Greece, 2 = school population in Attica

Greeks

i 2 @ Greeks
m Others
1 2 0 Repatriated
a| Greeks 525339 | 151575
-® Others 54415 | 24081
7| Repatriated| 7130 2063

Source: IPODE (Institute for the Greek Diaspora Education and Intercultural Studies)
www.ipode.gr (5-11-2008)

School year 2006-07

On a national level the Greek motto is “ Together in diversity” and the
aims of the campaign are as follows:
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* The basic aim of the National Strategy is to consolidate the idea
and the practice of the intercultural dialogue in the Greek value
system, in other words the complete and final strengthening of

the tolerance and respect of the other. The parameters, which
were especially taken in consideration when preparing this
Greek National Strategy, are the following: A. Relations of
Greece with other countries and B. Existence of groups with
particular ethnic, religious or/and cultural features within the
Greek territory (ex. a large number of immigrants)... National
Strategy aims at the creation of a frame”
http://www.interculturaldialogue2008.eu/1052.0.htm1?&L=0/(15-
10-2008).

The question that comes up is whether the frame that will allow and
encourage the free and creative expression of the varicus cultural
groups within the Greek territory, “additionally contributing to
creativity and innovation™ really works. In this changing landscape,
it’s through education aiming at children and young adolescents that
these principles can be effectively transported and rooted in society
(Benedek, 2006). So to see how effective the whole strategy is, it
could be worthy to study what is the impact, how it affects the
attitudes and personal beliefs of contemporary students®.

The presentation of the findings of the empirical research that
follows is in this direction.

The research

The sample

It is a pilot research conducted in spring 2008 in state schools of Attica where
almost 40% of the population of Greece live. Schools were chosen according

to their location so as to have data from areas of different socioceconomic level,
to study the effect of this variable on the attitudes. The sample consists of
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213 primary school students. The boys were 54,4% of the population,
while the girls were 45,6%.

There were 20 students per class in average with a standard deviation of
3. They were students of the second, the fifth and the sixth grade5. Greeks
were 83,6% of them while 4% of the population was Repatriated®. The rest
12,4% were of different origin, the vast majority of which second generation
children of foreign immigrants and few of them — 3,79 Roma.

Assessment instrument — (Questionnaire)

The questionnaire used was adapted from Maria Jose Diaz-Aguado et al.
scales of behavioral disposition towards other ethnical or cultural groups
questionnaire (Diaz-Aguado, 2000). The scale was Likert type, with four levels
(very much, a lot, not much, not at all). The questionnaires were rated and
only those fully answered were processed.

Students were asked how much they like participating, or would like to
participate, in various activities with children from another ethnic or cultural
group both in school premises and out of school.

Analysis of results

There has been an SPSS analysis’ of the data.

The first set of questions is meant to detect whether students are open
to otherness while they are at school.

The data analysis suggests that most of them would not prefer to go to
a school were all the children were of other origin. The ones most against
the idea were the Repatriated (50% NOT AT ALL - 42,9% NOT MUCH -
7,1% VERY MUCH). The Greek students and the Others seemed to share the
same degree of preference as follows: Greek students (73,4% NOT AT ALL
- 15,4% NOT MUCH - 4,99 MUCH - 6,3% VERY MUCH) and Others
(71,4% NOT AT ALL — 14,39 NOT MUCH and the same percentage for
VERY MUCH).

To the question whether they would like to do group work with children
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of other origin the Greeks were the least willing to (33,5% NOT AT ALL —
21% NOT MUCH - 18,9% MUCH - 26,6% VERY MUCH), while the
Others and the Repatriated gave almost the same positive answers (Others:
30,8% VERY MUCH and the same MUCH — 15,4% — 23,1% NOT MUCH
and Repatriated 21,4% VERY MUCH - 429% MUCH - 14,3% MUCH -
21,4% NOT AT ALL).
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1 1 L 1
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Group Total I NOT AT ALL
o ORIGIN
g REPATRIATED
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Values

Graph 2: School attendance

Almost the same picture we get with the question whether they would
like sitting next to children of other origin in class. The Others and the
Repatriated had a positive disposition (Others: 38,5% VERY MUCH - 15, 4%
MUCH - 23,090 NOT MUCH - 23.19% NOT AT ALL and Repatriated
35,7% VERY MUCH - 21,4% MUCH - 14,39% MUCH - 28.6% NOT AT
ALL). The Greek students seemed to be less willing (31,9% NOT AT ALL
—22% NOT MUCH - 17 9%9MUCH - 29,195) to sit next to children of other
origin,

The rest of the questions are to find what the attitude of students is when
outside school. The first question asked was if they would like to invite a girl
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or boy of different origin to their house. The majority of Greek students
(64,3%) wouldn't like to. In particular only 17.5% would VERY MUCH like
to. another 18,29 would MUCH like to, as for the rest 31,4% would NOT
MUCH like and the remaining 32,9% would NOT AT ALL like to invite
home. When the students of other origin were asked their answers were quite
the opposite as 57,1% of them would VERY MUCH (21,5%), or MUCH
(35,7%) like to invite boys and girls of other origin to their house. A 21%
would NOT MUCH like to and 21,4% would NOT AT ALL. The preferences
of the repatriated were equally divided as 50% of them would VERY
MUCH (14,3%) or MUCH (35,7%) like to and NOT MUCH (28,6%) or NOT
AT ALL 21,4%).

Graph 3: Inviting home
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When the Greek students were asked if they would like to go to a boy or
girl’s birthday party of different origin more than half of them -51,1% —
would either VERY MUCH (36,296) or MUCH (14,9%) like to. A 21,2%
would NOT MUCH like, and the rest 27,7% would NOT AT ALL like to.
When coming to Others the majority of them 66,7 %6 wouldn't like to, 41,7%
NOT AT ALL, 259 NOT MUCH, 8,3% MUCH and only 25% would VERY
MUCH like to go to a birthday party. The Repatriated seemed to be more
willing to go 57,1% VERY MUCH and 42,.9% NOT AT ALL.
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Then they were asked if they would like to go on a school trip with
children of different origin. The majority of all three categories were against.
To start with the Greeks, 74,1 % of them gave an answer ranging from NOT
AT ALL (519), to NOT MUCH (23,1%). The other 25,9% would MUCH
(18,2%) or VERY (7,7%) like to go on the trip. The answers of the Others
seemed to be quite the same as a 71,5% would NOT AT ALL (50%) or NOT
MUCH (21,496) like to and only 28,5% would MUCH (21,5%) or VERY
MUCH (7,1%) like to. The Repatriated were less against the idea. A 57,2%
of them would NOT AT ALL (28,6%) and the same percentage would NOT
MUCH like to, while 42,8% of them would either MUCH (21,49%) or VERY
MUCH like to go on a school trip with children of different origin.

The answers to the question if they would prefer to have more friends
of different origin are as follows. Only the Others were for the idea as a 78,5%
of them would VERY MUCH (57,1%) or MUCH (21,5%) prefer to and only
21,5% were against because they would NOT AT ALL prefer to. The
preferences of the Repatriated were equally divided between preferring
(21,4% VERY MUCH - 28, 6% MUCH) and not (7,196 NOT MUCH — 42,9%
NOT AT ALL). When coming to the Greek students a 53,8% of the answers
were negative (37,0% NOT AT ALL — NOT MUCH 16,8%) and positively
disposed was a 46,2% (17,5% MUCH - 28,7% VERY MUCII) to have more
friends of different origin.

Then when they were asked if they would like a boy or girl of different
origin as one of their best friends, all of them seemed to share the same
preferences, with almost half of the Greek students (31,9% VERY MUCH —
19,1% MUCH - 12,8% NOT MUCH - 36,29 NOT AT ALL) and the
Others with the Repatriated giving the same answers (35,7% VERY MUCH
—14,3% MUCH — 14,39 NOT MUCH - 35,7% NOT AT ALL).

To see how much trust they would have in children of other origin they
were asked if they would like to tell one of them a secret. The Others very
more negative (57,1% NOT AT ALL - 28,6% NOT MUCH - 14,3% VERY
MUCH. The Repatriated seemed to be more positively disposed than the
others (35,7% NOT AT ALL — 21,5% NOT MUCH and almost the same for
VERY MUCH and MUCH).

Then there was the question whether they would they like to be a foreigner
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could they be born again. Most of the answers were negative. 89,5 % of the Greek
students wouldn't like to (79,7% NOT AT ALL — 9,8% NOT MUCH), compared
to 71,49 of Others (64,3% NOT AT ALL - 7,1% NOT MUCH) and the 64,3%
of the Repatriated who would NOT AT ALL like to be a foreigner. From those
who were for the idea only 105% were the Greek students (7,7% VERY MUCH
- 2,8% MUCH), 28,6% were the Others who would VERY MUCH like to , and
35,7% of the Repatriated (28,69 MUCH - 7,19 VERY MUCH) would like to
be a foreigner if they could be born again.

Another similar question dealing with origin was whether they would like
it if their parents were foreigners. The least happy with the idea were the
Others (78,6% NOT AT ALL - 14,3% NOT MUCH — 7,1% VERY MUCH).
Moreover, only one fifth of the Greeks (12,69 VERY MUCH — 7,796 MUCH
- 5,65 NOT MUCH ~ 74,1% NOT AT ALL). The Repatriated seemed to be
not that negative against the idea of having foreign parents compared to the
rest (57,2% NOT AT ALL - 7, 1% MUCH - 35,7% VERY MUCH).

Discussion

What could be said out of the statistic data analysis is that students at Greek
State Primary schools are not that open to otherness. But that would be a
simplistic way to put the matter. Although the questionnaire used had no
open questions, 329 of the participants? felt like they had to give a reason
for their answers. So they went on writing a few notes right under the Likert
scale. The two questions the students seemed to have strong feelings about,
where whether they would they like to be a foreigner could they be born
again, as well as if they would like it if their parents were foreigners.

Only three of the comments showed negative feelings against foreigners®.
In one it was stated: “Only the thought of it makes me sick’. And in the other:
“No. With the exception of Greece, in most other countries mafia and
selling of guns flourish’. And the third one: “Because I don't like other races”.

Apart from these three students, there were a lot of others that had given
a 4 (NOT AT ALL like to be born a foreigner) simply because they were
proud of their own origin and the legacy that comes with it. “I love to be
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a Greek. My country has the most glorious history in the whole world”.
“Greece has a lot of nice places to visit and lots of antiquities”?. And another
5th grade girl student. “Because 1 love Greece’. Of course there were
children coming from other countries that had :given a 4 answer because “I
like to have been born a foreigner. I love MY COUNTRY”. !

In addition, one of the 6th graders, a boy, who had given a 2 answer (he
would much like to be born a foreigner), he wrote: “I would like to be from
a foreign country. That would make me special in class”. Another one
commented: “Because all counties have their own civilization.

The rest of the comments about being born a foreigner, revealed rather
a fear of the consequences than the fact. A six-grade girl wrote: “No.
Because then none would make friends with me”. And another one went one:
“No. Because people mistreat foreigners and they hit immigrants”. There were
many more answers with the general idea that foreigners are criticized for
their way of living and that would make students feel embarrassed and
uncomfortabie.

When asked if they would like their parents to be foreigners two of the
boys!? that were for the idea and had given a 1 answer said: “T’d love to,
because then I could speak one more language”. And a clear-cut answer of
another one who would like it, too: “Yes, because I am not a racist”.

On the other hand, the typical reason that made students give a 4 answer
(not like it at all their parents to be foreigners) as stated in their comments
is that they were afraid that “people would make fun of both them and my
parents”. For some else to add: “My parents wouldn’t be able to find a job
and a proper place to live in™13, so it is of no surprise the fact that the ones
who were the least happy to have foreign parents were those who do have
in reality.

Conclusion — Suggestions

Are children intolerant against fellow students of different origin or are simply
they airaid of what it means to be one of them from what they witness in
everyday life and how society treat them? One way or another, there is a lot
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to be done to strengthen the tolerance and respect of the other. As intolerance,
prejudice, xenophobia and racism could appear in very subtle and insidious
forms, the perception that racism is only perpetrated by others and is
therefore someone else’s responsibility is all-wrong.

Education could be the answer. In various experimental studies!* it has
been confirmed that students’ disposition to interact with classmates from other
ethnic groups has improved after participating in properly designed
programmes applied by trained teachers. Cultural skills are necessary for every
individual to deal with the challenges of multicultural society (Kogidou,
2008).

In contemporary Greek schools things should change. But could they? The
successful implementation in certain schools makes us all more optimistic. The
132nd primary school of Grava has been one of them. Stella Protonotariou!®
says:

“More or less, we all carry xenophobic notions and attitudes
within us. Such behaviors are often witnessed in every day Greek
school practice, not only on the part of teachers but from students
as well. Through proper work notions can change and racism could
be eliminated. This is the case of the certain school”.

Notes

! A particular characteristic of the migrants in Greece is that the over 50% of them
come from a single country (Mediterranean Migration Observatory Figure 2).

2 One has to take into account the fact that from a 2,5% cf estimated foreigners
of Greece total population in the 1980s, the figure raised to 7% and some sources
estimate it even 10%.

3 http://www.interculturaldialogue2008.eu/1052.0.html?&L=0 / (15-10-2008).

4 There has been a research since 2003 with Yannis Roussakis studying teachers’
notions on the difficulties of integration or foreign students in contemporary Greek
school. The next aim would be to study parents’ attitudes in related topics.
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5 Researches have shown that significant differences are found as a function of
grade, with a progressive increase as age increases. The most significant rise occurs
between 2nd and 5th grade.

6 “Repatriated” are thought to be immigrants who claim to be of Greek origin
without necessarily having the official papers to prove it when going back to Greece.

7 When this paper was presented in XXIII CESE in Athens, the emphasis was
given on variable of boys and girls. The chairperson, Professor Panagiotis Persianis
suggested that it would be far more interesting to have an analysis of the variable of
origin. Sec in this paper we follow his advice. In the Conference the presentation was
of the answers of the 5th grade students who were more open to otherness than the
average of the three grades.

® They were all students of the 5th and the 6th grade.

% All three of them were answers coming from boys of the 6th grade.

10 They were both answers of 5th grade Greek girls.

11 An Albanian boy of the sixth grade.

12 Greeks of the bth grade.

13 A Repatriated boy, student of the 6th grade.

14 Baraja, 1993; Diaz-Aguado, Martinez Arias & Baraja, 1992).

15 Ms Stella Protonotariou is the ex principal of the 132nd primary school of Grava,
a school with modal work in the field. The removal from her post has been a highly
controversial subject last winter for educational community.
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Zrmy emoy tng Hoyxoouonoinang, To Sielvég petavaoteuting pelduo éxet

overxBet o usifov Ditnuo téoo Yo Tig avetTuoatUEvES H00 Kol Yo TIG ovE-
TTUYRévES YOPES, XeBMS, UE TO GLOTO woPepwtind ayediaapd, £yl anodet-
¥0et T pmopet v amofsl ntpog dpelog aUEGTEPWY TLV XWOWY OTOTTOMS
%ot VROBOYNG YETAVOIT TV,

Meoa oe autd to Siebvég guyxeipevo, n EARGSa éyel uetatpornel and
OO OTOCTOARG LETOVOOTOV XA EVBLEPECOL TTRooKEtvod otoduod, o on-
povtiné mélo EAEnc péwung eyxotdotoons peydiov apfpol petavo-
otov. Lto, yiveTol xowevog Twy TEORANUGTOV ToU 36 xal TOAG Y-
vie avtipetwrilovy dAleg xodpes. H Siontepbytal tou eAdnuitod gowvopévon
éyxertol oTo Yeyovds ét, oe avTiSlaoToAY| pE exeiveg wov Blwoay évay HAL-
LOXODEVD ETUTYNUATIONO OOXETOY SeEXAETIOW, ] EAMGSo xAAbnne vou ovrl-
ueTwTioe, TNV avdyxy Togeiog apopoimaorg TAfbous petavactov Slopope-
Tielg mpoéAsvang, e dlopopeTiny] xovAtodpa, LECH GE (ol oLVTONATEEY
ypovixa wepiodo.

Méoa oe avtég Tig ouvdixeg Bev elvan GEto amopiog To yeyovwdc
xpovid Tou Srovbovpe va éyst avenmpuydel we Evpwrains. Etog Atamoit-
Tioptxol AweAdyou. H BEAAGSo cvppstéyet pe to obvlnue: Mall oty
Awagopstieotyre. Boaowdg o1éyog ¢ Edvindic Zrpotnyuais stvoe v mo-
yomoinan tng Wéag Tou SixmoltTioptod SloAdyou oto choTe aELKdY TNC
eAAnuitig mowwviog, e oxomd Ty entitevEn Ko evdLVELLOY TNG ovoyig
xor Tov gefooyod Tov didov 1600 ot eninedo YwEMY 600 Kt soWTEPKE,
ue opddeg Winitepmv efuiudy, BPNOXELTINOY KoL TOALTIOUIKOY YOEOXTN-
QLOTINWV,

To ebAoyo spwTua eivor, edy oy TEAEN éxel Tpoylomind emtdyeL 1
EQPUPPOYH Ev0g TETOOL TAaLaion.

Qg Seinteg emituyots LAOTOIMaNE THg EAANVLTS oTpaTYLeS Bor propol-
ooy vo exhngpdodv oL oTAGELS, Ol GUUTEQUPOPES %o Ot avTthhtete Ty po-
tnTedv Tov adyypoevou ehkgvinod oyoieiov. Hpog v xatedBuvorn avth xi-
veiTon ¢ EPELVNTINGG OXOTOS TG ToPONO0G EPTEILMAG Epeuvo. ATotehe!
LEPOG Ulog eLPUTERNS EpELVNTIXRYG TPOCTGDEIE ToU XaTafdAAeTol o
ovvepyooio pe Tov Tidwwn Pougodxn, pe oxond Ty arotdOTWoY Tov oTd-
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oewy xou ovttAdewy oty EAAGSa Tob ofuepa, pehetodvtag To tpinTuyo
«pofntés, exmatdeuTixol kot yovelcs,

To ouYHEXEIUEVO TUALE TNG pixEg wAlpoxog TIAOTIKAS EPEUVIIG TTEOY-
patomominxe ty dvoly tou TpExovtog Etoug o Sudate dvpotixd oyoiein
ToL vopol Atuxig. Katafijdnxe npoondbeia vio v eboopditon av-
TpoowTeLTiHol defyuatog, £ywe emeEepyooio Hévo TWY TAROKE STOVTY-
péviv gpmuortoroyiwy. To 83,69, ex twv 213 gpwtnléviwy, Aoy Elly-
veg, T0 4% moMwooTtolvTEg, v To LTGhoimo 12,4% tou mAnbuopod
oTOTEACDVTOY Ol LofnTEg SLoupopeTns XOTOYWYYS, LE TO UEYOADTEPO
TOO0CTH Otd OUTOVS VoL EIVolL TTOUBLE OLKOVORLXIY UETOVUGTHV TOL YEV-
witmxoy oty EAAGSo kot tovg Popd va avépyxovtor oto 3,7%. To gpw-
THUETOAOYLIR upTAnEoinxray arnd pablntés tng B o Zt' taEng Tou
Anpotio oyohelov, Adyw tov &1t Sielvy] emoTrhpovLE ELEALATH ETLEY-
palvouy e ovpovTue) StoxpopoTolney CUUTEPUPOPGE TévaTt 0T A, e~
ToED e xiog Ty 8 etodv ot g mpoepyPelag, eEottiag tg ooy
TOUL TPOTOL WE TOV oTolo Tor Teudtd ovTiAouFdvovtoLl TOTE TIg HOWWVLXESG
Sopés xou akleg. To epyohelo g épevvog elvon €val spwTruotordyto xAi-
LOox0g CURTERLPOPdC, Tomou Likert, tetpdfabung SrePdbuone (1 = TIAPA
TIOAY, 2 = TIOAY, 3 = AITO, 4 = KABOAOY). O pofytéc pwthlimoy néco
B0t Toug GETE VOU CURMETEOLY OF BLipopes SPUATNELOTYTEG e TToudid oo
SrowpopeTinés TOMTLOUIXES T} 2Bvinég opddes ata mhalolx Tov oyolelov Toug,
oAAG xo extds owtos. H emelepyacio v speuvnmixtyy Sedopévwyv EYlve
PE TN YONOT TOL CTaTIoTIROD moxétou SPSS 13.

Tor mpeyTa HTOTEAECUOTH THG TTOTIOTRNG OVOALGYS KATUSEmMVOoLY
Mo TEOY ETUPLANKTIROTNTOS TWV LodNTHY amévavTl oT0 SLopopeTixs.
Moty duwg xatoiBovpe o amiovatenTind copnepdouota, Ho sy ev-
SLapépoy vor mpoomalfoovpe vo evioupdoovpe ot altia Twy aravTice-
ov. ‘Eve ampocdoxnto, 000 %ot EVIUTOLOLOXG OE EXTHGY EQEVVITLXG POt~
VOUEVD, OITOTEAEGE TO YEYOVOS 0Tt TO 32%% Ty epwTnlévToy Svoltmaov* Ty
ovéyrn voo dwoouy vpoartég ENyNoEle Yo Tig amavTHoelg Toug, eve) dev
VTTAPYOY OTO EPWTAUATOANYIO avolyTée epwThoels. Exel Stamatelyxe o1t
0 pofog péiAov TYole od ™ Blogn TNC XOWWVIXAS TOYLOTEXOTIITOG KOt
TWY GUVETTELDY TIOD ATtOPEEOLY artd owTA Yo o Tt onpaivel va eloot Sto-
POPETIXOG, TOPA. ¢ POBOg ToL PLOKOD TPOCWIOL TIoL HORILEL T Storpope-
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TdTTe. Auté Tou TtPoBEAAEL ¢ EmLTOXTIG gpEUVNTIXG Bedopevo, slvor
N oy Oyl OTTANG XOTOYPOYNG CUUTEQLPOPWY, CARG METW GVOLYTWY
EPWTACEWY ¥ EVOPYECTEQY HOTQYQOPN TWV otTidy TOU TIG TPOXGACDY,
tate vo xovaotel Suvath 1 epunveia Toug.

e évo Toywg petaoyquotti{peve tordo, 1 Exmoidevor eivor to amote-
heopoTindTEpo SYNULC HETCAUUTASELONG EMBLUNTEY OPYDY GTNY XOLVWVIK,
EAmSomdpa unvbpote sppovols RETEGTEOPNS Tpog TNy xotebbovern g
amodoyyig xat cefoopol Tov BLPOEETIXOY LTTGEYOLY TOC0 LEdo amd Sie-
0V 2pELYTIHG TIROYOSLUATH GO0 KO TETUYNUEVMV XOVOTOUMY TOOXTLIXDY
oyorsiov oty EAAGS®.

To onuavtiétepo Siwv mbovéy eivor vo cuveldvToTomooupe ot 1
TpoxaToAndm propel vor LEEPTEL PE TOCO GUYHEXCAVULEVES LOPPES, WOTE
N ®OTTTOAERY o TNG vo amoTeAel oTolyuel o, Yio voL 70 xepdicovye Te-
Axd, mpémet GAoL oG var evepyoTolodue.

Znueiwon

* AeEmé Muapmvidty (1998), o. 1195.
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